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Individual Reflective Account of Group Work Task 

1. Introduction 

This report aims to offer an individual reflective account from the point of view of a group member.  The account will describe the benefits and theory of group work and how this can be applied to youth work practice. 

Before commencing the group task academic reading was essential to gain insight of group work psychology and how this can impact on youth work practice. Individuals were placed within a group of fellow students and were designated a group project to plan and present to students and lecturers.  The project was to create and deliver a community group work project for young people. Consideration was given to resource restraints, barriers within a particular community and the difficulties of providing youth work in a pandemic.

The focus of the group was to develop a community youth work project which aimed to alleviate mental health problems in young people. Activities were planned to engage and educate young people, demonstrating how prevention of isolation and encouragement of community engagement can benefit mental health and prevent a decline in wellbeing.  

Delivering a project in a pandemic offered a unique experience as youth work students. Consequently, the group work and project moved to online delivery as did much education and employment.

2. History of Group work in Youth Work 

Historical, social and political influences have shaped the current delivery of youth work. The delivery of youth work has evolved from religious and charitable activity into the practice we recognise today.  Historically, the upper and middle classes perceived that that working class young people should be shaped into respectable citizens by attending Sunday schools and organised activities.  (Butters and Newell, 1978, p40).  Thankfully, today’s youth practice is based upon voluntary relationships and in line with the principles and purpose of youth work in Wales, (WAG, 2019) and Youth Work in Wales: Principles and Purposes (Youth Work in Wales Review Group (YWWRG), 2013).

The concept and benefit of group work as a tool to engage with young people still remains; however modern voluntary youth work is appreciative of the benefits of interaction with others to achieve wellbeing or a common goal.  

Group youth work can contribute to improved wellbeing and community cohesion and to enable informed and committed action or Praxis (Smith, 1994). The location of the project is within an area of deprivation as outlined by the Welsh Index of Multiple Deprivations (Welsh Government, 2019).  

3. Group work 

As a smaller group it was important to acknowledge that the theory of group work still applied.  “The members of the group are in interaction with one another.  They share a common goal and a set of norms which give direction and limits to their activity.  They also develop a set of roles and a network of interpersonal attraction which was different from other groups (Hare, 1962 cited in Payne 2007, p. 125).
This was challenging in that this group was a new group and a group within a group.  It took a while to gain trust within the group. I kept noticing comparisons to the other group or asking for advice from the other group. It was almost as if we were moving away from another established group as students.  Upon reflection it’s clear that this was because our course colleagues have formed a group and then separating this group causes its own issues to be resolved.
Application of Tuckman’s theory to the group can be shown below:
Forming
We were put into small groups. We discussed what we were tasked to do and made suggestions. At first, we arranged a meeting over coffee to discuss but due to living so far away and conflicting schedules, this became difficult.  We then met via teams to have some discussions and I developed a sharepoint to upload work to.  
Storming
At this point we both came up with the ideas we were drawn towards and this was probably the most difficult part of the group project.  It took a while to become focussed on the subject and we didn’t agree initially. My colleague had personal experience of the subject and I felt a bit pressured into it, however, I had to agree that it was a good subject and it went against my nature to agree.  I know that I can take over a project so deliberately took a step back and allowed myself to be pushed in to a subject that I did feel was important but felt that we needed to be clear on how it would benefit young people.   
Other members would say things like, I checked with the other group and they are doing it this way, or I got one of the others to do a reference. This really annoyed me at first and rather than confront the issue, I had to use different ways to work together to move the project on.  One group member would ask that we meet in person because the other student group had done so. Due to the travel and pandemic I was reluctant to do this, but rather than come straight out and say it, I suppose I waited until we had to carry out an online activity.  My fears were realised in some way. I knew the pandemic was progressing and that we needed to jump online to do our work, in some ways this helped our work progress. 
Upon reflection I can see that that this storming was a natural evolution of our group and occurred because the other group was already formed.  It was apparent that the roles had changed and members could no longer rely on other members to do things they usually did.  We therefore had to renegotiate our roles in order to move to a productive phase.   
Norming
Then the group started to settle, we realised we had busy schedules and were living through a pandemic.  Home schooling and online learning had taken over and we had to meet online when it was possible.  We found that this was a good way to work. I did realise that I am more flexible, I can drop in and out of work easily and the other members need to know what they are doing.  I realised this and then we would set a date and time, if it didn’t work for everyone, we’d try again the next day. This flexibility worked well.
Performing
Once the group was established, my nature to take control was coming back. Sometimes I wonder if I could be more assertive and lead discussions rather than being afraid of being the controlling one and causing conflict. It soon became apparent that this is what the other person wanted, they thrived as soon as I took a bit more ownership. I set up a share point and we would meet, and I would set tasks for us each to do before the next meeting.  The anxiety that I was noticing at the beginning was because other group members wanted someone to tell them what to do, as soon as we knew what we were doing, as a group we flourished (Tuckman, 1965). 
4. Reflection of group work
Reflective practice is a way for professionals to learn from experience in unpredictable and complex scenarios (Bolton, 2004).  Reflection in action enables youth workers to remember skills and experience and act upon them whereas reflection on action, is after the event and aids the former (Bolton, 2004).  
Reflection after a project or event is a good way to look at what went well, what didn’t go so well and what could be done to improve things in future. It is important to reflect on what personally could be improved upon and understand the way others work. In a group project reflection has offered some insight into how actions can affect others and why people do the things they do (Bolton, 2004).  
Breaking down the project with what worked well and didn’t work so well
On the whole the presentation came together well at the end although it did take us a while to get into a rhythm of working.  Upon reflection this is a natural part of group work and is a result of the group forming, storming norming and performing (Tuckman, 1965). 
We tackled an important mental health issue, but there was the risk that mental health issues overtook how youth work and preventative measures could assist and improve matters.  As part of the group we discussed which way to go with this, I didn’t want to be bogged down with statistics but acknowledged the importance of evidence to support our work. We had to find a balance of statistics and ways to improve the mental health of young people.  
At some points I felt dragged into a subject I don’t remember agreeing on, I acknowledged the problems of mental health in society but wanted to focus more on health and wellbeing in young people and what we could do to prevent issues occurring. As part of our discussion, we agreed that we would include all of our ideas and due to the pandemic some of the original ideas were changed.  This is reflective of how life changes from one minute to the next, we never quite know what we will be faced with.  
Our group realised each group member had strengths and weaknesses in different areas and established who would do which role.  Without the usual support that group members relied on, roles were shuffled around and created new challenges.  (Tuckman, 1965).
We were able to agree on who would do different things and as I was happy to create the powerpoint I was happy to carry on with that. I do wonder if my colleague would have benefited more from doing it and learning how to do it now though but at the time it was quicker and easier for me to do. Sometimes it’s easier to just do what we know we can do rather than trying to do something new.  With the pandemic and online learning we are all learning new things so it was a new challenge for us all to do a presentation online. 
There were some things that didn’t go so well but I think they came from learning how to do a presentation online and the stress of doing it in a set time.  I was conscious of not taking wanting to take over and sometimes I felt as though my team member didn’t trust me on knowing what to do. I felt suspicious that they had to check the presentation with a colleague as if I had somehow made a mistake but I now acknowledge that is what they do with every assignment and it was more about feeling anxious about their own work than mine. Perhaps in future I could come across more confident and not acting as though I don’t know what I am doing.  
On the whole we learnt how to deliver a presentation online and learnt how to create a share point folder and worked virtually to deliver a project in a really difficult time. I think it worked well in the end and we had good marks for the presentation regardless of how stressful it felt at sometimes. 
5. Conclusion

In conclusion we worked well as a team. After the normal group transition, we progressed to a productive work team.  We looked at a really important mental health issue and were able to apply it to youth work in a practical way. The pandemic caused us issues, but we did not let these barriers get in the way of the project delivery. We continued to work on our project online and adapted the practices to fit around the pandemic.  

The difficulties we faced as a group can be reflected upon as the normal progression of a group. Changing the dynamics of our student group was challenging but we managed to form another group once we had progressed through the development stages.  

In order for this project to work better in future and as a reflective experience I have acknowledged that I need to be clearer with what I want and can do and not be swayed towards decisions I don’t agree with. It’s easier to speak up and make your voice heard than trying to back track and change things later on in the project.  
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