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Part 1
The Foundation Phase curriculum became fully introduced in 2010 for children aged 3-7 years old in Wales.  It aimed to provide a heuristic play-based approach to learning, taking inspiration from other long-standing play-based curricula approaches in the world. (Welsh Government, 2015).  Following a curriculum review by Donaldson (2015), he proposed recommendations which has resulted in the curricula reform, introducing the new Curriculum for Wales. This aims to be a whole school approach from age 3-16 which focuses on meeting the needs and developing the skills required for a successful future not only for each child, but for Wales’ future overall.  The implementation of the Foundation Phase curriculum will be analysed, referring to evaluative research evidence to identify potential barriers in relation to professional training that may have been identified and can be learned from for future practice.  
According to Shonkoff (2019) children learn best kinaesthetically, stating that rather than being taught information, quality play experiences can support children to thrive to the best of their ability.  Learning through constructive play is a principle that is recognised by various theorists such as Piaget, Vygotsky and Bruner (MacBlain, 2018), and is a central element of curricula in some parts of the world, particularly the Reggio Emilia approach in Italy (MacBlain, 2018; Dooley, 2022), Te Whariki in New Zealand (Johnston et al, 2018) and the Forest School pedagogy in Scandinavia (Forest School Association, 2021). Until the Foundation Phase framework was introduced, education curricula in Wales followed in line with the UK Government sociocultural perspective, focused upon desired outcomes (Waters, 2015). Bottrill (2018) suggests that despite the importance of play being known, play is often not valued as it should by early years educators, and this can have a detrimental effect on some children’s confidence and ability to experiment and learn.   Similarly, the NfAW (2001, cited in Waters, 2015) reports that a formal approach to learning can have a damaging impact upon learning, particularly before the age of 6. The Foundation Phase became the statutory curriculum for children aged 3-7 in Wales in 2010 and the written framework did recognise and value the importance of children learning holistically through first hand play based experiences (Welsh Government, 2015).  
The role of the adult proposed within the Foundation Phase framework was to facilitate children’s learning through stimulating experiences, thought-provoking questioning to promote sustained shared thinking with a balance of structured and child led play to support progressive development (Welsh Government, 2015).  According to Waters (2015), this proved to be challenging for practitioners to understand exactly what their roles and responsibilities were, as the framework introduced a conflicting mixture of socio-cultural and constructivist theoretical pedagogy.  Waldron, Rhys and Taylor (2014) informed that the independent led evaluation of the framework recognised that teaching support staff were essential for the success of the implementation and were observed to be using the pedagogy to a greater extent than the teachers.  Siraj and Kingston (2014) identified in their Independent Stocktake of the Foundation Phase, that an emphasis was needed upon training and continuous professional development noting that nursery schools in Wales appeared to have more success in implementing the curriculum.  Siraj and Kingston (2014 considered that this could be partly due to practitioners initial training in child development theory and caregiving ethos and therefore the curriculum was less challenging to apply.  
According to Grimmer (2021), children need to grow up feeling a sense of belonging, valued and loved, and that this is even more important within the early years setting, stating it will enable children to learn more effectively, as demonstrated by Maslow’s hierarchy of needs threory. Similarly, KSEY Consultancy (2020) states that settings need to be led with love, through the promotion and modelling of care, nurture and kindness, between team members as well as towards the children. This KSEY Consultancy (2020) promotes a Hygge approach, popular in Scandanavia, and allows children to feel comfortable to explore problems, make mistakes and try again.  Grimmer (2021) puts forward that adult led can be appropriate, however it needs to be in a way that scaffolds learning, providing a stimulating environment and experiences.  The wellbeing of children is a high priority, particularly following the Covid 19 pandemic and therefore a caring, nurturing pedagogy as promoted in other curricula such as Te Whariki’s ‘Mana whenua’, creating a sense of belonging and connection (TKI, 2022a). According to Macdonald (2018) there has traditionally been a divide between care and education and notes that the introduction of the new Curriculum for Wales could be a prospect for a revolution, bringing care and education together for the first time.   
Waldron, Rhys and Taylor (2014) observed much learning to be adult led rather than child-led and stated that this may be due to teachers finding it difficult to change their practice. Reinforcing this, Taylor et al. (2015) recommended that teacher training to include more attention to the Foundation Phase pedagogy. According to Wood (2020), the concept of developing a curriculum framework based upon children’s needs and interests is customary in early years education and this is largely due to the child development training that practitioners receive, focusing on the importance of observation and building upon children’s skills and knowledge through meaningful experiences.  Siraj and Kingston (2014) considers that the adjustment to the Foundation Phase framework for teachers who were trained to deliver teaching in a more formal manner in line with the National Curriculum may be more challenging.  Waters (2016) states that despite play being such a focus of the Foundation Phase early years curriculum, there is not a formal early years teacher training course.  Conversely, Sylva et al. (2010, cited in Waters, 2016) suggests that that there is a direct link between better provision and higher qualified staff.  Furthermore, Siraj-Blatchford (2006, cited in Siraj and Kingston, 2014) suggests that graduate led teachers and higher qualified practitioners appear to advance the quality of educational practice.
 According to Cameron and Moss (2020) early childhood practitioners need to be given the professional respect deserved, a reform in the system is needed that no longer describes early years as ‘childcare’ but firmly as ‘early childhood education’, taking inspiration from the appropriately valued and paid professionals as in other countries such as New Zealand, Denmark and Sweden.  Kingston and Siraj (2019a) conclude that the professional team with varying qualifications and experience working collaboratively for the children’s needs is what is important.  However, Fukkink and Lont (2007, cited in Siraj and Kingston, 2014) proposes that the understanding and knowledge to provide an enabling environment to for holistic learning is more important that the adult’s achieved qualification. According to Ephgrave (2020) a quality environment can support children in leading their own purposeful play, even so, practitioners need to understand the children’s interests and provide resources and experiences to enhance their engagement.      
Donaldson (2018) recognised from OECD report in 2014 that a focus is necessary to be placed upon recruitment and continuous professional development in future to ensure successful curricula reform, stating this will not only benefit the children and enable educators to feel confident in supporting children’s learning effectively.  Sizmur et al. (2019) highlights that Wales schools declared for the PISA 2018 research that 79% of staff had received professional development training in the 3 months previous.  This was 26% above average which indicates that the importance of training is now being recognised in Wales.  Despite this however, there still appears to be a focus in education upon assessments, scores and results, putting pressure on educators to work towards these, whereas play, according to Follett (2018) is not given the priority and attention it deserves.  
Follett (2018) deliberates that break and lunch times at schools are prospects for quality, outdoor play-based learning experiences, however more often than not the staff employed to supervise children at this time have no training in understanding the value of play or their role to enable it.  Play establishes chances to practice and support a wide range of developmental skills, allowing communicating, expression and negotiation, but what is key to this is an enabled effective environment (Bottrill, 2018). The Foundation Phase framework highlighted the importance of enabling outdoor provision (Welsh Government, 2015) however according to Taylor et al. (2015) it is evident that there is a need for training to understand how to make effective use of the outdoors within practice. Jozwiak (2021) states that practitioners can often lack confidence in enabling the outdoor learning environment and it is likely that this is due to early years training traditionally not embracing it.  
According to Wood (2020), practitioners need to understand that children learn in multi-modal ways, and it is imperative that children are supported through a range of multi-sensory experiences which allow them to process cognition, emotions, embodiment and sensory perceptions. Wood (2020) adds that quality early years provision will allow children to practice their metacognitive skills through their natural curiosity. Kingston and Siraj (2019) proposes that there is lack of information to demonstrate how or indeed if early years qualifications train practitioners and teachers to engage in sustained shared thinking with children, despite this also being a key part of the Foundation Phase pedagogy framework.  Furthermore, Waters (2016) highlights that co-constructed learning, sustained shared thinking within play enabled environments are fundamental for the success of the pedagogy and will be even more important for the successful implementation of the new Curriculum for Wales.  According to Siraj and Kingston (2019), research in Australia as part of the Fostering Effective Early Learning (FEEL) project demonstrated that funding quality training for practitioners which focused upon the importance of children’s wellbeing, supporting caring, quality interactions, sustained shared thinking and being able to provide effective learning environments and experiences significantly benefited the children in terms of becoming more engaged in their learning and developing life skills.  Bottrill (2018) acknowledges that quality play with others allows children to learn necessary life skills such as respect, motivation, creativity and application, all of which link directly to the four purposes which are outlined in the new Curriculum for Wales (Donaldson, 2015).    
Wales, while there is evidence of improvement, scores significantly below the leading countries in terms of English, maths and science assessments at the age of 15 according to the PISA rating (MacDonald, 2018; MacDonald, 2019; Sizmur et al., 2018) and this has prompted the proposal for a new Curriculum for Wales.    Donaldson (2019) states that Wales is moving from a coverage driven curriculum to a purpose driven curriculum which allows education to move forward in a way that is beneficial for children in their needs, interests and skills rather than to be overloaded with information which is not relevant to what children need to learn in modern Wales.  Bannerjee (2019) similarly declares that the new curriculum has a focus upon learning itself, and not the product or outcome. Pearson (2020) states that Wales is on a path to transform children’s education with the introduction of the New Curriculum for Wales in 2022.   Donaldson (2019) proposes that the curricula reform has the potential to offer a much richer and satisfying learning experience for children and young people through a more imaginative,  open pedagogy. Additionally, Hayward (2019) maintains that the new curriculum will allow children and educators to learn together, co-constructing the learning to be relevant to the individual, the school and the local area.   
According to Schleicher (2020) the New Curriculum in Wales has set out the foundations towards a professional led, collaborative designed curriculum design, similar to China, Estonia and Finland.     Schleicher (2020) states that the OECD recognises that the curriculum has been co-constructed by a variety of educational professionals through pioneer consultations and networking, and while this may be what makes the curriculum a success, it is important to recognise that there are still some challenges to be aware of.  Cameron and Moss (2020) emphasise that government commitment is key for the success of curricula reform. Furthermore, Taylor, Rhys and Waldron (2015) states that reflecting upon the introduction, implementation and subsequent evaluation of the Foundation Phase framework can benefit curricula reform in the future.      
Schleicher (2020) reflects that the OECD recognises that there are potential barriers that may present during the implementation of the new Curriculum for Wales, and it is important that schools takes ownership and accountability and to become a learning organisation where children and adults learn together. Schleicher (2020) points out that an effective communication strategy will be key to the success of the implementation of the New Curriculum to ensure that there is a shared system leadership, and all involved need a sound understanding of their roles and responsibilities.  However, concerns appear to already be raised in relation to professional training.  Golding (2020) questions if the new curriculum can ever be successful when there is lack of clarity of what is expected from teachers delivering the new curriculum, and while he recognises that Wales has diverse communities, he considers that Wales should be delivering the same curriculum for all children. Furthermore, Evans (2022) considers that while the new curriculum has the potential to be transformative and inspirational, educators have had a very difficult two years due to the Covid 19 pandemic, and it appears that there has been a lack of (if any) guidance provided in preparation for the curriculum reform.  
The introduction of the new Curriculum for Wales in 2022 is an exciting time for Wales’ education system, however it is clear that preparation and training of staff must be prioritised if lessons are to be learned from the introduction and implementation of the Foundation Phase framework in 2010.  
Part 2
The Early Years Foundation Stage in England 2007 described that every child is unique, individually developing differently in all areas of development (Every Child Matters, 2007). The Department for Education (2021) stated in its guidance ‘Development Matters’ highlights that while it describes stages of child development for practitioners to use as guidance for assessment, it does recognise that these stages and ages of development are broad and will not always follow the same pattern.  The Foundation Phase curriculum framework in Wales (Welsh Government, 2015) also described that children develop in stages, but will follow their own individual pace. It states that practitioners must have sound understanding of child development and be able to plan appropriate learning experiences for them based upon their needs.  
The revisited Foundation Phase practitioner guidance (Welsh Government, 2015) explains that the framework is based upon key assessments throughout the child’s Foundation Phase education.  The assessments are used to develop a national baseline, in line with set outcomes across or skill ladders from different areas of development.  According to Grenier (2020) this type of observing and assessing allows for practitioners to check off their observations of children in line with outcomes, finding areas of development that may require further experiences to learn specific skills. Bottrill (2018) suggests that assessments are key to understanding children’s learning.  The Foundation Phase framework requests that practitioners carry out a range of observations regularly (summative assessment) and then complete the profile tracker (formative assessment) on a termly basis (Welsh Government, 2015).  The framework then asks for children to be provided with opportunities to learn and develop skills through a mixture of continuous and enhanced provision at the setting, using the indoor and outdoor environment.  However, Grenier (2020) states that this has the potential to create barriers for learning, as the practitioner may focus upon what a child cannot do, rather than encouraging them to practice what they can do, putting pressure on the practitioner and the child, preventing an enjoyable, unfolding learning experience.  According to Grenier (2019) the key for a successful curriculum is the practitioners sound understanding of the curriculum framework, the pedagogy they are working in line with, child development and the importance of observation and their role to enable development, it is not however beneficial to the child if the practitioner is focused upon moving to the next stage.  
The Foundation Phase curriculum set out to be a play based, child-led pedagogy, however this appears to not be in line with the formative assessments needed.  Waters (2016) notes that the curriculum had potential to challenge the predecessor approach to assessing in relation to age and stage, but questions whether the Foundation Phase has achieved this.  Waldron, Rhys and Taylor (2014) in their evaluation of the curriculum, found that practitioners appeared to use observation as a method to form their assessment evidence, rather than to discover children’s individual needs and interests.  According to O’Hare (2020) it is important that play within a play-based curriculum is not viewed by educators as a process toward an assessment driven or adult controlled intention. Ephram (2020) considers that the paperwork which is usually attached to observation and assessment is actually not important to quality early years practice at all.
Donaldson (2019) describes that Wales is moving from a coverage driven curriculum with set aims and outcomes towards a purpose driven curriculum which focuses upon progression, and states that set exams and assessments can have the potential to hinder individual progression.  According to Whelan (2020), value needs to be placed on the moment-to-moment learning gained through child led play, and that by focusing upon a certain aspect or goal can narrow the learning opportunities presented. Similarly, Ephram (2020) states that the most important factor of a child led practice is that practitioners have a sound understanding of child (and in particular brain) development. Whelan (2020) suggests that the learning experience will be deeper and enhanced if the educator follows a pedagogy which understands and tunes into children’s play and emerging learning processes, allowing a much broader opportunity for learning. Ephram (2020) considers that an enabling environment, and more importantly an enabling adult is far more beneficial to children learning and developing skills in the early years setting.  Whelan (2020) adds that responding to children’s individual learning processes is even more paramount following the Covid pandemic to support children’s long-term wellbeing effectively, in addition to learning skills and concepts.  However, in contrast, according to Armstrong (cited in Goddard, 2020) baseline assessments are required in schools to identify children’s individual areas of support needs.
Donaldson (2019) states that assessments until now have been used to place a verdict on an individual’s ability, whereas assessments in the New Curriculum will be used to support the child and the teacher together to create a learning pathway.  Bannerjee (2019) agrees and says that the New Curriculum moves away from the result and will instead focus upon the empowering learning experience.  According to Bottrill (2018) it is important to recognise and assess children’s individual assessments and stage of learning, as the practitioner will need to be aware of (and prioritise) the child’s next steps.  The new Curriculum of Wales (Welsh Government, 2022), states that assessment has three functions: to continuously support a child’s individual needs; to identify, record and reflect individual needs and interests; and to understand group progress over a period of time to help practitioners to reflect upon their own practice.  The fact that group performance appears to be significant to the curriculum questions whether teachers in schools may be tempted to group children in accordance to their abilities and not reflect upon individual development as first set out.  According to Defis (2018) the statistics published in the OECD PISA results can put pressure upon educational settings to achieve.  Furthermore, Bottrill (2018) notes that while grouping children in accordance to development can be practical sometimes, it can allow children to become blended in to their group and individual needs and interests may be missed.  However, Donaldson (2019) proposes that the curriculum reform in Wales will focus upon learning and not upon test results.  
The new Curriculum for Wales (Welsh Government, 2022) states that assessment should be a continuous, observational process, a cycle which will provide practitioners with the understanding of what is required from the environment and learning experiences they need to provide for the children.  Ephram (2020) proposes that a child led environment should promote planning in the moment, meaning that practitioners observe, assess, plan and scaffold learning in the moment that it is needed.  According to Welsh Government (2022b), the new curriculum will allow for a movement away from formal national assessments, with education settings to develop their own assessment process using the curriculums progression steps for guidance.  While it is encouraged for every setting to develop their own approach, there is concern that not all will be work consistently and then this questions whether this could result in gaps of quality and equality (Evans, 2022).    
Documentation of learning, observation and assessment are recorded differently in other countries and curriculums.  Ephram (2020) notes that a Learning Journey can be a beneficial recording tool, allowing for observing and documenting current stages and to plan and support for development.  The Te Whariki approach (TKI, 2022b) states that assessment is a valuable tool, and while Learning Journeys are a key part of the pedagogy, formative assessments also have their importance. Malaguzzi (cited in MacBlain, 2018) held the observation and documentation of learning as an important factor of the Reggio Emilia approach, and the use of evidencing learning through photographs, recording of the child’s words and the recording of any drawings or written word are all vital in demonstrating progression in learning and development.  Macdonald (no date) considered that the Foundation Phase curriculum previously declared to be inspired by the Reggio Emilia approach, yet the formative assessments required appeared to contrast this.  The new Curriculum for Wales aims to have a pedagogy inspired by other child led curriculums in the world, and therefore taking inspiration from how they document and record children’s development can offer inspiration in how practitioners begin to record children’s learning in Wales in the future.     
Part 3
The Curiosity Approach and the new Curriculum for Wales
The Curiosity Approach was formed by two experienced early years practitioners and setting managers Lyndsey Hellyn and Stephanie Bennett in 2017.  Hellyn and Bennett (2019) declared  they both felt concerned about the lack of play and social skills that was becoming more apparent in children attending their settings which they felt was due to the digital world we now live in and the lack of opportunity to explore and investigate through play. Both felt that the education system in the UK is very knowledge based and was designed over 200 years ago during the industrial revolution and that there needed to be more of a focus upon developing essential life skills and more importantly to feel a sense of nurture.  They created a pedagogy based upon children’s natural curiosity and an “inspiration receipe” (Hellyn and Bennett, 2022) taking influence from early childhood pioneers Steiner, Montessori, Te Whariki, Reggio Emilia approach and Pikler.  
There are three key elements of the approach.  The first is the learning environment, which Hellyn and Bennett (2019) state is the third teacher, as originally advocated by Malaguzzi, founder of the Reggio Emilia approach.  The second is providing loose parts and open ended resources to spark imaginative ideas, and the third is to provide authentic resources. Furthermore, the Curiosity Approach aims to create a sense of belonging, to value children’s rights and interests, and promotes children to learn to gain confidence and be trusted to take measured risk (Walker, 2022). The Curiosity Approach acts to support educational settings in embracing the ethos of the pedagogy and work towards transforming their settings and practice and gaining accreditation status.   
This week has seen the publication from Welsh Government (2022) guidance of the curriculum for funded non-maintained nursery settings in Wales.  This document embraces the four purposes of the new Curriculum for Wales and promotes the role of the enabling adult, the provision of engaging experiences and the importance of effective environments.  All of which appears to tie in perfectly with the Curiosity Approach vision.  
According to Welsh Government (2022), the new Curriculum for Wales will support children in becoming ambitious capable learners who will research and evaluate critically, will use questioning and enjoy solving problems, build upon their knowledge and skills and thrive upon challenge.  The Curiosity Approach provides a wide variety of loose parts and open-ended resources which they say creates child-led invitations to investigate, solve problems and make decisions (Hellyn and Bennett, 2019).  Similarly, Weinstein (2020) states that loose part play has no specific purpose and therefore use of the items becomes endless within children’s self-directed play. The new Curriculum for Wales describes the importance of practitioners and the environment to promote concept development through a sense of awe and wonder, igniting a desire to be curious and learn with the provision of broad, authentic materials (Welsh Government, 2022).  
The second purpose of the new Curriculum for Wales is for children to become enterprising, creative contributors (Welsh Government, 2022).  While loose part play can also support this purpose, Welsh Government (2022) suggests that children need opportunity to learn to think creatively, take measured risk, take on different roles and express their ideas.  The Curiosity Approach actively encourages practitioners to not shy away from experiences for the children because of the risk involved, and instead adopts a risk/benefit analysis approach, noting the importance of children having opportunity to build confidence through measured risky play (Walker, 2022). Role play is an important part of the Curiosity Approach.  Hellyn and Bennett (2017) declare that role play usually stems from children’s first-hand experiences from home, and therefore it is important that the setting has a home from home atmosphere with the provision of real life, authentic objects that would be found in the home.  Children need to be able to not only learn to handle and use these objects, but they will allow them to practice their creativity to role play their real life and imaginary worlds. Free use of playdough and a wide range of art materials to encourage creative expression are encouraged through the approach, with a focus upon the creative process and not the end product (Hellyn and Bennett, 2022).  
The third purpose of the new Curriculum for Wales is to support children in becoming ethical, informed citizens, which includes providing opportunity to be respect others and the community and world they live in (Welsh Government, 2022).  The Curiosity Approach takes inspiration from Steiner, and the focus upon connecting with nature and the rhythm of the seasons.  The outdoor environment is a key aspect of the pedagogy, with the promotion of developing gross motor skills and learning to take care of nature (Hellyn and Bennett, 2022). 
The new Curriculum for Wales has declared the fourth purpose to be children who are healthy, confident individuals, who are supported to become resilient, develop empathy and a positive emotional wellbeing, with strong values, spiritual and ethical beliefs.  According to Hellyn and Bennett (2022) they firmly believe in a holistic approach, in line with the strands of the Te Whariki woven mat, encouraging respect a sense of belonging throughout.  The Te Whariki approach promotes the nurturing of children’s physical and emotional health, and also the importance of relationships and communication (MacBlain, 2018).  The new curriculum will foster the unique culture and language of Wales and promote this throughout the learning experience (Welsh Government, 2022).    
According to Hellyn and Bennett (2019), a fundamental part of the Curiosity Approach is the learning environment, in line with the Reggio Emilia approach, it is classed as the third teacher, and encourages free flow indoor and outdoor play in line with the children’s interests. The new Curriculum for Wales also highlights the importance of the environment indoors and outdoors, describing it as a “driver for development” (Welsh Government, 2022, p.13).  The approach, according to Walker (2022) aims to provide an environment which is an extension of the home, and not a watered down version of school.  Welsh Government (2022) recognises that often the early years setting will be children’s first experience of being away from their home and notes that working in partnership with parents and families is key to supporting a positive transition.   Hellyn and Bennett (2022) encourage settings to give children a sense of belonging and security when they attend from their first day by incorporating photographs of the children and their families, supporting their emotional wellbeing from the beginning.  
The new Curriculum for Wales describes the practitioner as the enabling adult, an integral part of the learning process, modelling a joyful approach to learning, compassion and kindness, sparking curiosity, varied experiences and communication (Welsh Government, 2022).  The Curiosity Approach uses the Scandanavian word ‘Arbejdsglaede’ which means ‘happiness at work’, highlighting that the practitioners in early years settings have a responsibility to work cohesively with the team and promote a calm, respectful, happy culture (Hellyn and Bennett, 2019).
The new Curriculum as stated by Pearson (2020) is an exciting time for early years provision in Wales.  It will focus upon developing the skills that children will need for a successful future in Wales (Donaldson, 2019) and while this is a period of huge transition, if adopted by practitioners with courage, it will allow children and practitioners develop an exciting curiosity to learn together (Hayward, 2019).  This blog has only touched upon small sections of the new Curriculum for Wales and the Curiosity Approach, however it appears that this could be a partnership pedagogy to consider further.   
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