Critical reflective evaluation

Upon completion of the PGCE placement within the Art department of Coleg Sir Gar, I aim to reflect upon my time there. Having spent nearly a full academic year within the department full time, I have experienced a range of challenges that have encouraged me to assess and reflect on my actions. In order to gain new perspectives in a working environment, one must reflect critically upon their performance, (Lundgren & Poell, 2016). From teaching, covering lessons, pastoral care, going on trips and taking part in open evenings and interviews, I feel I have experienced all issues that have arissen within the department. In order to reflect effectively, I have split the evaluation up into sections in order to fully reflect on the overall experience. 

Teaching Fashion 

Two months into my placement, I taught my first session to a small class of level three fashion students. I had sat in on their previous lessons during the unit and felt confident in delivering a session for contextual studies. I had discussed with the lecturer regarding teaching her lessons and stated that I had good knowledge of fashion history, therefore we had decided that I would commence teaching her sessions after the October half term starting with the 1960’s decade. 
Upon initial completion of the session I was satisfied with how the lesson went as I felt I was giving the learners lots of new knowledge, I was very enthusiastic regarding the subject which lead to the learners asking questions as they were interested in knowing more. Looking back on the lesson a few weeks later, the lesson overall seemed very basic. The PowerPoint used only had images on it, resulting in learners relying on me telling them facts rather than reading off the board for themselves. The reason there was only pictures used in the PowerPoint was during my research for my first essay regarding emergent technologies, Jarvis (Jarvis, 2015), stated that a common mistake made among teachers when using PowerPoint is to include too much text and information on each slide. Therefore I wanted to keep my presentations very minimal and create them to have more discussion based lessons. Also during that first session. I read all my notes from my notebook, meaning there was not much of a discussion with the learners. Again that meant they had to rely on what they heard me saying rather than seeing what I was saying or discussing the topic and coming up with the answer themselves. 
Once I had started teaching a few more sessions, another lecturer questioned me on my PowerPoint suggesting that I could have a couple of bullet point on each slide and maybe more than one image to make the presentation more enjoyable to look at and give the learners inspiration to create their own work. I agreed with this statement as at the beginning of my teaching, nerves would get in the way and I would often forget key information. This lead to a very rushed presentations leaving learners not confident with what they had to achieve by the end of the lesson. Since adding basic text to my slides, the lessons have resulted in more effective learning and discussions. 
My more recent lessons have been a lot more thought out and considered. By taking my time at the start when explaining has resulted in a better pace and clearer instructions. Feedback from my mentor stating that even if I was not using PowerPoint as a presentation tool, I could still relay key information to the class on a basic word document for learners to see. Since then I have started stating my aims and objectives clearly on the board for everyone to see assures all learners are aware of what is happening during the lesson, what will be covered and what will be expected of them by the end of the lesson. This also helps me have a clearer idea of the lesson plan. 

Lesson Observations 

My first lesson observation was planned for just before Christmas in Term One as I felt I would benefit from some sort of formal feedback regarding my teaching. I initially felt that it went well as I had planned different activities for the learners to complete during the session and they were all responsive, asking questions and enthusiastic. I decided to use Prezi as a more interactive alternative to PowerPoint, however I felt that it did not let my presentation flow in the way I wanted to, it was also difficult to add text to support the images. Due to these issues I have decided not to use Prezi for the learner groups that I teach as it is not beneficial to their learning. 
Feedback from my mentor stated that the areas for improvement were to ask more direct questions especially to the quieter students, which I agree with as often I would ask a question then answer it straight away when no one else did. Since then I have learned to pause, allowing students to respond, if they are unsure then to change the way I ask and if learners still are not answering then asking learners direct. 
One of the biggest pieces of advice I was given was not to assume that the learners had the same amount of knowledge as me. Looking back this may seem obvious however when I started teaching I was aware of not talking down towards the learners and therefore would skip over topics assuming they already know. I was also mindful of not repeating myself multiple times in order for the learners not to get disinterested. Again, I also did not want them to feel like I was condescending them. However research has shown that long-term memories are a system of neurons that have been reinforced through repetition, (Sprenger, 2018). Therefor I have made a conscious effort to start lessons with recapping on previous lessons, repeating information and asking various questions in order to assess learning. 
It was suggested that I brought up an image on the computer if we started talking about something that was not planned on the presentation. This would enable learners to visualise the reference and understand it better. Research has show that visual aids do not always have a clear teaching duty however are incorporated into the teaching to make the learning materials more enjoyable to look at, fun and interesting, (Renkl & Scheiter, 2017). Since that suggestion was made to me, I have included visuals to help explain instructions more clearly with different classes and found it to be highly beneficial. Even something as simple as getting a website up on the screen to show learners has proved valuable. Not only does it help me as a facilitator to explain but also visualising enables the learners to remember better and have a better understanding of the task ahead. 
By February when I had my second observation, my feedback was a lot more positive and improved. This was due to me being more prepared as to what to expect, and really taking on board previous comments from my mentor. One of the main increases was my confidence. This I accept as being more comfortable with the learner group, also I was delivering a new unit in which I had written the scheme of work and planned to teach the majority of the lessons. Having more control of the unit increased my confidence greatly as any questions learners had regarding the work they had to submit, enabled me to answer them with ease. 
One positive comment was that I used effective questioning. Reflecting on my previous lessons, I was just giving learners information rather than getting them to think for themselves. Therefore in my lessons since then I have asked learners their thoughts and opinions on things before giving them my answer. This enables learners to think for themselves and fully take part in the lesson, as opposed to sitting there and writing notes. 

Writing Schemes of Work

One unit that the Fashion group had to complete was Fashion Promotion. As my confidence had developed and I had experience and industry knowledge regarding the unit, I was satisfied that I would benefit from designing a scheme of work. I spoke to the delivering lecturer and discussed my plans. I was also given a copy of the brief and marking criteria in order to assure I had included all core elements. My previous role in retail helped me greatly in educating the learners about different areas of promotion and marketing. 
This enabled me to gain more assurance with my teaching as I felt more in control of what I was delivering and was able to answer learner’s questions with certainty. Due to having time off towards the end of the unit I was unable to witness the learners presentations of their overall projects. This would have allowed me to informally assess the learners, gaining more experience as a lecturer. I would also have been able to give them feedback. 
Fashion Promotion is a relatively theory based topic, however I wanted the learners to actually create things in a practical way as well. To incorporate both theory and practical I designed a scheme of work where the first four weeks were focused on learning the different theoretical elements. At the start of each lesson I created a powerpoint presentation informing learners of the information that they needed to know but kept the discussion open for learners to share their thoughts and ideas to the group. Reflecting on my previous PowerPoint help me improve greatly within this unit as each slide had the necessary information on it along with an exciting image to keep the learners interested, and their task that they had to complete on the final slide. I had also planned ahead meaning I could get the presentation printed off and hand out to learners at the start of the lesson. This helped learners see the images and text better as they had them in front of them rather than look up at the board. Learners were also able to make notes on the handouts rather than a separate page. This became beneficial as it all linked together and saved them time from writing the whole text from each slide on their notes. It also became useful as they always had a copy of the task that they had to complete. If learners were absent for a lesson I was able to give them the handout and they would have all necessary information on the resource. Over the two week Easter break I encouraged the learners to think about their own promotional campaign. This proved useful as when we returned after Easter learners were able to start work straight on their campaigns. If I had not got them to do work over the Easter holidays we would have struggled for time as it was a short unit that had to be covered in limited time. 

Within the overall Unit, I would say that my teaching approach was humanistic. I set out clear instructions at the start and let learners carry on while I just facilitated creating a learner led environment. This proved valuable to the learner group as they are second year students who are going off to University within a few months hence why I decided to treat them more like adult learners and to get them thinking in a more andragogical way.  


Cynnydd

Towards the end of the year, I was appointed a small number of learners to work one to one with. The issues that each individual had ranged from lack of motivation, low attendance, personal issues and mental health. The aim of Cynnydd was to get these learners’ attendance back on track and up to date with their work.  
By spending this time one to one, I was able to get to know the students better and aid them in completing their work and achieving higher attendance. Some of the learners I had previously taught in lessons so were comfortable around me. Working individually with learners improved my confidence and by helping them manage their time effectively in turn helped me to do the same. Upon reflection, the whole scheme would have benefitted from starting sooner and I could have spent more time with some students, however not all learners were engaging or wanting the extra help thus was out of my hand. 

Interviews

One area of the placement I was keen to get involved with was the interview process. Being able to talk to prospective learners about their Artwork and their ambitions for the future intrigued me as a new teacher. One issue I found from doing not only the interviews but also open evenings on behalf of the department was the amount of home-educated learners that are interested in short courses as a way back into mainstream education. 
At the start of the placement, I was introduced to level one. A few of learners from this group were previously home educated, which initially I found detrimental to the learners well being. This was due to the confidence being low and seeming very shy and disengaged during lessons. I was very naïve in relation to the subject of home education and did not understand why parents would allow their child to withdraw from mainstream education. However upon research into the topic for another essay I found some very interesting facts and case studies. It even made me think differently about home-educated learners. 
Considering my initial feelings, I could have treated the learners differently. Having the knowledge that I have now about home education, I would have had a better understanding of the reasons behind their decision and could have assisted the learners more to help settle them better with the college environment. 




Conclusion

During my placement I wanted to ensure that I made the most out of my time there and gain as many experiences as I could. Overall I feel that I took all the advice given to me on board and each lesson I taught improved over time. This has been evident from my feedback after each observation. In order to improve as a lecturer I aim to take part in more courses to gain more skills and experiences that I can pass onto my learners. I would also like to work with more challenging students and learners with difficulties in order to broaden my experience. Overall my placement has been highly beneficial and I feel I have improved greatly as a teacher and a person. 
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An academic critique of current thinking in relation to the use of reflective practice in teaching and learning.


Research into reflective practice has been around since 1938 when John Dewey first inspired learners to use it as an academic aspect in order to achieve their personal viewpoint (Mitchell, 2017). Reflective teaching, in recent years has evolved as a vital component within the department of teaching (Galea, 2012). However, many learners endeavour to understand the relevance of reflecting. This lack of knowledge results in loss of motivation for reflective commitment, (Mitchell, 2017). This essay will focus on different theories relating to reflective practice within education and apply it to current thinking. 

Reflective Practice in Teaching
Critical self-reflection can be useful for both new teachers as well as more experienced educators, who have been teaching for some time, (Kirpalani, 2017). No matter how experienced you are at your job, there is always an issue that occurs good or bad that could be reflected on. As the environment around us changes so too does the learner. As the economic growth is slowing down in recent years, (UK Economic Outlook, 2017), adult learners are returning to education in order to gain valuable skills and knowledge to further themselves within employment. Due to this mature learners rely on more specific feedback and constructive criticism in order to enhance their education, (Backus, 1984). Educators therefore need to reflect upon their teaching and adapt to a new set of learners. 
Reflection has a wide-range of interpretation, yet it can be used as an action in which educators measure their growth development, (Sellars, 2017). Educators that are new to teaching should aim to personally reflect regularly in order to improve their practice. It would also be beneficial for experienced teachers to also reflect on their teaching for them to stay current with their learners groups, teaching styles and also current affairs. However, research has shown that some teachers are cautious to ask senior management or colleagues to assess their teaching practice due to the angst of being incompetent, (Lamb, 2017). By observing experienced teachers and professors, student teachers start to imitate them in their preferences towards teaching. Also department and institutional expectations will also influence their approach to teaching. Therefore regulate self-assessment, peer assessment and management assessment would equate to more effective teaching, (Kirpalani, 2017). 
Reflection can be achieved at any stage, before a lesson as part of planning, after the teaching has taken place as part of a self-assessment or during the lessons when adjustments are needed to be made for unexpected circumstances, (Parker, 2017). Even the most researched and planned out lessons may need to be reflected on during the lesson. Due to circumstances out of the educators control, such as absent learners, learners not engaging to even technology not working in their favour, some lessons may need to be changed quickly. Teachers would have to determine the situation early on in the lesson and decide whether it is necessary the change the planned lesson. Once the lesson is flowing as projected, the educator is able to reflect upon the planned lesson and their choice of changing the lesson at the last moment. They will also be able to reflect fully at the end ensuring these complications do not happen again in future. 
Schon (1991) supports this as he originated the claim that there was two ways to reflect, reflection in action and reflection on action. As a facilitator, simply reflecting after the event could propose a wasted session. Learners could leave feeling unsatisfied with the learning, resulting in not fully understanding the topic of the lesson and may even cause lack of motivation from the learner and of faith towards the tutor. The facilitator may then have to spend the next few sessions going over the initial lesson, ensuring learners comprehend and also building up their trust that the tutor is there to aid their learning. 
“Teaching is a remarkably complex, multifaceted skill, and there is never a sense of having mastered it” (Thom, 2018). As the world is always evolving, there are continually different generations of learners, meaning lessons have to be adapted to suit these learners. Technology these days is all around and most young people can do an abundance of different things just on their mobile devices. Experienced teachers therefore would need to reflect on how they taught previously and adapt it to suit the technology generation. However older learners and indeed some young learners are not as familiar with technology and may me weary in using it, therefore the teacher would need to assess their learners to see what type of teaching works best with each class. Continuous reflection after lessons provides the educator with the knowledge of how they felt the lesson went. By doing this they are able to make changes sooner rather than later if lessons did not go as planned, safeguarding learners education by not letting them fall behind and miss important information. 

Reflective Practice in Learning
Within further education, reflective practice has become a vital element for learners to reflect upon their own work in addition to formative assessment from their tutor, (Mitchell, 2017). As learners develop through education they start to become more involved and responsible for their learning. One way of doing this is through reflection. Learners are able to reflect not only on their attendance and behaviour in class but also on their work. Even before they receive marks back from their tutor, learners are encouraged to assess their own work. This gives them the chance to reflect on whether they spent enough time researching, writing and even checking over their work before submitting. This enables them to think how they change when it comes to the next assignment and also they are more understanding and prepared for the marks they receive back. This is an important aspect through higher education as it encourages independence, which is vital through degree and at Masters level. Independency shows that you do not need another person to tell you how you did as when you reflect on something you have your own personal opinion. 
John Dewey suggests that reflection is an important component of learning, (Dewey, 1933). He introduced the concept as a learning tool to draw personal meaning from experiences. Learners must understand the importance of self-reflection for personal development in order to be critical with their reflection. If they reflect all experiences as positives, they are unable to learn and better themselves within their work. If learners reflect positively on their work they may be disappointed with tutor feedback that in turn would leave a negative affect on the learner. 
In order for the reflection to be valuable there must be thoughts and feelings involved, merely experiencing something is not sufficient enough to learn, (Gibbs, 1988). Without reflection the experience may be forgotten and could be seen as invaluable or wasted. However many learners find it difficulty to understand the importance of reflective work, (Mitchell, 2017). This could be due to the thinking that the tutor should mark the work and the student accepts those results without deeply thinking about how they did. They may also be apprehensive to give themselves a mark before the tutor does for fear of jeopardising their work. Nevertheless, in order to progress successfully through their education, learners must progress to a deeper learning and understanding of their experiences rather than focusing on descriptive writing and observation, (Mitchell, 2017). 
As they do not fully understand the importance of reflection they lack the motivation to fully engage in these tasks resulting in them not achieving the full potential of reflecting. One criticism of it being used in further and higher education is that it can be seen as being institutionalised, (Walker & Boud, 1998). Rather than reflecting on events in their own time in order to learn and develop from experiences, learners are being giving reflection assignments to complete as part of their course. Being compelled to reflect can sometimes have a negative effect. Learners may find that a particular event was a positive learning experience and possibly find it difficult to be critical about it. Similarly, learners would not want to voice their concerns or evaluate a negative learning experience too much for fear of loosing marks or not seeming good enough to their lecturer. One way to overcome this is to limit the amount of summative reflections and have more one to one time between students and lecturers to discuss certain events. Learners could also be educated on the benefits of reflection and inspired to consider events after they have occurred. Group discussion sessions could also be set up in which learners’ debate certain events with their peers. This is allowing for a social interaction within reflection by gaining other peoples perspectives on experiences. It also helps the introverted students become more confident as they discuss similar viewpoints on experiences and creating an ice breaker with the cohort. It is important to also recognise that it is not only the bad experiences that need to be reflected on but also the positive ones. From time to time we leave an experience feeling positive only to scrutinise the situation and find areas that could have worked better with simple changes. Similarly bad experiences can have many positive elements to it once dissected. Therefore it is vital that reflection occurs after the event as well as during in order to get a different viewpoint of the situation. 

Conclusion
As a student, reflecting on your work can be seen as valuable to your education, even if you have not been formally asked to do so. However further and higher education institutes are starting to fully incorporate reflective writing within their courses. In order to fully benefit however, the learner must think critically regarding their own practice and skills to ensure they learn and improve in future. Rather than just describing, the reflection must be an analysis, highlighting how you will apply what you have learnt so far. 
As a facilitator, I would incorporate reflection in both my work in order to progress through my career and become a more effective teacher and also encourage my learners to reflect upon their work, getting them prepared for higher education. As well as reflecting on your own work, getting other peoples views on your teaching or work would also benefit, as you would have a different perspective on events. This could be in the form of student feedback forms, regular teaching observations or merely asking for advice from both new and experienced teachers.  
Through out this essay there are arguments for and against reflection, however I feel that the positives out way the negative and both students and facilitators would benefit from using it formally and informally. It is also not limited to certain subjects and once students have benefited from reflection, they are able to carry those skills on with them through their career and in their personal life. 
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An academic critique of current thinking in relation to the concept of adult learning and the adult learner in the context of today’s PCET


Over recent years the balance of the College community has shifted greatly. Whereas once it was predominately 16 – 19 year olds, it has now shifted to a more diverse culture where learners are working part-time of full-time jobs, have family commitments, is typically young twenties and has greater responsibility, (Bergman, Osam, & Cumberland, 2016). Adults learn differently from children as they have different motivational factors, different lifestyles and more responsibility, therefore the way they are taught should also be taken into consideration and should differ to those of a child’s classroom. 

The shift from Pedagogy to Andragogy
Pedagogy can be described as the method and discipline of educating children, (Ozuah, 2005). Within pedagogy there is great importance on the teacher. From taking the lead in lessons and deciding what will be taught and how it will be taught, the whole approach is very educator oriented, (Chang, 2010). This approach works well with children as they need discipline and structure, however adults are more flexible, understanding and all have different life experiences and skills than can be transferred into their education. 
Andragogy is much more self-directed in which the learners retain information that they need to know not just what society tells them they need to know like pedagogy does. Adult learners feel they need to gain skills and knowledge that will benefit them immediately in their lives or career. Education to them needs to be worthwhile. Their motivations are usually intrinsic as they wish to learn and do well for themselves as opposed to children who are motivated to do well for their parents, teachers and future education or employment purposes. The main change pedagogy to andragogy is the shift of the learner from directed study to self-directed and the lecturer from teacher to facilitator.  
Adult learners have a readiness to learn and may be a reason for them returning to education, whereas children learn because they attend school and therefore have to be taught. They also have to learn numerous subjects where they may not be fully interested in the topics. Adult learners however have the freedom to choose the course they wish to learn making it more enjoyable and interesting for them. 
Throughout adult education self-assessment and critical reflection are encouraged, leaving the learner not only in control of how they learn but also with their assessment. This encourages them to think critically regarding their work and evaluating how they can improve without relying solely on feedback from tutors. 

Getting away from Lecture Theatres
More and more Universities are now moving away from the traditional lecture theatres and instead are using a new way of teaching called flipped learning. Daniel De Vise claims that lecture halls are actually driving learners away, (Vise, 2012). This could be due to a number of reasons such as, learners not being confident to ask questions when they are unsure, or them becoming disengaged.  Typically lecture theatres are vast rooms with a large number of learners. A common lesson within that environment is the lecturer talking to the learners, telling them what they need to know. This way of teaching can be seen as problematic as talking at students is not an effective way of learning. Instead they need to be doing something practical or thinking for themselves. 
Flipped learning has become popular among teaching professions in recent years as an effective way of teaching. Adult learners typically have more responsibility now than learners 15 – 20 years ago, having to juggle work and family commitments means they need to feel their education is valuable and not wasting their time. Flipped learning would benefit busy students as they should leave the majority of lessons feeling accomplished and with new knowledge. By all learners contributing to the lessons ensure they feel confident around their peers much sooner than a traditional setting, this would also help struggling students as they would feel more comfortable with voicing their concerns. 
There are of course some concerns with flipped learning as it can easily go off track therefore lecturers need to ensure there are clear guidelines such as aims and objectives in order for the learners to be aware of the outcome of the lesson. Learners will also need access to resources that need to be viewed or listened to prior to the lesson, although as most people have access to internet these days that should not be much of a concern. It could be seen as more work for the lecturer as they would also need to create multiple versions of assessments, however by not having to plan and create resources for a full lesson would counteract that work. 
Minton (Minton, 2005) suggests a discussion based lesson can be seen as one of the least controlled ways of learning. The teacher therefore has to ensure they take full control of the environment but not of the learning. In order for the learning to be effective, learners must stay on topic in order to achieve the learning outcomes, this would be controlled by the teacher, however what is actually discussed is controlled by the learners as they would be the ones voicing their opinions and asking their peers questions.
However each cohort is different, and therefore feedback from learners should be taking into consideration when planning future lessons. Adult learners will be more vocal in regards to their education and would be willing to speak up if they thought a lesson was not beneficial to them. By understanding individual needs of the learners enable lecturer to change up lessons to suit various cohorts. 
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