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	Targets
	How have you worked on this?
	An example can be found on:

	Target 1 -  Check your referencing technique, to work on this target by the next assignment please use this resource https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/Harvard-eng_v.1.2.pdf
	I have used the handbook for all of my references.
	Every reference.

	Target 2 - Ensure you use academic literature to further support your work.
	I have used academic literature throughout this assignment.
	I have used academic literature throughout this assignment.

	Target 3 - Proof read your writing so that it reads well and identifies what you want to say in an academic manner.

	I have proofread my assignment.
	N/A



An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards (professional learning standards).
Introduction
The purpose of this research assignment is to conduct an explorative case study to gain an in depth understanding that is going to help inform the practice of a qualified teacher, focusing on the qualified teaching standards, progression in learning and managing the learning environment. The research question for this assignment is “What is the relationship between the timing of the school day and the engagement with classroom activities in a year three and four classroom?” This research question interests me as after being on two Professional Teaching Experiences (PTE), it has concluded how important progression is in pupil learning and development. By researching the relationship between the timing of school day and they engagement to learning, I will gain a better understanding of ways that I can better manage the environment to ensure progress is being made throughout the whole school day. The aims of the research study are to analyse the relationship between the timing of the school day and the year three and four pupils’ engagement to learning as well as analysing if the engagement to learning differs between different groups of pupils. The objectives of this research study are:
· To interview students about what engages the pupils throughout the school day.
· To gain an understanding of staff perception about what which time of day is best for engaging students and why?
· To observe the pupils in the class over a couple of days to gain an understanding of the engagement to work in the morning and afternoon lessons.
This research study focuses on pupils’ engagement to learning as Berry (2020, p.1) explains that “engagement has been the subject of increasing attention in the field of education”. This research study aims to provide a better understanding of the relationship between the timing of the school day and pupils’ engagement to learning.

Literature Review
“The concept of “student engagement” is predicated on the belief that learning improves when students are inquisitive, interested, or inspired, and that learning tends to suffer when students are bored, dispassionate, disaffected, or otherwise “disengaged.””
(The Glossary of Education Reform, 2016)

Students who are engaged with their work in school will achieve a higher academic success (Promethean, 2022). Promethean (2022) also suggests that students who show strong engagement, are “less likely to fall victim to potential adolescent trouble”. This infers that students who are disengaged from their work will have a low academic success and are more likely to engage in adolescent trouble.

According to Schlechty, (2001) and Woolfolk & Margetts (2007), both engagement and motivation are looked at as very important for all students enhanced learning outcomes. Saeed and Zyngier (2012) agree as they link student engagement with student motivation. Although student engagement and student motivation are closely linked together, they are separate from each other, and they often get confused. 

There are a variety of definitions of engagement that have been suggested. Chapman (2003) explains that engagement is the students’ participation, cognitive and emotional commitment to their learning. Chapman’s explanation may be less reliable as it is not up do date. This explanation of what student engagement is from twenty years ago, whilst the Australian Council of Educational Research (ACER, 2008, p. vi) proposes another view that suggests engagement is a students’ involvement with different tasks and activities, that are likely to generate some “high quality learning”. The ACER’s explanation is slightly more up to date, only being from fifteen years ago. This explanation is from Australia, therefore it may not be useful to the United Kingdom, however, this explanation is from the Council of Educational Research, so, it is a reliable source of information.

Hawthorne (2021) implies that students that are motivated are far more likely to reach their full potential and achieve success. Hawthorne (2021) also believes that motivation is essential when it comes to effective learning and teaching. This implies that those students who are not motivated in the classroom, will not achieve success in the future. This source of information is up to date as it was released only two years ago. This is also a credible and reliable source of information as Hawthorne has worked as a classroom teacher, as an English subject lead, and also a specialist leader in education, with over 11 years experience in the sector.

After researching the importance of student engagement in the classroom, I decided to form the research question “What is the relationship between the timing of the school day and the engagement with classroom activities in a year three and four classroom?”. I decided to use this research question as I could not find an extensive amount of research about the relationship between the timing of the school day and student engagement with classroom activities. I also wanted to develop my understanding of strategies that work well, for student motivation and engagement, inside the classroom in order to use them in my own teaching practice.

Case Study
The research approach that will be used in this assignment will be Case Study research. This will help to gain an in-depth understanding of a complex issue in its real life context (Crowe et al. 2011). Stake (1995, p.237) describes a case study as “both the process of learning about the case and the product of our learning”. There are different types of case studies also. There is the evaluative case study where the aim is to find out how well something is working or whether it has worked as expected, the exploratory case study, where little is known and the principle purpose is to establish the ‘shape’ of the problem or issue and there is also the explanatory case study where the phenomenon in which you are interested needs to be unpacked; the connections between different parts of the issue need unravelling and the case study offers a route to explanation (Universal Class, 2022). This assignment will be using the exploratory type of case study. Thomas (2021) explains a case study using the ‘Lens Analogy’. There are three parts to the Lens Analogy. These are the Enquirer, the person looking at the case study, the Subject, for example, a “quiet child” and the Object, the concept of the quiet child. The Subject is the lens through which we view the object and the Object is the thing to be explicated and analysed.

Cronin (2014) implied that a case study is a legitimate research method that is suitable for both quantitative and qualitative research. One advantage of case study research is that it can see real life situations and directly test views in relation to phenomena as they unfold in practice (Flyvbjerg, 2006). Lindvall (2007) agrees with Flyvbjerg and states that one advantage is that case study research provides a detailed analysis in the individual case. The ‘best’ use of case studies is to add to existing experience and improving humanistic understanding, according to Stake (1978). Merriam (2009) argues that case study research allows the enquirer to get the subject and object of the case study through both direct observation in the natural environment but also because the enquirer gets access to the subjective factors. It also illuminates and provides insight which means that it will expand the case study readers’ experiences.

Stake (1978) argues that “It is widely believed that case studies are useful in the study of human affairs because they are down-to-earth and attention-holding but that they are not a suitable basis for generalization”. Another limitation to the use of case study research is the researcher bias. It may influence the case study, and it is also difficult to replicate as well as being time-consuming and expensive (McLeod, 2019). 

Research Methods
In order to conduct research on “What is the relationship between the timing of the school day and the engagement with classroom activities in a year three and four classroom?”, a range of research methods will be used. 

Driscoll (2011, p.160) implies that observations have helped to lead to some of the “most important scientific discoveries in human history”. One strength of the observation research methos, is that it can be used for nearly any topic area or subject matter (Driscoll, 2011). Driscoll (2011) suggests that there re two types of observations that can be carried out. These are participant observation, as well as unobtrusive observations. Participant observations occurs when the research may get involved with the participants of the observation. On the other hand, unobtrusive observation is when the researcher does not get involved with the participants, but instead record the participants’ behaviour. Another strength of the observation research methos is that observations happen in the natural environment (Prasanna, 2022). The participants continue their tasks as they would do if the researcher was not there, and they will not feel uncomfortable as they are still in the natural environment. 
Prasanna (2022) also explains that one limitation of using observation as a research method would be that not everything is observed. When observing a class, there are a lot of students doing different things around the classroom. This can mean that little things that occur can often be missed by the researcher if they are observing something else at the same time. 

When carrying out the observations in the class, the Leuven Scale will be used to measure the students’ engagement. Emotionally Healthy Schools (2019) explains that the Leuven Scale was created by Dr. Ferre Laevers and it is a five point scale that measures well-being and involvement. There are two separate scales to show both well-being and involvement, and for this research assignment, the scale that will be used is for pupil involvement. Level 1 shows extremely low involvement, level 2 shows low involvement, level 3 shows a moderate level of involvement, level 4 shows high involvement levels and finally, level 5 shows an extremely high level of involvement. 

Another research method that will be used for this research assignment will be a semi structured interview. A small group of students (See appendix 6 – for a blank copy of the questions) and the staff (See appendix 5 – for a blank copy of the questions)  in a year three and four class will be interviewed. Luo and Wildemuth (2009) suggest that semi structured interviews are a very useful research method to collect data of a wide variety. Fylan (2005) describes a semi structured interview as a conversation. When carrying out a semi structured interview, there is a list of questions for the researcher to ask and also to have a good idea of what it is that the researcher would like to find out. These questions may change during the course of the interview as the conversation may vary between each participant.

There are many strengths and advantages when it comes to the research method of semi structured interviews. One strength of a semi structured interview is that it can open up a form of two-way communication. They also allow time for the participants to respond in as much time as they need. Another advantage of using semi structured interviews is that more in-depth information can be provided by the participants as they allow for open-ended questions (Fuel Cycle, date unknown). On the other hand, not all interviewees make great participants. Some of the participants may find it difficult to engage in conversation (Hatch, 2002, Watkins 2012). In order to carry out a semi structured interview, a certain level of prior study will had to have taken place as the questions in the interview will be based on previous knowledge of the topic area (Wengraf, 2001, Kelly 2010). 

The interviews that were carried out for this assignment consisted of both open-ended and closed questions. There are closed questions in the interviews as it required a yes or no answer, and by getting either a yes or a no for the closed question, the next question that follows could differ. Open-ended questions are used during the interviews to get opinions of both the staff and the students.

Another research method that will be used during this assignment will be workbook scrutiny. By looking through the workbooks of a focus group of students will help to show how engaged they were during each lesson of the day. As stated previously, when observing, all students may look like they are busy, when instead they could be disengaged with the lesson. Workbook scrutiny allows the researcher time to reflect on the learners work and the students’ engagement with the work. Notes will be made, about the work in the students’ book, to see if the students were actually engaged with the activities.

Data Presentation and Analysis Method
When observing the students complete activities throughout the day, I sat at the back of the room and I observed the whole class. I feel as though this did not work very well as I could only see, clearly, the work of the students that were sat near me. Although the majority of the students looked engaged in the activities in front of them, I could not see the work the work that every students was carrying out. In the future, I would observe a focus group of mixed ability students. Doing this will allow me to have a better opportunity to see everything that that group of students is doing. I will notice and observe more when only focusing on a particular group of students.

When conducting the interviews for both the staff and the students, I believe that the bank of questions that I had worked well. The staff that were interviewed provided me with clear answers and this was easier to see after I transcribed the interviews. For both the staff, and the student responses to the interview questions, I transcribed them and then coded them. Coding the answers helps to see the common answers from each interview (NFeR, 2013, p.11). When coding the interview responses, I identified themes and patterns and reviewed them to generate a thematic map of the analysis (Braun and Clarke, 2006). Next time, I think that it would be better to interview more staff member and students from other year three and four classes. This would help to generate a more general view of engagement through the school day.

Using workbook scrutiny as a research method, I believe, worked well. After carrying out observations and realising that I could not see every students’ work, I believed that using workbook scrutiny would be very beneficial to me as a researcher. I looked through the workbooks of many students to see how well they had engaged with the activity that was set for them to carry out. From looking through their books, I could see that not everybody was as engaged with the lesson as I had previously thought that they were, when doing an observation. In the future, I would like to ask some pupils some follow up questions about the work that they had finished, what they had learnt in the lesson, and how engaged they thought that they were.

Ethical Considerations
Before any research takes place, I will gather consent from staff members and parents before asking for assent from the students. Following the British Educational Research Association (BERA) guidelines (British Educational Research Association, 2018), a letter will be sent to the parents of the pupils, explaining what will be taking place and how the data will be collected. On this letter, they will have the option to give consent to their child in taking part in the research. Once the letters from parents have been returned, the students will have an explanation about what the research is, and they will then be asked for assent whether they want to be part of the research that is taking place. Staff members will also be asked for their consent to take part and have data collected in the research study. All participants will be made aware that they will be given the option to opt out or withdraw from the research at any time, meaning that any notes made on them will be withdrawn from the research study. 

Before any research takes place, the participants will be made aware that anything they say will be confidential, unless they give a cause for concern, in line with safeguarding policies. A coding system will be put in place so that any notes or data that is collected will refer to the participants as Child A, Child B or Staff A, Staff B. To help keep anonymity during the research study, the school’s name will also be kept anonymous in the data. A laptop will be used to take notes from interviews and questionnaires so that the data can be saved on a password protected OneDrive file. As well as this, any personal data will not be taken off of the school grounds. The data will be stored until the completion of the project and then deleted. In accordance with the Data Protection Act (DPA) (2018), participants will have the right to ask to see what data is held relating to them, and this data will be deleted immediately if the participant requests this, in which case the data will not be used in the project. Any unnecessary raw data will be deleted or destroyed immediately. School policies and BERA guidelines (2018) will be followed over the course of the research study.

Discussion and Findings
For this research assignment, two observations were carried out. The purpose of the observations was to see the level of engagement throughout different times of the day. The Leuven Scale was used to measure the level of engagement (Emotional Healthy School, 2019). The observations were carried out in the morning (See appendix 3) and in the afternoon (See appendix 4). 

The observation that was carried out in the morning, was on observation of a literacy shared write lesson. It was evident that the students were still a little bit tired and not fully focused and engaged with their activity. The lesson had been carried over from the previous lesson and they jumper straight into it. There was no reminder of why they were doing the shared write which gave the students no purpose or reason for doing the activity. As the lesson went on, the students became slightly more focused and began answering more questions that the teacher was asking. By the end of the lesson, the students were less restless and they became more energised as they were aware that it was time for break.

The second observation was carried out during afternoon, during a topic lesson. This topic lesson was split into four different activities and the lesson would be carried out over two days. This means that in this lesson, the students would do two activities and they would then do the other two activities in the next topic lesson. At the beginning of the lesson the teacher provided a hook to the lesson. This immediately engaged most of the pupils as they went to their first activity. The groups with the teacher and the LSA were focused. This may have been because they had a staff member with them, to keep them focused and engaged on the activity. The first group that was completing the independent activity were disengaged and did not complete the activity fully. When the students swapped activity, the teacher spoke to the whole class and reminded them of the hook. This helped the second group of students, that were working on the independent task, become more engaged with their activity.

Also, for this research assignment, the staff in one year three and four classroom were interviewed (See appendix 7 for their responses) as well as some of the pupils (See appendix 8 for their responses). When interviewing the staff, they helped to provide an understanding of what strategies were already put in place for the students’ engagement. Both of the interviews mentioned the reading interventions that help some of the pupils that may get disengaged during the morning. After observing the school day, it was clear that some students would be taken out of the class, when they became disengaged to read, and when they came back to class, they were ready to join back in with the activity. The staff interviews also showed how important these strategies are throughout the whole school day. Both of the interviews comment on the students becoming more tired and hungry as the day goes on, therefore engagement deteriorates. They also show that it is not necessarily the timing of the school day, but instead their motivation to do the work (Saeed and Zyngier, 2012)

When looking at the students responses, it is clear that they prefer to learn in the afternoon, although their reasons why differed. Even though the student participants said that they think that they learn the best in the afternoon, they all agreed that they are more interested in the work that happens in the morning. Overall, the students provided similar results although their reasoning for each answer varied. Next time, I would like to interview more of the students.

After observing the students throughout the day, looking through the books of the students helped to fully understand and see the level of engagement that each of the students showed. After using workbook scrutiny, it became clear that most of the students were engaged with the activities throughout the school day, and had completed the work by the end of each lesson. However, there were some students who seemed to be engaged with every activity, when carrying out the observation, but after looking through their books to see their work, it was clear that they did not engage well, with the activities. 

Conclusion
To conclude, the research methods used for this assignment were useful in order to collect evidence, to further the understanding of the research area. The research method of interviews helped to get an insight into the views of both staff members and the year three and four pupils about the students’ engagement to classroom activities throughout the school day. The use of an interview allowed time for the researcher to watch facial expressions and body language when asking questions. This was particularly useful when it came to interviewing the pupils as they may find that they would answer questions a certain way, to try and say the correct answer. To help generalise the interview more in the future, students and staff from across the whole of year three and four could have been interviewed, not just from one class. This would have helped as it would provide answers from across the year, rather than just from one class. 

The observation research method worked well as I could see the motivation and engagement of each of the students throughout the day. In the future, it would be beneficial to observe classes across year three and four, not just one class. This would help to generalise the results. 

Looking through the work that the students complete also helped to gain an understanding of the students’ engagement to each of the activities throughout the school day. All of the research methods that were used, has helped to achieve the listening to learners qualified teacher status. This is because it demonstrated a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning. This research also helped to achieve the qualified teacher status: Learning Outcomes and Well-being. This is because it showed an understanding and awareness of how high-quality learning experiences and performance outcomes lead to improved learning and a heightened sense of well-being. 

Recommendations
After conducting this research, I have found it extremely important to have the students motivated to do the lesson. Motivation helps to keep students engaged in the lesson activity. Including a ‘hook’ at the begging of a lesson or topic helps to keep students motivated. It gives the students a reason, it gives them a purpose, for completing the activity. Diede and Risby (2021) describe a lesson ‘hook’ as an engaging way to get the students’ attention before a lesson. A ‘hook’ is also a great way of connecting background knowledge, as well as incorporating a real-life authentic context. 

Another recommendation is to do what works well for your class. Not every class is the same, therefore, different strategies work for different classes. In order to get the attention of your class, there are many strategies that you could use. One example could be ‘Un, dau, tri, llygaid arna i’, and another could be ‘Macaroni cheese, everybody freeze’. A strategy to help bring the pupils’ attention back to the teacher, to re-engage them, works well. Finding one that the class like and listen to will help them to re-engage quicker.
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