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A written assignment showing how a series of leaning opportunities can be inter-linked to demonstrate progression in an area of learning and experience.

Over the course of this assignment I shall evaluate three planned learning episodes which are grounded in different Areas of Learning and Experience (AoLE). Furthermore, there shall be a focus on Assessment for Learning (AfL) strategies and the effectiveness of the strategies both within the three learning episodes and in general as these strategies can be very impactful on a learner’s academic progression when implemented into lessons. The importance of AfL is highlighted by Donaldson (2015) as AfL strategies are among the twelve pedagogical principles that every practitioner is expected to consider within the curriculum. 

The three learning episodes will commence in Bont yr Afon Primary School, Swansea. Currently 18% of learners within this school receive free school meals which is high in comparison to the national average as the national average is 13.7% (Department of Education, 2018). This reflects that the surrounding area is highly deprived, therefore, as a result of some learners experiencing deprivation learners are encouraged to partake in school activities and join sports teams both during and after school. The class chosen is a year four class with learners of various abilities. In these circumstances, differentiation can be considered to meet the learners needs by differentiating in three ways; higher, middle and lower attaining. As suggested by Black and Wiliam (1998a), teachers are required to have an understanding of the learners needs otherwise this will become an inhibiting factor of learning. There are also learners in the class with behavioural problems which have been considered for within the planning of the learning episodes. All the learners in the class come from diverse backgrounds which is a reflection of the city in which they live.  

This high level of diversity encourages learners to explore a vast variety of hobbies and interests both inside and outside the classroom.  In order to take advantage of the diversity within the classroom, learners will be encouraged to work within pairs and groups for the activities allowing experiences to be shared and aid their peers. Simultaneously, this allows learners to share experiences with one another and provide a new perspective on the activity. Vygotsky (1978) believes that working with peers in groups or pairs will have a positive effect on the learning as learners will become more motivated within the task. This motivation can develop a deeper understanding of the focus skill that can result in fluid proregression. The class as a whole will progress gradually and the higher attaining will be challenged through exploring the skills in more detail to ensure continuous learning in the classroom.

The year four learners will be experiencing lessons centred around Humanities, Expressive Arts and Science and Technology. Each lesson will be uniquely placed within different schemes of work. Humanities is an AoLE that has been established through the combination of history, geography, religious education, business studies and social studies (Draft Curriculum, 2019c). Therefore, this allows learners to discover the natural world in which they live as well as the history both of their local area and the wider world (ibid.). The first lesson, the Science and Technology AoLE, will give learners the opportunity to design and create their ideas before delving into the solar system topic. This theme is instrumental in developing learners towards becoming ambitious capable learners which is emphasised by Donaldson (2015). Another lesson will encompass Humanities. This lesson will focus on the history element and will commence the new scheme of work as it is the first lesson. Due to this being the first lesson there are no links to previous learning. However, learners will be encouraged to use their personal experiences and knowledge outside of school to aid with the task.  Much like Humanities, the Expressive Arts AoLE has been constructed through a combination of traditional subjects. This allows learners to experience different cultures and times through art work and develop their digital competence with possibilities to focus on the digital aspect of the Expressive Arts. The learners during this session will be undertaking activities following a trip to an art gallery where the learners will take inspiration and apply to their own work. 

Assessment involves both the learners and practitioner assessing themselves in order to generate feedback and information that will result in the modification of futures activities (Black and Wiliam, 1998b). The importance of assessment is recognised by Wintle and Harrison (1999, p.8) as they believe “assessment is at the heart of the teaching and learning process.” As previously mentioned, the focus of assessment shall be upon the summative and formative purposes in this section of the essay.  Summative assessment fulfils the traditional view of feedback where the feedback will be used when the topic of the classroom is revisited (Clarke, 2005). This may come as a result of summative tests being used periodically in order to determine the learner’s knowledge and understanding in that moment of time (Garrison and Ehringhaus, 2007).  This has sparked a debate surrounding the effectiveness of summative assessment. Young Wales (2010) argues that if improvements for the learner are suggested using a summative manner then it is pointless as there is no opportunity for the feedback to be used in that context. Summative assessment is also criticised by Harlen and Crick (2002) who claim that lower attaining learners are disadvantaged when it comes to summative assessment. This has been emphasised as they believe that this can impact learner’s self-esteem and therefore limit their effort moving forward into future learning (ibid.). However, this is not the case for all students as Wragg (2001) claims that critical assessment can be used as a catalyst to motivate the learners to improve for future assessments. 

The views surrounding formative assessment completely contrast those of summative assessment. One advocate for AfL is Wiliam (2009a) who believes that through the use of AfL learners would be able to develop an extra eight months of learning in a single year. Formative assessment is one of four key aspects of AfL alongside peer and self-assessment, questioning and sharing the success criteria with the learners. All four elements have different strengths and limitations when being implemented into learning episodes. Sharing the success criteria with the learners is encouraged by Clarke (2005) and Sadler (1989, cited in Clarke, 2005) as both highlight that in order for feedback to be effective the learners needs to have a concept of the standard they are expected to achieve. However, Didau (2015) argues that success criteria are not detailed enough and are often just a checklist containing the surface features of the session. Therefore, when planning lessons, the practitioner will need a thorough success criteria for the learners to ensure that effective feedback is developed and will then allow for progression in their learning. 

Improving questioning and talk is another element that deserves consideration during the planning of learning episodes. However, there is a need for improving questioning and this is emphasised by Gall (1970, cited in Hattie, 2008) who notes that sixty percent of questions posed by practitioner requires the learner to recall facts, twenty percent of questions are for procedural purposes, leaving twenty percent of questions for the learners to provide some thought before answering. In order for learners understanding to be developed, Black et al. (2003) claims that learners need to be posed questions that are worth asking and that will allow the exploration of issues. This will be implanted during the learning episodes through the use of big questions that can be used to introduce lines of inquiry that’s going to take place. The learners will then advance their skills in research and possible first-hand experiences to answer the big question.

The big question strategy can be accompanied by the strategy of allowing the learners an increased thinking time as Rowe (1974, cited in Clarke, 2005) declared that once a question has been posed there is approximately a total waiting time of one second. Therefore, if the practitioner is expecting a meaningful and thoughtful answer the wait time would need to be increased. To allow more time for the learners to consider the question and develop an appropriate response, the practitioner can use the strategy of basketball not ping pong. This is a strategy endorsed by William (2009b) as it is a viable transition away from the traditional evaluation of one learner’s answer as you are involving multiple learners. This strategy also requires no hands up which has benefits in itself as found by Clarke (2005) with the implementation of no hands the response from girls within the class significantly increased. There is opportunity to explore this within the uses of mini plenaries halfway through a session. Allowing for the practitioner to ensure the learners are on track and progressing towards the desired goal. This coincides with Black and Wiliam (1998b) who express that formative assessment is using evidence of learning to adjust the lesson to adhere to the learners needs. In this instance, it will be an instant adjustment compared to being used at a later stage. Another formative strategy that is often used to assess learners understanding is the strategy of a more knowledgeable other. Vygotsky (1978) theorised that learners require a more knowledgeable other in order to maintain the zone of proximal development where learning is at its peak for the learners.   

Peer and self-assessment are another important aspect of AfL and developing learners progress. Wintle and Harrison (1999) recognise that peer and self-assessment has the ability to accelerate educational gains. Alongside this, Black and Wiliam (1998a) state that self-assessment is one of the critical ingredients that elevates learning. On the other hand, Didau (2015) takes a different perspective claiming that allowing students to assess their own work will not end successfully. This being said, peer and self-assessment can be successful when planned for sufficiently and the practitioner can scaffold the assessment with strategies such as two stars and a wish. Within the new national curriculum progression is described to be a continuum within each AoLE (Donaldson, 2015). Therefore, placing higher importance on AfL as the practitioner is required to know the level of understanding possessed by the learners in order to plan the progression of the student weather that be at a prior stage or further down on the continuum.  

The first learning episode that shall be discussed is centred around the AoLE of Science and Technology. This AoLE was selected as it aids the learners to fulfil the four principles of the new curriculum. In this case, the learners will be developing towards becoming ambitious, capable learners through the creative use of technology and the researching of information (ibid.). The focus will be towards the scientific aspect of the AoLE. This session entails the learners working towards progression step three more specifically the skill to “collect and present data in a suitable format” (Welsh government, 2019d. pp. 20). This skill shall be developed through the exploration of the solar system topic, with this particular lesson focusing on the sun (see appendix one). Learners will be in mixed ability pairs for this activity and will be required to research facts about the sun, the personal hazards the sun may have on them, and precautions to such hazards. This information will be available through scanning QR codes linked to academic websites with rich information the learners require. The learners must then read the information and present it on an app named ‘Poplet’. 

During the planning process for the first learning episode, AfL strategies were considered and five in total were implemented. The two most important strategies for this session include a mini plenary and peer assessment and both strategies shall be utilised together midway through the session. This selection of the peer assessment as an AfL strategy is based upon the inclusive environment within the classroom. The inclusive environment will preserve the learners’ self-esteem which McLeoad (2018) enforces that before the learners reach their full potential, they must build and maintain their self-esteem. There shall also be no hands up during the peer assessment and learners from all abilities will be called upon to provide both successful points and improvements within their peers’ work. The resources allow this to take place as the app ‘Poplet’ displays the information simply for all learners to comprehend and assess. Using peer assessment was also influenced by the theory surrounding the strategy such as Wintle and Harrison (1999) who claim that learning can be accelerated through the use of peer assessment. During the introduction the learners will be shown the success criteria and will be reminded of what is expected during the mini plenary and then have the opportunity to use the success criteria to inform their feedback on their peers’ work. The mini plenary is vital to the learners’ progression as there is sufficient time for the feedback to be used formatively and allows the learners to act upon the feedback recently received. With the improvements being carried out, it should deepen the learners understanding and raise the standard of achievement due to the influence of formative assessment as theorised by Black and Wiliam (1998b). 

Humanities is the chosen AoLE for the second learning episode with the focus on the History element of the AoLE. The learners will be focusing on the history of their local area of Swansea, with a direct focus on how it has changed over a series of given decades (see appendix two). This will naturally progress the learners towards progression step three of the skill to “have experienced enquires focusing on my locality, Wales and the wider world in the past and present” (Welsh government, 2019c. pp. 22). This skill will also be the skill for the following sessions where the learners will look at how Swansea changed during World War Two after gaining an overview of the general changes of the city. The focus of the lesson originated from Donaldson (2015) encouraging learners to develop an understanding of their locality across different times and circumstances. For the purpose of this task, the learners will be in mixed ability group consisting of six students. Each group will be required to make an academic poster about their given decade and will then present their findings to the class during the plenary. After the presentations, the learners should be able to notice how Swansea has changed over the decades to the city they live in today. The groups are also pre planned in order to implement the AfL strategy of the more knowledgeable other as the higher attaining learners within the group will support the lower attaining learners during the task. This decision was based upon the theory of Vygotsky (1978) as highlighted earlier theorised that learners require a more knowledgeable other in order to find their zone of proximal development, where learning is at its most efficient. This was not the only factor for the selection with some of the resources being very dense and requiring vast amounts of reading such as newspaper articles and more suitable for higher attaining learners to support the lower attaining. However, there are resources suitable for the lower attaining learners which can be examined independently. Other AfL strategies were considered in the planning and five were selected in total alongside the more knowledgeable other the strategy of big questions will be instrumental in the progression of the learners. This was selection as it was supported by Black and Wiliam (1998a) who suggest that learners need to be asked questions which will encourage learners to communicate their reasoning. This decision also resulted from the statistics Rowe (1974, cited in Clarke, 2005) highlighted where only twenty percent of questions posed to the learners required a thoughtful response. Therefore, using the big questions strategies will require a vast amount of thought in order to provide the presentation during the plenary. The presentation will also be used to assess the learners understanding of the specific changes that have been identified during their given decade. After this session the learners will be set homework which will include interviewing their family members about the changes within the city. Later, the learners shall be discussed as a class during the introduction of the following session. This will further consolidate their understanding before the following session by activating the learner’s prior knowledge. 

Finally, the third learning episode is grounded in the AoLE of the Expressive Arts which provides learners the opportunity to explore their creativity as well as their personal identity (Donaldson, 2015). Exploring creativity will take place through the Art section of the AoLE. The overarching skill for this learning episode requires the learner to be able to “investigate and explain how meaning is communicated in order to inform my creative works” (Welsh Government, 2019a. pp. 20). Alongside this skill the learners will enhance their ability to “explore the impact of creative work on an audience” (Welsh Government, 2019a. pp. 21). Outside of the Expressive Arts, learners will consider the Health and Well-being skill and be able to say, “I can communicate how I’m feeling” (Welsh Government, 2019b, pp. 29). This will be important in developing the learners metal well-being which is an influential aspect of becoming a healthy confident individual (Donaldson, 2015). 

In this session there is not a strategy that is most influential to the learners’ progress, however, it is an amalgamation of all the strategies being used (see appendix three). Previous to this lesson the learners visited an art gallery to explore how the art work affected them as the audience and to experience how the art work was displayed as most learners had not previously explored an art gallery. Therefore, the learners shall activate their prior knowledge by carrying out a walking gallery as replicas of the art from the gallery shall be hung around the classroom. Black and Wiliam (1998b) suggest that learning as well as teaching is required to be interactive and this will be achieved with the learners interacting with the classroom space and the images. This was considered during the planning phases of the learning episode and aided in the decision to introduce the session in this manner.
 
The learners will then be informed of the task and success criteria in order have an understanding and concept of what is expected within the end product of their work again reinforced by Hattie (2008). Approximately halfway through the lesson the walking gallery shall be used again, however, this time the learners shall be looking at their peers work and taking inspiration that they could then apply to their own creation. Naturally, there is an opportunity for peer assessment to be carried out here, nevertheless, this session will be carried out at the end of the session due to recognition that learners will need further time to develop their creation as it would not be complete. Therefore, all the benefits associated with peer assessment shall be utilised within the plenary. Basketball not ping pong will be used in conjunction with peer assessment allowing the practitioner to assess multiple learners understanding compared to traditional response of a single learners that the teacher will then evaluate as encouraged by Wiliam (2009b). All of this will accumulate to the learners understanding the effects the other creative pieces have had on them and will have experience creating a piece with a specific meaning and emotion. The progression for this lesson will be take place within the Literacy, Language and Communication AoLE, where the learners will develop their literacy skill by writing a letter to an artist expressing both the emotions they felt when viewing their art work and the meaning they believe that are being conveyed. Thus, using this lesson to express their feeling creatively and develop and understanding of their feeling will be vital in the progression of their learning.  

In conclusion, there are both benefits and limitations that come from the implementation of AfL strategies in every learning episodes. Across the three learning episodes there was an attempt to include strategies that originate from all four elements of AfL; sharing success criteria, formative feedback, questioning and peer and self-assessment. As displayed within the discussion of the planning, the most important AfL strategy in the Science and Technology session was from both the formative and peer assessment elements and supported by Hattie (2008) and Black and Wiliam (1998b). Meanwhile, in the Humanities session the AfL element utilised was questioning with the careful consideration of the flaws within the use of questioning as mentioned by Rowe (1974, cited in Clarke, 2005). Awareness of the flaws directed the planning towards the use of big questions that required research from the learners in order to provide a thoughtful answer. Lastly, the Expressive Arts AoLE made further use of questioning with the strategy basketball not ping pong and peer assessment.   

[bookmark: _GoBack]During the planning I found that in every learning episode it was beneficial to share the success criteria in order for the learners to have a firm concept of what is expected. However, Didau (2015) explains that on occasions the success criteria can be vague and will not prove effective, therefore, to counteract this the lessons contained specific success criteria. Contrasting the flexibly of the success criteria running through the all AoLE I found that not all AfL strategies are suitable for all AoLEs. One key example of this the use of the more knowledgeable other strategy despite its benefits theorised by Vygotsky (1978) it would prove less effective in the Expressive Arts learning episode due it being a personal task that is requires the learner to be independent. On the contrary, with this being said there is opportunity in AoLE to use AfL is increasing with the development of a new curriculum that encourages assessment. This come with the adaptation of the current curriculum skills transitioning to a continuum of learning using progression steps where the learners can progress both forwards and backwards based on their understanding. When using AfL it is paramount that the learners are considered in terms of what strategies are used and in order to gain an accurate assessment and appropriately plan for progression. As Wragg (2001) proposes that some learners may feel diminished by critical assessment while others feel motivated to strive for improvement. From carrying out this assignment, I will continue to use AfL strategies within every aspect in the curriculum as this is fundamental in order to reflect the strengths and weaknesses of each learner. 
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Appendices
Appendix One 
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Jacob Owens 
	Class:
	Ba Ed 2 

	AoLE or Subject
	Science and Technology 
	Date:
	30/10/19

	Lesson Focus:
	Science- Space- Research facts about the sun.

	Meaningful links to Curriculum 
	Being curious and searching for answers helps further our understanding of the natural world and helps society progress.

	Meaningful links to:
Cross Curricular Responsibilities
	Digital Competence Framework- The learners will be using iPads to create a mind map disapplying their research findings on the dangers of the sun.
Literacy and Numeracy Framework- Reading- Scan for specific information using a variety of features in text e.g illustrations, key words.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

1. I can collect and represent data in a reasonable format. 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To be successful I will:
· Create a mind map using the app poplet.
· Research facts about the sun (yellow bubble)
· Identify the dangers of the sun (red bubble) 
· Identify the solutions for each of the hazards (green bubble)
	Questioning with increased thinking time
Peer assessment – two stars and a wish as a class.
Mini plenary 
Showing the success criteria 
Poker face
Basketball not ping-pong




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Introduce the focus for today’s lesson; the danger of the sun

Ask questions to activate prior knowledge:
· What do you know about the sun? is it cold/hot?
· What happens to our skin when we go in the sun? 
· How can we prevent us from burning? 
· Who uses sun cream?
· How do you feel after burning your skin?
· What happens to ice when you leave it in the sun?
· What does this indicate? 
Allow extended time for learners to think about their answer before calling upon a learner.
When the learners answer the questions use the assessment for learning poker face and combine this with basketball not ping pong to collect answers from other learners.


	Consider previous learning and experience when answering the key questions.

Engage with the power point and listen attentively. 

Allows opportunity to assess learners understanding before the main activity.




	PowerPoint 

	

Teaching & Core Learning
	Instruct the learners that they will have to create a mind map on the dangers of the sun using the programme “Popplet.” The learners will be required to work in pairs using an iPad one between two.
The learners will be required to complete the task in the following way:
· Boxes in red will indicate the hazards 
· Boxes in green will indicate preventions 
· Boxes in yellow will indicate facts about the sun

Show the learners an example of what is expected as well as the success criteria.

The learners will research their own facts about the sun using a series of link that are provided below. The learners should be encouraged only to use the following websites in order to ensure that each site is appropriate:
Links that will be used:
https://whttps://www.bbc.co.uk/cbeebies/watch/sun-safety-for-kids
https://kidshealth.org/en/kids/summer-safety.html
https://www.freddyfit.co.uk/kids/articles/sun-smart.php
ww.bbc.co.uk/newsround/14126818
Conduct a mini plenary allowing the learners to peer asses one another work.

	During the session examples of good work shall be shown using the apple tv in the class as a mini plenary. 

Other learners will then peer assess the work that they can see on the board using the success criteria as guidance for any improvement that can be made to the peers’ work and highlight the positive aspects.  



	Apple Tv
iPads

	

Plenary
	The plenary will require the learners to discuss their findings. The learners will be provided the task to discover every item that has been packed for my holiday. As a result, the learners will be able to identify what I have forgotten or what I don’t need.

Check with the learners if this is something that I have packed to go on holidays.





	Use the knowledge gained in the main task to list the items in the bag that would help the learners stay safe in the sun.




	




























Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	


	Next Steps for Progress

	





	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	


	Areas for my Development

Personal Targets for Progress

	












Appendix two

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Jacob Owens
	Class:
	Ba ed2

	AoLE or Subject
	Humanities 
	Date:
	30/10/19

	Lesson Focus:
	The history of Swansea

	Meaningful links to Curriculum 
	Humanities
Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves. 


	Meaningful links to:
Cross Curricular Responsibilities
	

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
1. I have experienced enquiries focusing on my locality, Wales and the wider world in the past and present. 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Select key changes when reading documents about Swansea.
Make an academic poster of the key events in Swansea during a selected decade.
Present the poster to the rest of the class.


	Show learners success criteria 
More knwoledgable other  
Thumbs up thumbs down 
Big questions
Example of good work 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Pose the big question of ‘how has Swansea changed over time?’ 

Then ask the learners if they are able to give examples of any changes to the city.

After the learners give examples of any changes the practiotioner will show an example of an academic poster to the learners to demonstrate what is expected. This will also activate learners prior knowledge of academic posters. 

The success criteria will be shared to the learners to further develop the learners understand the task.

Seperate the learners into five groups of mixed abilities. Each group will have a different decade to research. The decades are as follows:
1920, 1930, 1940, 1950, 1960.

Ask the learners to show thumbs up or thumbs down to show understanding of the task.
	Questioning the learners will keep the learners engaged especailly when any learner can be called upon. 

Learners will show thumbs up or thumbs down to show if their understading of the task. If learenrs show a thumbs down other members of the group will be encouraged to explain the task. The practitioner will also follow up on the learenrs who displated a thumbs down after their peers have explained the task to ensure the learners understadning.










	Example of academic poster

	

Teaching & Core Learning
	Once the learners are seperated into the groups distribute appropiate resources to the groups. The resources are unique to each group as it is based on the decade the groups are researching.
The resources will include:
Newspapers from the decade.
Diary entries.
Websites and youtube videos that will be accessd through scanning a QR codes.

During the activtiy the practitioner will utalise the space and move around the class to give ongoing feedback over the course of the lesson.
	The mixed ability groups will allow for the more knowladgable learners to influence and guide the lower attaining learners.

Learenrs can decide amoung themselves what roles they shall take within the group such as who looks at the website, newspaper, diary entries and who will write down all the infromation.





	Newpaper articles
Websites
QR codes
Diary entries

	

Plenary
	The learners will present their poster to the class and select what they consider to be the five most important events in the decade they researched.



	Homework will be set for the learners to interview their relatives to discover a first hand perspective of how Swansea has changed over the decades.

	




























Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	


	Next Steps for Progress

	





	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	


	Areas for my Development

Personal Targets for Progress

	









Appendix three
Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Jacob Owens
	Class:
	Ba ed2

	AoLE or Subject
	Expressicce Arts
	Date:
	30/10/19

	Lesson Focus:
	Atmosphere and feelings created in artists work

	Meaningful links to Curriculum 
	Expressive arts
Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive Arts.

	Meaningful links to:
Cross Curricular Responsibilities
	

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
1. I can investigate and explain how meaning is communicated in order to inform my creative works. 
2. I can explore the impact of creative work on an audience 




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Learners will be able to:
1. Express their feelings and ideas about what is being communicated in various art works.
2. Create their own art work with purpose of communicating a feeling.
3. Focus on lines when creating the art work.

	Walking gallery 
Peer assessment 
Share success criteria
Allow increased thinking time 
Basketball not ping-pong




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
10 Minutes
	During luch the pratitioner will hang art work from a range of artistis around the class. Each peice of art will concay a different emotion.
After afteroon registration instruct the learners to carry out a walking gallary of the hung art work and consider the emotions being convayed. 
Instruct the learnes to make list of the emotions they feel after observing the art work.
Use lollipop sticks to question the learners on their feelings of the art work with an increased question time. Combine this with basketball not ping-pong to inovle more learners in the disscusion and see if the same feelings are shared.
Share the success criteria with the learners 
	The learners will be active and involved in the learning whilst walking moving around the class observing the art work. 

Any learner could be called upon with the use of the lollipop sticks therefore all learners need to be engaged with the task. 







	A3 prints of art

Learners will be instructed to becareful of trip hazards when navigating the class and not to run. 

	

Teaching & Core Learning
40 
Minutes
	Learners will then be given a materials to create their own peice of work communicating any feeling they desire. 
Learners will be instructed to focus on the tone in their creations and how it can convay feelings through an peice of work.
Halway through the lesson instruct the learners to carry out another walking gallery to observe the work of their peers.

	Leanrers will be engaegd with the creative activity and will be allowed to disscus ideas with their peers however will be encouraged to create and individual peice.




	

	

Plenary
10 Minutes 
	Instruct learens to tidy up the classroom. Once the class is clean select examples of good work to show the class and ask learners to peer assess one another work. Scaffhold this proccess with the questioning such as:
What emotion is being convayed here?
How has this emotion been convayed to you?
Has this learner focused on tone?

	Learners will tidy up the classroom and peer assess each others work when questioned by the teacher.





	




























Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	


	Next Steps for Progress

	





	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	


	Areas for my Development

Personal Targets for Progress
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