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Critically analyse the strategies for promoting inclusivity in The Early Years Foundation Stage.
The aim of this assignment is to critically analyse the strategies that are currently being used within the Early Years Foundation Phase in England for promoting inclusivity, as well as looking at the curriculum framework that teaching staff follow and the barriers for learning according to the children’s stage of learning and development. Within the essay it will also analyse whether children have the suitable access to an inclusive education and the potential for practitioners and children. 
To date there has been no correct definition of what is meant of inclusion. There has also been confusion to what inclusive education actually means. Clough and Nutbrown (2006) state that inclusion is operational as to conceptual due to many different versions. This has led to teachers, practitioners and members of the government to decide what inclusion actually means to them. 
The term inclusion has been defined in many different ways by a number of writers. However, inclusion is seen as a
“Drive towards maximal participation in a minimal exclusion from early years                                       settings, from schools and from society” 
(Nutbrown. C and Clough. P, 2006, page 3).
Inclusion seems to be an ongoing process of development and it can also be seen as ideological. It has been argued that there is more focus in today’s society on what can happen in the future regarding the educational practice and inclusion instead of what is happening today. Educational settings need to adapt the provisions, resources and their methods to ensure they are fully inclusive. By doing this and implementing it to the curriculum it will help to accommodate the needs of their learners. 
In order for the Early Years Foundation Stage (EYFS) to provide an inclusive education they provide a statutory framework to ensure secure and equal opportunities are given to all children with special educational needs (SEN) and disabilities, this will provide guidance and support so that the barriers to their learning are supported. (DFE, 2012). When comparing the Early Years Foundation Stage with Every Child Matters report (2005), it was noticed that the Early Years Foundation Stage has four principles which they follow to ensure that all teaching staff understand that children are unique. A key role to support the child’s development is the environment that children learn in, as they learn in many different ways at different rates and abilities. Children will learn to be independent by ensuring teaching and support staff promote loving and secure relationships. This is supported by Bowlby (1998), he states that attachment will facilitate the infant’s survival. 
This is all evidenced in the Early Years Foundation Stage Statutory Framework which provides four principles which are essential to allowing every child to learn confidently as well as learning through relationships, their own experiences and being provided with care to support special educational needs and learning disabilities (DfE, 2014 para 6).
The vision is to ensure children are given the best start in life by enabling them to reach their full potential. This is supported by the opportunities given to play and learn whilst in an inclusive setting. 
Within the EYFS documents it states the importance of providing children with a voice. This supports practice but it also allows practitioners to meet the EYFS outcomes as well as meeting Every Child Matters outcomes. By allowing the children to have a voice meets the children’s rights within the Equality Act (2010) and also the United Nations Convention on the Rights of the Child as it highlights how important it is to provide children with a voice. By giving the children a voice this will allow to promote self-esteem and self-worth. They will be able to voice their opinion through choice, feelings and emotional as well as developing the feeling of being important and valued. Children need to feel confident in their learning environment, this can be achieved by ensuring the children feel valued and it will allow them to actively learn, critically think and explore their knowledge and voice. 
The EYFS framework became statutory in England in 2008 where by all settings registered under the government had to follow. The framework consists of six areas of learning which includes communication and language, mathematics, physical development, personal social and emotional development, literacy, expressive art and design and understanding the world (DfE, 2012). Prior to this, teachers who were working with children under the age of 5 years were working alongside three different frameworks. These frameworks included the Curriculum Guidance for Foundation Stage, Birth to Three Matters and the Full Day Care National Standards for Day Care and Childminding (Hendy, 2013). However, Gibbs (2002), observed these curricula’s and found that the implementation of these were not meeting the outcomes stated and desired for inclusivity. This meant that when the EYFS was reviewed in 2014, it was seen as a way to educate children whilst providing equality and inclusivity incorporating different aspects of the frameworks. This ensured children were not left out (DfE, 2012).
According to Quigley (2011), the six areas of learning that the EYFS use to assess and monitor their pupils, this results in pressure for teachers to reach the targets for each individual child and progress them onto the next stage of their learning. The EYFS states that they have a holistic approach to their stage of learning. However, it can be argued that the settings focus on the end results of pupil’s achievements rather than their needs that need to be supported. 
An important strategy used within the EYFS is to promote inclusivity and also promote equality and diversity amongst the children within the setting. All settings within England that follow the EYFS should have an equality and diversity policy in place to ensure they communicate effectively with the families in their area. The policy needs to state how they consider equality in everyday business in order to stop discrimination. Petty, L (2014) states that equality and diversity is the acceptance of differences between people and ensuring that fair support is provided to the individuals regardless of their race, gender, age, disability or sexual orientation. It is important that practitioners recognise the differences to ensure an inclusive atmosphere is provided. It is not only important for the pupils but also for the teachers, by providing an inclusive classroom environment they can work together to thrive and understand each other’s individual characteristics. This will allow children to understand that people are unique and different in a positive way. However, according to Melody, C (2014), There seems to have been a misunderstanding with the revised EYFS that the equalities responsibilities have been diluted. This is due to the changes in wording of the EYFS document which included the removal of settings needing ‘a policy of equal opportunity’. Children need to be challenged and encouraged to value the respect of others. However, this has been removed and it has been replaced with information regarding special educational needs. Although the EYFS has been revised it does continue to explain the importance of teacher to be compliant with the Equality Act 2010, the Education and Inspection Act 2006, the UN Convention on the Rights of the Child 1989 and the Human Rights Act 1998 for all pupils within their care (Petty, L 2014). 
According to the SEN Code of Practice (2014 cited in Dfe, 2014) a child has a special educational need if they have a learning difficulty or disability that makes it harder for them to learn compared to other children of the same age. To ensure that these children are recognised individually, support is given within the EYFS to ensure that the SEN is identified promptly and to ensure the child receives the support they are entitled to. NASEN (2014) state that by providing a holistic response approach this will lead to an improved understanding of the children’s needs and allows practitioners to support the children in making good decisions and outcomes. It depends on the severity of the child’s SEN whether they will require a statement which will describe how the child’s needs are to be met and what the settings should put in place to support this (Dfe, 2014). It is important within the EYFS that multi agencies are also involved in the communication with teachers and parents. This will ensure that child’s needs are met in a way which benefits them and routines are followed to promote inclusivity. However, there is lack of communication between the staff members in the settings, parents and the professionals from the multi agencies. For example, children who require speech and language therapy have to be put on a long waiting list and have to be re-assessed within a certain period of time. These children may start to feel uncomfortable with the different professionals asking them multiple questions and observing them (Atkinson, 2002). From analysing the process of multi agencies professionals and working with children, teachers and parents it is seen that the families need to communicate with the professionals to unsure the support is given in the classroom whilst waiting and this will ensure beneficial support is being given.  
The EYFS also sets standards for all the providers. One of their purposes is to provide: 
	“Equality of opportunity and anti-discriminatory practice, ensuring that every child is included and supported” (Foundation Years. No date).
The SEN and Disability Code of Practice also highlight the governments commitments which fall under the United Nations Convention on the Rights of a Person with Disabilities to be provided with inclusive education and progressive removal of any barriers to learning whilst in participation in mainstream education (Council for Disabled Children, 2015). 
The Equality Act replaced the Disability Discrimination Act in 2010. The act supported the rights of the students with disabilities as well as protecting them legally against discrimination. It put an emphasis on the education providers to ensure they make reasonable adjustments to children with disabilities so that they can take part in education. The EYFS have a duty not to discriminate against children under the Equality Act (Disability Rights UK, 2017). According to Stobbs (2015), The EYFS provides a framework within their curriculum which enables staff members to bring together the learning and development as well as the safeguarding and the welfare. This allows the early years providers to meet children’s needs and ensure that children are developing whilst staying safe. 
It is essential and compulsory that any practitioner working with children identify and recognise if a child is struggling or needs extra support to complete tasks. This is completed with a whole school approach which promotes the inclusivity within the settings. This allows the child to be identified promptly and ensures they do not feel left out or ignored. Rieser (2012) backs this up by saying that this is a positive outcome of the framework as is ensures that regardless of the severity of the child’s SEN they will not be left behind. The EYFS monitors the children’s progression throughout the curriculum ensuring they are making progress and if there is a particular difficulty then it is identified and addressed. If this is done promptly then the appropriate actions can be taken to prevent individuals developing learning difficulties later into their education. There are a number of children within the Foundation Stage who have already been identified with special educational needs or disabilities. The EYFS ensures that the correct provision, teaching and equipment is in place and that they are identified as soon as possible so that the appropriate support is provided (World of Inclusion, 2002). 
Even though children are given the opportunities, in some cases children with SEN do not always have their needs met as it can deduct money from the school budget. Wright (2006) supports this by stating that the identification of children with SEN is a time-consuming process. From the beginning of the process the child has a long wait for the support this means during this time the children’s needs are not being met. It is also important that the parent’s views and opinions are listened to, as during this stage children may not be able to voice their opinion if they are up to four years of age and may be considered as too young to make decisions. However, this can also be seen as excluding the child. This can be backed up by the UN Convention on Rights of the Child (Article 12). They state children who are capable of expressing their own views have the right to share them freely in all matters that affect them. The child’s views are then considered with the age and maturity. Although as Taylor, Smith & Tapp (1999) state, children cannot be expected to understand or assume information. Whereas Goldson (2006), Smart (2003) and Williams (2006) believe that including the voice of a child will enhance their self-esteem which will thereby enhance their resilience.  
There is a broader meaning to diversity in modern society. This has been taken into account the natural differences in children (NG, 2003 and Graham, 2007). However, it is argued within the EYFS that practitioners need to step away from the curriculum and focus on the values and acceptance of the individuals (Petriwskyi, 2010, pg 195).  There is obviously increased migration today, changes to the education system and curriculum will affect the impact of the curriculum. It is vital that EYFS teachers talk about these implications and the diversity and equality issues that they have regarding their provision and support to the pupils (Mistry, M 2013). As well as this, Mistry (2013) conducted research to examine how diversity was being promoted in the EYFS curriculum and whether there were any challenges for the practitioners. The results from her research showed that the curriculum was linked to deploying diverse staff (Lumby & Coleman, 2007). This was to allow them to assist in teaching, resources and assessment of the pupils. The results also showed that leadership was strong in all schools following the EYFS and they modelled good practice to the learners (Gold in Coleman & Glover, 2010). 
Another strategy used to promote inclusivity within the EYFS is the importance of creating positive relationships, interaction and social development to help support the children with their learning. The child’s voice also comes into this strategy as it is important that the children voice their opinions whilst having respect from other teachers and peers. This will help to create attachments. Philosophy for Children (P4C) is a good opportunity for children to think about their communication and better themselves through philosophical questions. This allows the children to talk and listen to each other. They then reflect on their thinking and reasoning; self and peer assess and then suggest how they can improve. This allows inclusion through valuing their opinions and children are made to feel part of a group and feel accepted. 
Circle time is also another good strategy to develop social and personal development as the child has opportunities to listen to others and is then encouraged to talk about their own feelings. During circle time the children gain respect from their peers and teachers, this allows positive relationships and attachment. As Bowlby (1988) states that children who have an adult or an attachment figure through times of happiness and times of need will feel valued and comfortable to open up. However, when looking at SEN children, especially children with autism, they may find it difficult to display their emotions or communicate their thoughts to others and may find this overwhelming. As Graigg, S (2014) states children with autism and special educational needs do not lack the emotions but they can have difficulty in identifying them and expressing them. As well as this children with SEN may find it difficult to build positive relationships with teachers as they may have experienced neglect or abuse at home. This will have made the child insecurely attached and they will find it difficult to build positive attachments. They may also find it difficult to trust in the adults that are there to impact on their education (Taylor, 2014). 
As well as SEN and diversity it is also important that within the EYFS classrooms that culture around the world is being taught. A good strategy and exercise for this is ensure that mixed cultural role play dolls are being used and also that within their activities they are comparing with other places in the world. It is extremely important that practitioners are aware of the values and beliefs of their individual children so that they understand the potential barriers when working with young children. 
In conclusion, the EYFS promotes many opportunities by providing an inclusive setting. This is not done by treating all children the same but by understanding and identifying their own unique skills and abilities which can be developed. It is important that practitioners are aware that inclusion within the EYFS is not optional. By promoting inclusive strategies within the EYFS setting it ensures that all children within these settings are given the same opportunities and learning experiences according to their stage of learning. This can be done by simple listening and responding activities so children can express their voice and ensuring that there is an enabling environment for the children’s educational well-being. It is vital that children feel important and part of the learning journey that they take whilst in an EYFS setting. Practitioners need to ensure they welcome children into the class and fully accept and appreciate the individuals as they may not get this experience at home. However, when the EYFS was implemented back in 2008, it was proven that the practice was not as adequate as it was on document. This has occurred more recently with increased classroom sizes and cutting the schools budgets. As well as this many teaching positions are being lost due to these cuts and the demands on classroom ratios being changed. As a result of this the inclusivity strategies will become less effective due to staff shortages to implement the strategies this will have a knock-on effect who requires the relevant and inclusive support. 
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