	
	
	



       A Transition Handbook for Early Years Educators
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(Source: Toronto Phycological Services & Research Centre, (2013)


One role as a parent is to direct when a child is ready to branch to the outside world and encounter what it has to offer in different learning environments.
This decision can be made through parents returning to work.
All families are singular and will reach this decision in their own time.
Townsend, G (2013)
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1. Introduction to transitions from babies to 3 years

This handbook has been developed to help support early years educators with transitions within their role. The handbook will enable early years educators to fully support the children and parents/carers throughout the transition process. With the child and parent/carer at the core of the transition process and appreciating the parents knowledge of the needs of their child, supporting the child's well-being and learning whilst enabling for a smooth transition Wilder (2022).
 
Transition
[bookmark: _Int_EOvObACs][bookmark: _Int_4ZniuhCQ]A transition from home to an early year's sector for a baby or young child can be a difficult process for both parents and children it is vital that staff support the transition process fully for parents and children. Transitions are a crucial event in everyone’s life, Parent zone Scotland (2022).
[bookmark: _Int_rHVWmlEL][bookmark: _Int_aMCCqPa5][bookmark: _Int_m92cs2Xo][bookmark: _Int_12yttHds][bookmark: _Int_6mpeRH9g][bookmark: _Int_VSZKC2yI]Early Years Matters (2022) states transitions can have distinct outcome for a child's development allowing for growth and new experiences. Transitions should be a procedure that takes place involving all parties, parents/carers, children and practitioners allowing for a smooth transition allows for exciting opportunities. This is supported by Birth to 5 matters (no date) allowing for parents/carers and practitioners to build relationships beforehand before a child moves into the setting allows for an effective transition. 
[bookmark: _Int_SoYSRxPd][bookmark: _Int_LNq1YJv0]Professional Association for Childcare and Early Years PACEY (2014) supports positive transitions from home life to setting by securing positive attachments between children and adults.  John Bowlby, states in his book Attachment and Loss when a child has a secure attachment are able to: 
 “Approach the world with confidence and, when faced with potentially alarming situations, is likely to tackle them effectively, or to seek help.”
Rhondda Cynon Taff County Borough Council RCTCBC (no date) states that the child and their families should be at the centre of the transition process, all adults are to recognise each child’s different needs ensuring they are met and supported and most importantly the child is to feel safe throughout the transition process. At the start of the transition process, it is important to speak to the families to gather as much information as possible this is to ensure the child’s needs are met and their likes and dislikes are considered. The children’s and family's ethnic backgrounds, religious beliefs and cultural backgrounds are recognized. It is important at the start of a child’s transition that the child's needs are recognized and that some children and families may require more support from the setting. A transition process should be flexible to all children and their families, ensuring the setting have a trusting relationship between the families and children this allows for a smooth transition.   
Flying start (no date) state that all settings should have a settling in policy in place and within the policy stating that all children’s personal, social and emotional wellbeing will be at the core of the settling in process. It is important for the setting to have a clear welcome procedure into the setting, this could be sent out before a child starts - below is an example of a Welcome video which a setting sends out to the families before a child starts within their setting:
[image: ]
(Source: Rachael’s Playhouse (2022) 

Welsh Joint Education Committee WJEC (2019) show that there are many different transitions children may face throughout their lives from birth to adulthood some transitions are listed below:
· Moving Home
· The birth of a sibling
· The death of a loved one
· Moving from one educational setting to another
· Parents/carers separation
· Long term health conditions or puberty

It is important for settings to ensure each child always feels safe especially when facing different transitions, the effect on a transition in a child’s life can impact on their: 
· Emotional – A child’s emotions can be affected through the death of a family member or family pet, through a separation between parents or being abused at home. 
· Physical – Physically moving home or moving from one setting to another, moving to school/secondary school.
· Phycological – This can be affected through a child’s health maybe a long-term health condition also when a child goes through puberty. 
· Intellectual – This can be due to learning new methods within a school environment. 

2. The role of the adult 

The key Person is a role of an adult within the setting to work with a child, the key person will be the early years educator for the key child supporting their emotional well-being and allowing them to thrive within the setting. The key person will ensure positive communication between the setting and the children’s families, the key person will be the sole person throughout the transition building a strong bond between the child and their family, Baranados (2016.) The key person approach will help a child flourish, nurtured and feel loved within their setting. A key person who is harmonious with the child allows for learning to be supported daily Cathy Nutbrown (no date). The role of an early year's educator is to fully support the transition period for parents/carers and the children, likewise Birth to 5 matters (no date) state that all children and their families should be made to feel welcomed into the setting, ensure that their time within the setting is supported with love and for them to be a part of the setting – for them to belong.  

  [image: ]
  (Source: montessorimumbling (2016) 
It is important for all early year's educators to have the knowledge and skills to ensure high quality childcare is provided for all children and that families are welcomed into the setting. 
As stated above it is important that families are provided with a welcome into the setting before the transition begins. 
Once a transition begins it is vital for the key person to begin to form a strong bond with the child and their family this is supported by birth to 5 matters (no date) a successful transition will depend on how much support, time and energy is given by the practitioners building the strong positive relationships between home and the setting, this being referred to as the ‘triangle of trust.’
Attachment 
[bookmark: _Int_fo2wrUE2][bookmark: _Int_LQEF0Ojb][bookmark: _Int_ksbHGM1v][bookmark: _Int_bCOUqpQL]Bowlby (1969) defines attachment as a secure relationship between a child and their caregiver. Bowlby describes attachment theory as a caregiver providing the basic human needs, he describes attachment as being fundamental for a baby to survive. An infant's life begins with an immediate need to bond with a caregiver - mother, once this attachment occurs further attachment figures can develop for e.g., with a father, siblings and grandparents. Bowlby defines the attachment between a baby and a mother is unique to all other relationships, allowing the baby to send signals to the primary attachment figure with behaviours, smiling, crying, walking this allows for communication between the baby and the mother 0nce the mother responds to the baby this serves as a return signal. 
[bookmark: _Int_RRR09peG][bookmark: _Int_WcfPoaNi][bookmark: _Int_6UDLaXRJ][bookmark: _Int_pxXxaAlD]Bowlby further states that the first two years of a child’s life is critical for the attachment to form, if a separation occurs within these first 2 years this could result within the child suffering with cognitive, social and emotional difficulties therefore questioning if the primary caregiver should return to work within the first 2 years and leave the child within day care.
[bookmark: _Int_CtHeXEhK][bookmark: _Int_612JTHAY][bookmark: _Int_LEPuAriU][bookmark: _Int_0xuibjwI][bookmark: _Int_k5SlFcMj][bookmark: _Int_sJhzb8RS][bookmark: _Int_ECiQ4KZk]However, Schaffer and Emerson (1964) contradict what Bowlby (1969) states, after recording many studies with 60 children within their home life shows that children can form attachments to multiple figures within their lives. Schaffer and Emerson visited the children's home over a period of 12 months and visiting the home every 4 weeks, where children would be separated from their caregivers in different circumstances these were when a child was left alone in their room, left in the cot overnight, passed within their highchair or cot, and left with other people. Schaffer and Emerson interviewed the parents within this time frame and found evidence that the children were equally attached to their mother, father and grandparents allowing for children to have multiple attachments synchronous to each other. They found that children with one strong attachment did not disallow them to have further attachments with other people. Within the study they found children respond to adults around them who respond to their needs, which includes their signals this allowing them to interact with the child. Within this time attachment was allowed to develop because adults close to the children were in tune with their needs. 
[bookmark: _Int_DjtDfXbv]Throughout the interviews Schaffer and Emerson developed 4 stages of attachments these are explained below: 
· The Asocial stage (0-6 weeks) - This stage is where babies respond positively to a smile from an adult, they also respond likewise between objects and people. 
· [bookmark: _Int_KlyWZzBg]The Indiscriminate Attachments stage (6weeks to 7 months) - This stage starts when babies enjoy the company of adults over objects. Also responding identical to all caregivers. From the age of 12 weeks babies respond to familiar caregivers with a smile and can get unsettled if this familiar caregiver stops bonding with them. The babies can be soothed by a familiar caregiver. Within this stage no caregiver is seen as a main figure. 
· [bookmark: _Int_5hpEEpMF][bookmark: _Int_7ho4cOO8][bookmark: _Int_88uDcTgB][bookmark: _Int_6e0wseuo]The Specific Attachments stage (7 to 9 months) - This stage is where infants can show separation anxiety from their familiar caregivers this is showing they have formed bonds. The infants will look for the familiar caregivers for comfort within different situations. Separation anxiety will show when you see a child show upset when separated from their caregivers. 
· The Multiple Attachments stage (10 to 18 months) - This stage is the last stage this is where young children can form multiple attachments within their lives, this is with adults who respond to their needs and development. 

[bookmark: _Int_sfxPRy2W]Following on from this within your setting to form secure attachments with the babies and young children PACEY (2016) state that to form secure attachments allows for a positive transition with your setting. 


3.The needs of the child
[bookmark: _Int_zMVSLHVz]All children within your setting deserve the highest quality of care this includes enriching activities with endless opportunities.

Froebel (1836) opened his first nursery for children under the age of 7 in 1836, within his nursery Froebel ethos was play is the way children learn within their early childhood. Allowing children to have direct experiences within the world around them allows for children to direct their own play. 
Supporting children’s creativity allowing them to come forward with their own ideas and being supported by the enabling adults and the environments around them. 
Within Froebel’s trust (no date) it is stated the importance of the relationships between the children and their parents, carers, families and the community around them are supported and acknowledging they are the centre importance within a child’s life. 
“Play is the highest expression of human development in childhood for it alone is the free expression of what is in a child’s soul.”
Friedrich Froebel

[bookmark: _Int_wGw814CG]This is embedded within The United Nations Convention on the rights of the child UNCRC all children deserve the right to play within environments that enrich their learning, and environments that allow them to feel safe. 

UNCRC (1992) Article 31 (leisure, play and culture) Every child has the right to relax, play and take part in a wide range of cultural and artistic activities.

[bookmark: _Int_RJJpWgEj]Maria Montessori (1907) developed the Montessori method of education, she was an Italian educator and physician. 
[bookmark: _Int_DRYfE2ub][bookmark: _Int_pHiCgh6y][bookmark: _Int_2i9ILpbs][bookmark: _Int_zHGwv49r][bookmark: _Int_qnON2AxZ]Montessori opened her first school in 1907 and went on to open schools over six continents. Within Montessori school’s children are encouraged from different ages to play and learn from each other. Montessori’s schools are responsive to the child’s needs, malleable with their way of learning. Montessori schools were supportive of each child’s individual learning enriching them within learning environments choosing their activities.  Resources within reach of children supporting their independence and furniture child height. Montessori classrooms allowed for self-direction, while supporting the child’s development engaging the children within concepts and critical thinking allowing for problem solving skills. 
Maria Montessori’s theory has been used within schools for over 100 years. 

[bookmark: _Int_S4kojbJo]It is vital for all early years educators within settings to support the needs of the children.
Maslow’s hierarchy of needs shows there are 5 stages which are divided between deficiency needs (D-needs) and at the top of the stages the growth or being needs (B-needs). The stages are shown below:
[image: ]
(Source: SimplyPhyscology (2022) 

When looking at Maslow’s hierarchy of needs it is important, we provide a safe environment for the children where their physiological needs are met, they feel loved, and their self-esteem is of our utmost importance. 
This is supported by the National Minimum Standards NMS (2016) there are 24 standards which childcare providers are required to meet within Wales. Some standards within the NMS are: 
· Standard 12 Food and drink: All children within your care are provided with regular drinks throughout the day, and a healthy balanced diet. 
· Standard 8 Nurture and well-being: All children within your care have their rights respected, feel safe are happy and feel secure with the early years educators around them.
· Standard 16 Equal Opportunities: All children within your care are treated with equal opportunities and respect.
· Standard 22 Environment: All children within your care are within an environment which keeps them safe. 

4.Partnership working with parents 
It is important within your setting when working as a key person that the parents/carers know you before their child transitions into the setting, during the child’s time within your setting it is paramount that you communicate throughout the day with the parents/carers and at the end of the day about their child’s day and the progress they are making within the setting. Within your setting it is important to recognize all parents/carers adapting the way you communicate if needed this could be with families with a different language, a different cultural background or a specific need they may have PACEY (no date).
This is supported by The Uk Government (no date) stating how important partnership working is with your parents/carers within your setting looking at many ways in which you can involve parents/carers in your setting some examples are below:
· Allowing for a healthy transitioning into your settling following the families and child lead
· Speaking with parents/carers daily 
· Making phone calls home to the families 
· Inviting parents into your setting 
· Involving the community within your setting
· Day trips out of the setting inviting families 
The more effective transitions are where both parties are working in partnership together, both parties are respected. It is important that the setting and parents/carers working in partnership together to ensure that the child’s needs are met and supported. When settings work effectively with the families of their children in their care it allows for colossal benefits supporting the child’s development and learning Early Years Matters (2022). 

'Children, teachers, parents and community are interactive and work together. Building a community of inquiry between adults and children.  For communication and interaction can deepen children's inquiry and theory building about the world around them.' Reggio Emilia 

Working with parents within your setting is vital for a child’s development, when working with the parents within your setting creates positive relationships. Creating a positive environment for the children’s learning and empowering both them and their families. To help a child’s development Reggio Emilia consults with the parents taking note of their needs to ensure their children receive the highest quality of care Reggio Emilia (no date). 


5. Interventions
 
Within settings children deserve to receive the highest quality of childcare from the early year's educators, this allows children to thrive within their development and feel loved. 
Quality interactions are vital, and this is supported through Sustained Shared Thinking & Emotional Wellbeing SSTEW. SSTEW is a higher level of interactions for children supporting them with their critical thinking. For early years educators to partake in SSTEW interactions, a clear understanding of each child’s development is needed, strong relationships between the practitioners and children, understand their feelings, take in cultural backgrounds and most importantly respond to their learning. Early educators need to be able to understand what the child is thinking, promote and extend their language, explore concepts and be sensitive to their concentrate Birth to seven matters (2022). 
SSTEW is conducted between 2 or more people - the practitioner and the child/children, SSTEW can also be conducted between 2 children if one of the children are ‘more knowledgeable than the other’. For STTEW to be active within a setting and supported by practitioners it defines you as working together and looking at the process of being creative. SSTEW is about taking the child’s lead within the play it is important for the practitioner to listen to the conversation and allow the child to take lead Brodie, K (2014). 




6. Proposed Outcomes 

An Effective transition with a child within your setting truly shows when a child is confident, happy and willing to interact with the early years educators and the other children within the setting. 
Positive relationships to form between the practitioners and the child, allowing the child to feel loved, supported emotionally and physically. It is vital the practitioner builds a lasting bond with the children within their care scaffolding their learning and providing an enriched environment ensuring each child receives learning tailored to their needs. Supporting children with SSTEW, extending their learning, and engaging them in problem solving. It is vital parents and practitioners work together ensuring the best possible outcome for the children within their care, children feel safe and loved Buckinghamshire Council (no date).  
Te Whariki approach supports positive transitions enabling children and their families to form strong positive relationships with their setting and wider community around them. Early years educator's being reciprocal and active with the relationships of the children and their families. Building children to be active learners, healthy within their body and mind, feeling secure within their sense of belonging within the setting having the knowledge that there are contributing to the setting, their learning and their community Lee, W et al (2012). 
Furthermore, The new curriculum for Wales links with the Te Whariki approach. Within the new curriculum children are encouraged to gain lifelong skills which will help them to gain active citizenship, employment and lifelong learning this is supported with the experiences settings and school will provide the children and giving them a wealth of knowledge.
Within the new curriculum for Wales there are 4 purposes:
· Ambitious, capable learns – Allowing children to gain and build their knowledge, problem solving, exploring different ideas and concepts and being able to explain these to the people around them, exploring mathematical concepts and using digital technology with their research skills. 
· Enterprising, creative contributors – Allowing children to gain knowledge and skills forming them together to develop new ideas, allowing children to take safe risks, working within teams and being able to take the lead and play different roles within that team.
· Ethical, informed citizens – Allowing children to use their knowledge and values, informing them of the culture and community around them absorbing them within it, looking at the planet we live in and allowing children to be committed to it bringing new ideas forward, informing them of their human rights.
· Healthy, confident individuals – Allowing children to strengthen their ethical beliefs, supporting their emotional well-being which further allows the children to gain confidence, supporting their health and physical development, allowing children to take part in physical activities daily, allowing children to build secure relationships with the important people around them Health and Well-being HWB (2022). 
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