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Introduction
The purpose of this assignment is to critically reflect on a critical incident that one has observed in a Primary classroom, and to link the incident with educational theories that both agree and disagree with that particular approach.  This is with the intention of building one’s own knowledge of educational theories and therefore aiding the development of one’s own pedagogy.  The use of critical incidents in the context of reflective practice is for us as student teachers to understand not only “what” approach is used, but to understand “why” it is used and the research behind that theory.  As trainee practitioners, it is imperative that we understand the reasons behind a theoretical approach to be able to use it effectively ourselves.  
For the purpose of this assignment, one was placed in a primary school for two days to observe the teacher’s educational methods and the pupil’s reactions to them.  One was not looking to criticise the teacher or indeed the children, one was simply looking for educational strategies that one could research and link to the four purposes (Donaldson, 2015).
The critical incident did not have to be a behavioural incident, or a situation that disrupted the class, it could simply have been a particular approach to teaching that one found to be effective, or possibly piqued one’s curiosity as to why it was used.

The Role of Critical Reflection
Reflection, or “reflective practice” in teaching is a vital part of being an informed educator.  As teachers, we need to be able to evaluate the success of a lesson or lessons by reflecting on how well the pupils understood the task and how well they carried it out.  If, at the end of a task, much of the class has not fully understood it, we must reflect as to why.  Was the delivery not clear?  Was it rushed?  Could resources have been used to facilitate the learning?  What language was used?  This enables the teacher to make adjustments to the delivery of the lesson (plenary) to make it more understandable for the students, and therefore achieve more successful outcomes (Tripp, 2012).
There is always the possibility that most of the class will understand the task, but a select few will not.  This is when the teacher must reflect as to why these few pupils failed to understand it.  Are the children ALN pupils?  Should the teacher have made allowances for that?  Could the TA have been placed with them for extra support?  Or were the children simply not engaged in the lesson?  If not, why?
Critically reflecting on our own practice will inform us of ways to improve our teaching and the delivery of our lessons in order to achieve more successful outcomes.
As educators, we must be willing to constantly develop our knowledge of new initiatives and strategies in-keeping with the constantly changing society we live in.  The curriculum has changed to reflect this, and so must we.  As teachers, we must be prepared to be on a “forever learning” journey and be willing to adapt our teaching methods to meet the needs of the learners.  For example, the Digital Competency Framework has been introduced into the Curriculum for Wales 2022 and is given the same level of importance as the Literacy and Numeracy Frameworks, due to the fact that digital media is used more and more in almost all professions (Donaldson, 2015). 
We must also be mindful of the possibility that the learners in our classrooms may go on to be employed in jobs that do not even exist yet; and given that technology plays an extensive role in many industries, preparing our learners for that possibility is imperative. 
When Professor Graham Donaldson carried out his research in 2014 into the then current curriculum, he was told by teachers that the assessment arrangements were not working and that teachers wanted the ability to adapt the lessons to suit the needs of their class.  Children told him that the curriculum was out of date in terms of technology, software, and digital skills.  Both wanted a greater focus in lessons on life skills, basic skills, work skills, career advice and health and well-being (Donaldson, 2015).
In terms of employability in adulthood, these are the skills that employers look for in interview candidates, not simply their academic resume.  Reliability, problem-solving skills, teamwork, conflict resolution, communication skills and a willingness to learn and ask questions are considered the top qualities of a good employee (www.nationwide/managing/employees, no date given).
Armed with all that information, “Successful Futures – the New Curriculum for Wales” was created and came into fruition in September 2022.
Teachers now have the ability to adapt their lessons to meet the needs of their learners as they see fit and deliver them in their own personal way.  The only stipulation is that all lessons must cover the six AOLEs and be linked in some way to one or more of the four purposes.  

Observation – School and class context
One has referred to the BERA (2018) guidelines for this observation, to respect the Schools’, Teachers’, and the Pupils’ anonymity.  The school one was placed in was a large Community School in Pembrokeshire in South-West Wales, which is set in a deprived area with approximately 650 pupils.  Around 30% are Free School Meals.  The most recent Estyn inspection rated the school as “Good” or “Excellent” (My local school, 2021).
One was placed in a year 5 class with 29 pupils, 7 of which were identified as ALN.  2 of those 7 have been identified as having greater learning needs therefore, had access to a provision where they could work in smaller groups in an alternative classroom if they so wished.  During one’s time in this class, one observed the daily routines, from mental maths in their books as they entered in the morning, to the daily check-in, to maths and literacy lessons incorporating digital technology and pupil collaboration throughout.  One even witnessed music lessons where the children were learning chords on recorders and ukuleles as part of their Expressive Arts lessons!
The lessons started with the Teacher delivering the plenary, asking questions of the children as they went along.  The class was then split into learning groups of mixed ability and worked on a 20x20x20 rotations basis.  This meant that the teacher would have a focussed group, the TA would have a focussed group and the third group would be working independently.  After 20 minutes, the groups would switch until the children had accessed all three areas.  The groups all had nine or ten pupils in them.  The independent group were accessing tasks that the teacher had set on iPads or Laptops, or they were working in their Cwest books, which again was on a task that had been set by the teacher where the children presented their work in the medium of their choice, linking to the class topic.
Critical Incident (See Appendices)
The Critical Incident one observed and has chosen to explore was “reward and sanction giving”.  At the end of both days, the class teacher requested the children all collected their belongings ready for home and sat at their table ready for “Class celebration time”.  This entailed the teacher calling children up to their desk to receive a star sticker for a chart that they keep in their trays.  The children that the teacher chose were not simply chosen for good behaviour or doing well in their work; they were chosen for various reasons.  These included; good effort in their learning and perseverance, being kind to their peers either in class or during playtime, and having excellent imaginative ideas during a story writing task.  One was aware that the children chosen had not necessarily produced the best work in the class but had tried their best and worked with resilience.  The children have a certain number of stars to reach to receive a class prize, which was generally a pack of colouring pencils, or various other items of stationary.
During my time in the class, there was also an incident where a child had hurt another child on the hand with a pencil.  While the child said she had not intended to hurt her peer, she acknowledged that her actions had caused pain to her peer and was referred by the teacher to the school behaviour charter.  The girl accepted that she had acted against the charter and agreed that she should remain in the classroom at playtime while her peers enjoyed going outside.  At no point during this conversation did one feel that the girl was being “told off”.  The teacher simply spoke to her respectfully and discussed with the child what her sanction needed to be.  One believes this to have been a form of “Restorative Practice” that is also used between children when there is a dispute (McCluskey, 2008).  
Professor Graham Donaldson developed the four purposes when constructing the New Curriculum for Wales in 2015.  These purposes were to underpin all teaching and learning in Wales.  His vision was that all children in Wales would become “Ambitious, capable learners; healthy, confident individuals; ethical, informed citizens and enterprising, creative contributors”.  
One is linking the observation and this method of teaching to three of the four purposes.  Rewarding good effort with their classwork and showing perseverance will encourage learners to be more ambitious with their learning as they grow in confidence.  Working with the belief that something they find difficult now, will become easier with perseverance and having a “Growth Mindset” (Dweck, 2007a) encourages pupils to challenge themselves and not always go with the easy option.  This links to the “Ambitious, capable learners” Purpose.  By showing pupils that their hard work has paid off and been worth the effort they have put in, children are much more likely to accept challenge in the future and not shy away from it (Bates, 2019a).
Rewarding pupils for helping others, either with their work in class or in other ways (helping their peers find their books for example) provides pupils with an awareness of how their actions impact others and encourage them to be more thoughtful and less self-involved.  Linking to the “Ethical, informed citizens” purpose, encouraging pupils to put themselves in each other’s shoes when making decisions promotes kindness and teamwork in classrooms.  Children who learn to treat others how they wish to be treated themselves will create a more harmonious classroom where the pupils see themselves as part of a team, rather than constantly in competition with each other (Heick, 2022).  This also links to the “pencil” incident where the child at fault was asked what she felt her sanction should be and was referred to the school behaviour charter.  In this incident, the child was given the chance to understand fully what she had done and that her actions had consequences.
Giving children a reward for their imaginative ideas in terms of classroom tasks, regardless of what work they have completed in their workbooks, will give pupils who may struggle with reading and writing skills a chance to shine.  Pupils with ALN for example are often able to articulate good ideas relating to classroom tasks, however, have a tendency to flounder when asked to write their ideas down on paper.  These children may still be able to produce amazing work in the form of a video where they can speak about their ideas instead of writing them.  This links to the “Healthy, confident individuals” purpose by celebrating pupils’ ideas and input to the class discussions, showing them that they have talent and capability where they may believe they do not.  Children who lack in confidence tend to stay quiet during class discussions and are reluctant to put their hands up to answer (or even ask) questions. By acknowledging their talents and celebrating them, these children grow in confidence and therefore are more likely to appreciate what they can do, rather than focus on the things they cannot (Bates, 2019b).
Literature Review
The question of the benefits of rewards and sanctions in the classroom has been debated for some time and has been widely researched for many years.  Following on from one’s observation in September 2022, one has chosen to look at the arguments both for and against this method of classroom management.  Theories like Skinner’s “Operant Conditioning” and Pavlov’s “Classical Conditioning” were both developed in the early 1900’s to mid-1900’s, so it could be argued that these theories are “out-of-date” in today’s society.  However, these theories are still widely used in nearly all aspects of a child’s life, from at home to school.  
Using rewards to celebrate good behaviour and sanctions to punish unwanted behaviour has derived from Skinner’s theory of Operant Conditioning where-by teachers (or guardians) reward good behaviour to encourage more of that behaviour, and impose sanctions to punish bad or unwanted behaviour to discourage a child from repeating it (Harre, 2006 cited in Woods, 2010).
As educators, it is our job to understand that all children hail from different backgrounds, therefore how they view rewards or sanctions may be different too.  For example, to punish a child by keeping them in class at playtime may indeed be a punishment for some children, however for a child who dislikes going outside to play due to bullying or having no peers to play with, would actually be a positive thing, not a negative thing for that child, therefore is unlikely to achieve the desired outcome of that child not repeating that behaviour.  This would in actuality, encourage that particular child to repeat the behaviour as the punishment is seen as a positive.
Psychologists and Neurologists argued with Skinner’s behaviourist theory, stating that how a child responds to rewards and sanctions depends on their emotional state of mind.  This determines whether they respond with shame or anger.  A child that feels ashamed when they are punished for their behaviour is more likely to conform and accept their punishment and be less likely to repeat that behaviour.  However, a child that gets angry will blame their situation on others and be less likely to engage in the conforming behaviours that the class teacher is hoping for.  Shame is an emotion aimed at oneself, anger is an emotion aimed at others (Barrett and Campos, 1987).  This may lead to the child resenting the teacher and cause them to shut down completely, refusing to engage in lessons and/or even remain in the classroom.  Children who feel angry often become disruptive in the classroom which impacts on others learning as well as their own.
Another difficulty with this theory, accepting that children will react differently to sanctions, how can a teacher be seen to act fairly, if some children receive punishments for behaviour that other children do not?  For example, punishing a child for a using “unkind words” to a peer would seem fair, unless another child in the class is regularly using unkind words to their peers and seems to receive no punishment at all.  from the teacher’s perspective, the child who is regularly unkind may react with anger to punishments, therefore the teacher is merely picking their battles, but how does that look to the child who is punished for being unkind once?  They will almost certainly feel they have been treated unfairly.
There are professionals that believe that positive reinforcement works so effectively that it negates the need for punishment entirely.  Many believe that punishment only serves to distance the children from their teacher and undermines the trust in the relationship that they have previously built (Yildirim and Roopnarine, 2017).  
Pavlov’s theory of “Classical Conditioning” believed that children required a stimulus prior to behaviour happening in order to keep them on track.  For example, using praise during a task, rewarding effort rather than outcome would encourage positive behaviour in the classroom and would negate the need for sanctions (Akpan, 2020).
One would argue that sanctions are not solely linked to classwork.  Sanctions are in place to ensure that all learners feel safe in the school environment where negative behaviour such as bullying or unkind actions will have consequences for the perpetrator.  
Kerr and Nelson (2010) state that negative consequences are more effective if applied alongside positive reinforcement.  They recommend a ratio of four positives to one negative, suggesting that punishment does have a role in the classroom, but it should not be a dominant one.
Referring back to Pavlov’s Classical Conditioning theory, using praise during a task as a form of verbal reinforcement (assessment for learning) enhances motivation and builds self-esteem (Dweck, 2007).  However, in 1999 Kammins and Dweck carried out a study that showed that different forms of praise had both positive and negative outcomes.  For example, praising a child in “person” terms led to negative responses to subsequent failures more than when the positive feedback related to their effort and work ethic.  They argued “person” praise such as “clever girl” encouraged a fixed mindset of success, more so than “process” praise that focussed more on effort and behaviour.  This links back to the “ambitious, capable learners” purpose, where rewarding effort rather than outcome is more beneficial for pupils that lack in confidence and take longer to achieve their goals compared to some of their peers.
When using the Assessment for Learning (AFL) strategies, teachers are expected to give feedback to pupils during the lesson, whether it is to congratulate the child on their work or offer advice for improvement.  This way, the child has the opportunity to improve their work before the lesson finishes and thus receive a better mark or more positive feedback at the end.  This has the potential to increase success for the children and will lead to an increase in confidence in their own abilities.  However, teachers may be unintentionally giving “person” praise, unaware of the unfavourable outcomes (Stone and Heen, 2014).


Another argument to this theory is that an excess of praise can have negative consequences, such as effort withdrawal, encouraging cheating and a false understanding of the child’s own abilities.  A child who has completed a section of their work and has received praise for it, may then be reluctant to move on to the next level for fear of not meeting that same standard and therefore choose to remain at that level rather than challenge themselves with the next.  A child who is generally praised for their work but then finds a particular task tricky, may be encouraged to “cheat” by looking at others’ work in order to improve their own.  By giving too much praise to children, teachers could be giving children a false confidence in their ability which may lead to them making choices that are not suitable for them (Dweck, 2007b).
There is another concern to using an excess of praise in the classroom, in that when it is used so often, it can become a “throw-away” remark from the pupils’ perspective.  Using terms like “good work” or “good job” all the time to all the class will not necessarily help the students to feel more confident in their ability as it becomes simply “something that the teacher always says” (Leary and MacDonald, 2003).
The person providing the praise or feedback is also a major factor in the effectiveness on the pupil.  For example, is the provider someone the pupil respects and considers significant?  If the relationship between the teacher and the child has been damaged by the issuing of sanctions by the teacher for example, the child may not be wholly encouraged by the praise when they receive it (Hattie and Timperley, 2007).  Similarly, if the praise is coming from the class TA, children may not deem their opinion as important and still seek approval from the class teacher.  Depending on their background, there may be children who feel awkward or get embarrassed when they are praised.  This needs to be considered when offering positive feedback so as to not to cause the child any social discomfort (will it damage their credibility with their peers for example?)

Reflection/Evaluation and next Steps
It cannot be denied that rewards and sanctions have a place in our classrooms, however, given the research, one must accept that they must be given in the correct manner.  To make this even more troublesome, the correct manner will differ from pupil to pupil.  There is of course the issue of timing also.  When a teacher first meets a class, they will not know the individual personalities within their new class, therefore may make initial errors when issuing rewards and sanctions.  This could start the teacher/child relationship off badly if the teacher does not allow enough time to familiarise themselves with their pupils beforehand.  Arranging a meeting with the previous class teacher would certainly go some way to rectify that issue before the start of the new term, however, as we are all individual, a bad relationship between a child and their previous teacher does not imply that their relationship with you will go the same way.  From ones’ own experience of working in an educational setting, children are known to behave differently for different teachers.  The behaviour will depend on the relationship that is built between the child and their teacher.  The building of that relationship is down to the teacher (us).
It is a requirement by law that all schools have a “Behaviour Management Policy” that is created by the head of individual schools along with their senior management team and school governors.  This document is displayed in various areas of each school to inform the children and the staff of what behaviour is expected from each pupil, and the likely consequences for the children if they deviate from it (Sword, 2022). 
One understands that this is with the intention of creating a safe environment for both children and staff by giving children responsibility for their own behaviour and to encourage conformity.  However, upon reading Barrett and Campos’ (1987) study “Perspectives on Emotional Development”, one must agree that how a child responds to reprimand lies entirely with their emotional state of mind, therefore, a “one size fits all” approach to discipline in schools may not be infallible.  In the interests if fairness, this is possibly the only way schools have of reminding children of what is expected of them in terms of behaviour, however it is likely that the ownness lies with the individual child’s teacher to ultimately decide what sanction is deemed appropriate.
The use of rewards in the class one observed appeared to follow Pavlov’s “Classical Conditioning” theory, by not simply rewarding good behaviour or good standards of class work but rewarding efforts and work ethic, regardless of outcomes.  Rewarding children for helping their peers in an attempt to encourage kindness and empathy, and celebrating a child for having imaginative ideas, all fall into the four purposes and one believes this approach is something that one will adopt in ones’ future teaching career.  Unlike Pavlov, one does feel that sanctions have a part to play in classroom management and would agree with Kerr and Nelson (2010) that their role should be minimal in comparison to the role of rewards.  The manner in which the behavioural incident that occurred during the observation was dealt with; one believes to be inspiring.  Despite the fact that the girl had caused her peer to cry, the teacher remained calm, did not raise their voice, and respectfully spoke to the child in a friendly tone.  One believes this contributed to the child understanding her mistake and accepting her punishment gracefully.  This is certainly an approach one would wish to adopt when dealing with similar incidents in one’s own classroom.  There was, of course, no “major” incident in the class during my observation, that may have caused the teacher to act differently, and one understood that the girl with the pencil was generally well behaved and rarely needed to be spoken to in a negative way.  This may go some way to explain why the teacher was able to remain calm and address the situation in a friendly manner.  Had a more serious behavioural incident occurred, one may have witnessed a more fraught environment.

Conclusion
Upon looking at the various theories and research journals one has studied for this assignment, one would concur that rewards and sanctions are an inevitable aspect of the school day and, if carried out thoughtfully, can contribute towards a positive atmosphere in the classroom.  Initially identifying the individual needs of each child in the class is imperative in order to apply the appropriate rewards and sanctions.  Rewards must be available to all the pupils in the class and not simply linked to academic attainment and must also be age appropriate (Foundation Learning pupils may appreciate stickers, Key Stage 2 and above may not). 
Sanctions must be carefully considered so as not to add fuel to a situation and must be with the full understanding of the pupil as to why they are receiving it.  As educational practitioners, we must understand that pupils are all individuals and come from different backgrounds, therefore will all react differently to sanctions when they are given.  What works successfully for one pupil will not be successful for another, and this must be at the root of the decision to apply any sanctions in the first place. 

The role of Reflective Practice will come into play in this instance, as it may take making a bad decision, in terms of reward or sanction, to then inform us of the need of a different approach.  We are all on a learning journey and must adapt our teaching to meet the individual needs of our pupils, to enable us to build a relationship of trust and mutual respect with them.
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Appendix
OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 26/19/2022  year 5  9:15am


	Where and When: Context of the observation – subject/AOLE, general classroom context

First thing in the morning after the attendance register and lunch registers are completed, the class are given their tasks in a rotation format shown on the whiteboard.  This morning the task is literacy.





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
When the children are asked to get into their learning groups, one child takes herself off to the cwtch area, removes her shoes and sits on a sofa away from the working groups.  The teacher sees this and asks her to join her group, but she shouts that she does not want to.  The teacher then asks the LSA to show the child her “Now and Next” board to show her that it is was time for literacy, and that once that was completed, she would be able to go back to the Cwtch area to sit quietly.  The child sat next to the teacher and proceeded to work.  The literacy task was a writing task that the child was unhappy about doing, so the teacher gave her the option of recording herself telling the story instead.  The teacher informed me that the recording could then be put on a QR code and used in the childs book as evidence.  This was often done with this particular child as she has ALN and had previously accessed an alternative provision, so they were trying to encourage her to access mainstream as much as possible.



	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?
The child has ALN, so research on inclusion would be something I would want to research.
There may be something that has happened before school, either at home or on the way to school ( a fallout with a parent or sibling ).
The child may not have had anything to eat and may be hungry.

I could research a childs abibity to learn on an empty stomach or the impact of ACEs on a childs learning potential.  If a child has ALN, I could research into the recommended ways of supporting an ALN pupil with their learning (ie. Alternative provision) within a mainstream setting.









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)




The classroom is very busy as it is first thing in the morning.  It is also a Monday, so perhaps the pupil has not had a good weekend or had a good nights sleep.
The class teacher is very clear in what she wants the pupils to do, the pupil in question seems ok until she is asked to start working.


















Record 2
	Date and time, year group: 26/09/2022  year 5  10am


	Where and When: Context of the observation – subject/AOLE, general classroom context
The children are story writing on an app called Seesaw.  They have chosen a well-known fairytale and been asked to adapt it and make it more current.  They have been asked to use adjectives and expressive punctuation along with direct speech using speech marks.


This is a literacy task.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

I observed 2 boys looking over each other’s work and giving each other ideas on exciting adjectives and direct speech to use.  I asked the boys what they were doing, and they said they were helping each other make their stories better and more exciting.  The teacher had encouraged them to collaborate their ideas in this way.  I observed them helping each other with spelling too.







	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?

Part of the curriculum for Wales asks for collaboration and peer assessing, I believe this to be part of that.  The class has a rule of “see 3 before me”, meaning the pupils are to ask their peers and look around the class for prompts before asking an adult to encourage independant learning. This links to the four purposes.
I could research the benefits of collaboration in a learning environment in relation to confidence and independant learning.  (Scaffolding).








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This is a teacher directed task that the children had already completed, they were simply editing their work with more exciting vocabulary and more exciting punctuation.
Distractions were low and all children appeared to be on task.  The children were in focus groups of 10 working on a 20x20x20 rotation, flowing from teacher focussed, to LSA focussed to independant cwest tasks that are already set out in their books. 




















Record 3
	Date and time, year group: 26/09/2022  Year 5  3pm


	Where and When: Context of the observation – subject/AOLE, general classroom context
In the classroom at the end of the day.





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The class teacher asked the children to gather their belongings to get ready or home and asked them to sit at their tables for “class celebration time”.  The teacher called 3 children to the front to award them with stars for a chart they keep in their desks.
I noted that the children the teacher had chosen were chosen for different reasons.  It was not simply for good work or getting all their work correct.  She rewarded children for helping their peers, working independently and trying their best even if they got their work wrong or had not completed it.







	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?

This links to positive reinforcement (BF Skinner), linked to behaviour not ability.  Giving children who are less able than others a chance to shine and give them some positive encouragement to continue with that positive behaviour.  I could look into Skinner’s theory of Operant Conditioning and seek other theories that disagree or argue with it.








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This was done at the end of the day just before the children were collecting their things for home.  The children were all sitting at their desks quietly and were encouraged to clap for their peers that recieved the stars.
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