Principles of Teaching, Learning and Emergent Technologies (PTLET)
This reflective assignment is by way of evaluating the recent experiences and knowledge gained through completing my first micro-teach session. It included the use of two emergent technologies and it is aimed to include an academic critique of the use of emergent technologies within the session how they enhanced the teaching and learning experience. 
A diverse number of theorists have been used in order to support the reflective piece and secondly, they have been used to critically analyse the use of the emergent technologies that were incorporated into the session. 
In writing this reflection, thoughts have been given not only to the mindset, feelings and nervousness felt prior to the micro teach presentation delivered on 8th December 2018 but also the thoughts, feelings and excitement felt post event. The micro-teach was held in front of a small number of peers and planned to last 30 minutes. In order to prepare for this new and unnerving experience of getting the first micro teach under my belt, much consideration had been given to the chosen topic -Emotional Intelligence (EI) & its relevance in the workplace. The structure of the lesson along with its content, focuses and strategies are referenced throughout and in preparation for the micro-teach were brought together through the use of a lesson plan. This allowed me to be clear on the aim of the lesson and in my opinion set realistic objectives.  

In order to reach the decision of delivering the said topic, the writer acknowledged the need to be confident in one’s own ability and level of understanding around EI prior to setting the learning objectives and delivering this potentially new information to peers. The word ‘’potentially’’ is used here because it was acknowledged within the lesson plan that the writer had little prior knowledge around how much the group already knew about the topic. It is said by Bigge (1982) ‘’when one is teaching on a reflective level, one should be trying, in testing as well as in all other evaluational procedures, to ascertain whether each student is able to apply adequate information to the solution so as to harmonise the problem, all available pertinent data or facts, and the answer’’. In being the teacher for the very first time in this micro-teach scenario and in order to ‘be trying’ it was important to feel confident in one’s own level of knowledge and familiarity on the topic of EI & its relevance in the workplace. It was also positioned by the tutor from the beginning of this micro-teach journey that the ability to be reflective on one’s own performance and delivery, during and after the session is key. It could aid the ability to acknowledge and enhance the level of skill held by the learner, which in this scenario was both me in delivering the lesson as well as the group who I was teaching. Reflection in the learning journey can often be misconstrued that it is predominantly the ability to look back and describe or at best analyse past events. However, according to Morgan (2017), it is as equally important to have the ability to look forward and recognise the opportunities and use your findings to help you improve upon what you have done. He puts forward that considering some or all of the following five questions can help one reflect. ‘’Did you notice….? Why did that happen? Does that happen in life? Why does that happen? and How can you use that?’’ He goes on to put forward the case that ‘’ Such questions enable an individual to do reflection on their own or with a tutor or coach in some way.’’ That being said, Gallagher (2010) notes that being more specific in your questioning and asking yourself questions such as ‘’What was the critical incident? What skills/behaviours did I use? What will I do differently next time? And What were my initial feelings’’ is also an effective way to reflect. I can identify more with Gallagher because I found the questions he asks to be more precise and gave more structure to ones thoughts, as opposed to the broader questions asked by Morgan. The skill to reflect or even critically analyse will encourage one’s ability to make changes and improvements for future scenarios and can also give the confidence to repeat and build on the things that went well in the future. This being said, based on the recent experience one would argue that there can be a danger of being overly reflective and self-critical which could be debated that it then becomes more of a hinderance than help. The weekend leading up to the micro-teach was the perfect opportunity to tweak and practice the delivery of the session. However, much of the time was spent second guessing the decisions made as well as making unnecessary changes that in my opinion did not add value to the task. This had a negative impact on the level of confidence going into the micro-teach and those last minute, least practiced changes meant that there were a significant number of times during the micro-teach that meant one was not able to engage with the group to the best of my ability. According to Morgan (2017) ‘’ reflection without any information to guide you is simply thinking’’ so to have analysed without any information or feedback so early on in this journey could be said to have just been over thinking as opposed to fully understanding the correct and effective characteristics and method of reflection. 

Another significant factor within the decision making was in regard to what two emergent technologies would support in achieving the objectives set out in the lesson plan. Being an individual who is not necessarily someone who is technologically advanced, resulted in the decision to stay within the comfort zone and choose technologies that one was already familiar in using. These were PowerPoint & YouTube. With that said and the fact that I conclude that the safer option of PowerPoint & YouTube was used, one is feeling positive to note that the feedback given regarding the technologies used was that they did have the intended effect of positively contributing to the learning experience of the group.
Barak (2007) who acknowledges that even if an individual agrees that technology ‘’can play a crucial part in education in the near future, they were unsure about the technology use in education and opted to retain their old known teaching methods.’’ One can relate to some degree. Where he talks of those ‘’old know teaching methods’’ I am of the opinion that he could be referring to instances where the teacher may have reverted back to methods that do not include technology. Although I did in fact use two forms of emergent technology, looking back I feel that I could have been more creative in the technologies used. 
Warwick et al (2010) is of the opinion that within the classroom, even with the use of technology, it is still required to have an intervention by the teacher. That the technology should ‘’develop innovative ways of employing his/her pedagogical knowledge to come up with appropriate learning tasks.’’ In being so reluctant about attempting to use more creative technologies such as the games-based platform like ‘Kahoot’ or ‘Quiz Up’ which are quizzes where the group can join using their mobile device or tablet, has meant that I have not gained or enhanced my level of knowledge on these emergent technologies. Nor have I been able to gage or establish how beneficial the more interactive technology may or may not be if used in future classes. Going forward, one finds the point of view from Warwick a positive way to consider the use of technology again in future. His thoughts are reassuring that even with the use of more creative technologies such as interactive quizzes that can be facilitated on the groups hand held devices or interactive white boards, are ultimately an addition and way of supporting the teacher to develop their ability to be more creative with the way in which the group is tasked and encouraged to engage with the learning. Angehrn (1997) argued that although ‘’many domains in business, industry and society have undergone major changes as a consequence of the developments and integration of computer and telecommunication technologies, the field of education, and in particular of management education, is still mainly based on pedagogical models and processes which hardly take advantage of the latest generation of technology and global telecom infrastructure.’’ Over a decade on, it is evident according to a number of theorists such as Cassidy (2014) and Al-Oirim (2017) that not only are technologies being utilised widely within the education sector, but they have become a preferred style of learning to many students and an increasingly popular way of assisting the teacher to enhance the learning journey and encourage more engagement from the students. In reading this piece I have believe its further evidence that there is a need for a teacher to be motivated and have a desire to build one’s confidence in utilising technologies within the classroom. 
During the time spent creating the lesson plan, attention was brought to how much previous knowledge about the topic was held by the group. This factored in with the short period of time given, as well as the need to use two emergent technologies and open up for questions meant that it was important to ensure the time spent teaching was made to count for both the learner and the teacher in order to added value to the session. My attention at this stage was focused on what exactly was the intended aim of the lesson and what could be realistic to expect for the students to learn in a short space of time. Blooms Taxonomy (1956) was used in order to set realistic learning outcomes, that could be realistically achieved within the micro-teaching session. Additionally, Blooms Taxonomy underpins the levels of knowledge, understanding and actions that a learner can be expected to demonstrate as a result of a teaching, learning and interactive session. The taxonomy is effective as it can be associated with a verb which defines the actions for the learner to achieve the learning outcomes. Learning outcomes according to Pukelis (2009) are ‘’objective societal and occupational requirements, formulated on the basis of competencies of a certain occupational standard (or defined using the data acquired performing job research involving a wide range of different stakeholders) necessary to be achieved at the end of a teaching/study programme in order to award a per- son certain qualification”.
Through the application of Blooms, it informed and encouraged me to give careful thought to the words I used when setting out my lesson plan. The word ‘introduction’ to EI and its relevance within the workplace was decided as I believed this would indicate to the learner that they can expect an overview of EI, more bitesize but relevant pieces of information. On reflection, this has supported my understanding of the importance in carefully and thoughtfully setting realistic aims and objectives with in each lesson going forward and it has informed the importance of setting credible and attainable learning outcomes. 
This contemplation then posed the question of what small pieces of information around the topic will have the biggest impact and add the most value to the groups learning experience. Having now agreed the aim of the lesson, it was planned that there would be three learning objectives. Firstly, to be introduced to the characteristics of EI and its meaning. Secondly, be able to list some key benefits of applying emotion intelligence in the work place. And finally, I chose to use a paper-based self-evaluation questionnaire to enable the learners to evaluate their own emotional intelligence. The thought process in using the questionnaire was that it will further encourage the students and allow them the opportunity to engage in the session by completing the task. Immediate feedback from a member of the group was that they enjoyed the exercise and because the purpose of the questionnaire was for the individuals to measure their tendencies and abilities within various areas of emotional intelligence made it individual to them and it was hoped that it would also provoke further thought around the topic. 
In order to best introduce the group to emotional intelligence, a hyperlink within PowerPoint to YouTube was added so that YouTube could be accessed from the PowerPoint presentation. The link did not open correctly and having learnt from passed experience where the link has failed, plan B was to copy and paste the link directly into the URL search bar in this eventuality which happened to come to be the reality on this occasion as well. By using YouTube as way of showing a 5-minute interview with Goleman (1956) who is considered an expert with the EI subject area, gave the opportunity to regather thoughts and again look at the notes that had been prepared. Unfortunately, the nerves still had not subsided at this point and all of the planned unscripted detail that should have been given did not happen as much as I had planned. It has been noted within the feedback that the delivery would have been improved had the information being conveyed not been predominantly read from the PowerPoint presentation. Going forward, using cue cards with bullet point format to note the areas of discussion would allow the teaching to be more natural and engaging. 

I am of the opinion that the use of emergent technologies within teaching is not something to be afraid of but something to embrace confidently throughout the learning journey. This exercise has highlighted that although one can hold reservations, it is clear that it encourages the learners to engage more positively and I can also draw from this experience that it is often a slicker and sometimes more of an efficient way of communicating the desired message. Going forward I will be more curios and less hesitant to enquire and make use of these tools. 
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