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Section 1- Types of play. 
Play is important for a child’s development as it is one of the basic necessaries in their development. This is supported, in Maslow’s theory as he theorised the importance of social needs, this includes play as friendships are forged during play according to Cherry (2019). Additionally, according to UNICEF (2019) UNCRC article 31 is the importance of play and children have a right to play. 
There are many different types of play Piaget’s defined the different types of play they include “exploratory play, manipulative play, pretend play, creative play, games with rules and constructive play” as referenced by Wannabees (2019).  Each play type supports the child’s holistic development providing the adult’s teach and support the children to play and allow them to experiment with the different play types. This is because, the adult’s role is to show the children how to play with the equipment and to allow their imagination to flourish the practitioner should simply do this by putting a chalk board on the home corner. This is so, the children have the opportunity to write with, the practitioners demonstrating, what the home corner is for example a shop. Also, in a shop the practitioner can model how they buy objects from the shop and be the shop keeper by counting out pretend money and encouraging the children to say a price for the item. This is so, the child will understand that numbers are used to count out a variety of different thing, this is one of the milestones, in England, the children are expected to achieve this  between the age of  30 to 50 months old according to Department of Education (2017). 
By the practitioner teaching the children to play this will result in the child’s holistic development to be supported as their social and emotional development will be supported because, they can express their emotions conformably when they take on a new character and they will be interacting with the other children. 
Self-directed play is, when the child has the freedom to choice what they want to play and where they want to play according to Kozi Kidz (2018). This is supported by the Early year’s foundation Phase (2010), Welsh curriculum, and the Early years foundation Stage (2017)  According to Welsh Government (2017) the new curriculum for Wales will focus more on preparing the children with life skills, this links with self-directed play as if the children were in forest schools the adult could supervise the tools but the children would decide what they want to make and if they want to make something.  
As demonstrated by (Palmer,2014) Montessori pioneered self -directed play. Her theory signified the importance of supporting the child’s holistic development and what the practitioner can do to support the children to engage in self -directed play, with a verity of different play types.  The practitioner can support this by ensuring all the play equipment is within reach of the children and accessible to all. This is because, children that can’t vocalise what they want will be limited to what words they may know or only the toys they can reach. 
Also, the practitioner can facilitate self- directed play by ensuring that there is space for the child to play and allow them to play freely. The practitioner can observe the children, but they need to make sure that they don’t change the course of play. This is often described as breaking the play cycle, according to Oxfordshire government (no date) the play cycle is the natural progression of a child’s play. So, if the child plays with the paint for messy play then in order for them to continue to play with the paint they will need a response, that can be from other children or from the practitioner. However, the practitioner often changes the course of play by asking questions to test the child for example they may ask what colour the paint is? This will change the course of the play as, it will become a test for the child to name the colours of the paint they are playing with. Additionally, the children may move away from that area if they feel like they are being tested because they are sat next to the practitioner or because they are playing with the paint. According (Eshgrave 2018) the practitioner should answer questions and model language rather than test the children and ask questions. Also, according to (Eshgrave 2018)  by the adults modelling the behaviour the children will copy as they look up to the practitioner, this is linked to Bandura’s  theory as demonstrated by Everywhere psychology (2012)he theorist that the children observe the adults even when the practitioner thinks that they are not watching them. In conclusion, to the adults role in play, it is to show the children how to play socially with others children and a verity of different play types, but allowing the children the freedom of choice and how they play with the toys so they can support the child’s holistic development. 
Section 2- Risks. 
Early Education (no date) defines risks as human nature. The child should be given opportunities that allow them to develop in confidence and build their judgments of risks. Risk however, is not putting the child in significate harm it is having the correct adult supervision to safeguard the child to support the child’s developmental and emotional needs. An example, of a good risk is in forest school allowing the children to cut wood with a saw, this alongside close adult supervision is an appropriate risk with children in preschool, as it supports their age and stage of development. This is linked to the Te-whaki approach as stated in Te Kete Ipurangi (2017). 
According to Little. et.al (2012) risk in children play  is very offer used and seen in a negative light, due to fear and lack of knowledge and understanding from the practitioners . It is often presented as something the children should stay away from and the practitioner should do as much as they can to prevent the risk being undertaken. However, Little.et.al (2012), also states that it is important for children to take risks because it scaffolds the child’s ability to assess risk in the future in a variety of different forms. This incorporates Bruner’s theory, as he theorised the importance of scaffolding the children learning so they can use past experiences to platform future decisions. For example, when the child next climbs the tree they will use their previous experience to assess if the tree is stable enough and how high they are willing to climb up the tree. 
According to Encouage play (2018), Bob Hughes theory was that there are many different types of play which have an element of risk. For example the rough play has a element of risk as the children could get hurt. However, the advantages of rough play is it allows the children to learn their own flexibility and strength and it provides the children with a platform for so they can  express their emotions. The rough play should be manged to safeguard the child so they are not in risk of significate harm. 
Ball. et. al (2012), states that children benefits hugely from being allowed to take risks in their play. It provides the children with a positive environment, that they will feel confident in taking risk. This will facilitate the child’s emotional development as, they will have a sense  of accomplishment which is a the top of Maslow’s theory of needs, as presented in Hopper (2019). Also, as referenced by Dr Norman (2016), Frobel’s theory was to allow children to have risks so they can develop independence. If the child is not given the opportunity to take risks the child will have a not know what a sense of accomplishment is and what it feels like so they will not try new things and will lack in confidence. This will have a negative effect on, the child’s holistic development because,  they will not develop their personal and social and emotional development which underpins everything. This is expressed in the early year’s foundation stage because, it is one of the prime areas. According to EYFS (2017) , the prime areas are the foundations for a child to develop and grow, without theses being secure it will have a negative effect on the other development. Such as, they will not have the confidence to explore, so that may affect their physical development because they are not building the strength for fine motors skills which will effect the child’s ability to write. This links with Bruner’s theory of scaffolding. 
The role of the adult is to facilitate the children and allowing them to take risk according to Health and Safety Executive (no date), regardless of their own beliefs and fears, this is because if the key worker shows that they are scared then the child will have the same reaction. This is supported by NSPCC learning (2019) as it states that by law the practitioner should have risk assessments in place to mange risks. This is so, the children are safeguarded against significant harm which is at the centre of everything the practitioner does according to Play Wales (2002). This can include a daily risk assessment to make sure that all the toys and equipment is safe to use and not broken which could lead to the child being harmed. Also, it includes the practitioners having the right training so they can safeguard the child for example if the setting provides forest schools then at least one practitioner should have forest school training to lead  it safely, according to Forests school (2019). 
Section 3- Observation. 
Observation in early years are produced in a variety of different  ways. They are used to inform the practitioner what milestones the child is achieving, by recording what the child does in the setting against the requirement to inform planning. This is because, the practitioner needs to observe the child so they can plan the child’s next steps according to National College for Teaching and Leadership (2013). 
[bookmark: _Hlk27674048]According to Lorina (2016), there are many different types of observations. These have a variety of different positives and negatives and should be used collectively to gather a holistic view on the child. These then can be used to track the child’s development so the practitioner can clearly see if there are any gaps in the child’s learning. This is so, the practitioner can offer early help to the child if they have any developmental delays. According to Speech Pathology Graduate Programs (2019) it is important to have early intervention so the child’s holistic development is support so they can flourish. 
Different observation methods informs  the practitioner a variety of information.  This can include what areas the children are achieving in their milestones and if they are blow or above where their age suggests they should be. Additionally, some observational methods such as a single photo or a termly report, can inform the practitioner any pattern in behaviour. This is so, if the child tends to stay in the same area such as the craft area a lot of the observations will be with the child in that area. This will inform, the practitioner where they could encourage the child to go as their next steps, so their holistic development is supported. However, observations used alone do not inform a new practitioner if the child has any additional learning needs. This could effect the practitioner’s practice because, they will not know how to support the child if they do not know what additional learning needs the child may have or if there is currently  an investigation to identify the child’s needs. 
Also, some observation method inform the practitioner if the child has a change in behaviour. This is a trigger sign for several different reasons, one reason could be that the child has had a new brother or sister and they feel left out. By the practitioner tracking and understanding the change in behaviour, the practitioner can put activities in place to support them, so they could give the child the opportunity to talk about their feeling or read books about their new brother or sister. Also, an change in behaviour could be because, of abuse in the family. The practitioner’s duty is to protect and safeguard the child so by knowing and understanding the signs according  to Welsh government’s Early year’s foundation phase (2010)  and the Early years foundation stage (2017). This is so, the practitioner can make the correct referrals and get the correct support for the family and the child. 
A clear observation method for tracking behaviour is a movement tracker. A movement tracking is, according Answers (2009)  a long report tracked over time. This can include, the practitioner recording what area the child chooses to go and play independently and who they play with and what they play. This is recorded over a period of time and can be intermittently for example can be recorded every minute or every five minutes. 
This will show, what the child does over the course of the morning or an hour depending on what the practitioner is intending to collect evidence on. When done over a few days or weeks this information can then be used to see if the child has any triggers for example, a certain time in the day, or movement in routine such as going from snack to play. This is in comparison, to an single photograph observation where that informs the practitioner what happened in the second the photo was taken. This doesn’t provide the practitioner with efficient information, on the child’s behaviour or the triggers. Such as, if the child had a disagreement with another child which may be the course of the child’s behaviour. Additionally, it doesn’t tell another practitioner what the adult role was in the play such as was the adult actively involved in the play or did they sit back and observe. According to Brodie (2000)  It is important for the practitioner to use a variety of observational types as with the movement tracker the practitioner could use it to help identify if the chid has an special educational need collectively. 
Section 4- Role of play when undertaking observations. 
The role the play in children development is highly documented and is often now at the centre of most approaches. For example, the curiosity approach according to Bennett and Hellyn (2017) has been  released recently primarily focuses  on observing the children during their most natural state which supports a number of different theoretical approaches such as Vygotsky’s ZPD theory and Bruner’s scaffolding, which is during a high level and engaged play. According to (Ephgrave 2018), there are five levels of engagement in children during play, if children are given the opportunity to play then they will reach a level five engagement, which will lead to the children learning the most from the activity compared to a level one  with is not engaged in the activity according to the levy scale. The practitioner, needs to facilitate this by making sure that all the resources are accessible to all the children and allowing the children time to play where they know they are not going to be stopped or disturbed to go and do a one to one activity with the practitioner. This will lead, to frustrated in the child and a negative attitude to learn as they will feel that there is no point in getting high involved in their play because they know that the practitioner is going to stop them, according to (Ephgrave 2018). 
[bookmark: _Hlk27666466]According to  (Howard and Mclnnes 2012)an quantitative research was produced on the children emotional development during two different types of activities, a one hundred and twenty nine  children were observed in two different types of play activities. One of the activities were play like and the other was not. The children in the play activity presented more signs, that their emotional development has been supported compared to the other activity. This shows, the practitioner that children are at their trued most natural form when they are playing. The practitioner implements, the results from this study when they are observing the children and producing their next steps and final assessment. This is so, the practitioner can observe children when they are engrossed with their play and show a high level of involvement to observe where the children are at compared to the development matter milestones. This will in turn, show the practitioner where the children’s next steps are, so the practitioner can support the children continual development. This supports Frobel’s theory according to works and days (2019)  he theorised the importance of supporting the children emotional development in play and providing the opportunities for children to have a sense of independence by choosing what they want to play with. 
The EYFS (2017) and the Welsh foundation phase (2010) promotes the importance of play in line with the UNCRC (2019) article 31. This is so, practitioners get a true representation of the child’s abilities because the children experiment with what they have learnt in play and incorporate their new ideas in play. Additionally, children show a true representation of their experiences in life for example if a child is seeing domestic abuse at home then they will re and act this during play. This is in comparison, to an activity that the adult has sent out to do such as a work sheet that does not engage the children. This will not show the practitioner a true representation of the child’s ability because, they do not have a high level of involvement so they will not for the task to their best ability because, they are bored. This can have negative effects, on the child’s learning if the practitioner only observes the children through planned activities only because, the practitioner will put the child at the wrong age level because they will believe that the child can not do something such as count. However, the child may be able to count to ten accurately in their play when they are in the home corner. This will result in the practitioner, setting out the wrong next steps for the child and they will not continue their development because they are not being moved forwards and given opportunity to grow. 
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