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A critical evaluation and the identification of next teaching and learning steps focussing on a case study of an individual learner or group of learners, based on an observed critical incident.

Introduction 

This essay will identify next teaching and learning practices through an observation of a group of learners based on a critical incident. This critical evaluation will lead to a better understanding of the types of aspects that occur in the classroom. According to Tripp 1993; “critical incidents are not ‘things’ which exist independently of an observer and are awaiting discovery…Incidents happen, but critical incidents are produced by the way we look at a situation; a critical incident is an interpretation of the significance of an event” (Tripp, D, 1993, p8). Thus, there are two ways in which a critical incident will take place. Firstly, through an observation of a classroom and secondly by interpreting an observation to form a critical incident. In addition to this, as explained by Tripp; “incidents appear to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis.” (Tripp, D, 1993, 25). Moreover, the purpose of this essay is to evaluate a critical incident that took place within a school setting. Furthermore, the essay will assess the advantages and disadvantages of the methodology used which will subsequently lead to further evaluation of the critical incident. Indeed, this critical incident will lead to discussion of the four purposes by identifying links between the purpose of teaching methods and learning. In contrast, the critical incident will lead to key areas of research and therefore will discuss and synthesise the literature on this topic. Finally, this will elude to a further reflection and recommendations for future teaching methods and research.

Observation 

As part of my observation I attended a Secondary English-medium school located in south Wales which consisted of mixed ability 11-16-year olds. The school is comprised of around 892 pupils (Estyn, 2015). According to Estyn, 2015 last report of the school in April 2015, the latest figures explain that 23.5% of pupils are eligible for free school meals which in comparison to the national figure is higher than average. In addition, a school inspection report (2015) highlighted that at least 47% of the pupils reside in Wales’ 20% most deprived areas; which on reflection was extremely important information when observing different types of behaviour within the classrooms at this school (Estyn 2015). Furthermore, the group that I observed throughout the day was a year 11X3 which consisted of a high set of pupils aged between 15-16. I observed almost the same pupils throughout the day in the same classroom however the difference was the subject and the teachers who taught them. 

An advantage of observing the same environment made up of the same pupils meant that I was able to observe the many changes of behaviour. Subsequently, the attitudes and behaviour of the pupils would change depending on what subject they were being taught. This was helpful towards both my understanding of the pupils and the context of the school and in addition, it was at this setting that my observations took place. With a wider understanding of the school context, I was able to observe with an objective mindset whilst maintaining an understanding that certain behaviours may alter between teachers and pupils because of their teacher-pupil relationship. 

Methodology

Furthermore, the aim of the research was to observe a critical incident within a classroom therefore there were two necessary approaches that I used within my observation and that was a case study and non-participant observation. The reasoning for these methods were that I wanted to retrieve as much data as I could throughout the day so that I could later refine my findings to narrow them down into four main critical incidents. In addition, there were ethical considerations involved as I was observing a classroom of children and therefore this was also something I had to keep in mind whilst observing. 

Next, I will outline my methods of data collection. To begin, the classroom setting would best be described as a case study as I was observing real life situations. Using a case study method allows researchers to closely observe and understand data within an environment and Yin (1984:23) expounds a case study “as an empirical inquiry that investigates a contemporary phenomenon within its real-life context; when the boundaries between phenomenon and context are not clearly evident; and in which multiple sources of evidence are used” (Yin, R.K 1984). According to Zaidah Zainal (2007), case studies can be a useful tool within data collection as it allows the researcher to gain knowledge and a wider explanation of why a certain behaviour may occur within a setting (Zaidah Zainal, 2007, 1). Furthermore, it has also been recognised by Gulsecen & Kubat (2006) that case studies as a research method are extremely useful for collecting data regarding education due to the reliance on qualitative date to make descriptive notes on the behaviour in the classroom (Gulsecen, Kubat, 2006). Therefore, the main advantages of a case study are that researchers are able to explore and capture data in a rich environment. In particular, it leads to discovery of classroom complexities which would have otherwise been difficult in other methodological scenarios. Moreover, this type of method was relevant as it has been used by past researchers within their studies (Zaidah Zainal, 2007, 4). Nevertheless, whilst there are many advantages of this method, a disadvantage of this method has been criticised by Yin (1984) that case studies lack “rigour” and “often labelled as too long, difficult to conduct and producing a massive amount of documentation” (Yin, 1984).

In contrast, Kumar, 2011 expounds that observation is “a purposeful, systematic and selective way of watching and listening to an interaction or phenomenon as it takes place” (Kumar, 2011, 140). Subsequently, in relation to this, it was important that non-participant observation was used. Following this, Cohen, Manion and Morrison (2011) explain that the researcher is able to “adopt a passive, non-intrusive role” (Cohen, Manion, Morrison, 2011, 459). Therefore, this allows the researcher to observe the classroom with a holistic view and as Kumar (2011) states; non-participant observation allows the researcher to take note of the environment and to come to a conclusion as opposed to being actively involved in the observed environment (Ibid). Furthermore, an advantage of this observation is that a researcher is able to gain a natural view of the setting they are observing which ultimately allows the researcher to make sense of aspects such as culture and people; to understand the true nature of the environment (Laurier, E, 2016). In saying this, although the researcher may not be actively involved in the observation, the pupils may still be aware that an observation is taking place and subsequently this may alter their behaviour; this is known as participation bias (Farnsworth, 2019).

Four Purposes 

The critical incident that took place during the observation was in a third lesson English class. The area of learning for that lesson was ‘Extending Simple Sentences’. One aspect that was extremely striking compared to other classes that were observed that day was the calm classroom culture. Furthermore, the task that was set by the teacher was to take a simple sentence and with use of dictionaries; to extend the sentence to improve it. The critical incident that I observed was a type of formative assessment. Once the task was complete, the teacher picked on random pupils for them to read out their extended sentences. One of these pupils was a girl who said that she didn’t want to read out her sentence which the teacher replied; everyone must have an answer. What I found particularly interesting was if the pupils did not have the confidence to read out their sentences then he would ask to read them. He would immediately reply “brilliant sentence”. Therefore, from this critical incident, I have interpreted that something so simple such as reading out a sentence can have such a positive reflection on the learning in the classroom. My comprehension of his method was that the teacher showed two different types of formative assessment such as; checking pupil understanding and positive feedback. 

Furthermore, whilst observing this critical incident, it made me reflect on what I already know about Donaldson’s Successful Futures. From the collated evidence from the review, Donaldson has determined that the four purposes within the curriculum are to be worked out with great care so that they reflect the importance of practice and development within the curriculum (Donaldson, 2015, 29). Consequently, the four purposes of the curriculum in Wales have been elaborated and are as follows; “All our children and young people will be ambitious, capable learners; enterprising, creative contributors; ethical informed citizens; and healthy, confident individuals” (Welsh Government, 2015). 

Correspondingly, I found that one of the four purposes became evident during my observation of the critical incident and that was when the teacher allowed the children to develop to be “ambitious and capable learners”. As an example, I witness many pupils in the classroom “set themselves high standards and seek to enjoy challenge”. This was seen in the use of dictionaries and independent working. These challenging aspects during the lesson ultimately led the pupils to better sentences. Furthermore, another example included; “building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts”. This was made clear when the teacher explained to the year 11 class that the work, they would be completing would be useful in their end of year GCSE exams. 

Similarly, pupils showed good use of “questioning and enjoy solving problems” and “can explain the ideas and concepts they are learning about”. This was observed when the pupils would ask for guidance on their sentences, as well as the use of collaboration at the end when the teacher asked every pupil to read out their sentences. Indeed, this showed that firstly the pupils had learnt something in that lesson and secondly that each pupil was able to gain knowledge and ideas through collaboration (Donaldson, 2015, 29). Therefore, this incident mirrors many aspects that have been proposed by Donaldson which allows us to view the four purposes in action during a lesson. 

Similarly, the same can be said for another one of the purposes of the curriculum: healthy and confident individuals. This pertained directly to when the teacher would ask the pupil to read out their answer to the class which fosters confidence and participation in the learner in their current circumstance and also prepares them for future situations which ultimately allows them to fulfil their lives and to be valued members of society. Therefore, from this I am able to see the nature of development and the purpose for the curriculum in Wales as it goes beyond positive feedback and checking pupil understanding and as Tripp expounds; “it could mark an important change or turning point in this learner’s biography” (Tripp, D 1993).

Literature Review

My critical incident led me to two main areas of research. This next section of the essay will discuss a literature review in regard to my critical incident. Due to formative assessment being the critical incident that I observed, I have delved further into this aspect by finding literature and identifying themes that pertain to formative assessment as well as finding some gaps in this line of research. Firstly, I have identified David Tripp as my main focus of literature within this essay, this is due to his extensive research on critical incidents. His book ‘Critical Incidents in Teaching’ has been of huge importance to many researchers and teachers alike and that is evident from the extensive literature on his work. In saying this, research and literature on critical incidents are not confined to Tripp, and as R, Mohammed (2016) suggests that there are many other views upon which we can understand critical incidents within a classroom. 

From my critical incident there were two clear routes of literature that I wanted to look into in further detail; that of formative assessment and the latter being wellbeing and rights for the child. Both of these aspects are prominent themes in this current teaching and learning climate and felt that they would be important to discuss in relation to what I observed. According to William and Black 1998 in their hugely insightful article on ‘Inside the black box: raising standards through classroom assessment’. They have expounded that formative assessment “is at the heart of effective teaching” but the main argument is that the issues surrounding raising standards can only come from a teacher’s philosophy in the classroom. Their research that identified assessment for learning has allowed us to understand the importance of formative assessment however they believe that it is not just about ensuring that these techniques are used within the classroom; instead the focus is now more on a deeper knowledge of assessment and to focus on learning. 

In addition, they believe that there is no stronger evidence than this for the success of learning and achievement. Therefore, William and Black have been a hugely important in guiding teachers to become better at what they do, in order to raise standards of both teaching and learning. Moreover, the literature on formative assessment is wide and varied. This is seen by other scholars such as Kathleen M. Cauley and James H. McMillan, 2010. They suggest that formative assessment can have a huge impact on the motivation of pupils which enables them to develop their thinking and learning and leads to a sense of achievement (Cauley and McMillan, 2010). Furthermore, this has also been corroborated by Douglas Fisher and Nancy Frey 2014 in their book ‘Checking for Understanding: Formative Assessment Techniques For Your Classroom’. This related directly to my critical incident whereby the teacher was checking the understanding of every pupil in the class by asking them to read their extended sentences. This book highlights the importance of not only asking the pupils if they understand but to ensure that they respond and show that they have a comprehension of learning. The book expounds that understanding within schools can be ineffective and therefore it is important that these issues are addressed through the idea of quality of talk and language, questioning techniques and response (Fisher and Frey 2014, 1).

Correspondingly, another aspect which is notable about the literature regarding this topic is that it dates back before the early 2000’s and therefore is hugely credible and reliable. This shows strong validity within this field of research and therefore has allowed researchers to collect more dated literature to compare with more contemporary research. Through reviewing the literature, it has allowed me to understand that the research on formative assessment is multifaceted. Subsequently, this has led to further aspects of research regarding classroom performance. For this reason, the research led me to the wellbeing and rights for children which links to formative assessment in many ways as formative assessment can be both challenging and overwhelming for pupils and therefore it is important that a child’s wellbeing is one of the main focusses in a learning environment. This idea is corroborated by the Donaldson’s (2015) Successful Futures in the review of the curriculum where he puts health and wellbeing as one of the four purposes of the new curriculum (Donaldson, 2015). With this in mind, I expected the research on wellbeing to be contextualised and extensive. 

Furthermore, it is evident that over the last two decades, research on the topic of emotional health and wellbeing has become of great interest within the school environment (R Banerjee, C McLaughlin, J Cotney, L Roberts, C Peereboom, 2016). A report on promoting emotional health and wellbeing in primary schools suggests that in a search of words such as ‘emotional health’, ‘mental health’ and ‘wellbeing’ yielded many reports dating back to 1980’s and the literature on these topics are still hugely prevalent today. Although what is noticeable in the literature, is that these topics were often negative and focussed more on the difficulties of these issues such as psychological or mental health issues. Rather, in recent decades, there has been shift in regard to the way that we view these aspects and there is now a more positive view surrounding these areas, especially within the school context. This has been corroborated by (Diener, 2000; Diener et al., 1999; Seligman et al., 2009), whereby the matter surrounding emotional wellbeing take on a different view. 
Indeed, literature now suggests the importance of understanding prevention techniques to assist and reduce the effects of mental health and behavioural issues and instead promote wellbeing within schools. Thus, so far, I felt that it was necessary to understand the literature on this topic as firstly it is one of the four purposes and secondly as it was something that became evident to me during my observation. It was during the critical incident that I observed wellbeing introduced within the classroom, whereby the teacher would not force the pupil to read out their sentence and instead would read it privately. This promoted social and emotional learning within the classroom which seemingly worked well in this instance. It is therefore evident that literature on the role of schools to promote wellbeing is extensive and makes clear relation to the importance of these strategies being implemented within schools. In support of this recent literature to promote mental health in schools has been investigated by (Carta et al., 2015), whereby they concluded that mental health attributes from issues such as social issues, crime, psychological and health issues. Similarly, the Welsh Government (2012) report found that 10% of children aged between 5 and 16 report to have mental health issues. This emanates the importance of understanding emotional wellbeing in children and most importantly, understanding the importance of promoting wellbeing within schools.

In correspondence with wellbeing also comes the idea of rights of children within schools. As a school environment is where children spend a large proportion of their childhood; it is therefore necessary that the rights of children are implemented. It is in these settings that children are able to understand and practice their rights (Wyse, 2001; Howe and Covell, 2010 and UNICEF, 2012). Furthermore, the literature on children’s rights has been researched in different aspects. Indeed, one area that has a common theme within the literature is children’s rights in a classroom setting where much of the literature expounds that the environment can be unequal whereby teachers tend to put themselves on a higher social scale than the pupils (Urinboyev, Wickenberg, & Leo, 2016, 535). A recent study by Urinboyev, Wickenberg, & Leo, (2016) states that the authority that teachers have over children may not always align with the children’s rights and instead suggest that encouragement from the teacher should be important as well as allowing the pupils to express themselves in a classroom setting (Urinboyev, Wickenberg, & Leo, 2016, 535). Ultimately, pupil voice is deemed necessary when creating an equal environment in the classroom (Adams, 2009; Flutter, 2007; Rudduck and Flutter, 2000). According to these authors, children are more likely to be actively involved in their learning as well as more likely to collaborate with their learning when respect is shown towards the pupil and within the class rules (Urinboyev, Wickenberg, & Leo, 2016, 537). 

Conversely, a very recent article by Woods (2019) highlights some issues surrounding children’s rights and fairness regarding high stake assessment (Woods, 2019). The literature surrounding this topic is also varied and is something that has been evaluated and adapted over the years however many such as (Barrance and Elwood, 2018, Elwood and Lundy, 2010 and Philips 2014) explain, children’s rights in education have been neglected within assessment. Therefore, in conclusion of this literature review, it is evident that much research has been conducted in order to ensure that the correct methods of teaching and learning are continuously reviewed. Indeed, the more dated literature is still as prominent as the latest recommendations which ultimately leads to a more enriched teaching and learning environment. 

Reflection, evaluation and next steps 

Subsequently as I arrive at this reflection, it has become apparent that a wide knowledge and understanding of the different perspectives involved in education are necessary for those that are about to embark on teaching. Indeed, the critical incident has been both insightful and constructive whilst it has also presented the many complexities in my future practice and development within teaching.  

Indeed, one aspect that I identified and feel that is relevant to mention is the relationship teachers have with pupils. My research above has highlighted the importance of making pupils feeling valid in order to aid their learning journey. An example of this is seen in Brookfield’s (2002) lenses, whereby he suggests that reflective practice of teaching revolves around four types of lenses; the teacher lens; the lens of their peers; the lens of the student and the lens of educational literature. Reviewing teaching through these lenses allows critical reflection in pedagogy and leads to a better understanding on how to foster learning within the classroom. Within this reflection I will discuss the three of these lenses (Brookfield, 2002, 32). 

Firstly, it suggests that teachers can reflect on their teaching practice by reviewing their own teaching methods (Brookfield, 2002, 31). Other scholars such as (Day, Calderhead, and Denicolo, 1993; Day, Pope, and Denicolo, 1990; Carlgren, Handal, and Vaage, 1994) agree with this argument, stating that if teachers are more reflective of their practice then they put themselves in a better position to make better judgement and evaluation which enriches teaching. This therefore eludes to the importance of good practice and explains how teachers grow within their own pedological methods and teach the way they do. (Brookfield, 2002, 31).

Secondly, this leads to the idea of the peer lens or through the lens of our colleagues. It is through this that teachers have the opportunity to build on their existing knowledge by comparing and contrasting their teaching methods. It is evident that the process of becoming a teacher comes with many anxieties and therefore some studies have looked at teacher reflection groups whereby teachers are given the opportunity to engage in conversation on pedagogy (Hauser, 1994; Clark, 2001; Collay, Dunlap, Enloe and Gagnon, 1998). It is through these groups that teachers are able to discuss experiences which allows them to reflect on their practice and to improve on their teaching methods (Brookfield, 2002, 34).

Finally, this leads to the learner lens. This time, the viewpoint is from the pupils in the classroom and how your own experience as a teacher is viewed from a learner’s perspective. It has been suggested by Brookfield (2002), that this method leads to many new and staggering elements learnt within the classroom (Brookfield, 2002, 33). Indeed, when teachers are using assessment in the classroom, it allows the teacher to gain knowledge on the progress that its pupils are making. What is now apparent is how this proposal of learner lens emanates what I saw during my critical incident. I observed a strong teacher-learner experience during the lesson whereby I could see that that not just the pupils were engaged and learning but also the teacher was learning and growing as a teacher which enriches experience and pedagogy (Brookfield, 2002, 34).

Ultimately, my critical incident has allowed me to observe real life situations that take place in the classroom. In addition, it has enabled to me to enrich my own perspectives on pedagogy and to really understand the classroom environment and most importantly, the strong relationship with pupils. In future, I hope to promote and nourish these circumstances that I observed by using good use of formative assessment to ensure every pupil in the classroom is learning and ensure good use of positive feedback. However, one aspect that has become apparent through this experience is the importance of the relationship between the teacher and its pupils. Ultimately, once a relationship has been moulded then pupils begin to thrive. This is corroborated in an article by Karen Tui Boyes (2019) where it highlights as mentioned above in that the relationship between a student and a teacher is critical and formulates the grounds in which learning takes place by enriching the learning environment (Tui Boyes, K, 2019, 24).

Conclusion

To conclude, this critical incident has been a hugely insightful and fascinating experience as it has allowed me to experience both the challenges and benefits of being a teacher. Through this assignment I have been able to reflect much upon the reasoning behind why certain aspects of teaching and learning take place within a classroom environment and how that situation is managed. Moreover, I have been able to compare and contrast my critical incident to the four purposes and understand the importance of Donaldson’s (2015) new curriculum for Wales (Donaldson 2015). The four purposes have provided me with a different perspective on teaching practices and pedagogy and has led me to further research on the literature regarding the components of the curriculum. In contrast, the critical incident has widened my knowledge on literature regarding formative assessment, mental health, rights for children and positive feedback within education and thus has allowed me to rethink and reflect on my professional practice in the future. Furthermore, my reflection and evaluation on the critical incident has allowed me to rethink my own pedagogical values as well as understanding the many benefits as well as complexities within my future practice. Ultimately, an aspect that has stood out above all else is the relationship between teachers and students within schools. This critical incident analysis has allowed me to view education as one unit between the educator and the learner. In that the success of learning comes from both the teachers and pupils working together; to learn off one another; to evaluate teaching methods; and to succeed for future development. 
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Appendices

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Date: 29/09/20 
Time: 14.10
Year group: 11X3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This was the fifth lesson of the day and the subject was science. The AoLE was on the elements. The ability range was foundation science meaning that the pupils in the classroom were only able to achieve up to a C grade. The area of learning was a new aspect to the learning year although many of the children had learnt about elements in their previous years and showed this though answering questions on this and showing their ability.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom culture was quite mixed in that it was the last lesson of the day therefore many of the pupils would have been tired. As I had observed the same group of pupils throughout the day this is something that I could reflect on since the morning lessons. The vibe in the classroom was cheery and slightly loud although I can only gather that was because the relationships that the pupils had in the classroom. Furthermore, some pupils showed a keen interest towards the learning whilst others, especially those in the back of the class would go on their phones and not pay attention.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the lesson was to understand what an element was and then to further their understanding; how different elements have mass numbers. Once the pupils understood this, the teacher then explained how to find out the atomic number of the element. 

No learning objectives were stated at the beginning of the lesson, therefore the objectives were implicitly communicated.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher used questioning techniques to ensure that the pupils understood the learning, although this was done by hands up and therefore it would be the same pupils that would answer the questions throughout the time in the classroom. Due to this not all pupils were engaged, and it is possible that not all the pupils understood the work. In addition, the pupils were given time to complete tasks in their workbooks. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

From observing I did not feel that there was much in the environment that enabled engagement of the learners. There was use of the whiteboard to show examples and then the use of workbooks to put the learning to practice however these workbooks were not checked and not all pupils engaged with answering in the classroom. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson the teacher asked the class whether they knew what elements were and whether they could remember learning about this in previous years which some replied that they had. Again, at the end of the lesson the teacher asked questions on the area of learning however only some answered which showed that not all pupils had learnt or understood much of the lesson. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

From observing this classroom, I can see the importance of formative assessment as I found that many of the pupils were not engaging in the lesson and furthermore may not have even grasped the area of learning or experience. This was extremely helpful towards considering practice in future teaching as I experienced the important of using a wide range of formative assessment in my teaching to ensure that everyone in the classroom understands what they are learning. 








 CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: 29/09/20
Time: 14:10
Year group: 11X3

A class of 25 students however the critical incident involved one pupil in particular. 

Test Results.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	At the beginning of the lesson the teacher announced that he would be giving tests results back to the class. He then asked who had not completed the test. Around 8 hands went up and due to this the teacher explained that he would not be able to hand out the tests as the students that had not completed the test would see the answers. The class became very disruptive at this point and many were complaining that they wanted to know their marks. The teacher said that he would give the marks at the end of the lesson but not the tests. One girl who was sat at the back of the class was not particularly happy about this and banged the table and shouted, “this was the only reason why I came in”. For the duration of the lesson she did not engage with the learning and went on her phone for the majority of the time. In addition, as I had been observing this pupil throughout the day, I had noticed that this was her behaviour within all subjects; lacking concentration and engagement. Another aspect that I observed was that she was continuously at the back of the classroom for every lesson meaning that she got away with being on her phone the majority of the time and seemed quite alienated from the group. Finally, at the end of the lesson the teacher announced the test results where she received a high mark of 77 which is higher than a C and over the average for foundation science. It made me wonder what this pupil was actually capable of and if she was better engaged and involved in the classroom then it would be possible that she could be a high achiever. On another note, it was worrying how obsessed the pupils were with their test results and how much it affected their time in the classroom and even the conversations they were having amongst each other. It seems that maybe the teacher should not have mentioned that he was going to give test marks back until the end of the lesson so that pupils could focus on the current lesson without being distracted by their thoughts and feelings towards the test results. This is something I would like to research further: why are test results so important to pupils as opposed to the learning and the feedback that they receive?



































OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Date: 29/09/20
Time: 11:00
Year group: Year 11X3

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

For the third lesson of the day I observed a year 11 English class. The area of learning and experience for this lesson was on ‘Extending Simple Sentences’ which works towards their GCSE’s at the end of the year. The lesson was a follow-on lesson from the previous one. The ability of the classroom was a high set although some showed more signs of understanding than others. From my observation I was under the impression that it was down to confidence in their ability rather than their lack of ability. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?).

The classroom culture was extremely calm and the pupil’s attitude towards the learning was really positive. Every pupil in the classroom was engaged and the observation was a positive one. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objectives of the lesson were to think of a simple sentence and then through using dictionaries could extend the sentence to make it a better one. The objective of this learning was to guide the pupils to work on their sentences for descriptive writing in future GCSE exams. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher made exceptionally good use of formative assessment throughout the lesson this was done by picking on random students to ask them what their sentence were and asking them to read it out aloud. Many of the pupils lacked confidence to read their sentences aloud and in this case the teacher asked if he could read their books to ensure that the work had been completed. After reading he would always give positive reinforcement so that the pupils were aware that they had done well and had learnt something from completing the task.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

There was a good use of dictionaries within the classroom to complete the extending sentences task. Meaning that although a great deal of help was provided by the teacher to guide the learner, there was also good use of independent learning within the classroom. Furthermore, there was also class discussion and feedback after completing the task which provided evidence of engagement and learning. In addition, the teacher would ask which pupils would need more time which focusses on the learner individually. The teacher would check this by asking for a hand up of how many were still needing time to complete the task. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson, the teacher referred back to the previous lesson and built learning from that. This helped the pupils to understand the task that was set for today’s lesson. Development of knowledge was also seen throughout and at the end of the lesson where the teacher would ask the students at random to either read out their new sentences or for him to read them privately. The teacher made sure that every pupils sentence had been read by the end of the lesson which implied that each student had grasped the task that was set out as well as developed new knowledge and skill.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

There were many moments during the lesson where I observed good teacher practice, especially in regard to formative assessment. Examples of this were seen when the teacher asked every pupil if they could read out or show their work which enabled the students to activate their learning and to recognise their success in the learning. There were also examples of differentiation used within the classroom whereby the teacher would ask if certain pupils needed more time than other, ensuring that no student was left behind and was able to complete the task by the end of the lesson. 





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: 29/09/20
Time: 11.30
Age group: Year 11x3


Excellent use of formative assessment throughout the English lesson. Most pupils were engaged in the lesson and got on with their task quietly. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I was observing a year 11 English lesson which was the third lesson of the day. The area of learning for the lesson was ‘Extending Simple Sentences’. Throughout the lesson I observed a great use of AfL such as asking random pupils for their sentences. Sometimes the pupil would be happy to read out their sentence whilst others lacked confidence and preferred to not read aloud to the classroom. As a result of this, the teacher would ask if he could read their sentence privately which I thought was a great strategy for raising pupils achievement because firstly, each pupil knew they had to complete the task as one way or another their work was going to be assessed and secondly it was allowing the pupil to understand how to make improvements and achieve personal goals. The teacher made great use of pedagogy throughout the lesson and one aspect of the lesson that mostly stood out to me was the way in which he rewarded the pupils with praise. After the pupil would read out their sentence the teacher would reply saying that it was brilliant which was encouraging pupil questioning as well as positive reinforcement. One critical incident that stood out to me was the way the teacher would continuously say; “it’s your choice, make it a good choice’, which enabled the learners to think about their actions in a positive and motivating way. This made me think about pedagogy and how the teacher incorporated his own positive mindset of teaching on to the learners which would enable them to grow as learners and to develop and achieve their goals. In addition, the teaching method showed existentialism whereby the pupils find meaning in their own lives and their own learning. Therefore, an area that I would like to research further from this critical incident is the methods of positive reinforcement and encouragement in the classroom as I believe this directly links to the new curriculum of wellbeing in the classroom. I found from this observation that a positive and encouraging teacher produced a happy and positive classroom. 






























OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Date: 29/09/20
Time: 11:00
Year group: Year 11X3

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

For the third lesson of the day I observed a year 11 English class. The area of learning and experience for this lesson was on ‘Extending Simple Sentences’ which works towards their GCSE’s at the end of the year. The lesson was a follow-on lesson from the previous one. The ability of the classroom was a high set although some showed more signs of understanding than others. From my observation I was under the impression that it was down to confidence in their ability rather than their lack of ability. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?).

The classroom culture was extremely calm and the pupil’s attitude towards the learning was really positive. Every pupil in the classroom was engaged and the observation was a positive one. However, there were two girls in the back of the classroom that were being disruptive which gave me the impression that they didn’t want to engage in that lesson. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objectives of the lesson were to think of a simple sentence and then through using dictionaries could extend the sentence to make it a better one. The objective of this learning was to guide the pupils to work on their sentences for descriptive writing in future GCSE exams. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher made exceptionally good use of formative assessment throughout the lesson this was done by picking on random students to ask them what their sentence were and asking them to read it out aloud. Many of the pupils lacked confidence to read their sentences aloud and in this case the teacher asked if he could read their books to ensure that the work had been completed. After reading he would always give positive reinforcement so that the pupils were aware that they had done well and had learnt something from completing the task.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

There was a good use of dictionaries within the classroom to complete the extending sentences task. Meaning that although a great deal of help was provided by the teacher to guide the learner, there was also good use of independent learning within the classroom. Furthermore, there was also class discussion and feedback after completing the task which provided evidence of engagement and learning. In addition, the teacher would ask which pupils would need more time which focusses on the learner individually. The teacher would check this by asking for a hand up of how many were still needing time to complete the task. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson, the teacher referred back to the previous lesson and built learning from that. This helped the pupils to understand the task that was set for today’s lesson. Development of knowledge was also seen throughout and at the end of the lesson where the teacher would ask the students at random to either read out their new sentences or for him to read them privately. The teacher made sure that every pupils sentence had been read by the end of the lesson which implied that each student had grasped the task that was set out as well as developed new knowledge and skill.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

There were many moments during the lesson where I observed good teacher practice, especially in regard to formative assessment. Examples of this were seen when the teacher asked every pupil if they could read out or show their work which enabled the students to activate their learning and to recognise their success in the learning. There were also example of differentiation used within the classroom whereby the teacher would ask if certain pupils needed more time than other, ensuring that no student was left behind and was able to complete the task by the end of the lesson. 




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: 29/09/20
Time: 11.30
Age group: Year 11x3


Two girls were involved in this critical incident whereby they were punished for their disruptive behaviour in the classroom. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I was observing a year 11 English lesson on ‘Extending Simple Sentences’. Halfway through the lesson I observed that two girls at the back of the class were being disruptive during the lesson and were not getting on with their work. They were talking whilst the teacher was talking and helping others and as a result, he gave them a verbal warning to stop disrupting the class and to carry on with the task that was given on ‘Extending Simple Sentences’. The same two girls were being disruptive throughout the lesson and the teacher had picked up on this so decided to give them a red card which they replied, “you can’t do that because there isn’t detention at the moment”. The teacher then wrote their names on the white board as a warning and every time they were to disobey the rules, they would get a tick by their names. Every tick was a minute of their lunchtime. This method of punishment showed that there are consequences to actions and misbehaving in the classroom. The two girls did not seem phased that they would have to stay behind for two minutes. Observing their behaviour allowed me to look at my observation in a comparative way. In that during this English lesson I observed great techniques of opposite ends of behaviour; that of reward and positive reinforcement and then negative reinforcement as a form of punishment. Ultimately, the teacher showed good practice as he was assertive but calm in his method reinforcement. He was able to punish them for their bad behaviour and to get them back on task by asking them questions as well as asking them to read out their sentences or show him their written sentences. This is something that I would like to research further as class disruption was common during the day of observing and it seemed that it was the same pupils that would disrupt throughout the day. Therefore, it would be interesting to see whether students learn from reinforcement or do they continue this behaviour throughout their school years.






























OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Date: 29/09/20
Time: 09.45
Year group: Year 11X3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Here I observed a maths lesson. The AoLE for the hour was algebra and was a follow-on lesson from the previous one. Pupils were shown a recap or the last lesson and were then asked to continue with their worksheets. The range of ability varied but they were a high set.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom culture was pretty negative from the beginning and this carried out throughout the lesson. Pupils were not listening and were continuously breaking rules by talking and not staying on task. I also observed a lot of shouting out and answering back and this behaviour was a common theme throughout the lesson. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the lesson was to carry on with the task from the previous lesson whereby students were shown a recap on the whiteboard and questions were asked by the teacher if the pupils understood the task. The task was on algebra and this understanding was communicated through examples shown by the teacher and then class discussion and questions. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

I observed that some pupils understood their work as they would engage with hands up or shouting out however it would be the same pupils each time which implied that not all the classroom was engaged or understood the task. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

I did not observe much in regard to challenging the learners in the environment however this could have been because I was not present in the previous lesson where the task had firstly been shown. In addition to this I did not see many teaching methods that visibly showed that the pupils were engaged.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

There was much observed about how the students existing knowledge was used in the lesson as this was a follow on lesson and therefore the teacher would ask if they could recall certain aspects of the maths he was demonstrating on the whiteboard as well as asking students to shout out the answers to the sums. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

From this observation I feel I have learnt the importance of reinforcing methods of AfL in the classroom and how important engagement is, as I felt that there was not a huge contribution within the classroom and possibly many pupils may fall behind as a result. 




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date: 29/09/20
Time: 09.45
Age group: Year 11X3
Maths lesson

Most of the class was involved in this critical incident however there was one girl in particular that I observed that was continuously disruptive.

How class disruption influences the whole lesson.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The classroom was disruptive from the very beginning of the lesson. Pupils would continuously talk whilst the teacher was trying to explain the task. Both the pupils and the teacher became more frustrated as time went on but what I observed in particular was a girl that would continuously turn around to talk and then claimed that her eye was puffy due to a pet allergy and was unable to read the white board or the questions in her workbook. As a result of this the teacher asked if she could try and read what she could. I was just observing and was not sure whether this was something that the pupil would say to get out of doing the task or whether she had a genuine issue with her sight but either way she was left to deal with this issue on her own. I struggled to see where the influence of pedagogy was introduced in this instance as it is evident that the pupil needed help with differentiation. Either the teacher could have helped her by reading out the task or whether she could have worked in a group with the ones next to her to ensure that she was not left behind. However, I feel due to the continuous noise and class disruption this was difficult for the teacher to do as the majority were not getting on with the task that had been set. To further my research, it made me think about the lack of dispositions in the classroom and how that has an effect on the learners. 































