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Question: referring to theme 3, resource 3 of the tool kit: welcoming families to engage with school: Face the challenge together: family and community engagement school kit for schools in Wales, critically explore how increased parental engagement to help overcome barriers to inclusion (w9, 2016).

The following essay will explore the need for parental engagement within education through referencing to policies and practice. There will also be a focus on practice in an educational setting with historical consideration to developed inclusive practice. In 2002, Estyn developed effective practice which listens to pupils needs improves standards in schools across the board, in Wales and England. The author will discuss children with an Additional Language or EAL as a focus group and as a result of this not being their first language their inclusion within education is a potential barrier for the child and their parents. The author’s school’s current policies are as stated (2017-18) “requires that active involvement of everyone concerned to ensure equality of educational opportunity and access. Promoting the well-being and achievement of all children and young people”.

Historically in education the inclusion of all pupils changed dramatically in 1994 with the Salamanca report. This world conference of special needs called for change and for inclusion to be the normal way for education to be introduced moving forward. The framework stated (1994);

the guidance principle of which ordinary schools should accommodate all children, regardless of their physical, intellectual, social, emotional, linguistic or other conditions. All educational policies were to be that disabled children attend the neighbourhood school as if they did not have a disability. 
This implemented a significant change in the way schools teach. It suggested and encouraged more focus on the need to adapt the environment to the child and not the child to the environment.

It has be the case over many years for the majority of schools that they struggle to meet parent’s expectations and to keep them involved and engaged in school life is a challenge faced on a daily basis. Within schools there are many toolkits of practical strategies and creative ideas to inform school teachers who wish to develop parental engagement in the context. (DfES/2011). The special needs and disability of practice green paper is all about the importance of parental engagement it states (2011) that all forms of positive parental interaction are important and can have a positive impact on a child’s learning, behaviour and attendance. Positive communication is essential for such strategies to succeed. The best approaches are tailored to specific parental needs, and the context is essential factor when considering parental engagement strategies The main focus of school A is on parental engagement so by being engaged learning in the process which is a change of thought from pass parental involvement.

One of the barriers of parental involvement is that as families are working they cannot attend school because they are in work or may not have an extended family support network. Also the structure of secondary school is different the way in which for example home work is completed and checked, school activities, choosing the subjects to take at exam level. This compared with relationship parents have with the primary school teacher, for example parent reading groups or extra-curricular activities.
Epstein (2001) who developed the theory of overlapping spheres of influence stated; 

 there are three major context in which children learn and grow these are school,child,community and six types of parental involvement parental involvement,paretal communication,volunteeringlearning at home, decision making, collaborating with community. 
It seems to the author that one of the main barriers is that of parental lifestyles and the changes which seems to affect positive parental engagement.

When a child enters education this meant they were to be included no matter what background of needs. The introduction of the Equality Act (2010) stated “to protect and make illegal the discrimination against children and protects the rights of the child, person with disabilities, including the rights of the child and young people”. A key transition point is when a child moves from one school to another whether this is natural progression due to age of the child or transferring from another area. The author’s school has put into practice equitable support for these families from diverse backgrounds. Parents play a crucial role in supporting their children's learning and levels or parental engagement is consistently associated with children's academic outcomes. Government best practice (2011) states that “a broad interpretation of parental engagement is adopted, which includes learning at home, school/home, communication, in school activities, decision making e.g. (being a governor) and collaborating with the community”. The author suggests this can be very difficult when a language and cultural difference is a barrier to both the child and parent. Tomasevki’s four A’s right to education framework can be applied to any country these are as follows

“Availability (skilled staff, resources), Adaptability (educational experiences, educational provision), Acceptability (good experiences, environment), Accessibility (barriers, obstacles)”. The author agrees that all four of these need to be in place for a child to overcome and access the curriculum fully to enjoy and feel appreciated and a valued member of school society. Also Maslow argues a child needs to feel like they belong somewhere in education and the author agrees that this is fundamental to educational achievement and success.

Within the author’s school there are many children whom have transitioned into the educational system with both cultural and language barriers. Both the children and their parents have come from different cultures for example, Poland. This can be a barrier to learning for a child and with only a few children speaking the same language this can be a barrier. Furthermore, peers who do speak the same language as the child may not necessarily be in the same year group as them. Within school A there is only one 1:1 Polish speaking teacher who is able to converse with both parents and children. The lessons have to go back to basics and cue cards with both English and polish words are given which includes an image. The child is fully immersed in the classroom setting and picks up cues from watching and listening, this is thought to be the right way to move forward. However, the polish school system works differently to Wales and England. Their school intake is January 6th to December 21st for which year group your child will enter. In Wales it’s the 1st of September from one year to the 31st of August the following year. This may result in a child already in a higher year being put down a year or even being put up a year and the child not being able to understand why this has happened. When a parent who has this barrier of language and cultural difference to the area attends a school with a child for a parents meeting this meeting may be very difficult. If the polish speaking teacher is unavailable to attend this meeting then communication between the school and parents may be difficult. It may seem like the school is not helping the parent and to the teacher it may be assumed that the parent may seem unable to help their child progress. Furthermore, some parents may have higher expectations of their child than the reality of the progress the child is making due to EAL barriers. For example, in some cultures education for boys is more important than that of girls. However, if the aspirations of the parents are high for a child it will raise their child's aspirations and achievements over the longer term. 

The author school promotes parental engagement by printing letters in a child's first language so parents are aware of school rules, trips and improvements as well as their child's reports. School A tries to improve prompt and greater parental engagement through text message alerts which is at little cost to the school. The level of help any child receives financially is based on the government’s 6% package to a school within the school year and the number of children receiving free school meals. This also brings in further funding for extra lessons. If this money has already been devolved into these interventions there may not be any funding left for the child until the following financial year.

The writer has also observed the way in which we welcome a parent and how welcome they feel in a school can change how to parent engages with their own child's school.

The parent may feel that the teachers are so important that they don't feel they are at the same level as them. Also the teachers may feel that they cannot relate to these parents as much because they are not on the same educational level. This may result in the parents not feeling a part of the school or the wider community. In this case it's important for a school to create a climate and structure that supports family involvement. Such as educational trips in which these parents can be involved and can meet other parents. Also to provide the families with a list of skills for each subject at their grade level so they do not become overwhelmed. Furthermore, to have family hopes and concerns meetings to work together to address concerns and set students achievable goals. After all it is the voice of the child that counts. It is also important for schools to try and have a staff member present that speaks the native language of the child and their parents. However, this can be another barrier as more diverse cultures enter the school system for example the writer’s school has had numerous children from Syria enter the system and from the writer’s observations it has been increasingly difficult to locate and utilise staff who are fluent and familiar with these children’s native language. 
Amartya Sen’s capabilities, model (1980) focuses upon “the moral significance of the individual's capability achieving the kind of lives they have reason to value: focus exclusively on subjective well-being or the availability of means to a good life”. This is school A’s aims for each child to achieve goals and its main focus is a child's wellbeing. As each individual can differ greatly and the circumstances of their background can impact on their desire to want to achieve in school, it's important to have parents support and guidance as well as school to work together to reach these achievable goals. It's also important for parents to encourage their child to do homework and schools now have a new way of accessing this through their own devices on Google classroom. However, not all children are able to access this at home. The author works with several children but only two of these are able to access this work from home because they are unable to afford this expensive ICT equipment. Neither do they have a phone with the capability to access this. If they do not complete work they are not allowed on trips or given a detention through a situation they cannot solve due to financial hardships. School does have a base room in which staff can help with these homework tasks. However, with lessons also being given in this room it is not always possible to complete all the homework tasks. It then falls on the parent to help their child as best they can.

F.A.C.E Wales (2015) encourages education in a less conventional way by accessing education through “farming and food sectors to inspire engage and mobilize farmers and teachers about the value of farming and learning context. They provide training and resources for teachers and help navigate the world of education and support them in working with schools”. This links with successful futures which is the new curriculum within Wales which is to be a sustainable development and global citizenship and outdoor learning in Welsh. The author accepts this is a big step in the right direction and it links with the types of jobs in and around Wales. However, this could lead to job stereotyping not expecting a child to be academic and be a more hands on learner. So the types of learning for these children may stop them believing they can do other roles in society and not just that of a manual job such as a farmer. 
Skinner’s (1990) theories of operant conditioning states “Continuous reinforcement for good behaviour is the key, he did not advocate punishment it was behaviour and see what the consequences to this behaviour was”. In this way the subjects have positive reinforcement and good behaviour is rewarded. It's also true as teachers can sometimes stereotype people when they come into school with their child and this can be unconsciously. This can be because of a past experience or because of our own social and emotional upbringing and the same can be said of the families attending schools with their children. As bad school experiences for the parents can impact on how they relate to engage with their child’s school and education. This unconscious barrier alone can have an impact on a child's success in education. Therefore, if we do not continue to educate our children in a social setting and accept people for whom they are. It is the case that they will face such barriers throughout education.
In conclusion, the author has learnt through reading and observations within her own settings there are many internal and external influences that contributes to a child's success within education and that it is key for parental engagement throughout this. In addition, the way in which we view a person and how well we are able to integrate not only the child but the parent makes a significant difference to the child’s learning outcomes. Therefore, the author concludes it’s a collaboration of all of these external and internal influences and agencies that help a child become a well-balanced and happy member of a social and wider community.  Furthermore, the author concludes in the future resources and strategies need to be assessed and delivered to successfully meet the needs of children with EAL needs. Most importantly in the form of having a key worker or named person within the school environment that speaks and understands their native language and that they can have access to when required, not just in certain lessons as the author has observed. 
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