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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section) 

Since qualifying as a social work practitioner and working within a long-term childcare team in Wales, it is paramount that I can develop my skills and knowledge in order to work with children and families. The responsibility of social workers accountability for the quality of their work, as well as developing their knowledge and skills as a practitioner is highlighted within the Social Care Wales (2015) Code of Practice for Social Workers.

I have identified that I would like to develop my skills in collaborative working with service users, their families within a multi-agency setting as a learning need.  The Social Services Wellbeing Act (Wales) 2014 (SSWA) reinforces the duty between the local authority, as well as other relevant agencies, such as health, education and the voluntary sector to strengthen collaborative working in order to improve the wellbeing of service users in order to achieve good outcomes, which would provide a more effective response to the complex needs of the most vulnerable people that I would work with (Wilson et al, 2011). I would like to develop my knowledge in terms of the roles and remits of other professionals, who have different agenda’s and knowledge of risk management and this could be done by attending training around collaborative working, and attending practice exchange training days where experiences, knowledge and information can be shared. 

During the next year of practice, I hope that the development in my skills in working collaboratively will further develop my ability to apply analysis in order to undertake assessments. I would also be able to achieve this by shadowing experienced social workers through the child protection process as I have not yet had experience in managing Child protection cases. I hope that shadowing experiences social workers and utilising supervision to explore caseloads would support me to develop my ability in applying analysis to my assessments whilst considering the impact on the child, threshold and evidence-based practice.

The signs of safety model (Turnell, 2009) would allow me to work systemically with families and practitioners, whilst continuing to develop my competencies in analysis and professional judgement through group systemic case discussions during POD supervision.  Whilst evaluating the Reclaiming social work (Fergusson, 2007) model, Bostock et al (2017) found that training in systemic practice, as well as the quality of group systemic case discussions promoted the quality of practice with families. Group case discussions would also allow professionals to share knowledge, experience and views where I would be able to learn from other professionals’ different experiences and knowledge, as everyone involved influences the process (Crawford, K 2012).  In order to make better use of the group case discussions, I have identified that it would be beneficial to attend systemic training. 

Further systemic training would also develop my ability to form interventions and apply professional judgement in increasingly complex situations. In complex cases where there are safeguarding concerns, I would like to develop my ability to utilise the balancing exercise within these cases in order to reflect on strengths, what we are worried about and balance these with the best interest and safety of the child. This would allow me to develop my ability to make professional decisions and judgements in complex cases, utilising evidence-based practice where there are safeguarding issues. 


Word Count: 541






Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation: 04/02/2020

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)

I have been 1’s social worker for two years, 1 is a 17-year-old female who is a looked after child within XXX Local Authority. 1 has been a looked after child since she was three years old and was cared by her paternal aunt until she was 14 years old, however 1 is now cared for by a Local Authority foster carer under Section 31 (Children Act 1989).

There are a number of local amenities, shops and there is good access to public transport near 1’s home, she lives in a small town in an urban area of Wales. 1 is White British and English is the only spoken language by 1 and does not have any communication issues. During my involvement with 1, I have been mindful of the Active offer, which recognises that language is at the heart of meeting the needs of service users (Welsh Government, 2015). The core values of the Social Services and Well-being (Wales) Act 2014 is reflected within the Active offer which places the individual at the core of services. It is therefore vital that my communication approach is person centred and therefore meets the needs of 1. 

Child 1 has requested to have overnight stays in 2’s flat. The aim of this session therefore was to devise a safety plan in respect of Child 1. Child 1 has been in a relationship with a male, who will be referred to as 2, for a year and a half. The department have significant concerns around 1 and 2’s relationship. These concerns are characterised around substance misuse, coercive control and physical violence. As a result of these concerns, 1 is subject to the multi-agency risk assessment conference (MARAC). The MARAC process is a multi-agency approach, who share the aim to keep victims who are considered high risk of serious harm safe (Save lives, 2019). 

Word count:310. 











	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section) 

I will use Borton (1970) model of reflection in order to aid my reflection of my communication methods and skills during this observation. Communication is embedded within the Code of professional Practice in social care (Social Care Wales, 2017). Communication is at the heart of good social work practice (Koprowska, 2008) and therefore I needed to ensure that my communication style was appropriate for 1, as well as her foster carer and other professionals that participated in the meeting. The ‘More than Just Words’ is a strategic framework which aims to ensure that service users are able to receive a service in their chosen language and therefore providing a service which is ‘user-centred’ (Welsh Government, 2015). Watching the ‘More than Just Words’ clips allowed me to reflect on the difficulties service users might experience if they were not offered the Active Offer, which might make the service user feel disempowered. When considering the Active offer, I was able to reflect on my ability to speak confidently and fluently in the Welsh Language which would allow service users to feel comfortable and empowered in discussing personal and emotional matters in their first language, therefore putting the service user at the core of the service that they receive (Social Services and Wellbeing (Wales) Act 2014). Whilst I was aware that 1 was not able to speak in the Welsh Language, I was mindful that if she could, I would be able to offer 1 a service in both Welsh or English. 

Since my involvement with 1, I have regularly visited her in her home and I have spent a considerable amount of time with her and I have been able to establish a good working relationship with her. Relationships are central to social work practice and recognises that the professional relationship between the social worker and the service user is an integral part of professional intervention (Wilson et al, 2011). Wilson et al (2011) also recognises that for a social worker to be able to reflect on their practice, they need to take into consideration the specific needs of the service user.  
By developing my relationship with 1, as well as reflecting on past visits and conversations, I feel that I have been able to adapt my communication style in order to ensure that she is receptive and understands what is being said. For 1, it is extremely important for her to be made aware of the decisions being made in her life, and therefore, it is vital that the social worker works with the child (Brandon et.al, 1998). 

The plan for this visit with 1 was to devise a safety plan in respect of her wish to sleep in 2’s home. Prior to the decision being made that we could not prevent 1 from sleeping in 2’s home, a discussion was held with my manager in respect of what was right for 1. Social work is a job which entails assessing risk, weighing up those risks and therefore engaging in a decision-making process (Brian and Tylor 2017). Consideration was made in respect of the risk of 1 leaving her foster placement in order to live with 2, or allowing 1 to sleep in 2’s home occasionally and remain in the care of her local authority foster carer.  Following this discussion with my manager and balancing these options, it was decided that we could not prevent 1 from sleeping in 2’s home however a safety plan would need to be devised for these risks to be managed and that 1 was aware of what she needed to do in order to keep herself safe. 

Social workers should maintain awareness of how their own values and conflicts of interests might impact on practice, Social workers should make judgements and decisions on balanced and considered reasoning (BASW, 2014). I therefore had to consider my own values and opinion on what should happen, which I felt conflicted with the decision that was made that 1 would be able to stay in 2’s home overnight. I had to consider how my own values and beliefs might impact on the way I communicated with 1 during this safety planning meeting.
  
In addition to considering how my own values and beliefs would impact on my communication, I also had to reflect on my previous attempts to devise safety plans with 1.Previously, 1 has refused to do engage in the safety planning process and therefore important that I carefully considered how I would discuss and sensitively raise my concerns with 1. Because 1 is old enough to participate in the safety planning process, she should be involved with her own plan (Community Care, 2016).   

Being clear and transparent within my communication with 1 throughout my involvement has ensured that I have been able to develop and maintain a positive working relationship with 1. 1 is always aware of the decisions being made, as well as the concerns that I have in relation to her relationship with 2. Being aware that 2 would often, if not always be on the phone during my visits has been a barrier to our communication in the past, as discussing sensitive issues about their relationship could place 1 at risk, she would become defensive and reluctant to speak. Having this knowledge prior to my visit was vital in attempting to ensure that there was effective communication between myself and 1 and that 1 would not be placed at risk if I communicated my concerns whilst he was on the phone. 

During the visit, I asked 1 why she felt it was important that we created a safety plan before it could be agreed for her to have overnight stays with 2. 1 was able to tell me why a safety plan needed to be devised which was to be able to ensure that she was able to keep herself safe, she stated “You’re scared that he’s going to batter me”. Being open and honest is an extremely important aspect of my practise and I felt that I was able to uphold these values during this discussion and supporting 1 to reflect on the Local Authorities concerns, particularly around an incident which occurred some months ago. Whilst 1 appeared to minimise the incident, she accepted that a safety plan needed to be devised, stating “if I don’t you won’t let me stay”. However, after reflecting on this conversation, 1 clearly felt that there was an imbalance of power and felt that if she did not engage in the process, she would not be able to sleep in 2’s home. Foucault’s theory of power recognises that where there is power there is resistance (Foucault 1977), however I feel that I was able to break down this resistance and reduce the power imbalance by informing 1 of her rights. I felt that my knowledge of the law through continuing to develop my skills and knowledge in social work (Welsh Government, 2015), enabled me to feel confident to explain 1’s rights to her which allowed her to make an informed decision around the safety planning. I feel that this would have reduced 1’s feeling of not being in control of her own life which would be disempowering and oppressive.  

Finally, I was able to create a formal safety plan following this meeting which reinforced the expectations and our discussion in order to ensure that I was transparent in my communication. The written safety plan ensured that everyone involved in 1’s life was aware of what everyone needed to do and summarised the key points of the discussion within the meeting. Beesely (2018) states that effective communication includes effective written communication.  

Word Count: 1272 






Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	
She was on time. 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	
Yes, she had told me and my foster carer about the observations. 

She told me she was in uni doing a course and I wasn’t being watched it was her.

	Were you clear why the social worker met with you today?

	
Yes because I want to sleep in my boyfriend’s house.

	How well prepared do you think, the social worker was for his or her meeting with you?

	
She was prepared. We’ve spoken about the plan before.

	  How has the social worker listened to you and respected your views and wishes?

	
She knew I want to stay with my boyfriend. I know I can’t go overnight without the plan. I think she listens to me but I don’t always like the answers I get but this isn’t her fault.

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	
Yes I always understand what she is saying. 




	How has the social worker’s involvement met your expectations for this visit?

	
Yes. I now have a plan which means I can stay overnight at my boyfriends. I know what I am allowed and not allowed to do. 

	Are there any other comments or suggestions that you would like to make?
	
No



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)

Within this section, I will use Borton (1970)’s model of reflection. This model would support me to critically reflect on my practice, by separating each aspect of my practice into three headings; what, so what and now what. Crawford (2012) suggests that to be critical means being “open, honest and thoughtful”. I will be critically reflecting on the ongoing assessment in respect of the family and whether the child protection plan is being implemented successfully. 

As a social worker working with Children and Families, all decision making must be made within the law, and therefore knowledge of the law and context is vital. As a social worker who trained in England, but practices in Wales, it is vital that I am aware of the difference in law and legislation. Social Care Wales (2017) Code of professional practice states that social workers are accountable for the quality of their work and should take responsibility for maintaining and developing knowledge and skills. It is therefore vital that I am aware of the law and policy which is used in Wales to ensure that I am working within the law. 
The Social Services Wellbeing Wales Act (2014) defines a child as anyone under the age of 18. The Social Services Wellbeing Wales Act (2014) aims to reform the social service law in Wales, with the focus on improving the well-being outcomes and promoting partnership and co-production. Partnership working and co-production is an essential part of working with this family in particular and is described as a way in which practitioners and people work together, they are equal partners in order to plan and deliver care and support (Care council for Wales, 2017). Co-production and partnership working are an essential element of how agencies work together in order to safeguard children, particularly when considering whether the child protection plan is being successfully implemented.
 
The data protection act (2019) protects the families’ personal information and controls how this information is used by organisations. In order to protect the confidentiality of the family, the children will be referred as follows; oldest child (1), and second child (2). Child (1) is an 11-year-old girl who is a young carer because of her mother’s health issues. She is being supported by the Local Authority’s young carers service. Child (2) is an 8-year-old boy who has additional learning needs and epilepsy, an educational psychologist assessment suggested that child (2) is currently functioning at the age of around 5 years old. Both Children’s first language is English, they have limited knowledge of Welsh. This information was ascertained as part of the assessment process in line with The Active Offer (Welsh Government 2015). The Active offer is a fundamental aspect of the Social Services and Wellbeing (Wales) Act (2014) and is based on the philosophy that service users would feel empowered and confident that their needs are being met, as they are receiving a service in their preferred language. Child (1) and Child (2) have different fathers, who both live in a different country. Child 1 has limited contact with her father, and Child 2 has no contact with his father, however the children’s mother attempts to promote the children’s identity by speaking to the children about their paternal family and allowing contact when this is possible. 

At times, Child (2)’s behaviour can be of concern and he has been known to fire start and has been cruel to animals. Bright et.al (2017) found within their research that there was a high correlation between cruelty to animals and children experiences Adverse Childhood Experiences (ACES). ACES can be broken down into categories of emotional, physical or sexual abuse, domestic violence, parental substance misuse, parental separation, parental incarceration, mental illness, physical neglect and emotional neglect (Bouiller and Blair,2018). 
Concerns have been raised around the children’s mothers’ inappropriate relationships with males, who could pose as a risk to the children, these relationships might link to the ACES that the children might have suffered. These concerns have been around males who have been on the sex offenders register, history of domestic violence and drug offences. 

The family are White Welsh and live in a Welsh town, close to local amenities, transport and resources. The town is well known for service provisions available in comparison to other towns in Wales and therefore there is easy access to these services. Should the family live in a different area in Wales, it might be more difficult for these services to be available or accessed. The family have a large support network, some who live locally and some who live further afield, the most appropriate form of support is the children’s aunt, however this support is limited due to her living over three hours away and therefore she is not able to be quickly available for the children in emergencies. 

The children, (1) and (2) are known to the Local Authority because of concerns raised by health professionals due to Child (2), who is epileptic, missing 17 medical appointments over a period of two years. Working together to safeguard children (2015) aims to promote the welfare of children and families, which resulted in a referral being made to the Local Authorities children’s services department. As a result of these concerns, an assessment for care and support was required under Section (47) of the Children Act (CA 1989) in order to make enquiries, as there were reasonable grounds to believe that the children were at risk of suffering significant harm. This resulted in the case being transferred to the long-term team where both children’s names were placed on the Local Authorities Child Protection Register under the category of Neglect. The Children Act 1989 introduced the concept of significant harm as the threshold that justifies compulsory intervention in family life to protect children. In this instance, the Paramountcy principles within the Children Act (1989) outweigh the Right to a private family Life (HRA). The Local Authorities involvement in the interest of the child’s safety and wellbeing is therefore justified. 

The All Wales Child Protection Procedures (2008) categorise need into four categories, Physical abuse, Emotional Abuse, Sexual Abuse and Neglect. The All Wales Child outline the definition of neglect being “a parent or caregiver failing to access to appropriate medical care or treatment”. It is therefore reasonable to believe that Child (2)’s health needs had been neglected because of the Children’s mother failing to access appropriate medical treatment. 
As a social worker who had recently completed my “first year in Practice”, this was my first Child Protection Case. I was able to identify that I did not feel wholly confident of the Child Protection Procedures and identified this as a learning need within supervision prior to the case being transferred. This allowed me to shadow experienced social workers within the Child Protection Arena and gain confidence in working with families whose names are on the Child Protection Register.  I was also able to gain a further understanding of how the Signs of Safety (Turnell and Edwards 2012) model was implemented in practice. The Signs of Safety model focusses on building strengths and safety around the children and their family, by working together in order to problem solve the dangers, with the goal being to promote the child’s safety. The Signs of Safety approach uses clear, simplistic language and matters are discussed into four categories; What are we worried about, what is working well, what needs to happen to ensure future safety as well as a judgement around the safety of the children, scoring the concerns in relation to the child between 0-10 (Turnell and Edwards, 1999). Shadowing an experienced social worker ensured that I developed my knowledge and understanding of the Signs of Safety model and how this was implemented in practice, as well as the Child Protection process and timescales. I was also able to develop my knowledge through independent research where timescales and processes are outlined within the All Wales Child Protection Procedures (2008). This provided me with the confidence to manage this case and ensure I was working within the law and guidance.
 
Whilst working with this family and implementing the strength-based approach within the signs of safety model, I often found myself feeling frustrated with the children’s mother as the significant changes in respect of her health, supervision within the home and her relationships remained the concern after many review periods. The strength-based approach is considered to be a collaborative process between the person receiving service and the person providing a service, it allows them to work together in order to ascertain a person’s strengths, it is thought to improve the relationship between the service user and the service provider (Duncan and Hubble, 2000). To work collaboratively allows the service user to be a co-producer of the services that are provided rather than a consumer of those services (Morgan and Ziglio, 2007). However, at times I felt that the strength-based approach, at times, took the focus away from the concerns which resulted in the children’s names being placed on the Child Protection Register. 
Relationship based Practise is a key theory which is implemented within my day to day practice as a social worker and is an extremely important aspect of this intervention. Relationship based Practice is described as how practitioners develop and sustain a supportive professional relationship in complex and challenging situations, with the social worker and service user relationship being recognised to be an important source of information for the social worker to best know how to help (Wilson et.al 2011). From the outset of my intervention, it was important that I developed my relationship with Child (1), Child (2) and their mother in order to establish a trusting, positive relationship. I believe that forming these relationships at the outset of my involvement allowed the children to feel as though they can trust me, feel listened to and that I am here to help and support the family. 

Reflecting on my practice, considering and combining emotional intelligence and relationship-based practice, I was able to consider how my relationship with Child 1 and Child 2 impacted on the way I felt as a practitioner and how this case was developing. Salovey and Mayer (1990) describe emotional intelligence as having the ability to consider and discriminate a person’s own feelings and emotions and utilise this information to guide thinking and action. Morrison (2007) states that the failure to manage feelings compromises the balance between thought, feelings and action. I often found myself feeling frustrated with the little progress that had been made for Child 1 and 2, and that my role for this family, and for the children was to prevent escalation and to manage and reduce risk, however I found it difficult to acknowledge any changes that were being made due to the significance of the concerns. I was able to discuss how I felt within POD supervision, which is group supervision including various professionals consisting of an Educational Psychologist, Senior Practitioner, Social workers and a Child and Family Practitioner. During POD supervision, I was supported to unpick aspects of the case and reflect on the changes that had been made. This allowed me to feel reassured that positive changes were being made for these children and gave me hope that the mother was able to take on board information and advice that I was providing.  This made me feel motivated as it gave me the view that positive outcomes could be achieved for the children. 

During the POD supervision, I was also able to consider how the case would be worked and managed moving forward. At times, I felt that the strength-based approach created a distraction during conferences and review meetings, and that the risks were not always being discussed thoroughly. At times, I felt that the strength based approach made the case sound “better than what it was.” I was concerned that I was not being transparent with the concerns that I had in respect of Child 1 and Child 2. Koprowska (2008) suggests that effective communication is at the heart of good social work practice. It was suggested during POD supervision that I attempted to make the CORE group meetings more interactive, “mapping” (SOS) would be the main focus/discussion within the meetings where conversation was clear and the views of professionals and families were clearly documented. CORE groups are undertaken following enquiries under section 47 of the Children Act (1989) and the decision is made for the children’s names to be placed on the Child Protection Register. This means that there are review periods which take place every 4-6 weeks in line with statutory timescales. The CORE groups promote collaborative working between professionals, parents and support networks in order to review the child protection plan, discuss what is working well an what we are worried about. Following each review meeting, I was able to reflect on what I felt was going well, how I could improve and how I managed the meetings. Reflective practice is a learning process by learning through experience, it involved the practitioner being self-aware and critically evaluating their own responses to practice situations, this is considered to gain new understandings in order to improve future practice (Finlay, 2008). This has led me to where I am now where I feel that review meetings are Child focussed, ensuring that any concerns that emerge are always linked to the impact on the child. This communication extended beyond me adapting the way I communicated in the core group, but it also made me aware that I needed to continuously refer to the impact on the child when discussing each concern. This was done using danger statements. Danger statements aim to ensure that the social worker and the facilitator of the CORE group, is asking questions in order to ensure that the issue that is affecting the children is explicit to parents and their family (Turnell et al, 2017).

To complete the danger statements effectively, I needed a thorough understanding of the impact of neglect on children. I needed to ensure that I felt confident and competent that I had sound knowledge of the impact on Child (1) and (2), as they are very different children with different needs. I therefore ensured that I attended training specific to the impact of neglect on children, to further develop my knowledge and skills in practice. Horwarth (2013) separates child neglect into six different categories; Physical neglect, nutritional neglect, lack of supervision and guidance, medical neglect, emotional neglect and educational neglect. During this training, we were asked to role play; using the child’s voice and talk about what life was like. For me this was extremely powerful and made me consider what life was like for these children. I felt that this was the only other way I could encourage Child (1) and (2)’s mother to make the changes necessary by understanding what life was like for her children. I implemented this in a review meeting, the first question being “what would Child (1) and Child (2) say about their life?” The children’s mother was extremely positive, which became clear to me that she lacked insight into the worries that her children might have, or the impact that her health and relationships might have on her children, she clearly didn’t understand the “worst thing that could happen” to her children as a result of her relationships or the neglect that Child (1) and Child(2) were suffering. This was where the danger statements therefore were vital in being transparent with mother in attempting to ensure that she understood what we were worried about. I asked Mother what we were worried about in relation to her partner and I was aware that Mother had received Claire’s law disclosure in respect of this man. A Claire’s law disclosure is a scheme that allows the police to disclose information about an abusive partner’s past (Gov, 2014). The children’s Mother was able to identify a risk of domestic violence. She concluded that if a domestic incident occurred, the children would feel frightened and worried, she felt that it would be likely that the children would attempt to intervene, and, if this happened, they could be really hurt.  Mother identified that this made her feel “physically sick” and that she did not want her children to be at risk of any harm, she stated that she would not allow this male in the home. It was clear that the children’s mother was at the contemplation stage within the cycle of change, which indicates that the person is aware that there is a problem, but has made no commitment to change (Prochaska, et al 1994). This was supported by a decision that Child (1) and Child (2)’ mother made within a week following this CORE group meeting, where the department received information to suggest that this male had been in the property, with the children present. This made me feel extremely frustrated that despite the children’s mother demonstrated that she understood the risks towards the children, she continued to make these decisions which placed them at risk of harm. 

Being able to reflect on my own feelings, and balancing this with my knowledge around domestic violence, my values and the children’s rights enabled me to consider what life was like for this family. Research indicates that domestic violence impacts on a mother’s parenting capacity and ability to make sound decisions in respect of their children, Buchanam et al., (2013). Domestic abuse is defined as incidents or pattern of threatening, coercive or violent behaviour (Women’s Aid, 2019). It is important to acknowledge that the children’s mother might have been frightened of this male, which made me feel torn and empathise with the children’s mother of the difficulty of her situation. However, it was evident that she was not adhering to the safety plan which aims to keep her and the children safe. Multi agency working is key when considering safeguarding in child protection (Sidebotham et al, 2016). The importance of information sharing within a multi-agency setting is key for professionals to gain a full understanding of a child’s situation, this would promote a co-ordinated approach to care and support, which would support Social workers to take appropriate actions to keep these children safe (NSPCC, 2016).  Multi agency working was essential in this respect as communication was clear between myself, school, and the domestic abuse worker and concerns were shared in a timely manner. For example, school shared information on several occasions to say that this male had been to the property. Without this information, the department would not be aware of this male attending the property with the children present. Using assessment tools such as chronologies supported me to identify a clear pattern of behaviour in terms of the Children’s mother and her relationships, historically and currently which raised my concerns in respect of the children. 

Establishing patterns of behaviour and the support that has been provided to the children’s mother since XXX Local Authority became involved with the family, allowed me to assess whether positive outcomes had been achieved in respect of these children, and if not, where were the gaps in mother’s parenting capacity. Identifying gaps within the mother’s parenting capacity allowed me to reflect on how this could be managed in order to ensure that the children could remain in their mother’s care. Maclean and Harrison (2008) state that by looking at people’s systems (or support networks), professionals can recognise the strengths that people have, which places significant value on seeing the family and support networks as a whole. A family group conference is a decision-making process and is a way of providing families with the opportunity to get together and make the best plan possible for these children, this approach therefore promotes partnership working within families (Morris 1995). 

Partnership working was promoted throughout this case, with the onus being placed on the family to work together in order to establish and maintain change. Whilst this worked for short periods of time, the family support networks were of the view that although they were able to support to an extent, concerns maintained in respect of the Children’s mother’s ability to make and sustain changes. This led to significant incidents whereby Child (2) had set fire to a rug in the home, which happened as a result of a lack of supervision within the home, as well as further hospital admission’s due to the children’s mother not managing her own health. These concerns, along with child 2’s history of cruelty to animals could also be linked to the ACES that the family have experienced (Bright 2018).  

Whilst these concerns continued to emerge, it was agreed that the case would be discussed in a Legal Gateway meeting (Children and Families Act 2014) in order to ascertain whether threshold had been met under Section 31 of the Children Act 1989 (Children Act 1989, s.31). The Legal Gateway meeting provided an arena where legal advice is available to discuss the concerns that I had in respect of Child (1) and Child (2) and their mothers ability to protect them. The meeting allowed me to consider the options available and what evidence was available in order to ascertain whether the Public Law Outline (PLO) process should be initiated, where there would be a 26 week timescale in which a decision would be made in the best interest of the children (Children and Families Act 2014)(Children Act 1989). The Legal Gateway meeting provided legal considerations and advice before consideration was made; whether the PLO process commenced. Issues that needed to be considered were Parental Responsibility of Child (1) and Child (2)’s father. Child (1) has a father living in England who has parental responsibility, and Child (2) does not have a named father with Parental responsibility. Parental responsibility is defined as the legal right to have responsibility over a child, which include, but is not limited to providing a home for the child and to protect and maintain the child (Gov,2019). Child (1)’s father automatically has parental responsibility as he and Child (1)’s mother were married at the time of birth, however Child (2)’s father does not have Parental Responsibility as his parents were not married at the time of birth, nor was his name placed on the Birth Certificate (Children Act 1989). It is acknowledged within the United Nations Convention of the Rights of the Child (UNCRC) that it is a child’s right, if it is safe, that children are best cared for by their parents in their own home. (UNCRC), it is also acknowledged that the Children Act is based on the philosophy that, when possible, children should be cared for by their parents. However, if this is not possible, substitute carers must be identified. This made me consider the reality of the children being removed and potentially separated not only from their mother, but from each other also due to child (1) having a father who shares parental responsibility, where Child (2) did not. The statutory guidance within the UK is that siblings should be placed together, unless this would not be in the best interests (Department for Education, 2012). Sibling relationships are one of the longest lasting relationships in a child’s life, and most significant of all our relationships (Conger et al 2009). This made me consider the ethical dilemmas of separation and how this impacted on my values as a practitioner, being a part of a sibling group myself. 

This Legal Gateway meeting and considering the possible outcomes for these children reinforced the power that social workers hold.  Smith (2008) explains that social workers must take into consideration the power imbalances and the impact that a social worker’s power can have when working with children and their families. Whilst considering the power that I would hold as a social worker for Child (1) and Child (2), and the concerns which have resulted in the children’s names being placed on the child protection register as well as a legal gateway meeting,  it is important to be aware that this could be a barrier when attempting to work with the family, and that Child (1) and (2)’s mother might feel disempowered (Barksy, 2010). It was important that I was aware of this power in order to ensure that this did not create a barrier to working together. I felt that I was able to maintain a positive working relationship with this mother by remaining non-judgemental and attempting to minimise the power imbalance by being empathetic and supportive. 

Working with this family during this ongoing assessment has allowed me to develop as a practitioner, gain confidence in working within the Child Protection arena and within a multi-agency approach. As part of this assessment, I have been faced with multiple challenges, frustrations and difficult conversations with the family as well as professionals. Being able to reflect on all aspects of my practice, as well as seeking advice, guidance and support has been an essential part of safeguarding child (1) and child (2) and being able to work with their mother in order to achieve positive outcomes for these children. 
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)

Within Wales, the Social Services and Wellbeing Wales Act (SSWBA 2014) defines an adult as “a person who is 18 years or older. The SSWBA (2014) was implemented which reformed legislation within social care sectors for adults. Part 7 of the act outlines how adults who are ‘at risk’ should be safeguarded. An ‘adult at risk’ is defined as someone who is experiencing, or is at risk of suffering abuse and neglect, and is in need of care and support as a result of those needs, or as a result of those needs, is unable to protect himself or herself against the abuse or neglect or the risk of it (SSWBA, 2014).  The term ‘at risk’ allows for early intervention within the act. 

 The All Wales Policy and Procedure for the protection of vulnerable adults (2013) outlines the five main categories of abuse which include physical, sexual, financial, emotional, Psychological and Neglect. It is therefore vital that social workers are aware of the categories and signs of abuse in order to ensure that they have the awareness of the indicators of abuse. Section 128 of the SSWB (Wales) Act 2014 outlines professional’s duties to report any safeguarding concerns. It is imperative that all social workers have the knowledge and understanding of the act in order to report any concerns which would safeguard adults who are deemed at risk.  Social workers’ responsibility to reporting concerns where adults are at risk is reinforced within the Care Council for Wales code of Professional Practice for Social Care (2017). 

The Social Services Wellbeing Act Wales (2014) has introduced a robust and strengthened partnership approach to Safeguarding. In addition to the SSWBA principles, the ‘No Secrets: Guidance on developing and implementing multi-agency policies and procedures to protect vulnerable adults from abuse (2000) was developed in order to safeguard and protect vulnerable adults from these forms of abuse. Following this guidance being published, the ‘In Safe Hands: implementing adult protection procedures in Wales (2010) was published. 
The Wales Adult Protection policy and procedures (2010) places a duty on each organisation in Wales to adhere to this policy when working with vulnerable adults and places a multi-agency approach to safeguarding.

The Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse 2010 outlines how social workers protect the people that they support and reinforces individuals’ right to be fully involved throughout the safeguarding process. It allows adults of make decisions about their safety and welfare, unless they have been assessed to lack capacity. 

The Mental Capacity Act (2005) aims to protect and safeguard adults who lack capacity. The Mental Capacity Act (2005) has five key principles. Embedded within these principles are that a person must be assumed to have capacity unless it is established that s/he lacks capacity, as well as a person is not to be treated as unable to decide merely because s/he makes an unwise decision. Adults without mental capacity have legal safeguards under the Mental Capacity Act (MCA) 2005 and must have the representation of an advocate or representative to act in their best interests (Local Government association, 2019). It is imperative that the Human Rights act (1998) works in line with the Mental capacity Act (2005) as the Human rights act’s main objective is upholding the right of individuals. 
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	Reflect on the difference between safeguarding in adult and children’s work


400 words (+/- 10%: include your actual word count at the end of each section)


The implementation of the Social Services and well-being (Wales) Act (2014) has reformed the way in which Adults and Children are safeguarded, which has placed similar duties and procedures around the law in relation to safeguarding Adults and Children. The key difference in relation to safeguarding is around the issue around capacity and consent. In Wales, Adults have the right to independence, choice and self-determination including control over information about themselves (SCIE, 2015). 

Safeguarding adults can be extremely complex as a result of the issue around capacity and consent. The Mental Capacity Act (2005) outlines that because a person makes an unwise decision, does not mean that they lack capacity. The Mental capacity act applies to individuals from the age of 16. It is therefore considered that Adults who have capacity can make their own decisions around risk and how they protect themselves. Adults rights to be safeguarded are reflected within The Human Rights Act 1998, as well as the All Wales adult protection Policy and Procedures, however this can only happen if the social worker has consent from the adult, or the adult lacks capacity. 

The Gillick competency and Fraser guidelines would support social workers to recognise a child’s right to make decisions about medical treatments and listen to the child’s need to listen to their wishes and feelings and the responsibility to keep them safe NSPCC (2019). The Gillick competency and Fraiser guidelines therefore would support and assess whether a child has the maturity to make their own decisions in terms of medical treatment and to understand the implications of those decisions.

Contrary to this, the Children Act (1989) states that a child’s safety and welfare is paramount, which, if it is considered that a child is at risk, overrides a family’s right to a Private Family Life within the Human Rights Act 1998. This means that Social workers do not require consent from child or family if it is deemed that the child is suffering or is at risk of suffering significant harm and enquiries are being made under Section 47 of the Children Act (1989). This contrasts with the law and policy surrounding safeguarding Adults who are at risk. 
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Section 6

Developmental Review (b)

	[bookmark: _Hlk32255693]Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)

Reflecting on the feedback I have received by service users, carers as well as other professionals, as well as critically reflecting on my own practice has allowed me to develop my skills as a practitioner. Gibbs (1988) will aid me in my reflection in order to consider how I have been able to develop into an experienced practitioner. 

The Code of Professional Practice for Social Care (2017) states that social workers are accountable for the quality of their work, social workers should take responsibility for maintaining and developing their knowledge and skills and thus, it is vital that a social worker attends regular training in order to enhance their development as a practitioner. During my two years as a newly qualified social worker, I have been able to attend regular training which has aided me in my practice. I have also been able to attend training around the impact of neglect, county lines, child sexual exploitation as well as mental health awareness which has allowed me to learn about the impacts that these have on children. This training was particularly relevant to my current caseload where I was able to consider how these families could be best supported and safeguarded.  

Through working with families from diverse backgrounds, as well as attending systemic training, I have been able to develop my skills, knowledge and abilities in working collaboratively with service users, carers as well as professionals. Working collaboratively within a multi professional team, as well as effective information sharing is a key theme emerging from Child Practice Reviews. Multi-agency working, and therefore working collaborative is imperative to social work practice and safeguarding, it impacts on everyone involved and everyone is involved in the process (Crawford, 2012). 

Attending training in systemic practice, as well as practice exchange days has allowed me to broaden my understanding around collaborative working and understanding various professional views which has aided me to apply analysis to my work. Reflecting following meetings and considering how I communicated with professionals as well as families has allowed me to develop my skills and confidence within these meetings. Reflecting, and critically reflecting is a key component in continuing professional development (Horner, 2004). I therefore would like to continue to ensure that I am able to reflect and critically reflect regularly and utilise supervision in order to reflect and thus, further enhance my practice. 

Through court skills training and subsequentially having experience in working within the Public Law Outline (PLO) in line with section 31 of The Children Act (1989), and through this process developing my abilities in writing parenting assessments, I have been able to meet my learning needs around writing analytically.  I found this process difficult as writing court reports was something new to me, however I was able to utilise the support through supervision, as well as feedback from my reports, and implementing the balancing exercise within my reports in order to apply professional judgement and analysis. This process is ongoing and I could like to continue to develop my skills and knowledge. 

Whilst I feel that I have been able to develop my skills in writing analytically and applying professional judgement in my practise, I would like to improve my ability to utilise the balancing exercise in order to further develop my analysis skills. Developing these skills would allow me to grow in confidence whilst writing these reports. Whilst I feel that I am capable and competent, I often find myself seeking reassurance from my senior and manager, particularly in court proceedings where I fear being criticised. 

Considering the direct feedback I have received in supervision as well as from service users and their families, I was pleased to hear that one of my strengths as a social worker was to be able to maintain positive working relationships with families. Social workers are empowered to measure the quality of their professional relationships with the families that they work with through direct feedback (Allen et al, 2016). I have been a social worker for a family since I started in the team two years ago, during this period, the children were removed under section 38 of The Children Act (1989), and subsequentially placed in foster care before being placed with a family member. Despite the court proceedings being an extremely difficult and emotive time for the family, I have been able to maintain a positive working relationship with their mother. This is something I hope that I can maintain as an experienced practitioner.

During my two years of practice within the team, I feel that my skills, knowledge and confidence has developed significantly and therefore, within my next year of practice, I would like to facilitate and support a student on my team where I would be able to offer supervision and support.  
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	20th February 2019

	2
	20th March 2019

	3
	26th June 2019

	4
	11th September 2019

	5
	27th November 2019



Notes 












	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

	
The student presents as being open and reflective about her learning needs and uses supervision, both individual and group sessions to do this. The student engages in discussions, team meetings and puts herself forward for training opportunities. More recently I have observed the student asking system questions during POD case discussions. The questions she asks demonstrate that she is developing a good undertaking of how the approach helps us to practice in complex situations and aids case decision making. The student is open to feedback on her work and when feeling unsure about an aspect of her work she will seek guidance and support for senior members of the team.


The students observed practice demonstrated that she has gained in confidence and is able to plan and manage the work within her case load. The student managed the visit well, she explained the purpose of her visit in an understandable manner. The students use of language was also appropriate, she avoided difficult terminology and jargon during the conversation and also used an easy to follow Safety plan which was written in simply written language which the young person could follow on a day-to-day basis. The student allowed enough time for the visit, the student had allowed time to explore the concerns, the purpose of the safety plan and also time to creating the plan. The student allowed the young person to add her views and asked her questions about how this plan could realistically by implemented. The service user fed back also shows that the young person understood the Student and that she felt respected and included in the meeting. It was clear that the student had formed a relationship with the young person and despite her personal views about the situation, she understood the need to prepare the young person for adulthood and was able to form a safety plan which balanced risks and safety measures. 

The student recognises that her ongoing learning need is to continue to be reflective in supervision and to apply analytical writing within her assessments and court work. The student has developed her practice in this area by seeking support in supervision and taking time to read through her work to ensure that her decision making has been evidenced throughout. Whilst the student has been encouraged by the Local Authority to adopt the Signs of Safety and Systemic approach, it is important that the student uses the Framework for Assessing Children and Families when writing her reports/ assessment. The student, in supervision, has reflected on how using this framework allows for cross reference of the children’s needs and parents capacity can be made. I am of the view that adopting this framework during all aspects of the work will enable the students written work to be more evidenced based. The student’s feelings of worry within court proceedings is understandable in-light of the complex and critical decisions that are made. It is therefore important that the student continues to use supervision to reflect on cases and decision making and uses tools such as the Balancing exercise to aid clear thinking on cases.   

The student identified that working collaboratively with other agencies was also a learning need. The student has demonstrated that she is able to do this effectively from her role in Child Protection and Look After Children cases. The student has spent time developing this skill across children and adult services as she recognises the importance of ensuring that all individuals within the family are support and safeguarded. The student’s comments during the portfolio how she has sometimes felt feelings of frustration, particularly during Child Protection Cases. Again, these feels are not uncommon when plans do not appear to be making change for families, but I feel that the student’s ability to recognise these feelings is positive. Whilst the student has demonstrated that she is gaining confidence, with ongoing training and experience the student will feel more able to change plans through adopting different practice approaches to enable change. This is an ongoing learning need as the student is aware that legislation and policy will change overtime and she has a responsibility to take her knowledge up-to-date.

The student is a member of staff who will ask for help and support when she feels it is needed and welcomes feedback about her practice, because of this I am confident that her practice will continue to develop.
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Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner Lowri Louise Cavill

2. Learner’s University Number: 1004346

Address for Correspondence:
35 Heol Morlais 
Trimsaran, 
Kidwelly, 
Carms,
SA17 4DF

Telephone: 07495056633

E-mail: llcavill@carmarthenshire.gov.uk

Date of Professional Qualification: June 2016

Date of registration with Social Care Wales: 30th November 2017 



3. Name of Learner’s Agency: Carmarthenshire County Council

Agency Contact details: 

Address:
East Child Care Team, Ty Elwyn, Llanelli, SA15 3AP


Telephone Number:01554 742227

E-Mail address: llcavill@carmarthenshire.gov.uk


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details: 

Name: Laura Alford Davies

Address:
East Childcare Team
Second Floor
Ty Elwyn
LlanelliSA4 9JJ


Telephone Number: 01554 742 227

E-Mail address: Lalforddavies@carmarthenshire.gov.uk


	6. Observer details 

Name: As above (same as Mentor details)

Work Address: As above

Professional Qualification and date of qualification: BSc Social Work – July 2011

Email and telephone number:








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _ _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Lowri Louise Cavill

	
Name of Team/Agency 
	East Childcare Team, Llanelli

	
Name of Mentor 
	Laura Alford Davies 

	
Name of Line Manager 
	Laura Alford Davies



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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