Inclusive Practice is a method used within early years settings, which is based on practitioners who value the importance of recognising abilities, the inclusion of all children, enabling everyone to participate, as well as supporting and promoting diversity within mainstream education (Equality Change Unit, 2013). Odem and Wolery (2003) agrees with Equality Change Unit (2013), by stating that parents and families depend on inclusive practice, and believe that for many children, this method is their only way of getting the support and accurate diagnosis that is required, by early years settings familiarising themselves with inclusive practice methods, such as early interventions. Autism is recognised for being one of the additional learning needs that often requires early intervention for the children, this essay therefore will critically analyse and evaluate the advantages and disadvantages of early intervention for young children with autism. It will discuss and deliberate legislations and policies in place for the integration, protection and well-being of children with autism, as well as specific support strategies used to include the children within their educational setting. 
Around the 1970’s, children with addition learning needs were frequently segregated from their families, friends and culture by being sent to different educational institutes, often referred to as ‘special schools’. Not many of these schools were built within the UK, so children were normally hours away from their families and homes, with families not being able to visit often due to the commute (Smith, 2006). At the time of these ‘special schools’, researchers such as Arnold Gesser suggested that children cannot be helped on influenced, and they are who they are no matter their environment. This opinion was therefore deemed accurate by many people in the UK, which is why special schools were being tolerable throughout the country (Smith, 2006). However, theories and researchers such as Bowlby, suggests that attachment between a child and their family is vital at a young age, and if they do not have that relationship, will find it difficult it later years to form any sort of relationship or bond, as well as having a detrimental effect on their general well-being (Bowlby, 1969). 
Although laws such as the Education Act 1944 (Great Britain, Department of Education, 1944) and the Underwood Report 1955 (Education in England, No Date) were in place to allegedly protect children with additional learning needs from being discriminated against, these laws included statements such as “these children are uneducable” and “educationally sub-normal”, which provided society with a negative impression of these children, as laws were allowing these children to be known as “maladjusted”, therefore society deemed it acceptable (Borsay, 2012). However, Mary Warnock introduced new terminology for children with additional learning needs, which at the time was ‘special education needs’ or ‘SEN’, now referred to as ‘additional learning needs’ or ‘ALN’. Mary Warnock also introduced the Mary Warnock Report 1978, which meant that children were no longer allowed to be segregated, and introduced the idea of ‘inclusive practice’ within mainstream school, in hope of removing the negative stigma attached to additional learning needs (Lloyd-Smith, 1979). This was the underpinning work of what is now known as ‘inclusive practice’, the idea of children being welcomed and appreciated, without judgement or prejudice. However, Rouse (2011) debates that although inclusive practice has been recognised for its benefits for children with additional learning needs, it is not always effective. For inclusive practice to be efficacious, Rouse (2011) suggests that our practitioners need to be qualified and enthusiastic, and argues that currently the teachers in our education system are not sufficiently trained in ‘inclusive ways’, thus inclusive practice not being recognised or implicated.  Cigman (2007) agrees with Rouse (2011) by stating that although the idea of inclusive practice is supportive and beneficial, it is not always the interest of every individual child with additional learning needs. Cigman (2007) suggests that although some children might like to be integrated within mainstream school, provided they have the qualified staff and equipment, some children and their families would prefer to send them to a school for children with additional learning needs where they have the qualified staff and the appropriate equipment. However, linking back to Bowlby’s attachment theory, this could not be the solution for children, as they are not having enough interaction with different children and their families.
Bradley (2013) states that early intervention and diagnosis is ‘key’ to helping children with autism and suggests that children who receive little or no help at a young age “are more difficult to treat, and some are at risk when they are older, as they are not made aware of their additional learning needs”. According to McConachie and Diggle (2006), autism is a developmental learning condition which effects how people view the world, and the people around them. Effecting both children and adults, autism is known as a spectrum, and depending on where each individual is on the spectrum, determines how much help they can receive. Autism is a disorder which often effects people’s social skills, behaviour, how they perceive thing such as language, body language and communication, as well as having a lack of imagination (McConachie and Diggle, 2006). However, Wolfberg (2000) disagrees with McConachie and Diggle (2006), by stating that children with autism can participate is imaginative play if they are integrated within small groups of peers. Referred to as ‘Integrated Play Groups’, Wolfberg suggests that practitioners should provide activities that focus on skills, such as social interaction, for all children to participate in, so no child feels excluded, or singled out. Rogoff (1990) agrees with Wolfberg (2000), by stating that “children develop by actively participating in culturally valued activities”, provided they have the guidance and support of their peers and practitioner. Rogoff (1990) also suggests that by segregating children with additional learning needs from mainstream education, integrated peer groups could not be possible, and these children would not be able to reach their potential if they are isolated. 
According to Bradford Council (No Date), although children with additional learning needs should be taught within mainstream education, a strategy practitioner should provide is extra lessons to teach these children how to express themselves, for example, learning about emotions and how to express them. Richdale (2017) agrees with Bradford Council (No Date), by suggesting that children with autism often struggle with recognising and understanding emotions, so using the early intervention technique, can avoid children looking ‘over the top’ with their emotions, as they are beginning to recognise and understand feelings. However, the title of this research refers to the children having ‘special educational needs’ as appose to ‘additional learning needs’, suggesting its research could be deemed as out of date. The National Autistic society (No Date), is a nationwide known organisation built to help and provide for children with autism. The National Autistic Society (No Date) also suggests that taking children out of lessons for extra help is an effective strategy for children with autism, as they require more help to retain basic skills. By providing this extra help, children on the autistic spectrum are more likely to develop their social skills, as well as their other skills, such as displaying and discussing different emotions. However, Dauncey (2015) suggests that it is not always beneficial for children with addition learning needs to be pulled out of lessons for extra help is developing skills. Although deemed as necessary to develop these key skills, Dauncey (2015) recommends there to be a better system, as they often miss lessons such as maths and English to develop such skills, which leads to them falling behind in their maths and English skills.  
Edgerton (1994) and Trevarthen (2002) suggests that games and activities that autistic children participate in is often more effective when music is involved and suggests music therapy within a setting can help children develop expression, social interaction and joint attention behaviours, and believes without the early intervention of music, skills like joint attention cannot be achieved.  However, Barren-Cohen (1989) disagrees with Edgerton (1994) and Trevarthen (2002) and states that as children with autism find it hard to achieve skills such as body language, joint attention behaviour is thus not possible for them. Barren-Cohen also believes that with accurate and precise early intervention, autism can now be spotted around the age of six to eight months old. However, many researchers, such as McConachie and Diggle (2006) suggests that autism cannot start before the age of three. This suggests that although early intervention in shown to be effective, perhaps Barren-Cohen (1989) is not giving the children enough time to understand and comprehend joint attention behaviour. Also, Barren-Cohen’s statement was 30 years ago, suggesting that his research could be slightly out of date
Different early intervention strategies have been introduced over the years, however, Richdale (2017) suggests that all children are unique, thus not all strategies work for all children. However, one strategy that is currently used in some early years settings to help children with autism in Britain is Applied Behavioural Analysis, also known as ABA (Autism Speaks, 2018). ABA therapy is an early intervention strategy that works on a reward system. Each child is assigned a therapist, and the therapist will give a child a reward, such as a sweet or a treat, every time they do what the therapist asks of them. Autism Speaks (2018) suggests that children are more likely to do what they are asked and “their behaviour is more likely to be repeated” when a reward system is in place, thus reiterating it the future without being asked. However, Loissel, Cheke and Clayton (2018) suggests that children learn through their environment and should not be obligated to do something in hope of a reward. Loissel, Cheke and Clayton also suggests that using a day-to-day reward system is not sustainable, and children often fall into a pattern of only doing things if there is a reward at the end. According to Autsim Speaks (2018) ABA is also typically adult led, and occasionally allows children to take control of an activities, depending on their ability. This is often down to children being taught to only respond and co-operate, if there is a reward, and does not encourage initiative (Anal, 2014). Piaget (1997) disagrees with this method of teaching, and suggests that activities within an early years setting should be child led, with children being seen as “little scientist”, discovering and learning for themselves. On the other hand, Autism Speaks (2018) suggests that children with autism cannot achieve their full potential without the guidance and support of a practitioner. These two contrasting opinions could perhaps be because of the twenty-one years between their research, or could be that Autism Speaks (2018) specialises in ABA, suggesting they have more background knowledge on the subject. Ambitious about Autism (2017) states that structure and the need of consistency is one of the first signs that a child could be on the autistic spectrum. If a child does then get diagnosed with autism, that need for routine stays with them right until adulthood (Richdale, 2017), and is often what early years setting base their activities around, so all children can be included (Autism Speaks, 2018). ABA is one of these strategies that use routines so children know what to expect in a day (Autism Spectrum, 2018). Autism Spectrum (2018) suggests that with routine and structure, autistic children would be able to “learn routines and are naturally motivated to achieve them”. This contrasts with the opinion of Autism Speaks (2018), who believe that this could not be achieved by only routine, and must supply a reward to see achievements and progression. Autism Speaks (2018) suggests that ABA has been introduced to help parents come with the struggles surrounding autism, as well as changing autistic behaviour. However, McLaughlin (2018) disagrees with Autism Speaks (2018) and the idea of ABA, by stating that we should not try to eradicate autism, but embrace it. Leca (2018) agrees with McLaughlin, by stating that the idea of using ABA as an early intervention method has been rejected from many schools and early years settings, as Leca states that it does not incorporate autistic difference, instead tries to eliminate it. Leca (2018) states that early intervention methods should focus on helping the child understand and cope with autism and help incorporate families, not try to take autism out of the child. ABA’s philosophy exhibits none of these method of helping the children, and instead believes that autism should be annihilated. Nurture (2017), a Youtube clip explaining the purpose of ABA agrees with the idea of ABA, by stating that ‘nothing good comes from autism’, and should be eradicated where possible. However, a different researcher, also in Nurture (2017) disagrees with this statement by stating that you should not want to get rid of autism, and cannot do so without getting rid of the entire children. 
Bradley (2013) states that children with autism are miss-diagnosed as having ADHD. Although the two additional learning needs share some comparable signs, such as delay in social interaction (McConachie and Diggle, 2006), a wrong diagnosis can have life-long harmful effects for a child. For example, children with ADHD, typically do not have a problem with eye-contact with their peers and teachers, however, eye-contact for children with autism can physically hurt their eyes, thus with a wrong diagnosis can often be ‘told off’ for not ‘respecting their peers and teachers’ by looking at them in the eye (Stewart, 2018). This is just one example of the importance of early intervention and the need for qualified, trained staff in early years settings. 
Social Stories are also another early intervention method used for children with autism (Rao, Beidel and Murray, 2007). Invented by Carol Gray in 1991 social stories are for young children with autism to understand and develop social understanding, as well as a method of preparing them for change of routine (Rao, Beidel and Murray, 2017). This method could perhaps have been invented as in 1991 ‘special schools’ were being used, as appose to integrated children with autism into mainstream education, where children with autism were being segregated, so could have also been a method to help these children with their rights to equality within education. McConachie and Diggle (2006) agree with Rao, Beidel and Murray (2017), by stating that social stories have previously been successful, as these children often cannot cope with change, thus this method helping many families, children and practitioners. However, The National Autistic Society (2015) states that although social stories have worked in some children’s cases, it does not mean it will work for them all. For example, the National Autistic Society (2015) states that for the story to work, it has to be accurate, which occasionally it is not, thus the child expecting one thing but reality giving them another. For instance, if you are writing about the Christmas holidays and explaining to a child there will be no school and they will see their grandparents, unless you have specifically spoke to their grandparents who have confirmed they are coming, do not include it in the story, as the child will be expecting that visit (The National Autistic Society, 2015). Richdale (2017) agrees with The National Autistic Society (2015) by stating that autistic children do not like surprises, and if they are told they are doing something, that is what is expected. 
Conor (2010) suggests that for inclusive practice to be achievable, a whole-school approach has to be established and maintained. All staff must be trained, not just a select two from the top of the hierarchy, and often they are not the staff who are in direct contact with children with autism. Conor (2010) also suggests that there should be more attention given to children with autism at less-structured time of the day, such as lunch time and break time. Atlas and Pepler (2010) agree with Conor (2010) by stating that bullying often happens more at this time of the day, as appose to in classrooms. Atlas and Pepler (2010) also state that children with autism tend to find it difficult to make friend at this time of the day, as they are not concentrating on making friends, but concentrating on getting through the un-structured time of day. One early intervention method that has been introduced because of this, is known as the buddy system. A buddy system is where early years settings pair up younger children of the school, with someone in an older class, who can help them at times such as lunch (Cruz and Kwinta, 2012). This system helps children with autism, as they know what to expect at these times of day, instead of being frightened of not knowing what is going to happen. However, Cruz and Kwinta (2012) also state that although the buddy system is a good early intervention method in theory, often the older children get bored of giving up their break times, and begin to not turn up or quit. Again, Richdale (2017) states that this can sometime be worse for the child, as they are expecting to see their ‘buddy’ at lunch time, but it not happening. 
In 2009, Britain ratified the United Nations Convention on the Rights of Persons with Disabilities (CRPD, 2006), which was introduced to help specific areas, such as the right to education (Article 24) and the right to inclusion (Article 19). According to Dillenburger, K., McKerr, L., & Jordan, J.A. (2014), the CRPD introduced early intervention strategies such as ‘putting regular monitoring systems in place’ to introduce new methods and policies in early years settings. Although The National Autistic Society (No Date) states that children know when they are being monitored and observed, so change their behaviour, Dillenburger, K., McKerr, L., & Jordan, J.A. (2014) believes that this policy in one of the very few that have been proven to be effective with practices, and has been put in place from a different result of the law (CRPD, 2016). Dillenburger, K., McKerr, L., & Jordan, J.A. (2014) states that due to the rise of children being diagnosed with autism, other policies have been introduced in Britain over the years to help. For example, Department for Children, Schools and Families (2010) and Dillenburger, K., McKerr, L., & Jordan, J.A. (2014) states that effective policies include strategies and procedures such as observing the child, getting a colleague’s opinions and then communicating with parents if a practitioner believes a child could be autistic. Also, Department for Children, Schools and Families (2010) believes another effective policy within a setting is a ‘whole school approach’, as they believe this is a the most effective way of including the child within the setting. However, Pearson Schools and Colleges (No Date) critiques what Department for Children, Schools and Families (2010) and Dillenburger, K., McKerr, L., & Jordan, J.A. (2014) states by suggesting that although the idea of policies within a setting is for the interest of the children, often they are not used. They are often not renewed, or are on a shelf not being looked at. When staff have inductions, they are not shown where the policies are kept, and often do not know what their settings policies are (Pearson School and Colleges, No Date). Pearson School and Colleges (No Date) suggests that this method of having policies is just as bad as having no policies at all within a setting. 
To conclude, although some practitioners argue the effectiveness of early intervention, the general consensus is that it is effective for children with autism. Although different laws and policies have been introduced to help integrate autistic children into mainstream education, it is not best for all children, with some families wanting to send their children to ‘special schools’ as they have trained staff and appropriate equipment. In order for inclusive practice and early intervention to work in early years settings, a whole school approach needs to be adopted, with communication happening between all members of staff and the children’s families, not just a select few. 
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