Microteach Reflection 18th November 
Effective Teaching, Learning and Assessment
The title of this microteach is Life Skills and is centred around clothing, sustainability of the clothing industry and disposal of clothing in landfill. There is also a lack of donations of clothing to charities and the subsequent impact on the environment. This included the replacement of garments, sometimes unnecessary, and the impact on the environment to produce new fabrics and materials to replace the clothing items. 
The latter part of the lesson also included a practical session on how to thread a needle and sew on a missing button. Encouragement was aimed at repairing clothing rather than disposing of garments. The materials and tools were provided to each of the students to allow them to take part. This section of the lesson was accompanied by a YouTube video being played section by section to take the students through the process of replacing a missing button. threading the needle with thread and selecting the correct size of button for the buttonhole and then sewing the button in the correct place.
For this reflection the Gibbs’ model was used (Gibbs, 1988) and proved to be the most appropriate. It includes what was the feeling and thinking behind the reflection on the lesson and an evaluation of what was good or bad about the lesson. Although Gibbs is widely used within the health sector it is also applied successfully to other situations including education as in this case. 
The lesson plan was focused on addressing the differing learning styles as outlined by Neil Flemming.2010. They are Visual, Auditory, Read/Write and Kinesthetics (VARK) and the teaching methods in the microteach included these. Presentation and discussion (auditory and visual), video for coaching students when engaging in the practical section of the lesson (visual and auditory). The practical part of the lesson to actually thread a needle and sew on a button (kinesthetics) 
The differing learning styles of the students can contribute to the amount they get out of the session. The format of the lesson plan in this case attempted to bring the four aspects of Neil Fleming’s VARK theory of learning styles together (Fleming & Mills, 1992). The lesson contained visual components such as PowerPoint explaining the disposal of garments into landfill and the threat to the environment. This part also contained auditory subject matter comprising of the presentation originating from the teacher and the encouragement of discussion and questions from the group around statistics of amounts of garments disposed of to landfill and the lack of donation of garments to charities. The second part of the lesson contained a YouTube video demonstrating the method of sewing on a button which was played in sections to allow students to master one section before moving onto the next. This was very much a visual and auditory style of learning. Moving onto the very practical part of the lesson this moves the students into kinesthetics. Students needed to thread the needle, select a button of the right size and attach it in the appropriate place to fasten the two pieces of material together. This learning style is the most common and students with this preference like tactile tasks, case studies, the teacher putting examples into context and a good description is they like to ‘get a grip on’ subjects and information. There is a VARK questionnaire with sixteen questions to determine what a person’s preferred learning style is.
There is also another method of assessing a learner’s preferred learning style which was created by Peter Honey and Alan Mumford in 1986. There are eighty statements which are to be either agreed or disagreed with. The ones agreed with are marked with a tick and then these are subsequently scored. (Honey & Mumford, 1982). The questionnaire then shows that a person has either a very strong preference, strong, moderate, low preference or very low for one of the four learning styles. These learning styles are Activist, Reflector, Theorist or Pragmatist. Each has its own preferences for how best to learn and what style does not suit them as well. 
Activist learners like new experiences, are able to cope well with challenges and like being involved with other people. They find difficulty in having to sit and listen, not being involved, working on their own, repetition and working to a restrained regime. Reflector types are best suited to encouragement to ponder and watch activities, thinking before having to act, being able to review and reach a conclusion in their own time. They are uncomfortable in learning if they are unable to plan beforehand, forced to be ‘front and centre’, have insufficient time and have pressures put on them. Theorist learners feel most comfortable when work is part of a model or system, time is available to be methodical and relationships between events and ideas. They can react badly to unstructured activities, contradictory methods and shallow thinking. Pragmatists learn best from work where there are techniques for practical applications, learning and receiving feedback from experts and formulating action plans. They dislike activities that do not have clear guidelines on how it is done, if the learning has no purpose or reward and they see previous planning is not getting anywhere. 
These learning types usually come in pairs and the most common combinations are Reflector & Theorist, Theorist & Pragmatist, Reflector & Pragmatist and Activist & Pragmatist. While it would be difficult to accommodate all learning styles and preferences in every lesson it would be a great advantage to a teacher to be able to recognise these differences in their students. Being able to acknowledge that a student may be experiencing difficulties with some aspects of the teaching style and then sometimes changing the delivery when they are able to do so.
There is another view on learning styles and studies have outlined research that showed learning styles are not that important when linked to learning. This contradicts research and theories shown by Honey and Mumford and Neil Fleming’s VARK hypothesis. The VARK method was subjected to validation (Leite, et al., 2010) but this was incomplete in sections and did not hold up to scrutiny. The study concluded that there were problems with wording and the scoring algorithm, caution was advised when using VARK as a learning style tool. The whole concept of preferred learning styles has also been challenged by Dr Tesia Marshik who is Assistant Professor of Psychology in the University of Wisconsin. (Learning Styles & the Importance of Critical Self-Reflection, 2016) She argues they can be misleading and dangerous and can also waste resources.  
Ways of teaching are divided into pedagogy and andragogy but now have been joined by a new concept of heutagogy. Pedagogical teaching is usually associated with school age, younger learners. The teacher organises the materials and subject matter and an assumption is made they know best. Usually no autonomy is extended to learners and they follow the lesson plans and methods prescribed by their teacher. The curriculum is already set out and follows the subject matter rather than the needs of the learners. Apart from the resources and information supplied by the teacher the learners have little determination about what is delivered and when. Reasons behind learning at this stage is limited to wanting to progress to the next stage. The learner’s motivation is mostly generated from parents, teachers and competition with fellow learners. 
Moving onto andragogy, this learning method is mostly connected with adult learners. Teachers in this sector are enablers and facilitators and learners seek autonomy and ability to self-direct their learning. The motivation of learners within andragogy comes largely from themselves but can be encouraged or even insisted upon by employers. Within their learning adults use their own and others past experiences and is problem centred. In andragogy learner’s motivation comes from their need for self-esteem, recognition and confidence. If learners can achieve a successful performance this will increase their motivation.
Heutagogy is classed as self-directed learning and again is usually associated with adult learning. Their learning is self-directed, and they are capable of managing sources of information. Teachers can provide some resources to start off the learner on the right path, but the learner determines their own plan and pace. As with andragogy learners make use of their experiences and those of others. They need to be able to reflect effectively, be proactive and employ problem solving skills. 
With the growth of digital and on-line learning environments learners are able to personally access increasing resources to advance their knowledge. Heutagogy is now growing at a pace and in a recent study (Agonacs & Matos, 2019) it reported that most studies already conducted about heutagogy were set in higher education settings. The conclusions were tentative and there was no definite evidence for its efficacy. A study specifically into open and distance learning (Blaschke, 2012) sees heutagogy as an extension of andragogy. This is also agreed in a journal article (Canning, 2010) but originally the research in Australia and New Zealand saw heutagogy as a learning method but not exclusively for adults, it was believed that self-directed learning could take place at any age.
Within the lesson plan the professional standards relevant to this lesson are listed and details of when they occurred and how they are met. First standard was Demonstrate commitment to learners, their learning, safety and wellbeing. This standard was considered and acted upon during the practical part of the lesson where sewing needles were being used by students. There was a first aid kit available and the teacher was trained in first aid. The room was set out appropriately for this lesson with trip hazards eliminated. The students were sat in a half circle with a tabletop to work from and put the materials down in front of themselves. This seating arrangement was also conducive to interaction between the students and teacher in discussion time as well as being able to see what other students were doing. They also had a good view of the projection of the PowerPoint.
The second standard is to demonstrate dignity, courtesy and respect towards others. This was achieved by careful questioning by the teacher and listening to responses carefully and commenting appropriately. The ability and past experience of the subject matter by students varied considerably. Some students had never threaded a needle or sewn before, but others had used these skills many times. It was heartening to see students helping each other and their willingness to have a go even though they had never done anything like this before. Opinions in discussion differed but they were prepared to see others point of view. 
The professional standard to update knowledge and how best to teach and assess took some thinking about. There was no other way to impart the practical skills to students without them actually doing the task themselves. It took a bit of planning to achieve the end result but by providing the tools and materials and instruction the students could see and feel the end product. All students were able to sew on the button and assessing the exercise was simple as they had all done the task successfully. 
Looking at the professional standard, know how to use evidence and research to improve practice, was essential. There was a plethora of research around the impact of disposal of clothing and the lasting harm it can do to the environment. Not only the disposal of clothing to landfill but the lack of inclination to donate unwanted items to charities where they can be put to good use. Using the simple sewing on of a button was an attempt to demonstrate that items of clothing can be repaired rather than being thrown away.
Plan and deliver effective learning, teaching and assessment. Use of a range of media to enhance the learning process. This professional standard was met by carefully considering possible learning styles preferences within the class. Within the planning of the lesson visual, auditory, read/write and kinesthetics were looked into. The PowerPoint and the video assisted with the practical session and also generated questions and discussion from the class. 
To enable learners to share responsibility for their own learning was an important part of the lesson. They were supplied with materials and tuition in how to use them. It required students to do the task themselves but with guidance and help from the teacher and fellow students. 
The teacher needs to critically reflect on their own values, knowledge and skills. And this was useful when looking at the lesson and what needed to be included. The amount of information, especially in newspaper articles, shows the concern for the environment. (Devaney, 2017) and from the Guardian (Messinger, 2016) They talk about the millions of items thrown away to landfill and in a survey of two thousand consumers revealed over seventy five percentage did not realise you could donate clothing.. 
In cross-cutting enhancement themes in the lesson was included the lack of awareness from the public that items of clothing that had been in landfill for over ten years had not broken down as expected. (Smithers, 2017). The landfill sites are so tightly packed, because space is a premium, the lack of oxygen does not allow even natural fibres to compost. Synthetic fibres do not compost anyway, and mixed fibres stay in the ground for the same amount of time. 
The seven Education for Sustainable Development and Global Citizenship (ESDGC) themes (Estyn, 2014) for teaching and learning from the Welsh Government include consumption and waste. There needs to be a resolution over the issues regarding resources and the waste we are happy to condone. On this site are resources for teachers and educators to allow them to take this agenda forward. As part of this site is also a section on wealth and poverty and the real value of goods and services. This could have been linked to clothing consumption in the lesson but needs to be included in future sessions. One of the important themes in the ESDGC site is choices and decisions and promoting how people of all ages can participate in decision making at all levels to protect our environment now and for future generations.
There could have been more emphasis on the environment and longer discussions and question time. The Council in the local area has a good track record for recycling household rubbish. In future lessons there should be promotion of recycling clothing to ensure it is not taken for granted garments can be discarded without a second thought. Although there are facilities in the civic amenity sites to gather clothing it is not well advertised. On the website it says that all sites will take textiles and clothing but there is no information on what happens to them. The mindset of a throwaway society needs to be acknowledged and speaking to university and college students will be a useful start. 
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