	Component 1 -

	Activity Plan

	Activity: 
A scavenger hunt in the woodlands to discover how many natural objects the children can locate. The children will be asked to see what interesting objects they can find and take photos of theses to discuss later. We will take paper and crayons so the children can take bark and leaf rubbings and will take a digital sound recorder to listen to what different noises can be heard. The children will also be asked to build a house for bugs/insects using the natural materials they find. 

	Number of children: 8
	Age of children: 4-5 years old
	Number of adults: 2

	Location: Woodlands
	Preparation time: 30 minutes
	Activity time:  2 hours

	Resources: 
· 4 I-pads/tablets to take photos.
· 4 digital sound recorders.
· 8 Waterproof trousers, jackets and wellies.
· First Aid kit.
· 8 water bottles.
· 8 snacks (fruit – bananas and apples).
· Bin bag for food waste.
· 16 pieces of paper and box of 16 crayons.
· Mobile phone for emergencies.
· Register (children’s names).
· List of medical information and allergies about the children.
· 2 Baskets for all digital equipment, paper, crayons and water bottles.

	Aim/s of activity:
· To explore the natural environment and engage with nature and its surroundings.
· To accommodate different learning styles within the activities.
· Finding/collecting objects to develop their gross motor and fine motor skills.
· Improving physical activity by walking and searching for different objects.
· Encouraging emotional development and showing empathy towards the natural environment with the objects they discover.
· Encouraging creativity skills by drawing leaves and bark rubbings and choosing what natural objects can be used to build a house for the insects.
· To encourage social skills by discussing their discoveries together as a group.
· Developing and improving the children’s balance by walking on uneven ground.

	Links to outcomes:
· Improves Personal and Social Development, Well-being and Cultural Diversity skills by taking risks, being more confident in an outdoor environment, encourages the children to work as a team and build relationships with others and respect their view and ideas and how the outdoors can improve physical development (Welsh Government, 2015).
· Encourages Language, Literacy and Communication Skills by allowing the children to use their creativity and imagination through using natural materials, whilst also inspiring the children to discuss the environment and share the information they have achieved as a group. Children will learn to use a range of media equipment for example I-pads/tablets and digital sound recorders consequently educating their knowledge of technology and increasing their confidence by discussing what they have discovered and heard (Welsh Government, 2015).
· Improves their Mathematical Development by discussing the difference in temperatures (hot/cold), the size and weight of objects and how things can move in different directions (Welsh Government, 2015). 
· Increases Knowledge and Understanding of the World by exploring and identifying natural objects and features, discovering different types of plants, animals and habitats, raises awareness of how important the world is and why we should respect the environment and how we can improve it for future generations (Welsh Government, 2015). 

	Differentiation:
The woodland is accessible for people with mobility issues, it has a pathway which ensures everyone will be able to access it including wheelchairs. 
Children with ALN who do not like touching mud or insects can use the i-pad/tablet to take photos and use the digital sound recorder instead, they will also be able to draw pictures with the paper and crayons if preferred.  

	Health and safety:
· Undertaken a risk assessment which can be found in part 2 of the portfolio and complete a follow up risk assessment of the woodlands an hour before the activity is due to start. 
· Ensure all the children are in pairs and get them to hold hands when walking to the woodland area and discuss road safety before you leave for the activity.
· Take a register of all children attending the activity and have a list of the children’s medical conditions and allergies.
· Take first aid kit, medications (if required) and mobile phone.
· Ensure the children all have waterproof clothing and wellies.
· All children have a bottle of water each due to increased physical activity.
· A snack will be provided to all the children.  

	Role of adult/adults:
· Setting up the resources and ensuring you have all items listed.
· Complete risk assessment to ensure the woodland is suitable and perform another risk assessment an hour before the activity is due to begin. 
· Advise the children to always stay in site of the teachers and set up a perimeter of how far the children can roam.
· Explain to the children they can pick up the insects/animal but to be gentle with them.
· Support the children (if required) to work together in pairs, ask the children to alternate using the digital equipment and explain how to create the bark/leaf drawings.
· Encourage the children to explore (in perimeter set) the natural surroundings and in a small group (four children) encourage them to discuss the items they have discovered to establish if they recognise any of the objects they have found and examine the different types of materials, shapes and sizes. 
· Observe the children building two bug houses for the insects/animals (2 groups of 4 children) and allow them to use their imagination to establish what materials they use to encourage their creativity skills. 

	The activity:
The activity will begin by arranging the children in pairs and ask them to hold hands in a single line when walking up to the woodland area which is a 5-minute walk from the setting. 
When you get to the woodlands you will give each child a sound recorder or i-pad and ask them to take pictures/sound recordings of interesting animals, object they find or hear (activity time – 30 minutes). 
Arrange for the children to be in groups of four and discuss with them what they have seen and heard and ask them what their most favourite thing was they found and why (activity time – 15 minutes). 
Ask the children to then pick a leaf or bark and show them how to create a leaf/bark rubbing, once they have completed this then let them have a snack and water, ensuring you ask all the children to put the waste in the black bag and bottles in the basket (activity time – 25 minutes).
Once they have finished arrange for them in their groups to build a house for bugs to live in out of all the natural materials they can find in the area and ask the children to each take a photo of this completed house on the i-pad (activity time - 30 minutes). 
Finally make sure the woodland area has no litter remaining, collect all belongings and arrange for the children to find their partner and safely walk them back to the setting (5 minutes). 
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RISK BENEFIT ASSESSMENT – Component 2

	Location / Activity:
	Woodland – exploring the outdoors and incorporating a range of activities for the children to participate in
	Date:
	10th December 2020

	Assessor:  
	Sarah Evans
	Review date:  
	10th May 2021



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Risk assessment on morning of activity.
	· There will be less hazards in place for the children.
	· Litter and broken bottles.
	Children and adults.
	· Perform a risk assessment on the morning of the activity to ensure there are no hazards in place and nothing has changed since previous visit.
	Low

	Walking to woodlands.
	· Children will  learn about road safety.
· Children will become aware of stranger danger. 
· Children will learn that not all dogs are friendly and to be cautious. 
	· Crossing roads.
· Speeding cars.
· Other adults (strangers).
· Stray dogs. 

	Children and adults.
	· Ensure children walk on the pavement.
· Hold hands with their partner.
· Ensure they walk sensibly and not run or push.
· Explain to the children about road safety before you leave for the activity. 
· There will be enough staff for the children to ensure the children’s safety.
· Talk to the children about dogs and not to smooth them as they could bite. 
	Low

	Woodland –
litter.
	· Children will learn that we need to protect our environment and that all litter should be disposed of correctly as it can cause harm to animals.
	· Waste and litter for example broken bottles – the children could cut themselves.
	Children and adults.
	· Ensure you advise the children to tell an adult about the litter/waste so it can be removed appropriately and made safe. 
· Advise children to put their rubbish in the black bag provided. 
	Low

	Woodland environment – uneven ground.
	· Children will learn to balance and improve their vestibular sense. 
	· Fall and cause cuts/bruises/breaks/sprains.
	Children and adults.
	· Ensure you discuss with the children that the ground is uneven and to be aware of this.
· Sensible footwear and clothing must be worn.

	Low

	Woodland environment – muddy and wet.

	· Children will become aware of correct clothing for weather conditions.
· Children will get to understand how different surfaces feel and what they can balance on.
	· Slip/fall and cause cuts/bruises/breaks/sprains.
· Feel uncomfortable in wet clothing. 
	Children and adults.
	· Adult to check surfaces regularly to ensure they do not become unsuitable. 
· Provide children with appropriate clothing (waterproof clothes and wellies).

	Low

	Woodland –
low lying branches.
	· Supports children in recognising their environment and the risk around them. 
· Children become aware of other people’s well-being.

	· Can walk into the branches and hurt their face and eyes.
	Children and adults.
	· Advise children to be aware of their surroundings and low-lying branches. 
· Make sure children are aware of people around them. 

	Low

	Woodland –
other adults and dogs.
	· Children will know that they are not to talk or go with strangers.
· Children will learn to be cautious around stray dogs and will become aware that not all  dogs are friendly.
	· Other adults in area not associated with the setting.
· Dogs can be off the lead and bite.
	Children and adults.
	· Advise the children not to talk to strangers and keep in sight of the teachers and to tell the teacher if they see a stranger and shout for help if they are in danger.
· Tell the children to not go near the dog and call a teacher.
	Low

	Woodland – penetration from sticks/stones.
	· Discussing the hazards can help children manage their own risk.
	· Sticks/stones pointing up from the ground can cause the children to fall and cut themselves.
	Children and adults.
	· Discuss with the children the objects that can cause harm and advise them to be mindful when playing around by them.
· Move to a safer location. 
· Have a first aid kit available.
	Low

	Woodland – building bug house.
	· Children using their gross motor skills looking for material and lifting objects.
· Improves mathematical skills by understanding measurements for example weight and size.
· Teaching children to be creative by using natural materials to build a house for example a log as a front door or a stone as a window. 
· Children will learn about insects/bugs and their natural habitat.
	· Could throw stones and sticks at other children.
· Stones/logs are heavy and could drop them on their foot and bruise/break it.
· Get a splinter from sticks/logs.
· Bitten by an insect.
	Children and adults.
	· Discuss with the children before the activity that they must not throw stones or logs at anyone.
· If the stone/log is too heavy, then do not try to move it and ask the teacher for assistance.
· Advise the children to see the teacher if they get a cut/splinter or get bitten so the first aid kit can be used if necessary.
	Low

	Woodland –
Hazardous/ poisonous plants.

	
· Children will still be able to take photos of these plants to learn about them, but they will know not to touch or eat them. 
	· Stingy nettles.
· Poisonous mushrooms.
· Blackthorn – can cut themselves.
	Children and adults.
	· Advise children not to put anything in their mouth.
· Ensure a first aid kit is available.
· Speak to the children about these plants in advance .
	Low

	Woodland – playing with mud/contaminated mud.
	· Supports sensory play.
	· Excessive consumption of mud can cause stomach upset.
· Contaminated mud can cause infections in cuts.
	Children and adults.
	· Discuss with the children not to eat the mud or put their hands in their mouth.
· Make sure the children wash their hands thoroughly at the end of the activity.
· Ensure the children have no cuts or skin conditions. 
	Low








	Component 3 -
	

	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Building bug house.


	· Cause harm to the insects.
· Damage the biology of the woodland.
· Damage the population of insects.
	· Remind children to be careful when picking up the insects.
· Avoid over collecting the insects and gather the insects in groups of 4. 
· Take photographs rather than picking all insects up. 
· Place the insects back where they located them.
· Position the stones back where they retrieved them from.
	
N/A
	
Practitioner to emphasize the instructions/rules to children. 

	
Pollution and harm to insects/plants.








	
· Polluting the woodland – rivers.
· Materials can cause harm to insects/plants. 
	
· Take craft materials away with you.
· Place food waste in compost bags. 
· Take any litter away with you. 

	
· Compost bags for food waste.
· Baskets for water bottles.
· Baskets for craft and digital equipment. 

	
Practitioners and children. 

	
Treading on plants during activities.
	
· Repeatedly using the same location can damage the plants and wildlife due to excessive trampling on ground. 


	
· Avoid areas that are over exposed.
· Use different locations to ensure the area is not being over consumed.
· If flowers/plants are blossoming then try to avoid the area to prevent any destruction.
· Tell the children not to pick endangered flowers (for example bluebells, primroses).
· Advise the children not to pick the plants that have not seeded yet and not to uproot plants.  
· If there is a natural path formed then use this path to get to the site.

	
N/A
	
Practitioner to emphasize instructions/rules to children and all adults.

	
Using leaves/bark for crafting.

	
· Damage the trees.
· Could frighten birds nesting. 
· Cause harm to insects on trees/plants.
	
· Pick the leaves and bark that are on the ground and do not collect directly from the tree/plant. 
· Count the materials to ensure you do not leave any behind.
· Do not put any nails/pins into the trees. 

	
N/A
	
Practitioner to emphasize the instructions/rules to children.



Component 4 –
The activity specified in component 1 of the portfolio consists of children playing in a woodland environment, the aim of the activity was to inspire children to use natural materials and other loose parts to encourage their holistic development whilst improving their physical health and well-being. 
In the early years provision playing outdoors should be essential and not an option (White, no date), evidence suggests that children connect and learn more about the environment if they explore it themselves (Welsh Assembly Government, 2007). Despite this some children still have insufficient knowledge of the natural environment due to practitioners using plastic equipment, uninteresting surroundings and are fearful of taking risks (Tovey, no date). The Welsh Assembly Government (2007) agree with this and believe health and safety laws and lack of confidence are the main reasons children are not connecting to the environment.  Additionally community playthings (2013) also claim schools are worried about taking risks and want to protect children from harm consequently using plastic equipment and soft surfaces to ensure the children’s safety, but this is preventing the children from using their imagination and creativity skills. Furthermore, Tovey (2013) claims that children can be frightened of the world if they are not familiar with the natural environment, for example being frightened of uneven ground and trees and leaves around them. 
Moser and Martinsen (2010) suggest that playing in the natural environment benefits children’s psychological development, learning, growth and physical development, they claim that children’s concentration levels improved and there were additional opportunities to be creative, and children with behavioral difficulties had more space to make their own choices of the activities they participate in. In addition to this Maynard, Waters and Clement (2013) claim that outdoor learning can have a positive effect on children but in different ways, for instance children who are shy became more confident and empowered whereas children who have behavioural problems were more relaxed and focused. McCree, Cutting and Sherwin (2018) agree with this and claim children who spend more time outdoors enhance their attention skills. 
Reggio Emilia believed the environment was a third teacher, he states that the environment is welcoming and children get to embrace nature and explore the natural surroundings (Strong-Wilson and Ellis, 2007). Garrick (2012) also claims that educators are now promoting the environment as part of the curriculum based on what Reggio Emilia said ‘The environment is the third educator’, they want to promote children’s well-being and enhance creativity for instance pretend play. Additionally White (no date) also believes the environment offers a range of holistic experiences, the children learn about the different seasons, experience various sensations and it can support children in expressing their feelings, ideas and understand the meaning of life. Outdoor learning helps children connect with nature it creates empathy and innovation, it provides children with choices, space and free play (McCree, Cutting and Sherwin, 2018). 
Froebel says that children should play in an environment with natural and man-made materials, he believed in the freedom of choice, independence and first-hand experience of the outdoors, children understand the real world by having opportunities to learn about the environment directly, by engaging with nature for instance growing plants or exploring the woodlands can broaden children’s understanding of the world (Tovey, 2013). 
Outdoor activities need to have a balance of child initiated and practitioner led as this can have a significant effect on the child’s health and social development, practitioners need to ensure they guide the children and allow time to support them in learning outdoors (Maynard, Waters and Clement, 2013). Furthermore, White (no date) also believes that enthusiastic adults are significant in ensuring children learn about the outdoors, the adults also need to believe that the outdoor environment can have a substantial influence on children’s well-being and development consequently encouraging children to reach their full potential in an outdoor learning environment.  
Children need to experience risk both emotionally and physically to learn how to act safely otherwise they will be unable to cope with challenges later in life (White, no date), through risk taking children enhance their knowledge about safety in the environment and discover what their bodies can do (Little and Eager, 2010). Duglan (2015) also agrees with this and believes that if children are free to explore in a safe supported environment they will be able to assess the possible risks themselves. Despite this children’s play is being restricted due to parental concerns and is reducing the children’s independence and opportunities to thrive (Little, 2015). Gill (2010) agrees with this and claim adults are underestimating children’s abilities and are denying children the experience of learning how to manage challenges, he also believes that overprotecting children can impact on their mental health. Scandinavian countries encourage children to see and understand the benefits of risks by exploring the natural world in different weather conditions and allowing a more child-centered approach (Waller et al., 2010). Gill (2010) believes practitioners are restricting play due to fear of accidents and potential litigation from parents, but if they follow safety procedures and regulations they would not have to be concerned about the law. 
Learning outdoors supports children holistic development, it provides opportunities to build social and communication skills, supports them in exploring and coping with new challenges and supports the curriculum for instance mathematics and science (Harris, 2018).
It is important for children of this generation to connect with the environment to ensure they are aware of the challenges ahead for example climate change, recycling and sustainable materials (Welsh Assembly Government, 2007), for future sustainable development schools need to educate children about the natural environment for example conserving energy via resources and not money, knowing the difference between living conditions and health and well-being and recognizing how the way we live has an impact on climate change (Estyn, 2014). If children do not learn about the environment they will not be able to protect it, children must be told about the importance of environmental sustainability as this allows them to build a relationship with nature and respect it (Sisson and Lash, 2017).
Natural areas such as woodland can provide children with the freedom to explore, children can create a space to play and manipulate their surroundings and make use of the open-ended objects to engage with nature (Early Years Educator, 2016). Through using open ended resources children get to discover the difference in textures, sounds, sights and smells, they begin to question the surroundings and share experiences of what they have learnt (Welsh Assembly Government, 2007). Children who have access to natural materials enhance their creativity skills due to them having more opportunities to explore different types of resources (Early Years Outdoor Learning, 2021). Thompson (2017) points out that the outdoors is filled with loose parts and children can use their imagination to create a whole new world, through free play children will learn a range of multisensory experiences. Loose parts can encourage imagination and discovery, they are widely available and provide opportunities for fun and engagement (Sisson and Lash, 2017).
Gibson, Cornell and Gill (2017) state introducing loose parts into the playground encourages creativity skills and engagement, they also claim children who have access to loose parts play significantly increased their physical activity level, self-confidence, mental well-being and happiness. Children who have opportunities to use loose parts/materials in the playground not only increase their knowledge of the environment but children get to control their own privacy for instance play alone or with friends (Garrick, 2012). Research shows children who have access to loose parts enhance their cognitive development skills, they learn how to problem solve through engaging with the objects directly and have more opportunity to explore the environment (Shabrina and Lestariningrum, 2020). 
Mountain (2017) argues that all children have the right to play freely in the outdoors, she suggests that children thrive outdoors, they learn how to challenge themselves by lifting and moving objects, take risks physically, intellectually and emotionally and connects with the environment by understanding how the world works and why we should appreciate it. White (2017) believes children who play with loose parts outdoors learn how to be in control for example taking risks, emerge from their comfort zone, learn how to be creative and develop critical thinking skills. 
Children interact and learn more when they get to experience playing with different material and objects, but it can be difficult to set up an outdoor environment for play, children need to have the opportunity to play with loose parts outside to know how to interact with them, and children who have additional learning needs require repetition for them to learn from the objects (Sage, no date). 
Nicholson (1971) claimed the environment had been stolen from children and that the education system believe children should not have access to loose parts and they should only be made available to professionals individuals for example builders, artists and architects. 
According to Duglan (2015) using natural materials in the environment can support children in improving their social and physical development, it allows them to express themselves therefore increasing their confidence and developing a natural desire for movement.
Community Playthings (2016) believe that schools are not allowing children to move enough and are denying them of the chance to learn about the environment through play, but the education system is now revolutionising and is more focused on nature based learning. 
Children who play outdoors increase their physical activity because they are fascinated by the environment around them, it can also benefit children with Attention Deficit Hyperactivity Disorder for example it encourages confidence, social skills and emotional well-being (RSPB, 2013), pediatricians claim they see several children with ADHD who are constricted to indoor learning but none in forest schools (Community Playthings, 2016).  
Future Generations Commissioner for Wales (2019) suggest playing outdoors in the environment can great a positive attitude to physical activity. Sage (no date) states children develop fine and gross motor skills when they are playing in the outdoor environment, through interacting with other children they begin to learn about the environment and the benefits of physical activity and how this contributes to their health and well-being. When children move they activate the Kinesthesia nerves which sends messages to the brain, consequently making them feel more focused and energized (The Motor Story, no date). 
According to Frances (2018) outdoor learning is less structured and children get to move more freely allowing them to be more physically active, it can also have a positive impact on their educational attainment. When children play outdoors they use their vestibular system which helps them to balance, build muscle strength and increase their awareness, furthermore they activate their inhibitory nerves which helps to control the brain (The Motor Story, no date).
Sisson and Lash (2017) suggest the absence of playing outdoors is contributing to childhood obesity due to them not having the ability to move and being confined indoors. Children’s health and well-being is critical in the early years, by teaching children from a young age how important physical activity is can have a positive effect further on in life, it not only benefits physical health but also cognitive development (Vanderloo, 2015). Furthermore, Montessori Nature (2021) says nature not only benefits your physical health but mental health, it allows for children to appreciate silence and hear the sounds around them. 
To conclude from the evidence I have provided I feel my activity encouraged children to explore the outdoors to the full, allowing the children to search for what objects they can find encouraged them to take risks and enhance their physical activity as well as improving their cognitive development. Through building the bug house it allowed the children to use their creativity skills, gain an understanding of sustainability and how to protect our environment.
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