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I acknowledge the use of Copilot [https://copilot.microsoft.com/chats/cDVkmJSNZqxchH4EWk37a] on 10 March 2025 to research
I used the prompt(s):
1. Find me journals on the benefits of bilingualism in the early years from 2010

I confirm that I have not presented any AI generated text as my own work.
I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide as evidence.
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[bookmark: _Int_IkpvfpuT]According to Grosjean and Li (2013), bilingualism is when a person has the knowledge and the use of two or more languages in everyday life. However, defining bilingualism can be difficult. Naldic (2011) maintains the point that bilingualism can mean different things to different people. For example, definitions of bilingualism can range from a low ability in two languages, to an advanced level of ability in two languages (Naldic, 2011). This is supported by Baker and Wright (2021), who state that some bilingual people are able to speak and write in both languages, while others are in the early stages of acquiring a second language and may be able to speak in both languages.
While some people in 1920s believed that bilingualism can cause children to become confused, recent research shows that bilingualism does not have a negative impact on development, and in fact has its benefits for children (Nicoladis, Charbonnier and Popescu, 2016; Bialystok and Werker, 2016). One benefit of bilingualism for children is the development of their communication (McLeod, Verdon and Theobald, 2015). According to Baker and Wright (2021) and McLeod, Verdon and Theobald (2015), bilingualism can potentially help children build relationships with others in their nursery setting as well as build a child’s confidence and self-esteem. This is supported by Han (2012), who points out that bilingualism in a school environment builds positive relationships between students, which can create a more beneficial learning environment, subsequently associating with higher academic achievement. In fact, Bialystok and Werker (2016) state that bilingual children regularly outperform monolingual children in both verbal and nonverbal measures. Therefore, the children in the previous activity are learning new words in Welsh to support their communication development. These communication benefits can lead to employment opportunities later in life (Baker and Wright, 2021).Ï 
[bookmark: _Int_IQ1ib945]Another benefit of bilingualism is cognitive development. While some researchers have stated that there is not a link between bilingualism and enhanced cognitive functions, Storme et al. (2017) say that many studies show that being bilingual is associated with enhanced cognitive abilities. This is supported by Bialystok and Werker (2016) and Van Dijk et al., who state that bilingual children, who are immersed in multiple cultures, have a high level of cognitive ability, which includes enhanced attention, memory and flexibility. Creativity thinking can emerge from bilingualism. According to Van Dijk et al. (2018), children who know other languages than their native language have enhanced conceptual systems, which leads to creative ideas, exploratory actions and originality.
According to the Welsh Government (2014), Welsh as an additional language (WAL) can be defined as a child pursuing a Welsh medium education, whereby their first language is neither Welsh nor English. This is supported by Carmarthenshire County Council (2024) who state that WAL can be described as when children speak a language other than English and Welsh as their first language as their family speak a different language at home, and as a result learn Welsh in school. The practitioner in the activity displays the dual language approach. In this approach, the children are being taught in English as well as Welsh where the goal is for the children to become proficient in both languages (Strunc, Berg, and Godwin, 2023). This is demonstrated through the practitioner code switching between English and Welsh. Through this approach, targeted translation is taking place as specific terms are being translated from Welsh to English and vice versa as they are taught (Thomas, Apolloni and Parry, n.d.). 
[bookmark: _Int_B3S8FrC0][bookmark: _Int_vrIGeWVT]This links to the 5 stage model of WAL acquisition, where the practitioner in the activity is developing competence of Welsh to the children. This is because the children are participating in the activity with increasing independence but still require ongoing support (Welsh Government, n.d.). This is shown the through the practitioner reading a book in Welsh to the children and translating it to English throughout. This dual language approach is therefore improving the children’s communication skills as well as giving them a sense of identity through the Welsh culture. The previous activity also links to Vygotsky’s zone of proximity theory. Vygotsky states that a child is able to copy actions which surpass their own capacity and by being guided by adults, can perform much better rather than being left alone to learn (Hedegaard, 2012). Therefore, by the children copying the practitioner saying animal names in Welsh, the children are surpassing their own capacity and learning more effectively.
[bookmark: _Int_Z8TYAo1k]The bilingual brain develops in a different way to the monolingual brain (Kuipers and Theirry, 2015). The auditory cortex is the part of the brain which processes auditory information (The University of Queensland, n.d.). According to Kuipers and Theirry (2015), research has shown that there are differences in the auditory processing between monolingual children, due to the exposure and use of languages. Bilingual children seem to have enhanced phonological awareness compared to other children who are monolingual (Kuipers and Thierry, 2015). This is the ability to reflect and manipulate sound structures of languages at different levels such as words, syllables and phonemes (Education Endowment Foundation, 2025). In fact, studies show that the maturation of the auditory cortex is linked to language learning (Kuipers and Thierry, 2015). The auditory cortex carries messages to the Wernicke area. The Wernicke area is involved with language production and process and is linked with the Broca’s area, which is the part of the brain which controls speech production (Hofmann, 2020). The motor cortex is involved in speech production and perception (Treutler and Soros, 2021). In fact, according to Treutler and Soros (2021), production of non-native sounds are connected with increased activity in the motor cortex.
[bookmark: _Int_DnZk1KBc][bookmark: _Int_KEDxfCsp]According to Thomas (2019), bilingual children are not exposed to both languages in all contexts. They may be able only be able to speak in one language but be able to write in both. Therefore, children have to juggle between two languages that are competing against one another in the brain (Thomas, 2019). For example, while speaking Welsh, the child has to ignore the brain trying to think in English. The brain is working hard to move from one language to another (Thomas, 2019). Therefore, practitioners must consider the uniqueness of each child’s experiences with language and have patience.
The work of Guildford (1967, cited in Storme et al., 2017, pp. 2) refers to divergent thinking as the process that allows people think creatively and create as many responses as possible to a given problem. Therefore, divergent thinking refers to problem solving. Divergent thinking is associated with four characteristics. One of these characteristics is fluency, which is the ability to rapidly produce many solutions to a problem (Storme et al., 2017). This is supported by Bialystok (2021), who states that bilingualism is a powerful tool that can for maintaining brain health. Therefore, bilingualism can support a child’s divergent thinking as language switching can increase in a child's assist a child’s ability to problem solve. Another characteristic of divergent thinking is originality which is the child’s ability to produce unique ideas (Storme et al., 2017). 
Bilingualism through play can support divergent thinking as research has shown that imaginative play, which is associated with creativity, can facilitate a child’s development of divergent thinking skills (Hoffman and Ross, 2011). This can be supported by Booton et al. (2021), who state that multicultural experiences can also enhance creativity through divergent thinking. This research also points out that pretend play is correlated with divergent thinking as children are storytelling, regulating their emotions and support their creative and cognitive skills (Hoffman and Ross, 2011). 
[bookmark: _Int_WoJ2Oo6b]From 2010 to 2022, the foundation phase was set in Wales, as a curriculum for three to seven year olds, to encourage children to be creative and to make learning more enjoyable, and subsequently more effective (Welsh Government, 2015). Apart of the foundation phase was developing children’s cultural identity towards Wales as well as promote the Welsh language (Welsh Government, 2015). This is done through enjoyable activities such as songs, stories and traditional dances. 
[bookmark: _Int_ihQkf7Q7][bookmark: _Int_3YDw3bCU]Similarly, the new curriculum for Wales, which was introduced in 2022, aims to ensure that children are multilingual and are able to use English, Welsh and an international language (Welsh Government, 2024). This is unlike the foundation phase, which only includes learning English and Welsh throughout school. The curriculum includes an example of learning Welsh in the early years. The curriculum recommends that at age 5, Welsh learners should focus on learning through play (Welsh Government, 2024). This is similar to the foundation phase. The practitioner's activity promotes both curriculums as Welsh is being taught through fun activities such as stories and songs. 
The new curriculum for Wales promotes the Welsh Government’s ambition for 1 million Welsh speakers by 2050. While the government recognises that they cannot force children to play together in Welsh or socialise in Welsh with their friends, they are committed to providing an education that facilitates the use of Welsh in everyday life (Welsh Government, 2017). The practitioner's activity promotes the government’s aim by teaching early years pupils' everyday phrases that will support their future Welsh education.
While there are differentiating opinions on what bilingualism is, bilingual individuals gain more employment opportunities compared to monolingual individuals (NALDIC, 2011; Baker and Wright, 2021). Studies suggest that children who are bilingual have a more enhanced cognitive ability, and their brain develops differently to those who are monolingual (Storme et al., 2017; Kuipers and Theirry, 2015). The Welsh Government is committed in making sure that children are given the opportunity to learn about the Welsh culture through fun measures to ensure their aim for 1 million Welsh speakers (Welsh Government, 2017). Suggestions for the practitioners' future practice is to enrol on a Welsh language course to further their Welsh language ability. It is vital for them to become more confident all areas of Welsh language to ensure the education of the children they care for.
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