Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.
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	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
I feel I performed well with the information of this assignment as I understand leveling a child and feel that I have leveled this child correctly and appropriately. 
	
[bookmark: _GoBack]I feel the area which I need to develop on is my time keeping as I feel I rushed this assignment as I did leave it to the last minute. 
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This assignment will be looking at how a child’s holistic development can be improved and the next steps in their learning can be developed. The Foundation Education (2018) states that holistic development is an approach to learning that highlights the importance of the physical, emotional and psychological well-being of children.  I will be using the information from my second professional teaching experience (PTE). The school which I attended for my PTE is in a city of Wales and has 514 pupils who attend.  Almost 50% of pupils are entitled to free school meals, which is above average for the local authority and Wales (Estyn,2012).  It has also been identified that almost a third of the pupils have additional learning needs, this is including 30 pupils who have a statement of special educational needs. They have just over half of these statemented pupils attending specialist facilities for those with moderate learning difficulties. Within the school, there are six pupils who are currently looked after by the local authority, a further seven are supported by the ‘team around the family’ and twelve are ‘children in need’. There have also been a few fixed-term exclusions in the last 12 months (Eystn,2012). As the school has been seen to be set within a deprived area of the city it has been rated good standard by Estyn (2012) which shows that it sets a good standard of teaching for the pupils within the school. 
I have been placed within one of the reception classes in Foundation Phase during this PTE.  In this class there are 27 pupils. I have chosen for this study, a child whose attendance is excellent and which will therefore make it easier to analyse due to the pupil being present and from the local area. The pupil is a quiet and calm individual, who does not involve herself with any bad behaviour. I have found this child to be developing already in all areas of learning – for example in phonics, mathematics and writing with a particular focus on developing my pupil’s literacy and numeracy skills and this is why I have chosen this child to analyse. For ethical reasons I will not be using the child’s name, I will be using Child A to ensure their anonymity. As previously noted, Child A is at a high level within each area of learning and seems to be improving in these areas as time goes on.  I have place Child A in Foundation Phase outcome 3 (Government, 2015)for oracy, reading, writing and also numeracy. 
The methodology which will be used to collect data is the ‘mosaic approach’. This approach was created by Alison Clark and Peter Moss; this approach is a multi-method approach which helps gain understanding of a child’s learning (Clark & Moss, 2011). This approach has many different ways to gather a child’s understanding of perspectives on their early childhood setting. These methods can be child led photographs, tours, maps, observations and annotation of work. It is an effective way to gather the information needed to see what level the child’s holistic development is a look at ways in which to improve these. There are two stages to this approach the first stage is to gather the information about the participant and the second stage is to discuss the participants perceptive (Clark, 2001).  These two stages come together to give the end result as they connect as when the information is gathered then it is analysed in different ways to make the next steps to developing these areas. 
There are many benefits and limitations to this methodology as other authors have expressed as this methodology is different to other ways in gathering data as it is looking into holistic development of the individual which other data collecting methods do not. The strengths to this method is that the researcher can be creative in the way data is collected, it is inclusive to all young people and it is a method which can be used throughout schooling and life. 
The limitations of the mosaic approach as the resources available, training of staff to complete the next step of the child’s learning, parent’s involvement, misuse of data which is collected and respecting the child involved in the research. These limitations can cause issues after the analysation of the data collected as if the school does not have the resources to complete the following steps of development or the staff within the classroom are not trained to deliver the next steps, this will have an impact of the child’s learning. Parent’s involvement can cause limitations as well as if the parent is not involved they cannot help towards improving the next steps at home as well as the child developing in school. If the data is also misused, it can cause an issue as the next steps which will be provided will not benefit the child and could cause difficultly for the child to achieve these steps or the child could have already met the next steps as the data has been misused. 
This methodology has been criticised for not being scientific enough which means the data cannot be generalised accordingly  (Brown, 2017).However, this approach’s value cannot be ignored as it gives insight into areas of people’s lives which more scientific and traditional methods do not. For example, if a child finds it hard leaving their parents to come to school, the practitioner can set elements in place which makes the child feel more comfortable to be away from their parents which will help with other aspects in their life such as developing their learning. 
As the mosaic approach does not have one simple model which a researcher can follow to analyse data which has been collected in creative ways, this can be challenging(Brown,2017). Even though there are benefits as it helps put the researcher in the participants’ shoes and to communicate with their emotions, thoughts and life experiences which is worth facing the challenges to create the right data analysation which is needed. For example, using the map -making is a child led approach to collecting data as it shows us what the child is seeing within the classroom through their eyes.

There are ethical conditions to consider when collecting information for this assignment and within the classroom. I have considered many aspects which could arise as specific ethical issues. I examined three ethical documents when reviewing my research topic. The documents which were reviewed were BERA Ethical guidelines for Educational Research (2011), UWTSD: Research ethics & Integrity Code of Practice and EWC: Code of Professional Conduct (2017) and Code of Professional Conduct and Practice for Registrants with the Education Workforce Council (2017). 

After looking at these documents, I have considered those ethical elements which may affect the children within the classroom. For example, an issue would be not treating each child equally, so this will not happen during the lesson, as all children will be treated the same, as I will have keep focussed on the children’s well-being and follow the schools safeguarding policy throughout, to keep all the children safe. 

After considering these ethical element, I know that I need to keep the identity of my pupil hidden and will be using Child A which I have previously noted. I will also make sure the information which I give is in the interest of the child and nothing which is given is unethical. This has been show with a blank permission form (see Appendix 1) which I got signed by my class mentor to undertake this research on Child A. This has been made blank for confidentiality. 

I will be analysing Child A’s oracy, writing, reading and mathematical skills and finding ways in which to improve on these skills and achieve more outcomes. Child A has a high level in each of these areas and the data which I have analysed has shown this. I used different types of approaches which are used in the mosaic approach to collect this data as I found it easier to collect certain data in different ways due to the information which I wanted to assemble. 

Looking at the tour of the school which Child A took me on it showed that she had a respectable set of oracy skills as she was able to speak clearly and provide confidence when speaking. When Child A was asked questions during this tour of the school she was able to answer and tell me about the different things which they had previous done and made within school and the classroom. From Child A telling that she likes to make different things to take home, shows that she likes to be creative and this is an area of learning which she appreciates within the classroom. This manner of learning which Child A connects to the Vygotsky’s (2004) theory on creativity, as Vygotsky believed that there is a connection between nursery rhymes and children’s play which shows that using creativity for children’s learning helps develop all areas of learning as they can identify what is real and what is imaginary. This was shown that the role of creativity was accomplishments of Tolstoy, Edison and Darwin (Vygotsky, 2004) however it is believed that such creativity is completely lacking in the life of some individuals. When we returned to the classroom the class were singing songs and I analysed the reaction with Child A through non-participant observation and it showed that her oracy skills are a suitable level as she was able to come in and join in immediately with the school which the children were singing. From this it showed me that Child A has a strong memory as she was able to join in and copy the song which was being sung by the teacher in charge.  This showed that the oracy skills are strong and have developed enough for her to develop more vocabulary and move onto the next steps to develop this vocabulary and develop on her oracy skills. From analysing all of the data from both non-participating observations and also from the tour of the school it has shown that Child A is sitting at Foundation Phase outcome 3 (Government, 2015) as she is able to use a range of vocabulary in complete sentences, memories songs and respond to questions in the appropriate language. 

I looked at the level of reading which Child A was achieving and analysed a session of guided reading to see how her reading is developing within Reception. When undertaking the guided reading session, it showed that she did stumble on a few words the first time we read the book but with some adult support provided she was able to overcome it (see Appendix 2). We re read the book and the second time she was able to read the book with confidence without any adult help. From this analysation it has shown that she is able to recall familiar stories as she was able to read the story independently the second time. But it also shows that she can read some familiar, simple words and with support can read words which she isn’t familiar with. I completed a RAG rating sheet (see Appendix 3) to show the area which Child A is at and to show the next step in reading which I feel is accomplishable for her to achieve the next time she completes guided reading. Piaget believed that any intellectual activity, including reading needs to observable criteria of assessment as this is necessary for the teacher as they would not be able to assess the progress in reading (Craig, 1984). This is why I decided to record the result of Child A’s reading using a RAG rating as this helped watch the progress of her reading and suggest areas which she could develop the next time when undertaken a reading task. From this analysation it has shown that, Child A is on Foundation Phase outcome 3 (Government, 2015) in reading as Child A is able to retell familiar stories in a simple way such as fairy tales, she is also able to read familiar, simple words and can read unfamiliar words with support. I have not placed Child A to Foundation Phase outcome 4 (Government, 2015)as I don’t feel she has reached this yet as she can get events in the story in the wrong order and hasn’t started to track print with their eyes and read punctuation expressively. But this will be placed in her next steps in reading as she will develop an achieve Foundation Phase outcome 4. 

Child A has shown excellent attempt when writing as she is able to write from the left to the right hand side of the page. Child A also is able to form letter correctly when modelled by an adult and is able to recognise upper and lower case letters. She is able to write her own name, independently and orally compose a sentence, describing events, experiences and pictures to communicate meaning. I found RAG rating as effective way to collect data so I used it again when collecting data for Child A’s writing ability as RAG rating gives the level which the person is sitting at and also the next step which can develop their skills. From my RAG rating (see Appendix 4) it shows that Child A is sitting on Foundation Phase outcome 3 (Government, 2015) as they are able to understand the what upper and lower case letters are. As previously noted Child A can create letter form with adult modelling. It has been shown Kress (1997) that a child need different ways to learn written language which is called ‘multi-modal’ learning. From this he believes that children develop as learners through a combination of doing, feeling and thinking. This shows that mark making plays a big part in the development of written language and it shows that Child A has created a lot of mark making to be able to create written language at the level in which she does. Child A does not fit the category of Foundation Phase outcome 4 (Government, 2015) as Child A cannot yet use spelling strategies to spell longer and high- frequency words and use independently written language for different purposes.  

When analysing Child A’s Numeracy skills, it has shown that she has shown excellent signs of development as it has shown from evidence of work that Child A is able to meet many of the Foundation Phase outcomes with this evidence (see Appendix 5) as this is a task where Child A had to make change from a 10p piece when buying different items of different prices. This has been identified that this area of development has shown that a high level as (see Appendix 6) as it shows that Child A has been developing skills of symmetry and is able to understand that one side has to be the same to the other side. Looking at this evidence and analysation of the work which has been provided from Child A it has shown that the level of ability is high and Montessori (Hendron, 2012) believed that a child is not born with the capacity to use mathematics but has a mathematical mind, when a child is given the opportunity to complete an appropriate areas of observation, comparison and opportunities to explore and compare different entities. Child A has also achieved the ability to recognise math equations on everyday situations such as counting everyday items up to 20. From this analysation of Child A’s work, it has shown that she lays under the Foundation Phase outcome 3 (Government, 2015)as it shows that to meet this outcome a child needs to be able to recite up to 20 which Child A can complete. Another element to Foundation Phase outcome 3 (Government, 2015) is to use 1p,2p,5p and 10p to pay for items and to recognise simple 2D and 3D shapes. It has shown by evidence (see Appendix 6) that Child A has been able to use 1p,2p,5p and 10p to pay for items and also to make change from a 10p.  It has shown that Child A has more elements for Foundation Phase outcome 3 (Government, 2015) rather than outcome 2 and has not achieved elements to achieve Foundation Phase outcome 4 (Government, 2015)but Child A can work towards achieving this outcome as she is already meeting many of the elements within Foundation Phase outcome 3. 

From looking at these areas of learning it has proven from my previous statement that she is achieving a high level of each area which has been analysed. Now as the child has reached the Foundation Phase outcome 3 (Government, 2015), the next steps will be looking at the next Foundation Phase outcome 4 and see what practitioners and children can do to achieve these elements for Foundation Phase outcome 4 (Government, 2015).

Foundation Phase outcome 4 (Government, 2015) for oracy has many different elements these are that the child has to use alliteration and rhyme to create their own, also blend and segment sounds in words. Another elements are to express their opinion and explain processes, showing the awareness of the needs of listeners and they can act out real and make believe roles using appropriate language. Montessori (Isaacs, 2016) states that children need to opportunity to role play and to imagine spontaneously without adult input. An activity which will allow Child A to achieve elements of this Foundation Phase outcome 4 (Government, 2015), a teacher provides a child with a role such as a parent or a child or even just an emotion and get the child to use their own imagination and opinion to express who they would portray the role without any adult input expect for giving the child the role. The resources which can be used to create this environment within the classroom can be dress up clothes so that the child can get into character and feel part of the role when they are thinking and expressing their opinions on the role which the teacher has provided them with. 

Child A also shows high standards of Foundation Phase outcome 3 when reading so I feel the next step for Child A is to achieve is Foundation Phase outcome 4 (Government, 2015). It is show by the Welsh Government (2015) that for Child A to meet the elements of Foundation Phase outcome 4, the child needs to talk about simple features within a text and use them to identify content and these visual features to written text. They also have the ability to retell events in the correct order and recall information in texts, using personal experience to support their own understanding. Child A also needs to track print with their eyes and read punctuation expressively to achieve Foundation Phase outcome 4 (Government, 2015). An activity which can achieve this outcome as the teacher needs to increase Child A’s vocabulary and give them opportunities to do so. Blending and recognition activities of new words will help with the development of the new skills. Having these activities set in place will help Child A achieve Foundation Phase outcome 4 (Government, 2015). The teacher needs to provide a lot of support so Child A can develop and improve each element. Guided reading activities are an effective way to achieve these as if the child needs support the teacher is there to help the child and it also allows the child to develop as the teacher is in control on the type of material which the child can read and by doing this it allows the child to be challenged and improve on their reading which will allow them to achieve Foundation Phase outcome 4 (Government, 2015). Resources which can be used to develop these skills are flashcards, guided reading scheme books, games such as word bingo and connect four words to create a sentence. 

Child A is sitting in Foundation Phase outcome 3 (Government, 2015) in the area of writing as she shows a good standard of elements that situate Child A in Foundation Phase outcome 3. The next step for Child A is to achieve elements which allow Child A to have Foundation Phase outcome 4 elements of learning. Elements of Foundation Phase outcome 4 (Government, 2015) are that Child A can form upper and lower case letters which are clearly shaped and correctly orientated. Has the ability to spell longer consonant vowel consonant and high frequency words by using spelling strategies and are developing their phonemic awareness. Are able to order words when writing and use capital letters and full stops with some degree of consistency. Child A needs to independently use written language for different purposes, form modelled by an adult and can sequence content correctly. Child A needs to talk about what they are going to write and use a simple plan to support and organise their writing. Activities which can create Child A opportunities to develop their learning abilities to achieve Foundation Phase outcome 4, the teacher can give Child A, a create piece of writing which can develop their writing skills, activities such as a diary of what you done at the weekend or creating a story from their imagination and create a plan for this story using a mind map or visual pictures to show planning. Resources which can be used for these activities are word mats incase Child A struggles for words to place in sentences, a sheet with a structure to show Child A how to complete a mind map or how to structure a diary entry or structure of a story. 

When looking at the evidence which has been provided by Child A it has shown that Child A is a solid Foundation Phase outcome 3 (Government, 2015) within Numeracy as she had a lot of elements within the outcome. As Child A has a strong standard of numeracy, the next step which will help increase the level of development and achieve Foundation Phase outcome 4. Elements which Child A need to achieve to meet this outcome (Government, 2015) are reciting numbers in simple sequences to 100, this includes different starting points and compare and order numbers to 20. Child A will have to be able to count up to 20 objects even when split into small groupings, as well as reading and writing numbers to 20. Another element which Child A need to meet is to understand how to put numbers below 20 into tens and units’ columns. Child A need to be able to halve and double up to 20 and understand odd and even numbers up to 20. Child A also needs to recall simple addition and subtraction mentally using ‘one more’ and ‘one less’ of numbers within 20. Estimating is an element of outcome 4 and checking it with calculations and measurements (Government, 2015). Child A does have elements already as (see Appendix 5) she is able to give change from a 10p but has not paid for items up to 20p and she is able to use non-standard units when measuring and can describe the temperature. She also has the ability to use time in the concept of daily and weekly activities and how to read hours on a clock. Even though Child A has some of these elements already there are many elements which she is lacking to achieve Foundation Phase outcome 4 (Government, 2015) such as copying, describing and extending patterns including numbers and shapes, also can sort or match more than one criterion and collect information by representing them in pictures, objects or lists and tables. Activities which the teacher can provide to Child A to improve on the elements within Foundation Phase outcome 4 (Government, 2015), these activities can be a shop set up within the classroom which the children can pay for items up to 20p and also within the shop they could sell different shaped objects 2D and 3D and having an open and closed sign so that children can understand different time concepts. Resources which Child A would need for these activities is a role play area in the form of a shop, also given the amount of money so they can pay for items up to 20p and 2D and 3D shapes for them to recognise when selling items in the shop role play area. Having a fake clock or a real clock in place so that Child A can give opening and closed time of the shop. 

It has shown previously that Child A is an overall Foundation Phase outcome 3 (Government, 2015) and this been shown through different types of evidence. I have found that using a RAG rating helped come to the conclusion of the level which Child A is at, as it gave me an understanding of where they are and what the next step they need to take to improve and develop their learning. There are many different assessments for learning which a teacher can use to develop all areas of learning for Child A. Strategies which can be use is random selection for questioning using lollipop sticks with pupil’s names, completing an assessment grid for each lesson which will tell the teacher how the pupil completed the task and help them find a way to create a next step for the child to develop their learning. 

It has shown in this assignment that having different assessment for learning within a lesson is a good as it allows the children to develop on their skills and increase their abilities of learning, Having the correct assessment for learning within the lessons helps impact the teacher as it will help achieve the skills which teacher wants the children to learn within the lesson. Assessment for learning helps adjust teaching and learning as it shows area which need improving and development. The teacher needs make sure that the assessment for learning is used correctly as this is the way to improve the learning and teaching of Child A’s education. From this research it has shown that Child A’s holistic development has been at high standards and that the teacher needs to maintain this through assessment for learning and as previously said increase the skills so that Child A can reach Foundation Phase outcome 4 and improve to other Foundation Phase outcomes such as 5 and 6 (Government, 2015). 
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 Appendix 1                                                 
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RE: Primary PGCE student assignment: permission and confirmation that work has been undertaken in school for assignment ‘School Development and Pupil Progress’, Summer 2018.

Dear class/senior mentor,
For the university module named above, trainees are required to identify one  learner within the class in which they are based and, over the course of the Professional Teaching Experience, explore their learning in detail. The evidence that they need to gather could include:
· observation; 
· asking the learner to identify places/things that help him/her learning;
· discussing what helps the pupil learn and how they feel about learning with the pupil and/or teacher;
· collecting samples of work which might show something about the learner’s progress and development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the next steps for the learner, and indicate how these will be achieved. Trainees are expected to undertake this work independently whereever possible, and have been given ethical guidelines to follow (although undertaking the work above would be in line with typical classroom practice).  The trainees have been asked not to reveal the identify of the learner or the school within their assignment. Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the work has taken place.
We would therefore be grateful if you could confirm that permission has been sought and that tasks have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): ________________________________

SCHOOL NAME (PLEASE PRINT): _________________________________

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT): 



SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):



If you have any queries regarding this, please contact the Programme Lead Helen Lewis : h.e.lewis@uwtsd.ac.uk

Many thanks in advance,

[image: ]Helen Lewis, 5.3.18
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Appendix 3

Child A evidence is in the circle. 
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Child A’s evidence is in the circle
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