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Basic Acknowledgement format of Al tool use:

| acknowledge the use of Al Tool throughout this study
| used the prompt(s):

1. Co-pilot, Google to find resources.
2. Co-pilot to summarise articles
3. Grammarly to check spelling and grammar, along with plagiarism.

| confirm that | have not presented any Al-generated text as my own work.

| confirm | have copies of my drafts, notes, and other resources | used before and
after the use of Al tools, which | may be asked to provide in evidence.
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Part 2 What is Quality?

Introduction

The concept of ‘quality’ in early years is widely discussed but remains difficult to
define, with no universally agreed definition across policy, research and practice.
However, high-quality provision is widely recognised as essential for giving children
the best possible start in life. The Welsh Government (2023a) Early Childhood Play,
Learning and Care Quality framework defines high-quality provision as a child-
centred, rights-based approach grounded in holistic, reflective, evidence-based
practice, and this aligns with international research identifying early childhood as a
critical period in which high-quality provision is a key determinant of later-life
outcomes (Hall et al., 2013; Taggart et al., 2015; OECD, 2018; Bucelli and McKnight,
2022).

However, the relationship between childcare quality and long-term outcomes is
complex, influenced by type and duration of provision, funding, workforce capacity,
socioeconomic background, and home environment (Melhuish et al., 2015; Hart et
al., 2023; OECD, 2025). The broad Welsh framework adds complexity, making
quality difficult to measure and implement consistently. The Welsh Government
(Alma Economics, 2024) report highlights ambiguity in operationalising quality, using
terms like “good quality” and “high quality” interchangeably. These inconsistencies
may create tensions between policy aspirations and practical delivery, especially
given constraints on affordability, workforce capability, and variation across provision
(Lewis and West, 2017; Herbst, 2025).

Eadie et al. (2024) conceptualise quality as complex and multidimensional,
encompassing structural, process, and systems dimensions, shaped by the
perspectives of policymakers, practitioners, parents, and children. In Wales, bodies
such as Care Inspectorate Wales and Estyn frame quality around standards,
outcomes, and accountability, whereas UNICEF emphasise children’s rights, well-
being, and holistic development (United Nations, 1989). These varied perspectives
complicate consistent definition and measurement, reinforcing that quality it is

socially and culturally constructed.

Quiality is commonly divided into structural, process, and systems components.

Structural quality refers to measurable features such as staff-to-child ratios,
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practitioner qualifications, resources, and the physical environment. In contrast,
process quality relates to children’s lived experiences, including interactions,
emotional warmth, and opportunities for play and learning (Edwards, 2021; Sluiter,
Fukkink and Fekkes, 2025). Systems quality, covers governance, funding, policy and
inspection. These dimensions are highly interdependent. For example, improved
structural quality (e.g., lower ratios, professional development) may support process
quality through more meaningful interactions, but this depends on sufficient

investment at the systems level.

The importance of high-quality early years provision is clear from evidence on early
childhood development. The first five years are a critical period for brain
development, establishing foundations for future learning, behaviour, and health
(Thompson, 2001; Tierney and Nelson, 2009; Early Years Coalition, 2021). High-
quality provision can support cognitive development, including language acquisition
and early literacy, as well as social and emotional skills such as self-regulation and
resilience (Vasseleu et al., 2022; Horm et al., 2024). Conversely, low-quality
provision may hinder development through limited stimulation or inconsistent care
(Coté et al., 2013; Araujo, Dormal and Schady, 2019). Longitudinal research,
including the EPPE study, demonstrates that children who attend high-quality
settings achieve better outcomes, both in the short and long term (Sylva et al.,
2004).

In addition to supporting development, access to high-quality childcare also helps
reduce inequalities. Research suggests that children from disadvantaged
backgrounds benefit particularly from high-quality early years provision (Hynes and
Habasevich-Brooks, 2008; The Sutton Trust, 2024; OECD, 2025). Highlighting how
provision can help narrow attainment gaps through enriched learning environments
and supportive relationships not always available at home. As a result, in Wales, this
understanding has informed policy initiatives such as Flying Start, which aim to
increase access to quality provision for disadvantaged families (Welsh Government,
2026).

Despite these benefits, determining and measuring “high quality” remains
challenging. In Wales, quality is evaluated through inspection, regulatory oversight of

minimum standards by Care Inspectorate Wales and Estyn. Although these
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approaches provide structured benchmarks, they have been criticised for prioritising
measurable aspects of provision over less tangible elements, such as children’s
emotional experiences and culturally responsive practice (Urban et al., 2012;
Dahlberg, Moss and Pence, 2013). This pressure to meet inspection criteria, in turn,
may shift focus towards compliance rather than on responsiveness to individual

needs.

Further complicating the discussion, it is importance to acknowledge broader
critiques of quality. Some researchers argue that definitions of quality, often
grounded in Western perspectives on childhood, may not be universally applicable
(Dahlberg, Moss and Pence, 2013). Moreover, the connection between childcare
quality and child outcomes is inconsistent, as home learning environments and
family context can be equally or more influential (Melhuish et al., 2015). Although
many studies show positive links between high-quality provision and developmental
outcomes, results are mixed, and effect sizes vary. Together, these debates
underscore the key argument: quality should be understood as a dynamic, evolving
process, not as a fixed set of standards. This encompasses measurable indicators,

children’s lived experiences, and the wider ethos of provision.

Reflection on Environmental Rating Scales

While statutory frameworks such as the National Minimum Standards establish
essential requirements for safety, staffing ratios, safeguarding, and consistency,
within the Welsh context, these standards are intended to ensure baseline
compliance and serve as a foundation starting point for policy and practice, forming
the minimum benchmark rather than being regarded as a comprehensive measure of

quality in early years provision (Welsh Government, 2023b; Clifton, 2024).

Therefore, additional quality assurance methods are necessary to promote
continuous improvement and excellence in practice, such as the Early Childhood
Environmental Rating Scale (ECERS) (Harms and Clifford, 1982; Harms, Clifford and
Cryer, 1998; 2005) and the Sustained Shared Thinking and Emotional Well-being
Scale (SSTEW) (Siraj, Kingston and Melhuish, 2023). The use of such tools provides
a more detailed and developmental understanding of quality, enabling settings to

move beyond compliance towards reflective and evidence-informed practice.
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This section critically examines how quality assurance tools extend beyond statutory
requirements by comparing their strengths and limitations. It then evaluates the
extent to which each tool supports improvements in childcare provision, providing a

structured analysis of their combined contribution to quality enhancement.

ECERS is a widely used international quality assurance tool evaluating provision for
children 3-5 across domains, including space, resources, language and literacy,
learning activities, care routines and programme structure (Vermeer et al., 2016;
Garvis et al., 2018). A key strength of ECERS is its ability to assess multiple
dimensions of quality, incorporating both structural and process elements, and
aligning with the views of theorists Piaget and Bronfenbrenner on how the

environment influences child development. (Hargraves, 2021; Guy-Evans, 2025)

Research suggests that higher ECERS scores are associated with aspects of
provision that may support literacy, language development, and school readiness
(Sylva et al., 2004, 2006; Anders et al., 2012). Furthermore, ECERS has been linked
to social outcomes, such as improved communication skills and reduced behavioural
challenges (Brunsek et al., 2017; Manning et al., 2017). This indicates the scale
captures developmentally relevant aspects of provision. Specifically, ECERS provide
measurable data on the quality of the learning environment, resources and routines,

enabling practitioners to identify strengths and gaps in structured provision.

ECERS promotes quality beyond statutory requirements by focusing on the learning
environment rather than compliance. For example, while minimum standards may
require a setting to be safe and adequately resourced, ECERS evaluates the quality,
accessibility and appropriateness of those resources for children’s development. This
encourages settings to enhance their provision and move towards higher levels of

quality.

However, ECERS is not without limitations. One criticism highlights an inconsistency
between ECERS scores and children's outcomes: some report positive child
outcomes, while others report limited or no improvement beyond certain scores that
do not translate into continued developmental gains (Early et al., 2018; Harding,

Nguyen and Aikens, 2025; Alpys and Hernandez-Torrano, 2026).

Another limitation is emphasises on environmental factors, potentially leading to

surface-level assessments (Cassidy et al., 2005; Douglas, 2005). This suggests it
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may overlook deeper pedagogical interactions, risking a ‘tick box’ approach to quality
improvement (Simpson, 2020; Sethuraman, 2026). There is potential for this tool to
be used in a compliance-driven manner, similar to statutory standards, if not applied

critically, especially when reliant on funding, such as Flying Start.

More recent research has also raised concerns regarding equity and cultural validity
within ECERS. A report by Yazejian and Iruka (2024) highlights that factors such as
race, ethnicity, cultural context and socioeconomic resources can significantly
influence ECERS scores, suggesting that the tool may not operate as a neutral or
universally applicable measure of quality. For example, settings with children from
diverse cultural or lower socioeconomic backgrounds receive lower scores, not
necessarily due to poorer practice but because of differing norms or access to
resources. This reinforces criticisms that ECERS may reflect dominant cultural
assumptions about quality rather than recognising diverse approaches to early
childhood education, and excludes some stakeholders (Tanner, Welsh and Lewis,
2006).

In contrast, SSTEW was developed to address limitations of earlier tools, such as
ECERS, particularly the lack of focus on interactions between practitioners and
children, aimed at children aged 2 to 5 years. SSTEW emphasises sustained shared
thinking, emotional well-being, and practitioners-child interactions (Siraj et al., 2015).
These aspects are widely recognised as central to high-quality early years provision
and are strongly associated with improved cognitive and social outcomes for children
(Bowlby, 1969;1988; Hamre and Pianta, 2001). By focusing on practitioners-child
interactions, SSTEW promotes a deeper understanding of quality beyond
environmental factors, supporting thinking, language and emotional well-being
(Melhuish and Gardiner, 2021; Siraj, Kingston and Melhuish, 2023).

A key strength of SSTEW is its focus on process quality, particularly in how
practitioners support children’s thinking, language development, and emotional well-
being (Brodie, 2024; Huang, 2024). This represents a significant extension beyond
statutory requirements, which do not typically assess the depth of quality interactions
(Spencer and Dubiel, 2013; Campbell-Barr and Leeson, 2015).

Research suggests that engagement in reflective practice and intentional teaching

develops a more nuanced and holistic understanding of pedagogy (Leggett, 2025).
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SSTEW reinforces this by prioritising the quality of adult-child interactions as central

to effective provision (Siraj, Kingston and Melhuish, 2015).

Despite these strengths, SSTEW also has its limitations. The assessment of
interactions is inherently more subjective than the evaluation of environmental
factors, relying on observers' judgments, which may affect reliability depending on
their training and expertise (Virk et al., 2020). Additionally, implementing SSTEW
requires skilled practitioners who can interpret and apply its principles effectively
(Howard et al., 2018). In settings where staff may lack training or experience, the
tool's impact may be limited (Alver Valley Schools, 2025). Furthermore, the
observation process and evaluation can be time-consuming, making it challenging to

implement consistently in practice (Purdon, 2016).

When comparing ECERS and SSTEW, it is evident that both tools provide valuable
but distinctive insights into quality. ECERS focuses on the structure of the childcare
environment, making it relatively straightforward to measure and implement. In
contrast, SSTEW focuses on process quality and pedagogical interactions that
underpin children’s learning. While ECERS may be more objective and standardised,
SSTEW is more interpretive and reflective. This suggests the tools are
complementary: ECERS addresses structure, while SSTEW focusing on process
quality, meaning neither alone provides a comprehensive evaluation (Howard et al.,
2018; Melhuish and Gardiner, 2018).

Both tools support self-evaluation, accountability, and professional development, but
may encourage compliance driven practice where high scores are prioritised over
meaningful reflection. Additionally, neither tool fully captures the complexity of
children’s experiences, including individual needs, cultural context, and long-term
developmental outcomes. For example, they do not fully account for children's
perspectives, cultural differences, or the influence of home learning environment on

development.

Improving provision requires consideration of children’s development, interactions,
practitioner effectiveness, and family perspectives. While ECERS and SSTEW
provide valuable insight, they do not capture cultural context, and long-term
outcomes (Wishard et al., 2003; Yazejian and Iruka, 2024).
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Despite these limitations, both tools can play an important role in driving quality
improvement when used effectively. Research indicates that ECERS has been used
to inform policy development, workforce training and quality improvement initiatives
across a range of contexts (Sylva et al., 2004; Melhuish and Gardiner, 2018; 2021;
Dallimore, 2019; Welsh Government, 2023a)

They provide benchmarks that extend beyond statutory requirements and encourage
settings to aspire towards higher levels of practice. In this way, the tools drive quality
by translating abstract concepts into observable criteria, supporting targeted

improvements in practice, staff development, and provision planning.

By identifying strengths and areas for development, the tools inform staff training,
support reflective practice, and guide improvements in both environment and
interactions. However, it is essential that these tools are triangulated as part of a

broader quality assurance approach, rather than as standalone measures.

Conclusion

In conclusion, quality in early years provision is complex, multidimensional, and
shaped by a range of structural, process, and contextual factors. While statutory
frameworks establish essential baseline standards, they are insufficient alone to
capture the full depth of children’s experiences or to drive excellence in practice.
Tools such as ECERS and SSTEW extend beyond these minimum requirements by
offering structured approaches to evaluating both environments and interactions.
However, each has limitations, particularly in relation to subjectivity, cultural validity,
and the risk of compliance-driven use. Their greatest value lies in their combined and
reflective application as part of a broader, holistic approach to quality assurance,
requiring ongoing critical reflection, responsiveness to context, and a commitment to
prioritising children’s lived experiences alongside measurable indicators, while

continually striving for high-quality provision.



ECEY6011 Leadership and Management for Systems of Quality
Student ID 0901804 Word Count:2198

Reference List

Alma Economics (2024) Mapping the Childcare and Play Workforce, Phase 1
Report. Cardiff: Welsh Government, GSR report number 19/2024 Available at
https://www.gov.wales/mapping-childcare-and-play-workforce-wales phase-1-report
(Accessed:30 March 2026).

Alpys, A. and Hernandez-Torrano, D. (2026) ‘Scoping Review of Early Childhood
Environment Rating Scale (ECERS): Assessing and Validating Quality in Early
Childhood Education Settings’, Early Education and Development, 37(3), pp. 644—
664. Available at: https://doi.org/10.1080/10409289.2025.2585294.

Alver Valley Schools (2025) ‘Enhancing Sustained Shared Thinking within Early
Years settings through action research’. Available at:

https://www.alvervalleyschools.co.uk/enhancing-sst-in-ey/ (Accessed: 5 April 2026).

Anders, Y., Rossbach, H.-G., Weinert, S., Ebert, S., Kuger, S., Lehrl, S. and Von
Maurice, J. (2012) ‘Home and preschool learning environments and their relations to

the development of early numeracy skills’, Early Childhood Research Quarterly,
27(2), pp- 231-244. Available at: https://doi.org/10.1016/j.ecresq.2011.08.003.

Araujo, M.C., Dormal, M. and Schady, N. (2019) ‘Childcare Quality and Child
Development’, Journal of Human Resources, 54(3), pp. 656—682. Available at:
https://doi.org/10.3368/jhr.54.3.0217.8572R1.

Bowlby, J. (1969) Attachment and loss, volume 1: Attachment. New York: Basic
Books. Available at: https://mindsplain.com/wp-
content/uploads/2020/08/ATTACHMENT_AND _LOSS_VOLUME | ATTACHMENT.p
df (Accessed: 29 March 2026).

Bowlby, J. (1988) A Secure Base: Parent-Child Attachment and Healthy Human
Development. London: Routledge.

Brodie, K. (2024) ‘Sustained Shared Thinking: A Practical and Comprehensive Guide
for Early Years Practitioners’. Available at:

https://www.kathybrodie.com/articles/quide-sst/ (Accessed: 5 April 2026).

Bronfenbrenner, U. (1986). Ecology of the family as a context for human
development: Research perspectives. Developmental Psychology, 22(6), 723-742.

10


https://d.docs.live.net/c2b4083e811c919e/BA%20EARLY%20YEARS%20AND%20EDUCATION%200901804/0901804%20ECEY6011/www.gov.wales/sites/default/files/statistics-and-research/2024-03/mapping-childcare-and-play-workforce-wales-phase-1-report.pdf
https://doi.org/10.1080/10409289.2025.2585294
https://www.alvervalleyschools.co.uk/enhancing-sst-in-ey/
https://doi.org/10.1016/j.ecresq.2011.08.003
https://doi.org/10.3368/jhr.54.3.0217.8572R1
https://mindsplain.com/wp-content/uploads/2020/08/ATTACHMENT_AND_LOSS_VOLUME_I_ATTACHMENT.pdf
https://mindsplain.com/wp-content/uploads/2020/08/ATTACHMENT_AND_LOSS_VOLUME_I_ATTACHMENT.pdf
https://mindsplain.com/wp-content/uploads/2020/08/ATTACHMENT_AND_LOSS_VOLUME_I_ATTACHMENT.pdf
https://www.kathybrodie.com/articles/guide-sst/

ECEY6011 Leadership and Management for Systems of Quality
Student ID 0901804 Word Count:2198

Brunsek, A., Periman, M., Falenchuk, O., McMullen, E., Fletcher, B. and Shah, P.S.
(2017) ‘The relationship between the Early Childhood Environment Rating Scale and
its revised form and child outcomes: A systematic review and meta-analysis’, PloS
One, 12(6), p. e0178512. Available at: https://doi.org/10.1371/journal.pone.0178512.

Bucelli, I. and McKnight, A. (2022) ‘Poverty and social exclusion: review of
international evidence on early childhood education and care’. Available at:
https://wcpp.org.uk/wp-content/uploads/211021-WCPP-Poverty-Review-Early-
childhood-education-and-care.pdf (Accessed: 30 March 2026).

Campbell-Barr, V. and Leeson, C. (2016) Quality and leadership in the early years:
research, theory and practice. Los Angeles London New Delhi Singapore

Washington DC: Sage.

Cassidy, D.J., Hestenes, L.L., Hegde, A., Hestenes, S. and Mims, S. (2005)
‘Measurement of quality in preschool child care classrooms: An exploratory and
confirmatory factor analysis of the early childhood environment rating scale-revised’,
Early Childhood Research Quarterly, 20(3), pp. 345-360. Available at:
https://doi.org/10.1016/j.ecresq.2005.07.005.

Clifton, A. (2024) ‘Minimum standards are not enough’ says Care and Social
Services Inspectorate Wales, Senedd Research. Available at:

https://research.senedd.wales/research-articles/minimum-standards-are-not-enough-

says-care-and-social-services-inspectorate-wales/ (Accessed: 4 April 2026).

Cété, S.M., Mongeau, C., Japel, C., Xu, Q., Séguin, J.R. and Tremblay, R.E. (2013)
‘Child Care Quality and Cognitive Development: Trajectories Leading to Better
Preacademic Skills’, Child Development, 84(2), pp. 752—766. Available at:
https://doi.org/10.1111/cdev.12007.

Dahlberg, G., Moss, P. and Pence, A. (2013) Beyond Quality in Early Childhood
Education and Care: Languages of evaluation. 0 edn. Routledge. Available at:
https://doi.org/10.4324/9780203371114.

Dallimore, D. (2019) ‘Early Childhood Education and Care: Quality Matters’ Senedd
Research. Available at: https://senedd.wales/media/yzpnh31s/19-47-web-eng.pdf
(Accessed: 4 April 2026).

11


https://doi.org/10.1371/journal.pone.0178512
https://wcpp.org.uk/wp-content/uploads/211021-WCPP-Poverty-Review-Early-childhood-education-and-care.pdf
https://wcpp.org.uk/wp-content/uploads/211021-WCPP-Poverty-Review-Early-childhood-education-and-care.pdf
https://doi.org/10.1016/j.ecresq.2005.07.005
https://research.senedd.wales/research-articles/minimum-standards-are-not-enough-says-care-and-social-services-inspectorate-wales/
https://research.senedd.wales/research-articles/minimum-standards-are-not-enough-says-care-and-social-services-inspectorate-wales/
https://doi.org/10.1111/cdev.12007
https://doi.org/10.4324/9780203371114
https://senedd.wales/media/yzpnh31s/19-47-web-eng.pdf

ECEY6011 Leadership and Management for Systems of Quality
Student ID 0901804 Word Count:2198

Douglas, F. (2005) ‘A Critique of ECERS as a Measure of Quality in Early Childhood
Education and Care’, Questions of quality: proceedings of a conference on defining,
assessing and supporting quality in early childhood care and education. Dublin:
Centre for Early Childhood Development and Education, p. 185. Available at:
https://fpg.unc.edu/sites/fpg.unc.edu/files/resources/books-and-book-
chapters/CECDE_Questions-of-Quality 2005.pdf#page=184 (Accessed: 31 March
2026).

Eadie, P., Page, J., Levickis, P., Elek, C., Murray, L., Wang, L. and Lloyd-Johnsen, C.
(2024) ‘Domains of quality in early childhood education and care: A scoping review of
the extent and consistency of the literature’, Educational Review, 76(4), pp. 1057—
1086. Available at: https://doi.org/10.1080/00131911.2022.2077704.

Early, D.M., Sideris, J., Neitzel, J., LaForett, D.R. and Nehler, C.G. (2018) ‘Factor
structure and validity of the Early Childhood Environment Rating Scale — Third
Edition (ECERS-3)’, Early Childhood Research Quarterly, 44, pp. 242—-256. Available
at: https://doi.org/10.1016/j.ecresq.2018.04.009.

Early Years Coalition (2021) Birth to 5 Matters: Non-statutory guidance for the Early
Years Foundation Stage. Early Education. Available at:
https://birthtoSmatters.org.uk/wp-content/uploads/2021/03/BirthtoSMatters-

download.pdf (Accessed: 30 March 2026).

Edwards, S. (2021) “Process quality, curriculum and pedagogy in early childhood
education and care”, OECD Education Working Papers, No. 247, OECD Publishing,
Paris. Available at: https://doi.org/10.1787/eba0711e-en.

Garvis, S., Sheridan, S., Williams, P. and Mellgren, E. (2018) ‘Cultural considerations
of ECERS-3 in Sweden: a reflection on adaption’, Early Child Development and
Care, 188(5), pp. 584-593. Available at:
https://doi.org/10.1080/03004430.2017.1377192.

Guy-Evans, O. (2025) ‘Simply Psychology’, Bronfenbrenner’s Ecological Systems
Theory. Available at: https://www.simplypsychology.org/bronfenbrenner.html
(Accessed: 5 April 2026).

Hall, J., Sylva, K., Sammons, P., Melhuish, E., Siraj-Blatchford, |. and Taggart, B.

(2013) ‘Can preschool protect young children’s cognitive and social development?

12


https://fpg.unc.edu/sites/fpg.unc.edu/files/resources/books-and-book-chapters/CECDE_Questions-of-Quality_2005.pdf#page=184
https://fpg.unc.edu/sites/fpg.unc.edu/files/resources/books-and-book-chapters/CECDE_Questions-of-Quality_2005.pdf#page=184
https://doi.org/10.1080/00131911.2022.2077704
https://doi.org/10.1016/j.ecresq.2018.04.009
https://birthto5matters.org.uk/wp-content/uploads/2021/03/Birthto5Matters-download.pdf
https://birthto5matters.org.uk/wp-content/uploads/2021/03/Birthto5Matters-download.pdf
https://doi.org/10.1787/eba0711e-en
https://doi.org/10.1080/03004430.2017.1377192
https://www.simplypsychology.org/bronfenbrenner.html

ECEY6011 Leadership and Management for Systems of Quality
Student ID 0901804 Word Count:2198

Variation by center quality and duration of attendance’, School Effectiveness and
School Improvement, 24(2), pp. 155-176. Available at:
https://doi.org/10.1080/09243453.2012.749793.

Hamre, B.K. and Pianta, R.C. (2001) ‘Early Teacher—Child Relationships and the
Trajectory of Children’s School Outcomes through Eighth Grade’, Child
Development, 72(2), pp. 625—638. Available at: https://doi.org/10.1111/1467-
8624.00301.

Harding, J.F., Nguyen, T. and Aikens, N. (2025) ‘Do Early Childhood Environment
Rating Scale-3 and Pre-K Classroom Assessment Scoring System Scores Need to
Reach Thresholds to Predict Children’s School Readiness?’, Early Education and
Development, 36(8), pp. 1952—-1969. Available at:
https://doi.org/10.1080/10409289.2025.2535031.

Hargraves, V. (2021) ‘Piaget’s theory of education’, The Education Hub. Available at:
https://theeducationhub.org.nz/piagets-theory-of-education/ (Accessed: 5 April 2026).

Harms, T. and Clifford, R.M. (1982) ‘Assessing preschool environments with the early
childhood environment rating scale’, Studies in Educational Evaluation, 8(3), pp.
261-269. Available at: https://doi.org/10.1016/0191-491X(82)90030-X.

Harms, T., Clifford, R.M. and Cryer, D. (1998) Early childhood environment rating

scale. (Rev. ed.) Teachers College Press.

Harms, T., Clifford, R.M. and Cryer, D. (2005) Early childhood environment rating
scale ; [updated with additional notes and a new expanded scoresheet]. (Rev. ed.)

Teachers College Press.

Hart, E.R., Vandell, D.L., Whitaker, A.A. and Watts, T.W. (2023) ‘Child care and
family processes: Bi-directional relations between child care quality, home
environments, and maternal depression’, Child development, 94(1), pp. e1-e17.
Available at: https://doi.org/10.1111/cdev.13858.

Herbst, C.M. (2025) ‘The declining relative quality of the child care workforce’,
Economics of Education Review, 109, p. 102726. Available at:
https://doi.org/10.1016/j.econedurev.2025.102726.

13


https://doi.org/10.1080/09243453.2012.749793
https://doi.org/10.1111/1467-8624.00301
https://doi.org/10.1111/1467-8624.00301
https://doi.org/10.1080/10409289.2025.2535031
https://theeducationhub.org.nz/piagets-theory-of-education/
https://doi.org/10.1016/0191-491X(82)90030-X
https://doi.org/10.1111/cdev.13858
https://doi.org/10.1016/j.econedurev.2025.102726

ECEY6011 Leadership and Management for Systems of Quality
Student ID 0901804 Word Count:2198

Horm, D.M., Jeon, S., Ruvalcaba, D.V. and Castle, S. (2024) ‘Resilience: supporting
children’s self-regulation in infant and toddler classrooms’, Frontiers in Psychology,
15, p. 1271840. Available at: https://doi.org/10.3389/fpsyq.2024.1271840.

Howard, S.J., Siraj, |., Melhuish, E.C., Kingston, D., Neilsen-Hewett, C., De Rosnay,
M., Duursma, E. and Luu, B. (2018) ‘Measuring interactional quality in pre-school
settings: introduction and validation of the Sustained Shared Thinking and Emotional
Wellbeing (SSTEW) scale’, Early Child Development and Care, 190(7), pp. 1017—
1030. Available at: https://doi.org/10.1080/03004430.2018.1511549.

Huang, R. (2024) ‘Exploring Instructional and Interactional Aspects of Process
Quiality in Preschools and Teachers’ Perceptions of Professional Development’,
Recent Perspectives on Preschool Education and Care. BoD — Books on Demand,
p. 227. Available at: https://dx.doi.org/10.5772/intechopen.107817

Hynes, K. and Habasevich-Brooks, T. (2008) ‘The ups and downs of child care:
Variations in child care quality and exposure across the early years’, Early Childhood
Research Quarterly, 23(4), pp. 559-574. Available at:
https://doi.org/10.1016/j.ecresq.2008.09.001.

Leggett, N. (2025) ‘Intentional Teaching and the Intentionality of Educators: Time for
Careful, Considerate, Collaborative, and Reflective Practice’, Early Childhood
Education Journal, 53(1), pp. 1-9. Available at: https://doi.org/10.1007/s10643-023-
01550-3.

Lewis, J. and West, A. (2017) ‘Early Childhood Education and Care in England under
Austerity: Continuity or Change in Political Ideas, Policy Goals, Availability,
Affordability and Quality in a Childcare Market?’, Journal of Social Policy, 46(2), pp.
331-348. Available at: https://doi.org/10.1017/S0047279416000647.

Manning, M., Garvis, S., Fleming, C. and Wong, G.T.W. (2017) ‘The relationship
between teacher qualification and the quality of the early childhood education and
care environment’, Campbell Systematic Reviews, 13(1), pp. 1-82. Available at:
https://doi.org/10.4073/csr.2017.1.

Melhuish, E., Ereky-Stevens, K., Petrogiannis, K., Ariescu, Penderi, E., Rentzou, K.,
Tawell, A., Slot, Broekhuizen, M. and Leseman, P. (2015) ‘A review of research on

the effects of early childhood Education and Care (ECEC) upon child development.

14


https://doi.org/10.3389/fpsyg.2024.1271840
https://doi.org/10.1080/03004430.2018.1511549
https://dx.doi.org/10.5772/intechopen.107817
https://doi.org/10.1016/j.ecresq.2008.09.001
https://doi.org/10.1007/s10643-023-01550-3
https://doi.org/10.1007/s10643-023-01550-3
https://doi.org/10.1017/S0047279416000647
https://doi.org/10.4073/csr.2017.1

ECEY6011 Leadership and Management for Systems of Quality
Student ID 0901804 Word Count:2198

CARE project’, Curriculum Quality Analysis and Impact Review of European Early
Childhood Education and Care (ECEC). Available at: htip://ecec-

care.org/resources/publications/ (Accessed: 30 March 2026).

Melhuish, E. and Gardiner, J. (2018) ‘Study of Early Education and Development
(SEED): Study of Quality of Early Years Provision in England (Revised)’. Available
at:
https://assets.publishing.service.gov.uk/media/5b438623e5274a376e24e115/Study
of quality of early vears provision _in_England.pdf (Accessed: 30 March 2026).

Melhuish, E. and Gardiner, J. (2021) ‘Study of Early Education and Development
(SEED): Developing alternative quality scales for Early Childhood Education and
Care (ECEC) using exploratory analysis’. Available at:
https://assets.publishing.service.gov.uk/media/617c2c168fa8f529840623c9/SEED_Q
uality Analyses Research Brief.pdf (Accessed: 30 March 2026).

OECD (2018) Engaging Young Children: Lessons from Research about Quality in
Early Childhood Education and Care. OECD Publishing. Available at:
https://doi.org/10.1787/9789264085145-¢en.

OECD (2025), Reducing Inequalities by Investing in Early Childhood Education and
Care, Starting Strong, OECD Publishing. Available
at: https://doi.org/10.1787/b78f8b25-en.

Purdon, A. (2016) ‘Sustained shared thinking in an early childhood setting: an
exploration of practitioners’ perspectives’, Education 3-13, 44(3), pp. 269-282.
Available at: https://doi.org/10.1080/03004279.2014.907819.

Sethuraman, K.R. (2026) ‘Quality Assurance in Medical Education: Are We “Ticking
the Boxes” or “Making a Difference”?’, Indian Pediatrics, 63(3), pp. 208-212.
Available at: https://doi.org/10.1007/s13312-025-00222-2.

Simpson, F. (2020) ‘EYFS reforms “risk tick-box assessment approach”, EYFS
reforms ‘risk tick-box assessment approach’. Available at:

https://www.cypnow.co.uk/content/news/eyfs-reforms-risk-tick-box-assessment-

approach (Accessed: 4 April 2026).

15


http://ecec-care.org/resources/publications/
http://ecec-care.org/resources/publications/
https://assets.publishing.service.gov.uk/media/5b438623e5274a376e24e115/Study_of_quality_of_early_years_provision_in_England.pdf
https://assets.publishing.service.gov.uk/media/5b438623e5274a376e24e115/Study_of_quality_of_early_years_provision_in_England.pdf
https://assets.publishing.service.gov.uk/media/617c2c168fa8f529840623c9/SEED_Quality_Analyses_Research_Brief.pdf
https://assets.publishing.service.gov.uk/media/617c2c168fa8f529840623c9/SEED_Quality_Analyses_Research_Brief.pdf
https://doi.org/10.1787/9789264085145-en
https://doi.org/10.1787/b78f8b25-en
https://doi.org/10.1080/03004279.2014.907819
https://doi.org/10.1007/s13312-025-00222-2
https://www.cypnow.co.uk/content/news/eyfs-reforms-risk-tick-box-assessment-approach
https://www.cypnow.co.uk/content/news/eyfs-reforms-risk-tick-box-assessment-approach

ECEY6011 Leadership and Management for Systems of Quality
Student ID 0901804 Word Count:2198

Siraj, |., Kingston, D. and Melhuish, E. (2015) Assessing Quality in Early Childhood
Education and Care: Sustained Shared Thinking and Emotional Well-being (SSTEW)

Scale for 2-5-year-olds provision. Stoke on Trent: Trentham Books.

Siraj, ., Kingston, D. and Melhuish, E. (2023) The Sustained Shared Thinking and
Emotional Well-being (SSTEW) Scale: Supporting Process Quality in Early
Childhood. 1st edn. London: David Fulton Publishers. Available at:
https://doi.org/10.4324/9781003379867.

Sluiter, R.M.V., Fukkink, R.G. and Fekkes, M. (2025) ‘The Impact of Process Quality
in Early Childhood Education and Care on Socio-Emotional Development: A Meta-
Analysis of Longitudinal Studies’, International Journal of Environmental Research
and Public Health, 22(5), p. 775. Available at:
https://doi.org/10.3390/ijerph22050775.

Spencer, B. and Dubiel, J. (2013) ‘Inspecting and Evaluating the Quality and
Standards of Early Years and Childcare Provision’, Contemporary Issues in the Early
Years. SAGE, pp. 74-86.

The Sutton Trust (2024) Inequality in early years education. Available at:

https://www.suttontrust.com/wp-content/uploads/2024/01/Inequality-in-early-years-

education.pdf (Accessed: 31 March 2026).

Sylva, K., Melhuish, E., Sammons, P., Siraj-Blatchford, I. & Taggart, B. (2004) The
Effective Provision of Pre-school Education (EPPE) Project: Findings from pre-
school to end of key stage 1. Department for Education and Skills. Available at:
https://dera.ioe.ac.uk/id/eprint/18189/2/SSU-SF-2004-01.pdf (Accessed: 29 March
2026).

Sylva, K., Siraj-Blatchford, I., Taggart, B., Sammons, P., Melhuish, E., Elliot, K. and
Totsika, V. (2006) ‘Capturing quality in early childhood through environmental rating
scales’, Early Childhood Research Quarterly, 21(1), pp. 76—92. Available at:
https://doi.org/10.1016/j.ecresq.2006.01.003.

Taggart, B., Sylva, K., Melhuish, E., Sammons, P. and Siraj, I. (2015) ‘Effective pre-
school, primary and secondary education project (EPPSE 3-16+) Available at:
https://assets.publishing.service.gov.uk/media/5a803cb240f0b62305b89fbf/RB455 E

16


https://doi.org/10.4324/9781003379867
https://doi.org/10.3390/ijerph22050775
https://www.suttontrust.com/wp-content/uploads/2024/01/Inequality-in-early-years-education.pdf
https://www.suttontrust.com/wp-content/uploads/2024/01/Inequality-in-early-years-education.pdf
https://dera.ioe.ac.uk/id/eprint/18189/2/SSU-SF-2004-01.pdf
https://doi.org/10.1016/j.ecresq.2006.01.003
https://assets.publishing.service.gov.uk/media/5a803cb240f0b62305b89fbf/RB455_Effective_pre-school_primary_and_secondary_education_project.pdf.pdf

ECEY6011 Leadership and Management for Systems of Quality
Student ID 0901804 Word Count:2198

ffective_pre-school_primary _and_secondary_education_project.pdf.pdf (Accessed:
30 March 2026).

Tanner, E., Welsh, E. and Lewis, J. (2006) ‘The Quality-Defining Process in Early
Years Services: A Case Study’, Children & Society, 20(1), pp. 4—16. Available at:
https://doi.org/10.1002/CHI.861.

Thompson, R.A. (2001) ‘Development in the First Years of Life’, The Future of
Children, 11(1), pp. 21-33. Available at: https://doi.org/10.2307/1602807.

Tierney, A.L. and Nelson, C.A. (2009) ‘Brain Development and the Role of
Experience in the Early Years’, Zero to three, 30(2), pp. 9-13. Available at:
https://pmc.ncbi.nim.nih.gov/articles/PMC37226 10/pdf/nihms-227033.pdf (Accessed:
30 March 2026).

United Nations (1989) Convention on the Rights of the Child. Available at:
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/ (Accessed: 19
March 2026).

Urban, M., Vandenbroeck, M., Van Laere, K., Lazzari, A. and Peeters, J. (2012)

‘Towards Competent Systems in Early Childhood Education and Care. Implications

for Policy and Practice’, European Journal of Education, 47(4), pp. 508-526.
Available at: https://doi.org/10.1111/ejed.12010.
Vasseleu, E., Neilsen-Hewett, C., Cliff, K. and Howard, S.J. (2022) ‘How educators in

high-quality preschool services understand and support early self-regulation: a

qualitative study of knowledge and practice’, The Australian Educational Researcher,
49(5), pp. 915-941. Available at: https://doi.org/10.1007/s13384-021-00466-4.

Vermeer, H.J., Van l|Jzendoorn, M.H., Carcamo, R.A. and Harrison, L.J. (2016)
‘Quality of Child Care Using the Environment Rating Scales: A Meta-Analysis of
International Studies’, International Journal of Early Childhood, 48(1), pp. 33—60.
Available at: https://doi.org/10.1007/s13158-015-0154-9.

Virk, A., Joshi, A., Mahajan, R. and Singh, T. (2020) ‘The power of subjectivity in
competency-based assessment’, Journal of Postgraduate Medicine, 66(4), pp. 200—
205. Available at: https://doi.org/10.4103/jpgm.JPGM 591 20.

17


https://assets.publishing.service.gov.uk/media/5a803cb240f0b62305b89fbf/RB455_Effective_pre-school_primary_and_secondary_education_project.pdf.pdf
https://doi.org/10.1002/CHI.861
https://doi.org/10.2307/1602807
https://pmc.ncbi.nlm.nih.gov/articles/PMC3722610/pdf/nihms-227033.pdf
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/
https://doi.org/10.1111/ejed.12010
https://doi.org/10.1007/s13384-021-00466-4
https://doi.org/10.1007/s13158-015-0154-9
https://doi.org/10.4103/jpgm.JPGM_591_20

ECEY6011 Leadership and Management for Systems of Quality
Student ID 0901804 Word Count:2198

Welsh Government (2023a) Early childhood play, learning and care in Wales.

Available at: https://hwb.gov.wales/curriculum-for-wales/early-childhood-play-

learning-and-care-in-wales/ (Accessed:31 March 2026).

Welsh Government (2023b) National minimum standards for regulated childcare for
children up to the age of 12 years. Available

at: https://www.qov.wales/sites/default/files/publications/2025-09/national-minimum-

standards-for-reqgulated-childcare.pdf (Accessed: 7 March 2026).

Welsh Government (2026) Flying Start childcare: guidance. Welsh Government.
Available at: https://www.gov.wales/flying-start-childcare-guidance-
html#:~:text=grow%20and%20thrive.-,Overview,L ove %20et%20al%20(2005)%5D.
(Accessed: 28 March 2026).

Wishard, A.G., Shivers, E.M., Howes, C. and Ritchie, S. (2003) ‘Child care program
and teacher practices: associations with quality and children’s experiences’, Early
Childhood Research Quatrterly, 18(1), pp. 65—103. Available at:
https://doi.org/10.1016/S0885-2006(03)00007-3.

Yazejian, N. and Iruka, 1.U. (2024) ‘ECERS-3: Identifying Gaps and Equity
Challenges’, Frank Porter Graham Child Development Institute. Available at:
https://fpg.unc.edu/sites/fpg.unc.edu/files/resource-
files/Final%20Recommendations%20FINAL branded 3.pdf (Accessed: April 2026).

18


https://hwb.gov.wales/curriculum-for-wales/early-childhood-play-learning-and-care-in-wales/
https://hwb.gov.wales/curriculum-for-wales/early-childhood-play-learning-and-care-in-wales/
https://www.gov.wales/sites/default/files/publications/2025-09/national-minimum-standards-for-regulated-childcare.pdf
https://www.gov.wales/sites/default/files/publications/2025-09/national-minimum-standards-for-regulated-childcare.pdf
https://www.gov.wales/flying-start-childcare-guidance-html#:~:text=grow%20and%20thrive.-,Overview,Love%20et%20al%20(2005)%5D
https://www.gov.wales/flying-start-childcare-guidance-html#:~:text=grow%20and%20thrive.-,Overview,Love%20et%20al%20(2005)%5D
https://doi.org/10.1016/S0885-2006(03)00007-3
https://fpg.unc.edu/sites/fpg.unc.edu/files/resource-files/Final%20Recommendations%20FINAL_branded_3.pdf
https://fpg.unc.edu/sites/fpg.unc.edu/files/resource-files/Final%20Recommendations%20FINAL_branded_3.pdf

