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This report aims to determine to what extent COP conferences have addressed the subject of Education and youth. Looking at research, policy and legislation and discussions from a student-led seminar conclusions will be drawn as to how effective these conferences have been. Particularly in increasing youth involvement in these conferences and progress on Education for sustainable development and how realistic it is that the 2030 Sustainable Development Goal 4, quality education,  will be realised.

Conference of the Parties (COP) have, to a certain degree, engaged with the topic of education and youth since their inception. However, the extent and complexity of these discussions have varied considerably over the years. Bold statements have been made and policies and legislation enacted. Nevertheless, when critically assessing any success, questions remain as to the accomplishments to date and what the future prospects are for youth and their education.  It has been suggested that education is paramount towards achieving sustainability. Solutions posited from the realms of economics, politics, and technology alone are insufficient. A profound transformation in our cognitive paradigms and behaviour is necessary to transition towards a sustainable future (Bokova 2015).
Education for Sustainable Development is crucial for preparing future generations with the necessary understanding and abilities to lessen, adapt to, and ultimately reverse the impacts of climate change. However, pupils must also be taught critical thinking abilities, the science behind climate change, and ethical frameworks for implementing sustainable development (Yadav 2023).

In their pivotal work, Mochizuki and Bryan (2015) delve into the intricate relationship between climate change and its far-reaching implications for children’s rights and education. This critical analysis sheds light on the systemic effects that reverberate across societies, transcending geographical boundaries and generations. Children, born into this evolving reality, face a lifetime shaped by climate-induced disruptions. These disruptions can be slight and seemingly insignificant or conversely, disastrous. They exacerbate existing vulnerabilities, potentially reversing hard-won gains in child survival and well-being.  Ecosystems shift, extreme weather events intensify, and resources dwindle, children bear the brunt. Their access to education, health, and safety becomes increasingly tenuous. The flowchart below illustrates how climate-induced disruptions such as increased temperature, higher precipitation, sea level rise and natural disasters will almost always have a negative impact on children, their health [image: ]and their Figure 1 Understanding the Systemic Effects of Climate Change (Mochizuki & Bryan, 2015)
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The chronological figure presented below delineates pivotal milestones that have profoundly influenced the evolution of Education and Youth at COP conferences, ultimately establishing their prominent role as climate activists and leaders. 
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Figure 2 Timeline of key dates for Education and Youth at COP

The Earth Summit held in Rio de Janeiro in 1992 culminated in the formulation of Agenda 21, a comprehensive plan of action for global leaders to pursue sustainable development. Chapter 25, titled ‘Children and Youth in Sustainable Development’, acknowledges the pivotal role of young individuals and emphasises the necessity of their active participation at all levels, including decision-making processes, in environmental conservation. It further mandates that by the year 2000, each nation should ensure that at least half of its youth population has access to secondary education (United Nations, 1992).

Agenda 21 is an ambitious action plan, which could be perceived as being inherently susceptible to failure due to its lofty objectives that are non-binding which has meant that implementation has varied across different regions and governments (Stakeholder Forum for a Sustainable Future, 2011). Nevertheless, it is plausible to suggest that it laid the groundwork for establishing the blueprint for Education for Sustainable Development, and perhaps will facilitate the attainment of the Sustainable Development Goals (SDGs) by 2030.
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The first instance where young people had a notable contribution at COP conferences was in COP 6 in The Hague. Here two youth delegates reported on the outcomes of their previous week’s Youth Conference which was attended by 118 young people from 61 countries. They stressed the importance of youth representation calling for a regular World Youth Meeting on Climate Change (Convention on Biological Diversity, 2002). This was also the year that the Millennium Development Goals, of which “Achieve universal primary education” declared that by 2015 children will be able to complete a full course of primary education and have access to all levels of education, regardless of gender. At the World Education Forum the international community affirmed its commitment to achieving Education for All (EFA) by 2015 through the adoption of the Dakar Framework for Action. This Framework focuses on six EFA goals, the last goal being to improve all aspects of quality education, but it mainly focusses on inequalities amongst women and girls, and indigenous groups with little focus on the environment. 

At COP 8 youth delegates presented the Children’s Charter to President Baalu, it detailed their concerns for greenhouse gasses, rising sea levels and threats to biodiversity. (International Institute for Sustainable Development 2002). The presence of young people at these conferences up till now could be seen as tokenistic in nature with little commitment to listen and action what they were calling for. It wasn’t until 2005 that both Education and Youth were prominent subjects at COP where the first Conference of Youth took place and the discussions and outputs of these fed into the main COP discussions. This was also the year that the United Nations Decade of Education for Sustainable Development (2005-2014) was officially launched. 

A significant advance in progress happened during COP 17 where Anjali Appadurai, a member of the Youth Delegation, gave a concise speech highlighting the UNFCCC negotiations’ inability to effectively address climate change stating that young people have been given a voice at these conferences and yet their interests are not being addressed (Appadurai, A. 2021). It could be argued that this speech was the catalyst to further, more impactful appearances at COP. The following year at Doha, Qatar approximately 800 people marched in what is thought to be the country's first demonstration. Of these people around 100 were members of the Arab youth climate movement who called for their Arab leaders to take the lead in the climate talks about to convene (Vidal, J. 2012).  

With this increase in young inspirational speakers, COP 21 in Paris, saw various Youth-led side events, workshops, and activities taking place including Intergenerational Inquiry sessions. For the next three COP conferences these ‘side events’ remained completely separate and seemed to just be a token gesture towards young people and their involvement in COP. By 2018 frustrations due to inaction were building, which led to Greta Thunberg delivering a powerful speech at COP 25 urging world leaders to take urgent action on climate change (Carrington, D. 2018). Spurred on by Thunberg’s Fridays for Future protests COP 26 in Glasgow saw thousands of protestors take to the streets to protest against inaction on climate change (Quiñones, L. 2021). This conference also saw the plenary Together for Tomorrow: Education and Climate Action Summit, this was the first gathering of Environment and Education ministers together at an international level. This event was also notable for the Youth for Climate movement as it saw the launch of their Youth4Climate Manifesto. It brings together the ideas and concerns of young climate leaders, categorising them into the following themes: Youth Driving Ambition, Sustainable Recovery, Non-State Actors' Engagement and Climate Conscious Society (Giulia. 2022).
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The Greening Education Partnership is a worldwide effort that adopts a holistic system-wide strategy to assist nations in addressing the climate crisis. It recognises the pivotal role of education in achieving sustainable development. This partnership serves as a collaborative platform for governments Non-governmental organizations, civil society, youth, academia, and the private sector. The Greening Education Partnership strives to implement robust, synchronised, and comprehensive measures. Its ultimate goal is to equip every learner with the necessary knowledge, skills, values, and attitudes to effectively address climate change and promote sustainable development. It aims to achieve this through its four pillars of transformative education:
•	Greening Schools: Implementing sustainable practices within educational institutions.
•	Greening Curriculum: Integrating climate change education across subjects.
•	Greening Teacher Training and Education Systems’ Capacities: Enhancing educators’ readiness to teach climate-related topics.
•	Greening Communities: Engaging local communities in climate action. 
(UNESCO, 2022). Eco-Schools, a worldwide educational initiative, actively involves 19.5 million children across more than 70 countries. This program offers a comprehensive seven-step framework, motivating students to proactively engage with environmental challenges. By fostering youth participation, Eco-Schools cultivates a profound sense of responsibility toward the planet’s well-being. Schools participating in this initiative undertake a diverse range of activities, including waste reduction, energy conservation, and biodiversity projects. Through the implementation of sustainable practices, students acquire valuable skills while contributing to a more ecologically conscious future. As discussed in the student-led seminar (see appendix 2) the implementation of this programme across the whole school can be inconsistent and not wholly embraced by all teachers and pupils. 


The 2002 World Summit on Sustainable Development (Johannesburg Summit) the UN General Assembly declared the period between 2005 and 2014 as the United Nations Decade of Education for Sustainable Development and designated UNESCO as the lead agency. This decade helped pave the way towards Article 12 of the 2015 Paris Agreement. Article 12 states that all measures should be taken to enhance climate change education, training, public awareness, public participation and public access to information (UNCCC, 2015). Although increased media coverage during COP 21 in Paris helped close the knowledge gap on climate change, the overall knowledge on this subject area was limited and verified that the most effective way of closing this knowledge gap is through education (De Silva-Schmidt et al. 2022). Selin (2016) states that Incorporating real-world application of engaging in COP 21 helped students achieve a variety of learning goals relevant to multidisciplinary sustainability education and this active learning improves pupil engagement. Similarly, Menzie-Ballantyne and Ham (2021) discovered that the School Strike 4 Climate protests enrich the curriculum and offer chances for interdisciplinary learning and a profound conceptual grasp of global citizenship and sustainable development. The rallies contributed to a deeper understanding of these important topics. 

Ramírez et al. (2023) agree that integrating ESD into curriculums supports various SDG’s as outlined in the UN Agenda 2030. This integrated approach fosters environmental consciousness, critical thinking and informed decision making, however when it comes to the actual integration into curriculums there is a distinct disparity across the globe. Figures 3 and 4 below highlight the disparity between the extent to which global citizenship education and education for sustainable development are mainstreamed into policies and subsequently the mainstreaming of global citizenship and sustainable development into curricula (Our World in Data team, 2023). 
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Figure 3 Mainstreaming Sustainable Development into National Education Policies
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Figure 4 Mainstreaming Sustainable Development into Curricula
A rigorous worldwide social science study by Brunold and Ohlmeier (2022) assessed the effectiveness of the implementation of the UN Decade for Education and found that the goals outlined within the DESD have not been sufficiently entrenched on an international or regional scale in certain instances. Also they contend that the success of the DESD hinges upon the inclusion of Civic (Citizenship) Education as a fundamental prerequisite. To address this, they advocate for the implementation of long-term, structurally embedded strategies that fully integrate Civic Education into educational curricula. Importantly, these strategies should emphasise the significance of Civic Education by incorporating concepts related to good governance and democracy.

Similarly Mochinzuki & Bryan (2015) adopt a similar perspective asserting that the education sector does not explicitly prioritise climate change education in vital strategy documents like Article 6 of the United Nations Framework Convention on Climate Change (UNFCCC). They hypothesise that the climate crisis necessitates a robust educational paradigm that actively engages learners in comprehending the scientific, technical, behavioural, ethical, effective, and pragmatic dimensions of climate change. While pedagogical interventions are frequently posited as the solution to climate change, there is still uncertainty of how this should be delivered so that it is most effective and results in positive action. Vaughter (2016) & Olsson  (2022) posit the solution could be placed in action competence. Imparting knowledge about climate change alone and expecting positive action as a result is foolish, knowledge without action is meaningless. Action competence is fundamental so that positive attitudes and behaviours foster direct positive societal action, resulting in sustained tangible climate positive action and social justice. It is recommended that learning environments are established that create foundations for action competence to grow and flourish, certain policies and practices act as barriers to positive climate action and even go as far as to contradict the knowledge that is being taught in climate change education. This was also echoed from the personal experiences discussed in the student-led seminar. Vaughter (2016) & Olsson  (2022) further state that action competence should take into account the uniqueness of each school, culture and society. Through this understanding, action competence has the potential to flourish. 
Pupils should be part of school decision-making processes when it comes to how they should respond to the issues of climate change. This involvement is instrumental in fostering students’ action competence, it empowers them and allows them to realise the gravity of being the custodians of the globe. Cincera & Krajhanzl (2013); Ahmad et al. (2023) echo that pupils involvement in the Eco-Schools programme allows them to play and active role in the schools decision-making when it came to positive climate action, giving them recognition that they are not passive recipients of knowledge but active participants in shaping their educational environment. Lee et al. (2015) Found that education level and beliefs about the causes of climate change are effective predictors of climate change awareness. Although this research is nearly ten years old, it still holds relevance to the current status quo as Flynn et al. (2021) echo these findings in their study, the largest ever on public opinion on climate change. 

In the 2016 International Conference on Education as a Driver for Sustainable Development Goals, it was underscored that the progression towards sustainable development should not be viewed solely through the conventional economic lens. Instead, it necessitates the incorporation of three pivotal domains: environmental, social, and economic. However, the core of the problem ultimately resides in behaviour change amongst citizens across the globe and characteristics such as respect, empathy, enthusiasm, dedication and compassion are essential for fostering a conducive environment for the educational shift towards sustainability. (International Conference on Education as a Driver for Sustainable Development Goals 2016).

It would be fair to say that the UNESCO Global Action Programme (GAP) encountered challenges in fully realising its objectives. Consequently, an extension was implemented by the formulation of a strategic roadmap. This extension specifically targeted the attainment of Goal 4 of the Sustainable Development Goals, which pertains to quality education. ESD for 2030, building upon the foundation laid by the GAP, seeks to reorient and fortify educational systems and practices to actively support sustainable development across all domains. Notably, ESD for 2030 places heightened emphasis on education's pivotal role in advancing the broader SDGs. Subsequently, the Berlin Declaration, issued in 2021, underscores the critical importance of Education for Sustainable Development. It calls for concerted efforts to seamlessly integrate sustainability principles into education at all levels, equipping students with the requisite knowledge, skills, values, and attitudes necessary for meaningful contributions to sustainable development
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COP conferences have progressively acknowledged the significance of youth participation in its deliberations. YOUNGO, the official youth constituency of the United Nations Framework Convention on Climate Change, established in 2009, champions the integration of young individuals in climate change initiatives. Representatives from YOUNGO deliver formal declarations and contribute to the negotiations. Notably, it was during COP28 in Dubai that the inaugural Youth Stocktake was convened, assembling youth leaders and climate activists to deliberate on youth policy proposals. It culminated in the 2023 Global Youth Statement a consolidated list of policy demands from over 700,000 young people in over 150 countries. This marked a significant milestone in the recognition and inclusion of youth voices in climate change discourse and policy-making (YOUNGO, 2023).   Moreover, the Greening Education Partnership established the first historical Greening Education Hub, featuring over 200 sessions organised to promote concrete actions and solutions through education (United Nations, 2023).

Gey et al. 2022 argue that in order for ESD to be most impactful, students should be involved in the assessment and evaluation of their own learning. But indicators need to be established in order to monitor and evaluate the implementation of ESD and how far we are from achieving the 2030 goal. Günther et al. (2022) Developed an Outcome Indicator Test to assess the implementation of ESD among students in Germany which highlighted the knowledge and attitudes of individual learners as a key indicator when measuring the success of SDG 4.7. Zdravkova (2023) also highlights the importance of working at a micro level, focussing on personalised learning to foster sustainable development among students that then permeates through to the mezzo level and eventually the macro levels of policy and governments. 
Kopnina’s (2020) critical analysis of the Education for Sustainable Development goals shines a light of the disparity between sustainable development and the persistent drive for economic growth. She justifiably states that there lies contradiction within the SDG’s and that in order for ESD to succeed a system that is far more eco-centric and educates with both indigenous knowledge and scientific knowledge rather than an economy-centred anthropocentric system. 
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It could be concluded that quality education for sustainable development is some way off from achieving the 2030 goal; however, some significant progress has been made. 
There is hope emanating from Wales where the Wellbeing of Future generation Act localises the global UN targets into seven well-being goals and provides a legally-binding common purpose for national and local government, health boards and other specified public bodies
Furthermore the new Welsh Curriculum, Implemented in 2022, sets out a new way of learning for all aged 3-16. It focusses on four purposes one being to help foster ethical, informed citizens who: Show their commitment to the sustainability of the planet and are ready to be citizens of Wales and the world. 

Quality education for sustainable development could be achieved through a systematic universal curriculum that is entirely transparent in its delivery, reporting and evaluation. As highlighted in the student led seminar in order for progress to be made, there should be a standardised approach to how countries report on implementing Sustainable Development Goal 4 to allow for more transparency and have it embedded within the political agenda. 
However, it must be developed with local priorities in mind but have a global perspective in its delivery and impact. A robust teacher training framework will help create a workforce that is fully equipped to deliver ESD. 
 
The engagement of young people in Conference of the Parties conferences has witnessed notable advancements, albeit primarily in recent years. However, a comprehensive integration of the youth agenda within these critical global gatherings remains an ongoing imperative. The above analysis has delved into the evolving landscape of youth involvement in COP conferences, emphasising key milestones and persistent challenges.
Over the years, COP conferences have accommodated youth participation through parallel side events. These ancillary sessions provided a platform for young voices to express their perspectives on sustainable development. However, despite these efforts, the youth agenda remained somewhat peripheral, lacking a central stage for meaningful dialogue and influence.
A pivotal turning point occurred at COP 28, where young delegates finally ascended to a more prominent position. Their concerns, aspirations, and demands found resonance on a real pedestal. This elevation allowed youth representatives to articulate their vision for a sustainable future, transcending mere tokenism. While COP 28 marked progress, sustained youth engagement remains elusive. Further efforts are essential to fully integrate the youth agenda into the core fabric of COP conferences. The empowerment of young leaders is integral to the global pursuit of a more equitable and sustainable world. 
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Cop 27 could be considered one of the most significant gatherings since Paris 2015. Cop 27 saw G77 + China agree to provide financial reparations in the form of a ‘loss and damage’ fund for developing countries (mainly the global south) to help these nations recover from the damage and economic losses as a result of the ongoing impacts of climate change. Although this is a significant step forward, Cop 27 did not end with a commitment to phase out fossil fuels. Many people remain dubious as to whether this loss and damage fund will materialise into anything, especially as no legal action can be taken against countries that don’t contribute. Although much attention was paid to the specifics of the ‘loss and damage’ fund throughout the conference, education also took a significant step forward. For the first time, education had a dedicated platform for voicing their demands for quality climate change education for all. 

The Covid 19 pandemic saw the largest disruption to the education system in history. More than 90% of children worldwide were negatively impacted, with girls and young women being disproportionately affected. 

Youth movements have become more and more prominent and vocal in recent years in advocating for action on climate change. From the Fridays for Future movement to the Youth Climate Movement, young people are actively working towards making quality education for sustainable development accessible to all worldwide. 

This seminar will use available information from the Sustainable Development Goals (specifically SDG 4), Non-Governmental Organisations and national legislation to explore and possibly find answers to the questions below. 

Who – Should be included? What age range? 
What – What should Education for Sustainable Development look like in practice? 
When – The SDGs are time-sensitive, with a target to achieve all of them by 2030. Is this a realistic timeframe? 
Why – Why is education so important? Are there other more important issues that should be addressed first?
How – How could Education for Sustainable Development be delivered? Locally, nationally and globally? How far away are we from success? 
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A short presentation was delivered to students outlining the extent to which Education and Youth has been discussed at COP conferences over the years and what milestones have been achieved to date. A brief overview of Sustainable Development Goal 4 (Quality Education) started a group discussion summarised below. 

Who – Should be included? What age range? 
The group's consensus is that Education for Sustainable Development (ESD) involves mainly children of primary age, with more emphasis on Eco-School schemes and the importance of outdoor learning and forest school schemes. There is significantly less emphasis on this when pupils are secondary school age and even more so at college or university. At the university level, there are conservation societies, but these are mainly voluntary; there could be some scope for this to be more embedded into university life, perhaps something more mandatory. A possible solution could be implementing this holistically through other subjects across the universities. Certain subjects, such as law, have no connection to the issue of climate or environment unless a specific topic in case law includes it. With the older students, there could be more opportunities to get more involved. Educational trips, students could make more valuable contributions to making a difference environmentally. However, there are potentially some issues around people gathering in groups. Recent changes in the law have made it difficult for people to demonstrate or protest against climate issues (Police, Crime, Sentencing and Courts Act 2023; The Guardian, 2023).
Teaching ESD should be incentivised to be seen as a prestigious profession but accessible to all communities and people with diverse backgrounds and demographics. Projects should be nationally and locally significant; people are more inclined to become involved in projects that are local to them and that directly benefit the local community. A whole school, whole community approach would ensure greater ‘buy-in’ from a broader range of stakeholders by finding out what the pupils and community have in common and how this can be used to drive education for ESD. 

What – What should Education for Sustainable Development look like in practice? 
Every teacher should be climate literate from the beginning so that climate change and ESD can be taught across all subjects; the new Welsh Curriculum does support this to a certain extent. However, this will only be realised once fully embedded over time. Educators must share the same standpoint on ESD; there cannot be any disparity between a teacher's knowledge and the collective drive to teach this subject. Some teachers have been known to be dismissive and hold the “it doesn’t matter anyway” opinion. This can create confusion among pupils and potentially reverse the excellent work that other teachers have invested in them. 
Teaching pupils more about the “real world” could help pupils to recognise the importance of ESD. History lessons about the Tudors and Stuarts and the Industrial Revolution are important. Still, such lessons could also include how the behaviours of this time have led to the climate issues we are experiencing today. In addition, pupils could explore how climate change has developed over the years, helping them to find possible solutions to this crisis. 
However, making what is taught relevant to the age group is essential—being mindful of not focusing too much on the negative aspects and being aware of climate anxiety. It is important not to instil fear in them but to inspire them to take action and make them aware that there is a time element to this and action needs to be taken sooner rather than later. 

When – The SDGs are time-sensitive, with a target to achieve all of them by 2030. Is this a realistic timeframe? 
Although progress has been made since 1992, it seems unrealistic that quality ESD will be achieved by 2030. With the right policies and political support, it is possible to accomplish this, but at a later date. It could be that certain things are prioritised over others. Decisions may have to be made as to what is more important. Is it policies or implementation of an ESD curriculum? This, however, should not distract us from the task at hand, and all efforts, no matter how small, should be made to achieve this goal, no matter how unlikely it may seem. Each small step is still progress. For progress to be made, there should be a standardised approach to how countries report on implementing Sustainable Development Goal 4 to allow for more transparency and have it embedded within the political agenda. 

Why – Why is education so important? Are there other more important issues that should be addressed first? 
Increasing awareness of climate change through education helps to challenge people's perceptions, ideas and inaccuracies. Having COP 28 held in the UAE has its discrepancies, but it could be seen as shining a spotlight onto a place that historically has not had quality universal education for all and in an area of considerable investments in the exploration of oil. 
Evidence has shown that through education, people's opinions have changed, even since the 1990s. The increase in knowledge has led to many taking action on climate change, from ‘Just stop oil’ to the ‘Fridays for Future’ movements. Without education on climate change, perhaps there would not be so many successful activist groups. However, some countries have other far more critical issues that must be resolved first, such as war or famine, leaving many without an education. (Education Cannot Wait,  2023) 

How – How could Education for Sustainable Development be delivered? Locally, nationally and globally? How far away are we from success? 
Although the group did not get around to answering these questions directly, the discussion outlined above did go some way to finding possible answers to these questions. It could be concluded that quality education for sustainable development is some way off from achieving the 2030 goal; however, some significant progress has been made. This could be achieved through a systematic universal curriculum that is entirely transparent in its delivery, reporting and evaluation. It must be developed with local priorities in mind but have a global perspective in its delivery and impact. A robust teacher training framework will help create a workforce that is fully equipped to deliver ESD. 
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To deliver on Goal 4, education financing
must become a national investment priority.
Furthermore, measures such as making
education free and compulsory, increasing
the number of teachers, improving basic
school infrastructure and embracing digital
transformation are essential.



WHAT PROGRESS HAVE WE MADE SO FAR?



While progress has been made towards the
2030 education targets set by the United
Nations, continued efforts are required to
address persistent challenges and ensure that
quality education is accessible to all, leaving no
one behind.



Between 2015 and 2021, there was an increase
in worldwide primary school completion, lower
secondary completion, and upper secondary
completion. Nevertheless, the progress made
during this period was notably slower
compared to the 15 years prior. 



Progress towards quality education was
already slower than required before the
pandemic, but COVID-19 has had devastating
impacts on education, causing learning
losses in four out of five of the 104 countries
studied.



Without additional measures, an estimated 
84 million children and young people will stay
out of school by 2030 and approximately 300
million students will lack the basic numeracy
and literacy skills necessary for success in life.



In addition to free primary and secondary
schooling for all boys and girls by 2030, the
aim is to provide equal access to affordable
vocational training, eliminate gender and
wealth disparities, and achieve universal
access to quality higher education.



Education is the key that will allow many other
Sustainable Development Goals (SDGs) to be
achieved. When people are able to get quality
education they can break from the cycle of
poverty.



Education helps to reduce inequalities and to
reach gender equality. It also empowers
people everywhere to live more healthy and
sustainable lives. Education is also crucial to
fostering tolerance between people and
contributes to more peaceful societies.
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WHAT IS GOAL 4 – QUALITY EDUCATION











and highly digitalized countries – is not
addressed.



ARE THERE GROUPS THAT HAVE MORE
DIFFICULT ACCESS TO EDUCATION?



Yes, women and girls are one of these
groups. About 40 per cent of countries have
not achieved gender parity in primary
education.



These disadvantages in education also
translate into lack of access to skills and
limited opportunities in the labour market for
young women.



WHAT CAN WE DO?



Ask our governments to place education as a
priority in both policy and practice. Lobby our
governments to make firm commitments to
provide free primary school education to all,
including vulnerable or marginalized groups.



To find out more about Goal #4 and other
Sustainable Development Goals, visit:
http://www.un.org/ sustainabledevelopment



WHAT CHALLENGES REMAIN?



According to national education targets, the
percentage of students attaining basic
reading skills by the end of primary school is
projected to rise from 51 per cent in 2015 to
67 per cent by 2030. However, an estimated
300 million children and young people will still
lack basic numeracy and literacy skills by
2030.



Economic constraints, coupled with issues of
learning outcomes and dropout rates, persist
in marginalized areas, underscoring the need
for continued global commitment to ensuring
inclusive and equitable education for all. Low
levels of information and communications
technology (ICT) skills are also a major barrier
to achieving universal and meaningful
connectivity.



WHERE ARE PEOPLE STRUGGLING THE
MOST TO HAVE ACCESS TO EDUCATION?



Sub-Saharan Africa faces the biggest
challenges in providing schools with basic
resources. The situation is extreme at the
primary and lower secondary levels, where
less than one-half of schools in sub-Saharan
Africa have access to drinking water,
electricity, computers and the Internet.
Inequalities will also worsen unless the digital
divide – the gap between under-connected 
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