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Part B (i)
[bookmark: _Hlk530317853]The scheme of work created was for a mixed ability year 7 class and was the first lesson of the Unit ‘God and the origin of life’. The focus of this unit was for students to have learnt the three positions people may take on the question of the existence of God. They would understand both the Christian view of God and the Hindu view of Braham. They would further recognise the origin of the universe from the Christian and Hindu perspective and would be introduced to the science perspective. Towards the end of the unit students would question whether religion and science can coexist. This scheme of work engages directly with the National exemplar framework for Religious Education for 3 to 19 year olds in Wales. In the unit students are given the opportunity to develop the three core skills of the subject; ‘engaging with fundamental questions, exploring religious beliefs, teachings and practices and lastly expressing personal responses’ (Welsh Assembly Government, 2013). 
[bookmark: _Hlk530309233]Throughout my scheme of work, I have also considered the literacy and digital competence framework, Y Cwricwlwm Cymreig and ESDGC. Using the literacy framework, throughout my scheme of work I have focused on the element of students developing and presenting information and their ideas (Welsh Government, 2014). Through the unit students will be given the opportunity to present their ideas clearly, using formal language when contributing to class discussion. As well as this, during our class debate lesson this will allow students to argue a convincing case using subject knowledge effectively which engages directly with elements of the literacy framework (Welsh Government, 2014). The digital competence framework also contributed to my scheme of work. In particular for lesson 4 students are given the opportunity to do their own research on a topic using class computers. This links directly with element 3.1 ‘Planning, sourcing and searching’ in the digital competence framework. This is where students are able to ‘search for necessary information and assess the quality of information found’ (Welsh Government, 2017a). I have also introduced ESDGC in my teaching. This not only prepares learners for the future, but it directly addresses two QTS standards S2.2 and S3.3.15 (Welsh Government, 2017b). S2.2 stating trainees ‘must show that they know and understand the National Curriculum aims and guidelines, in particular:- they are familiar with the most recent national guidance on the promotion of Education for sustainable Development and Global Citizenship’ (Welsh Assembly Government, 2009). I have introduced this framework in my teaching by giving students the opportunity to learn about religious and ethical teaching, reflect on their own beliefs, values and practices and to encourage students to respect and have empathy for beliefs and practices of others (Welsh Government, 2017b). Lastly, I considered Y Cwricwlwm Cymreig when planning my scheme of work. Having read the common requirements of the school curriculum in Wales, I have given students the opportunity to develop and apply knowledge of the welsh language (ACCAC, 2003). Students were able to use the welsh language in my lesson and were encouraged to write the date in welsh, the lesson aim as Nod y wers and to write key words in welsh e.g stori greu (Creation story). 
For my scheme of work and in particular my micro-teach lesson I decided to take a social constructivist approach in the classroom and aimed to create a 30:70 lesson. This meaning I created my lesson so that only 30% of the lesson was led by myself and the rest of the time was class led. Griffith and Burns (2012) argued that if the percentage of the lesson being led by the teacher was any higher, it would not allow students enough time to get into the flow of the lesson. Having further read Lev Vygotsky’s learning theory, I believe this classical theory was the best approach suited to me as a teacher and my class. Vygotsky argued that all knowledge could be developed as a result of interaction with others in the classroom (Bates, 2016). By putting my students in mixed ability pairs, they were able to communicate and share their ideas with one another. Vygotsky referred to this style of learning as being in the ‘Zone of Proximal Development’ (Bates 2016, Pg. 46). This level of development was argued the level that the learner is capable of reaching with the support of ‘knowledgeable others’ (Bates, 2016). For this reason, my Micro-teach relied heavily on partner and group work, to allow those with no previous knowledge of the topic reach their potential through the experiences and knowledge of others. 
[bookmark: _Hlk530311203]Differentiation was another element I wanted to achieve having read through literature. Carol Thomlinson, Andy Griffith and Mark Burns all agreed that one of the main focuses in the classroom should be to ‘maximise the capacity of each learner’ and that the challenge level is suitable for each individual learner (Bates 2016, Pg. 248) (Griffith and Burns, 2012).  This is further supported through the Qualified Teacher Status Standards of Wales, specifically in standard S3.3.4 where teachers ‘differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special education needs’ (Welsh Assembly Government, 2009). Following Griffith and Burns point and  QTS standard S3.3.4, to ensure all my learners could access the activity’s in the lessons and be challenged appropriately I used many different methods of differentiation. One of the methods I used in my micro-teach was to ‘scale-up’. To scale up is when you know the expected knowledge in your subject for the level of your students and to then teach your students just beyond this knowledge (Allison and Tharby, 2015). This can be seen in my lesson where I have touched upon GCSE key terms, for example Theist, Atheist and Agnostic. Allison and Tharby (2015) argued that by scaling up in the classroom and setting higher expectations for students, results found that students were more motivated. 
By recognising that students learn in different ways and at different rates (Capel, Leask and Turner, 1999), I planned my micro-teach and scheme of work around these differences.  I introduced a flexible approach and differentiated through task. I produced a worksheet which included tasks which got progressively more challenging. This allowed more able students to quickly progress through the worksheet whilst the currently lower attaining students could work at their own speed and concentrate on the basics of the lesson. Capel, Leask and Turner (1999, Pg.142) further argued that for differentiation to work, our response to pupils working in the class was needed and considered an ‘important feature’ of differentiation. Learning this, I planned for each activity set, to before check students understood what was being asked of them and questioned and supported students further when needed. For these tasks, I also produced scaffolding for students, having read that this could be used to allow students to reach a higher level of understanding than would be possible without it (Bates, 2016). This can be seen in my lesson by using mixed ability pairs and groups, by being available to support students who need help and creating scaffolding resources for students who were trying to reach that higher level of understanding. 
Having briefly mentioned above I chose to group students in mixed ability pairs and groups throughout my micro-teach and scheme of work. Through literature there is a lot of uncertainty whether mixed ability classes is the best way to group students. Having read that the different abilities and backgrounds of students, joined with the differences in interest and motivation, lead to a significant difference in the performance and achievement in pupils, I decided this was the best way to group students in my class (Capel, Leask and Turner, 1999). I believe by pairing students in mixed ability pairs, it allowed the currently lower attaining students to take advantage of the peer support offered to them while the high achievers could voice their own opinions and develop their communication skills and present their ideas clearly, which again links with the Literacy Framework (Welsh Government, 2014).
Overall there were several pieces of literature and professional documents which supported the approach I took with my scheme of work, mirco-teach lesson and resources. In my scheme of work the aim was for students to consider their own and other answers to the question ‘Is there a God?’, in particular focusing on the Christian and Hindu response. Secondly, they were to recognise the origin of the universe from the Christian, Hindu and Science perspective, questioning whether religion and science can coexist. These lessons were supported by the Literacy and Digital competence Framework, ESDGC, Y Cwricwmlwm Cymreig and the National exemplar framework for religious education for 3 to 19 year olds in Wales. For my Micro-teach lesson, the approach I used in the classroom was heavily influenced by Griffith, Burns and Vygotsky, taking the social constructivist and pupil led approach in the classroom. For my resources and use of differentiation in the classroom I was influenced by Carol Thomlinson, Griffith, Burns, Allison and Tharby. Reading through the literature, I planned by lesson around their ideas that students learn at different rates and one of the main focuses when planning lessons should be ‘to maximise the capacity of each learner’ (Bates 2016, Pg. 248) (Griffith and Burns, 2012).  
Part B (ii)
In light of my first teaching experience when reflecting on my Micro-teach lesson I believe the lesson went well but there was of course room improvement. My lesson observation sheet was broken down into 5 areas; S1: Professional values and practice, S2: Knowledge and Understanding, S3.1: Teaching, Planning, Expectations and Targets, S3.2: Teaching: Monitoring and Assessment and S3:3 Teaching: Teaching and Class Management. I have used this observation sheet as guidance to discuss what areas need to be improved and then decided on 3 targets overall. I have then looked at ways on how I can approach these areas differently, having observed other teachers in practice and taking on board suggestions from colleagues.
[bookmark: _Hlk530831263][bookmark: _Hlk530736014]From the observation feedback given to me by my mentor I was made aware that for S2: Knowledge and Understanding, I demonstrated good knowledge and understanding of subject-specific requirements, RE pedagogies and learning theory. I demonstrated an awareness of differentiation and the importance of making the lesson accessible to all. Receiving this feedback was encouraging as one of my main focuses for the micro teach was to ensure all my learners could access the activity’s in the lessons and be challenged appropriately (Welsh Assembly Government, 2009). For this area however, one of my targets of improvement is to make sure I ‘select and prepare resources, and plan for their safe and effective organisation’ (Welsh Assembly Government, 2009). Having observed other teachers in practice and reflected on my teaching experience, I believe this target can be met by ensuring I reflect on each lesson and look for ways to improve the lesson. This is the first target I will discuss in the assignment and consider different approaches to meeting this target. 
 In my Micro-teach lesson I created an activity where students were asked to represent in words and pictures their own understanding of God. I created this activity to make students aware and start to recognise that people may have different opinions to their own and that we must learn to respect these. This activity also linked to the pedagogy of human development, which is the development of spiritual understanding (pedagogy reference). This activity allowed students to respond for themselves to questions about the meaning and purpose of human life. However, In light of my first teaching experience and reflecting on my mircro-teach and observation feedback, I understood that one exercise I used could have caused offence to some students. Having accepted that I made a mistake, I have used this situation to improve my teaching and approach this activity differently. Instead of asking students to draw an image of God, they will be asked to create a ‘character trait word cloud’ of how they might perceive God. This slight change will no longer make the exercise a cause for concern, and the activity will still meet my reasoning to include the activity in the lesson and met the learning objective for the lesson. This different approach not only improved my practice but also met one of the QTS standards S3.1.3 where trainees ‘Select and prepare resources, and plan for their safe and effective organisation, taking account of learners’ interest and their language and cultural backgrounds, with help of support staff where appropriate’ (Welsh Assembly Government, 2009). Reflecting on your own teaching and using this reflection to develop your practice is considered an important aspect of a teacher’s professional development (Bates, 2016). Having observed other teachers, there are several approaches I could use to reflect on my own teaching. One way is to look for feedback on my teaching from another teacher. This way I can tell what well, what went badly and what I need to target for future lessons.  Butt (2003) claimed that these observations are one of the most effective, as it can help you see things that you can easily miss yourself. These targets can then easily be met and improved on for future teaching.
For S3.1 Teaching, Planning, Expectations and Targets It was suggested I needed to consider the importance of questioning in the classroom and how I can use different questioning strategies to challenge students. This is the second target I will discuss and further suggest different ways I can change the questioning style I used in my Micro-teach.  One approach I have observed over the past few weeks is the use of probing and Socratic questioning in the classroom. This questioning style allows students to develop and deepen their understanding within the topic (Allison and Tharby, 2015). It also allows students to explain their thinking, to look at alternative viewpoints and perspectives and to give evidence for their answer (Allison and Tharby 2015, Pg. 207 -208). For my Micro-teach in particular examples of probing or Socratic questions could be ‘what do you already know about the three positions Atheist, Theist and Agnostic?’ and ‘Can you give me an example of why someone would question the existence of God?’. Developing my questioning in the classroom will provoke my students to think more which creates a better environment for discussion and learning. A second approach to develop my questioning in the classroom is to use a range of open and closed questions in the classroom. While it is usually argued that open questions are more important, when reading ‘Making every lesson count’ it is clear that a range of both is what is best for students thinking and learning. In my Micro-teach I used closed questions only, however for future lessons, I will now use closed questions to check students know the basics of the topic and will then move on to open questions where students will need to reflect and apply their own knowledge to answer the question (Allison and Tharby, 2015). A second suggestion I have been given for effective use of questioning in the classroom, is to plan ahead for differentiated questioning, having both challenging questions and basic knowledge questions set for the class. This suggestion has been given me to me from my current teaching placement. This strategy demonstrates QTS standard S3.3.4 where teachers ‘must demonstrate that they differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special educational need’ (Welsh Assembly Government, 2009).  This differentiated questioning can be verbal or produced on a worksheet where the questions get progressively harder or where students are given the choice to choose which level question they’d like to answer. This use of differentiated use of questioning will allow all learners to be challenged appropriately.
For S3.3 It was commented that I had a good relationship with the class and created a comfortable learning environment. To take forward to next lesson, It was suggested that I should consider how to provide feedback to learners during the course of the lesson to support their learning and keep them engaged. This is the third target that I will focus on and would like to discuss the different approaches I can use to improve feedback.  In the classroom feedback has two main purposes, the first being that it should identify a ‘learning gap’ and then the feedback should be aimed at closing this gap (Allison and Tharby, 2015, Pg. 168). The second is that it should inform myself as a teacher on how I can now adapt my lessons to plan the student’s ‘future progress’ (Allison and Tharby, 2015). An approach I used in my micro-teach to provide immediate feedback, was use of formative assessment. Paul Black and David William both claim that when formative assessment is used correctly, ‘the standards of achievement are raised across the board’ (Bates 2010, Pg. 252). An example of formative assessment I used in my micro-teach was to ask students to discuss what they already knew on the topic, so that I could assess the current student understanding about the subject. This allowed me to asses which students would have needed more guidance and support throughout the lesson. Another approach I used in Micro-teach was to use verbal feedback throughout the lesson and monitor the students work. This helped me to highlight any misconceptions a student may have had and once identified I was able to address the issue. This approach in the classroom also demonstrates QTS standard S3.3.2 where teachers ‘monitor and assess as they teach, giving immediate and constructive feedback to support learner’s progress’ (Welsh Assembly Government, 2009). Although this type of feedback was suitable for my Micro-teach lesson, I soon realised that it can be challenging and time consuming when trying to give immediate feedback to 30 students at once. 
An approach I could have instead used in the lesson which is less time consuming, is allowing students self-assess or peer-assess work. Throughout my observations, I have noticed teachers have ‘trained’ students and encouraged them to assess their own and peers work (Griffith and Burns 2012, Pg. 19). For example, with peer-assessment, the teacher provides students with a clear outline of the criteria for success and how to peer mark work (Bates, 2010). After peer marking work, students are then asked to write a ‘formative comment’ (Alison and Tharby, 2015). For my placement school in particular they are asked to write what they did well, what didn’t they do well and what can they improve on. Once the work is handed back to the individual, they are then to go back and work on their corrections. Effect use of self-assessment or peer-assessment can increase student’s responsibility for their own learning and feedback (Griffith and Burns, 2012). As well as this, students become more aware of the criteria for success in the classroom and what they need to do to achieve the expectations set for them. 
In conclusion there are three main targets I have taken away from my Micro-teach lesson and observation feedback. Firstly, to select and prepare resources, and ‘plan for their safe and effective organisation’ (Welsh Assembly Government, 2009). Secondly to consider the importance of questioning and to use different questioning strategies in the classroom to challenge students and lastly to consider how I can provide students with feedback throughout the lesson. These targets were chosen after taking my feedback on board from my mentor, lesson observations in my placement school, personal reflection on the lesson itself and having completed my action plan. To move forward with target one, which is to meet QTS standard S3.1.3, I have decided to read more literature on reflective learning and use this to improve my future teaching. I have also made it a priority to learn the students interests and their language and cultural backgrounds. This will ensure that all resources produced will meet QTS standard S3.1.3. For my second target, to develop my questioning in the classroom, I have decided it would be helpful to read more literature on questioning in the classroom and to try out the new strategies mentioned in the essay, e.g. Socratic questioning. I will also ask fellow work colleagues for feedback on the new strategies I am trying out and reflect on their comments to improve my future teaching. For the third target, to consider how I can provide students with feedback throughout the lesson, the first action I will take is to try different feedback strategies in the class room e.g. peer marking. I will also involve me mentor and ask her to give me feedback on these new approaches. For all targets, the most important action I will take is to reflect on my past lessons and use this reflection to improve my future teaching.
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	[bookmark: _Toc334522047]ACTION PLAN  -  Objectives and programme for Term 1
	

	Name: Libby Morgan


	Subject: Religious Education

Date 





	
	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
S3.1.3 - ‘select and prepare resources, and plan for their safe and effective organisation, taking account of learners’ interests and their language and cultural backgrounds, with the help of support staff where appropriate’ (Welsh Assembly Government, 2009).  To meet this target I need to reflect on my own practice an look for ways to improve my future teaching.
	
· Read literature and professional documents on reflective learning
· To learn the students interests and their language and cultural language and cultural backgrounds.
· To reflect and review on past practice to improve my future teaching. 
· Adapt my teaching after my reflection on past practice. 
· To involve my mentor when reflecting on my teaching in the classroom and ask for feedback.

	
	
· Improved pupil-teacher relationship. I will know my students fully.
· All resources will be safe and effective.
· QTS standard S3.1.3 is met.

	
2/219

	




To develop my questioning in the classroom. 

	


· Read literature and professional documents on questioning in the classroom
· Try out probing and Socratic questioning in the classroom
· Use both open and closed questioning in the classroom
· To differentiate my questioning in the classroom. 
· Ask my fellow colleagues what questioning techniques I can use in the classroom
· Ask fellow colleagues for feedback on my questioning and reflect on their comments to improve my future teaching.
	
	


· More aware of different questioning strategies in the classroom/
· A better environment for discussion will have been created and students will be far more engaged.
· Differentiated questioning will allow all learners to be challenged appropriately. 
· QTS Standard S3.3.4 will be met.

	


2/2/19

	
	
	
	
	

	

	

	
	

	


	
To consider different ways on how to provide feedback to learners during the course of the lesson.
[bookmark: _GoBack]This meets QTS standard S3.3.2 ‘where teachers ‘monitor and assess as they teach, giving immediate and constructive feedback to support learner’s progress’ (Welsh Assembly Government, 2009).

















	
· Read literature on providing feedback and assessment throughout the lesson.
· Try new strategies in the classroom e.g. self-assessment and peer-assessment
· To adapt my approach after reflecting on my lesson. 
· To observe other teachers and their techniques in the classroom. Note down which ones went well. 
	
	
· More aware of different strategies on how to provide feedback in the classroom. 
· Self-assessment and Peer-assessment will increase student’s responsibility for their own learning and feedback.
· Students become more aware of te criteria for success in the classroom and what they need to do to achieve expectations set for them.
· Meets QTS standard S3.3.2, where students have immediate feedback throughout the lesson.
	
2/2/19
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