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Example 1 – peer feedback – firework pictures.  

This is a screenshot of part of my lesson plan in which I used an afl strategy.                                                                      
This example shows where I used peer assessment/feedback after a firework                                                                      
craft activity. Children had create their own firework picture using the materials                                                               
and resources provided to them. This gave them choice and freedom for their                                                                
work which meant that every child's picture would be different. For example, I                                                               
done this to avoid having a class full of firework pictures using chalk. This meant 
that when it came to peer assessment they would be looking at their peers work 
with different elements to their own. An adult sat with the children to support this 
activity and guide them on how to peer assess at the end of their finished product. 
For the peer assessment I gave a sentence structure to help the children know 
what they were looking for and how to answer as they had not done this before. 
Children were put into pairs in order to so this. I found this was very successful and 
children were able to provide positive feedback about one another's pictures.  

Example 2 – questioning  
During placement I started to consider my use of questioning and incorporate it 
into my planning to ensure tj=hey were effective. Here is a snapshot of a lesson 
plan and some of the questions I included. Although I tried to use open-ended 
questions to encourage critical thinking, some closed questions still had to be used. 
This was so I can assess children understood what was being taught as I went 
along. And in the example some maths questions had to be closed in order to 
receive the correct answer to the question.  

Example 3 – self assessment – thumbs up/down.  

I decided to incorporate self-assessment method during my lesson. I introduced it 
to the children during an introduction by answering questions and then answering 
using thumbs up/thumbs down. I asked closed questions such as do you like 
apples? Do you like dogs? Etc. This got them used to putting their thumbs 
up/thumbs down. This method was then used throughout the lesson to check 
whether children understood the task and what they had to 
do during each activity in the main session. This gave the adults supporting the 
children an indication of who understood and what children may need further 
support. This was very successful as it was age appropriate for the children and we 
were able to identify when a child needed support. It showed that children as 
young as 3 and 4 could self-assess themselvesand if they understood what was 
being asked of them.  
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Example 1 – graph – whiteboard – maths introduction

This example shows how DCF was incorporated into a maths introduction. I used 
the use of computer software J2E graph and the interactive whiteboard in order 
to introduce how to create a graph to the children. Beforehand, to make the 
introduction interesting and engaging for the children, I got them all to vote for 
their favourite dinosaur, which was our theme for the week. They were 
automatically engaged when they all wanted to find out which dinosaur was the 
class favourite. This meant that they were ready to learn about how to make a 
graph and were 
very enthusiastic. Children were encouraged to come up to the computer and 
(with support) input the data into the graph. This introduction was very successful 
as children were able to respond to questioning about the graph both open and 
closed questions.  

Example 2 – science lava experiment

This is an example of a lesson plan for a carousel of activities. The main focus 
tasks included maths, literacy, science (knowledge and understanding of the 
word) and creative development. Within the science activity there was an 
opportunity to incorporate the cross-curricular responsibility of literacy as 
children had to follow simple step instructions to carry out the science 
experiment. They also had to choose the correct equipment they would use 
which give them an extra challenge and encouraged problem solving skills.  

Example 3 – cross curricular target  

This is a screenshot from a lesson plan which followed my weekly target of cross-
curricular themes and responsibilities. I gathered ideas for my lessons from a 
termly planning mind map that took place at the beginning of the term. Their 
topic at the beginning of term was 'Earth'. This is where children put forward their 
ideas and questions of what they want to learn about and specific questions they 
had. On this mind map the children had written they wanted to learn about 
dinosaurs and volcanoes so I used their ideas and put them forward into my 
planning. I then planned a carrousel of lessons based on dinosaurs, ensuring 
cross-curricular themes and responsibilities. The carrousel of lessons were 
planned for a nursery/reception class.  For example, during the carrousel a focus 
task included a science experiment where the children followed instructions of 
how to make their own lava within the volcano. This provided cross-curricular 
responsibilities because even though children seen the activity as a science 
experiment,t hey were using literacy skills by following instructions and numeracy 
by using the right amount of ingredients to make the lava.  Below is an image 
taken of the term planning mind map created by the children with support.  
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Example 1 - Challenge cards

Here are some images of the challenge cards I created. These were 
placed around the enhanced provision areas around the classroom. 
These gave children a focus when they were sat sa station and gave 
them a challenge to work towards. Children were enthusiastic and 
took on the challenges. However, some children took the challenge 
in different perspectives and used their imaginations on how to 
complete these. This was thrilling to see how children can use their 
own knowledge and experiences to interact with one another in 
order to complete the challenges between them and without adult 
support.  

Example 2 – collaborative learning – group work focus task  

This lesson plan incorporated collaborative learning as children 
were set into groups of 3 or 4 for each task. This was tricky at first 
to ensure children were grouped correctly with a range of abilities. 
I made sure I liaised with the class teacher to choose the groups 
carefully. This paid off as during the activity the children were able 
to learn off each other. For example, the ephemeral art challenge 
showed off collaborated learning as children worked very well 
together to create a dinosaur out of materials on the yard. The TA 
leading the activity said that there some natural leaders within the 
task but still made sure they asked all children in the group what 
they thought would be the best thing to do and how they could 
achieve parts of the dinosaur by discussing shapes and textures 
they needed to look for. Lower ability children in the group also 
coped really well as the groups were small and were not as 
overwhelming as being put in a bigger group.  

  

Blend of approaches that promote problem                                  
solving, creative and critical thinking.
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Critical reflection   
 
Effective and good quality teaching is essential to children’s learning and 
development (Coe et al., 2014). As a student teacher I recognise the importance to 
implement effective teaching strategies and methods into placement in order to 
achieve student outcomes. Donaldson (2015) has set out twelve pedagogical 
principles for effective teaching and learning in his new draft curriculum ‘Successful 
Futures’. This critical reflection will focus on three of these pedagogical principles 
and how they have been implemented into practice. Furthermore, I will include 
further recommendations of how I will improve my practice to ensure effective 
teaching.  
 
 
Principle 1 – Good teaching and learning means employing assessment for 
learning principles.  
 
Donaldson (2015) highlights the importance of assessment for learning (afl) and how 
it can provide regular feedback in order to make adaptations to teaching methods or 
materials to meet children’s individual needs. Black and William (1998) agrees with 
this and adds that assessment for learning methods can also raise the standards of 
learning and achievement. Assessment for learning can encourage children to 
become more active in their learning and start to think about where they are, where 
they are going and how to achieve it (Hattie, 2012). 
 
At the beginning of my first placement block in PTE1, I considered assessment for 
learning methods and identified which ones were appropriate for the age range I was 
working with, which was nursery and reception children. However, as I started to 
plan lessons I realised that different assessment for learning methods and strategies 
could be used depending on the type of lesson. I decided to incorporate the use of 
questioning, teacher and peer feedback and pupil self-assessment into the planning 
of lessons to ensure a range of methods and strategies employed. 
 
During the first week of placement I planned a firework craft activity which can be 
referred to in afl example 1. During this lesson the children had to create their own 
firework picture using different resources and materials of their choice. I included an 
afl method of peer assessment at the end of the exercise. This is when the children 
would have the opportunity to verbally comment on each others pictures and express 
their opinion about their peers work. Black and William (1998) make it clear that peer 
assessment is valuable and encourages children to learn from and support each 
other. Peer assessment also gives children the opportunity to talk and discuss their 
work further (Topping, 2009). It’s important to note that children need to be 
supported and guided in order to be able to give valuable feedback, especially if it is 
being introduced for the first time (Smith and Higgins, 2007). Taking this into 
consideration, I gave the children a starting sentence to help them to structure their 
feedback. According to Hattie and Timperley (2007), giving children the correct 
structure and language to follow can lead to more effective peer assessment and 
feedback. I found that giving children this structure worked really well and the 
children were all able to give some positive peer feedback about someone else’s 
work. Hattie and Timperley (2007) suggests that positive feedback can raise self-
esteem and confidence in pupils and give them higher motivation to learn. 



Donaldson (2015) also believes that children benefit from engaging in peer 
assessment as it helps them to think about their peers performance of a task and 
make a judgment against the success criteria.  
 
When planning my lesson planning I also considered the use of questioning and 
where to use it in my lessons. Questioning can be an important tool within the 
classroom to help identify where children are in their learning, and any gaps in their 
knowledge (Cao, 2016). However, Delcourt and McKinnon (2011) state that there is 
no substantial training for teachers and pupils in the development of questioning 
skills. Research suggests that the use of open-ended questioning can encourage 
children to extend their thinking and use higher order thinking skills (Wasik and 
Hindman, 3013). I took this into consideration when planning my lessons and 
incorporated open-ended questions where appropriate. These examples can be 
seen in afl example 2. However, there were times during my lessons where closed 
questioning was essential in order to gain a straight forward answer. 
 
Rowe (1974) highlighted that giving children wait time after asking a question 
provides better quality answers as children have time to process the question and 
think of a response. Stahl (1994) found out that teachers usually only pause between 
0.7 and 1.4 seconds after asking a question. He recommended 3 to 5 seconds of 
wait time is appropriate for children to be able to provide high quality responses 
(Stahl, 1994). During placement, I tested out this theory, especially when asking 
open-ended questions and I noticed it had a positive outcome. I recognised that not 
only did it allow children to have time to process the question, but children gave me 
an extended answer rather than just a few words. I also paused when asking 
questions to the whole class. I noticed that pausing for longer gave all the children 
an equal opportunity, and by doing so, the children that do not usually put their hand 
up, started to have the confidence to participate and try to answer questions.  
 
According to Brown and Harris (2014) self-assessment should become more of a 
skill for children to use throughout their learning. Children should be scaffolded on 
how to self-assess as they progress though their school life (Brown and Harris, 
2014). Donaldson (2015) agrees with this and adds that self-assessment will give 
children ownership and responsibility of their own learning. If children are able to 
self-assess themselves and identify where they are at, and where they want to be, it 
will also lead to progress in the key cross-curricular responsibilities (Brown and 
Harris, 2014). Children should be able to reflect on their own learning and progress 
and identify where they need to develop across all areas of the curriculum 
(Donaldson, 2015).  
During PTE1 I decided to use self-assessment to identify children’s understanding of 
tasks. To do this I introduced thumbs up, to show when they understand, and 
thumbs down when they were unsure. This strategy was more appropriate for the 
age range I was working with. This can be referred to in Afl example 3. When put 
into practice, found it was a simple and effective way to engage the children and 
obtain a response. 
 
 
To build on this I would gradually introduce more open-ended questions to ensure 
children are challenged. Also, giving children sufficient time to reflect before 
answering. As they become more confident, gradually phasing out the thumbs up, 



thumbs down response and introducing new strategies. According to Rosenshine 
(2012) it is important to introduce new material to children in small steps, otherwise 
they may become overwhelmed.  
 
 
Principle 2 – Good teaching and learning regularly reinforces Cross-
curriculum Responsibilities, including literacy, numeracy and digital 
competence, and provides opportunities to practise them.  
 
Cross-curriculum responsibilities will be statutory and include literacy, numeracy and 
digital competence (Donaldson, 2015). These should be embedded within the Areas 
of Learning and Experiences to maintain the focus throughout and encourage natural 
application (Donaldson, 2015). Donaldson (2015) places a high emphasis on how 
the future is changing for young children and how technology has become a part of 
everyday life. He identifies the importance of children becoming digitally competent 
and that this should be embedded across the curriculum within the Areas of Learning 
and Experiences (AoLE’s) (Donaldson, 2015). According to Welsh Government 
(WG) (2018) digital competence should be seen as digital skills which can be 
transferred to the world of work and not to be confused with ICT alone. It also states 
that children will become creative and critical thinkers which links in with Donaldson’s 
four purposes (Donaldson, 2015; WG, 2018). However, teachers will need support 
and training on the use of new technology in order to use it effectively in teaching 
(Education Endowment Foundation, 2019).  
 
During PTE1 I have incorporated these cross-curricular responsibilities where 
possible. However, there were times I struggled to include digital competence as 
there was a lack of digital equipment and resources in my placement school. To 
overcome this barrier, I decided to do a whole class introduction with reception to 
introduce their main maths activity which was to create a graph with the use of 
computer software and interactive whiteboard. I was able to introduce graphs by 
using the J2E software on the computer and display it on the whiteboard for them all 
to see. I encouraged the children to come forward and be involved in completing 
each step of creating the graph. This helped them gain practical experiences using 
the computer while being able to see it visually on the whiteboard. Parts of this 
lesson can be seen in the cross-curricular example 1. Later on in the main session 
children were able to put into practice independently what they had learnt in the 
introduction and create a graph using the resources provided to them. According to 
Education Endowment Foundation (2019) use of digital technology should be used 
to supplement teaching instead of replacing the traditional approaches. It also 
suggests that technology can have considerate learning gains and progress 
(Education Endowment Foundation (2019).  
 
During PTE1 the use of carousel allowed me to cover many Areas of Learning in one 
session by setting up different stations around the room. The stations included focus 
tasks, enhanced and continuous provision where the children would move around 
the room to complete each task. However, a carousel would sometimes last a week 
to ensure children had enough time to complete each station, especially the focus 
tasks with support from an adult.  
 



During a science experiment planned there was cross-curricular opportunity for 
literacy. This activity can be referred to in cross-curricular example 2. Within the 
activity children were learning how to create lava by mixing ingredients together. 
When planning I recognised an opportunity to incorporate literacy by adding simple 
step instructions for them to follow. They also had to choose the correct equipment 
to use which encouraged higher order thinking and problem-solving skills. The 
Literacy and Numeracy Framework (LNF) sets out the importance of literacy and 
numeracy skills for young children and supports teachers to help embed these 
across the whole curriculum (Department for Education and Skills (DfES), 2013).  
I recognised that children were able to transfer their knowledge and skills between 
the areas of learning which showed they had great understanding. 
 
For further recommendations, a carousel of activities could be used to overcome the 
lack of digital equipment. Children would visit each station in turn, with one or more 
dedicated to digital learning. By the end of the carousel, every child would have had 
the opportunity to engage with digital technology. It is important to note, that an adult 
should be on hand to help guide them. I will also continue to plan to ensure cross-
curricular responsibilities are taken into account. To support this, I will make use of 
the LNF and DCF Framework to ensure I cover the correct skills.  
 
Principle 3 – Good teaching and learning means employing a blend of 
approaches including those that promote problem solving, creative and critical 
thinking.  
 
According to Donaldson (2015) using a blend of approaches will give children the 
opportunity to transfer previous knowledge and skills to new situations in order to 
solve problems and widen their creative thinking. To achieve this, children should be 
presented with rich stimulating environments that will encourage experimentation 
and exploration (Donaldson, 2015). According to Coe et al. (2014) research 
suggests there are six components for effective teaching. These include content 
knowledge, quality of teaching instruction, classroom climate, classroom 
management, teacher beliefs and professional behaviours (Coe et al., 2014).  
Coe et al. states that combining these will lead to effective and good quality 
teaching. 
 
When considering classroom management, during placement we use a carousel of 
activities which allows the full use of the classroom and the resources by setting up 
the stations. Donaldson (2015) state that children need to be provided with rich, 
stimulating environments to explore and experiment while establishing connections 
and gain understanding. OECD (2018) agrees with this as they believe for children to 
solve problems they need to explore and understand the problem within its context. 
Within the continuous provision areas, I started to think how these could be used to 
challenge the children further. I decided to place challenges in these areas for the 
children to complete which will promote their problem solving and creative and 
critical thinking skills further. However, when setting these challenges, I had to 
ensure they were appropriate for all children’s individual needs and abilities. Some 
challenge cards I create can be seen in blend of approaches example 1.  
 
After reflecting on this, if I was to do this again, I would like to create different 
challenge levels for the children so they could choose which level they would like to 



complete at each station. This would encourage them to take charge of their own 
learning and assess themselves where they think they are and what challenge they 
think they should be doing. This will link in with the way the new curriculum is going 
as Donaldson (2015) states that children should become more independent and set 
themselves high standards while enjoying challenges.  
 
During PTE1 I also planned for a collaborative learning approach for some focus 
tasks. These can be seen with reference to blend of approaches example 2. 
However, this was tricky at first when trying to assign groups of children to work 
together. I had to consider different abilities and individual needs of pupils to make 
sure everyone in that group had equal opportunities. As I had no previous knowledge 
of the pupil’s abilities, I liaised with the class teacher to support me when doing this 
for their professional judgment. When established these tasks became very effective 
as children were supporting and learning off each other throughout the task. 
Education Endowment Foundation (2018) states that pupils will need some support 
while working together which is why I made sure these tasks were focus tasks with 
an adult leading them. They also suggest that lower achievement pupils may need 
encouragement to take part and express their views to benefit fully (Education 
Endowment Foundation, 2018). I recognised this while carrying out one task during 
placement. To overcome this barrier, I ensured to make sure all pupils were engaged 
and understood the task at first. Then, as the task progressed made sure everyone 
had the opportunity to add their views.   
 
Without knowing where the children are in terms of knowledge and ability, it is 
difficult to put together groups and assign learning tasks. To help overcome this in 
the future, I would use my observation time to get to know the children in the class 
i’m allocated to and draw on the experience of my peers and class teacher. I will also 
continue to use a blend of approaches within lessons to expand children’s 
knowledge and experiences (Donaldson, 2015). I would like to try out new 
approaches so that in time, I can use a variety of these within my lessons to 
maximise learning opportunities.  
 
To conclude, I will continue to reflect on what I have learnt and consider ways to 
improve my development and the children’s learning experience. I have learnt the 
importance of knowing the pupils’ abilities so that they are able to learn from each 
other without feeling threatened. I will also consider Donaldson’s pedagogical 
principles and how to implement these effectively within my teaching (Donaldson, 
2015). I will also ensure I consider the four purposes when teaching to support 
children to be successful (Donaldson, 2015). Going forward I will continue to try out 
new afl strategies as Black and William (1998) highlights the importance these 
methods have in raising standards and achieving outcomes. I recognise the 
importance of incorporating the cross-curricular responsibilities into the planning of 
lessons and how children should be able to transfer these key skills into each area of 
learning (Donaldson, 2015; WG, 2018).   
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