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Effective Learning, Teaching and Assessment – Critical Reflection and Evaluation.

For my second microteach I decided to employ an entirely different approach and style of teaching. I was aware that for this module the focus on emergent technologies was much less than the previous module. However, I chose to completely ignore technology as I felt that I relied on it far too excessively during my first microteach on polyrhythms. As a student, I particularly enjoy debate and discussion sessions, therefore, I implemented a relevant discussion during the second half of my microteach. I took all of these influences into account and structured my microteach in the following way: firstly, a short introduction on the topic and the learning objective and aims for the session. This is followed by an informative section based on the properties of sound and a small amount of science on how sound works and behaves. For example, how fast sound travels through the mediums of air and water, and the different hearing ranges of humans and animals. At the start of this section I used a generous amount of pre-assessment. I know my peers have a limited musical knowledge based on my first microteach but pre-assessment is particularly important to gauge the students understanding of the topic; allowing them to speak if they do indeed have any prior knowledge. Using pre-assessment can also be useful for the pace of a session. For example, one could be covering a topic that the students already have sufficient knowledge in, or have covered before, hence wasting time in one’s sessions. Pre-assessment stops this by identifying this previous knowledge and moving your sessions forward accordingly. The pre-assessment strategy I used was simple discussion. It is important to use focus questions throughout discussion and let the students lead the way for themselves. Furthermore, having pre-assessment as a group discussion can yield further information for teachers to use when planning ahead additional sessions (Regier, 2012, p9). I knew my peers had a limited knowledge on the topic so I did not find it necessary to use a more complex assessment strategy. 
Following this is a debate and discussion revolving around how important music is in our everyday lives, and how important music is in education and whether it should be removed from education. In between the two sections I also included a short physical demonstration of how sound travels through air and water using myself and the students as examples. Using Edgar Dale’s cone of experience, he believes that students remember 90% of the things that they do. “Doing” being the appropriate word, hence why I added the physical demonstration in my session. To paraphrase, a student who plays a direct part in a physical reconstruction gets closer to the experience than a student who simply watches (Dale, 1946, p41). Rather than use summative assessment at the end of the session I used this assessment strategy at the end of the first half of my sessions; the half that you could consider the ‘practical’ or ‘informative’ half of the sessions. I decided to implement summative assessment this early because I felt it may seem out of place at the very end of the sessions after the debate and discussion. However, in hindsight it would have been a better idea to place this at the end of the session to see if my peers had retained the knowledge throughout the whole session. I am aware that in the short space of thirty minutes the students could have quite possibly forgotten the information given to them prior.
Lastly, at the end of the session I recapped the learning objectives and aims. After drawing the discussion to a close I allowed a short period for any questions the students may have had. In my experience, allowing a question and answer session directly after a debate or discussion styled lesson has a very natural feel. The students are already open to questions and discussing with each other, allowing them to feel comfortable to ask any further questions. My use of assessment strategies and creating a developing learning environment complies with the HEA professional standards (UKSPF). Overall, my microteach aligned with sections A1, A2, A4, K1, K5 and V1 of professional framework standards. It is important to adhere to a certain framework when designing and planning lessons. The professional standards give a good direction on what areas and practices you should be teaching depending on the style of lesson the teacher may have designed. (A1, A2).

A pedagogy can be described as a certain method or practice of teaching. The word contemporary can be described as something that is being used in the present, or current day. If we combine the two we get the phrase ‘contemporary pedagogy’. This is described as the current and relevant methods and practices of teaching in our modern-day education system. The leading pedagogy I utilized during the main portion of my lecture was discussions. As well as this I used a small amount of visual learning when transmitting the theoretical information during the first half of my lecture. It is said that 65% of learners, including myself, are visual learners and benefit from things such as diagrams, graphs, charts etc. As well as this, Minton, D (2005, p159) says that 70% of what we actually learn is with our eyes. I took this into consideration when designing the first half of my microteach, which you could describe as the ‘informative’ portion of my session. As comfortable as I feel in front of my peers I wanted to avoid simply talking at them for twenty minutes. Instead, I broke up the information by using the white board provided in the classroom. It may sound trivial but, and certainly in my own personal experience, if students can physically see the information that is being portrayed to them it becomes much easier and more comfortable to digest. (A1, V1)

The main cross-cutting theme of my microteach was communication. Communication is something that you will find in any good classroom and is an important transferable skill to a student inside the classroom and out. Communication is important from both ends of the conversation. The teacher has to be interested in the comments and answers the student may be giving. A disinterested approach is a very quick way to destroy a student’s confidence and make sure that they never try to communicate with the teacher, or other students in future discussions. Sharing a common language with your students is important. Common language between a teacher and their students may be things such as body posture, expression and vocabulary. Of course, it is important to maintain a degree of sophistication when communicating through discussion or debate, however, sharing this common language can be another way to break down the personal barriers to make a student or group of students comfortable around you and further their interest in engaging in discussion with you and the rest of the group (Minton, D. 2005, p97). My peers that I performed my microteach with are an extremely mature and diverse group of people so I knew immediately when planning a discussion that it would be effective and successful. Discussions offer students opportunities to test their ideas and opinions against those of their peers. Debate and discussions stimulate the brain and if done correctly, can create a comfortable learning environment where it is safe to share opinions and ideas with one another. Furthermore, discussions and debates are extremely effective activities to have your personal opinions and ideas challenged. Facilitating a successful group discussion can be a very daunting and challenging task for a teacher. However, if lead correctly it can provide students with opportunities to insight through a more personal and face-to-face exchange of ideas and information. Davis, B (1993, p63) suggests that a successful group discussion or debate can produce unmatched learning experiences.
In order to set a comfortable environment for a debate or discussion I believe that the teacher should be able to set the tone of the discussions. For example, during my microteach, when mentioning the topic of the debate, and asking some focus questions, I drew on some of my own personal experiences from my music career. Also, I led the discussion by sharing my personal opinion on whether music is important and if it should be kept in education. Being open and personal can often cause the students to follow, as the barrier has already been broken and students feel much more comfortable to share their experiences and opinions when somebody else has broken that personal barrier first. One pedagogy that was loosely used throughout my debate and discussion section of my microteach was learning through argumentation, also known as reasoned debate. Students can deepen their learning through argumentation in a sense that it reinforces the student’s beliefs and can often make them more accepting of other ideas and opinions. I use the term ‘loosely’ because, thankfully, the opinion on my topic of whether music should be kept in education was unanimous in the favour of keeping music in our education system. This was a welcomed surprise as I had anticipated some different views, especially from the more academic students in the group. Thankfully, the students were all mature enough to see the benefits of keeping music and other art forms in our schools and colleges. However, had I anticipated some mixed views and conflicting opinions, I could have researched the topic better to perhaps provide some statistics as well as, albeit contrasting to my own opinion, perhaps the benefits for removing music from education. If I was to repeat this microteach I would have definitely included these ideas as I believe it would have created a very different, yet interesting debate.

[bookmark: _GoBack]Upon reflection, a pedagogy I would have liked to use is known as crossover learning. Crossover learning can be described as learning in informal environments, or places that may seem uncommon compared to a classroom. For example, a museum or a theatre. If I was to repeat this microteach I think it would have been extremely interesting and beneficial to implement some crossover learning and take my peers to a musical environment, such as the BBC building. My reasoning behind this is because the BBC building has some amazingly interesting spaces, ranging from sound treated studios, to a hall built by the same designer that designed Abbey Road’s Studio Two. I think this would have been particularly immersive as there are some historical elements to this building. For example, it was bombed by Hitler in 1941 and later rebuilt. I believe teaching in these informal spaces can only enhance a student’s experience as it creates an immersive learning environment that enriches the culture of the topic. Recognizing that students can often improve their learning and engagement in informal settings, it can contribute to their personal development and skillset. Informal learning experiences can also enhance a student’s own academic pursuits and often supports the development inside a classroom (Sharples, M et al. 2015, p11). (A1, A2)

Another aspect I would have included in my microteach, if I was to repeat it, is a subtle use of emergent technologies, hence trying to achieve a blended andragogic lesson. The use of technology in my lesson could only enhance the learning experience, especially for visual learners. Basing this off my previous statement of 70% of learning is what we see, I could have included audiovisual aids throughout my lesson. This could have been something as simple as a definition and demonstration of sound and its behaviour via means of a YouTube video. Or something as complex as drawing a graph to represent the movement and sciences of sound in real time in the classroom, using the student’s newly found knowledge to complete said graph. If I had used technology in my microteach I feel that it would have been extremely helpful and beneficial for the students during the section where I explained how sound travels through air and water if I included some examples. I could have included audio clips of a piece of music being played underwater, or through a thick concrete wall. This would have only enhanced the learning for the students by visualising the science behind sound. Furthermore, alongside these audio examples, visual demonstrations of how sound vibrates and how energy is passed between sound particles would have been extremely beneficial. This again visualizes the, at times, confusing science behind sound’s properties. However, one disadvantage of this is that it becomes very easy for the technology to take over the teaching. The teacher must be conscious not to include too much within a PowerPoint presentation or YouTube video. It can often have a negative effect and the atmosphere can quickly switch from engaging with your class by discussing and asking questions, to the class watching a video and allowing the technology to do the teaching for you. This will provide that disconnect between the teacher and their class, and is something I feel that is very subtle, yet hard to control. Often, a lot of technology in the classroom is considered ‘noise’. It is something that, when not used properly, only distracts the students from your teaching. For example, leaving a PowerPoint open when you have moved on and are trying to hold the student’s attention. Their minds will wonder, so denying the students of any distracting ‘noise’ is particularly important (Minton, D. 2005, p160).

Overall, I feel that my microteach was largely successful. I know I should avoid comparing but I think this second microteach was a huge improvement over my first. I felt more in control of the class and engaged more with the students. It felt like there was no disconnect between myself and the students, especially during the discussion. The students and I could pass ideas and suggestions between each other and I am pleased with how I created a comfortable learning environment for my peers. I am particularly glad that almost everybody in the group had some input in the session, though at some points they needed prompting by asking simpler questions, or perhaps rephrasing my initial question. However, the students retained the information during the first half of my session and engaged with me appropriately during the discussion and debate. If I was to repeat this microteach I would perhaps look at using some contrasting enhancement themes and pedagogies such as the aforementioned ones. But I feel the ones that I did utilize, I utilized professionally and appropriately.
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