[image: ]

On the Phonetic Differences in Reading the Gettysburg Address:
Between the Author and an American Reader

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]As an English as a foreign language (EFL) learner, the way I speak English is bound to display variance with that of first language speakers. This essay aims to find the phonetic differences in reading the Gettysburg Address between the author and an American reader, note the typical examples with the International Phonetic Alphabet (IPA) and give tentative analysis of the possible reasons underlying such differences.
1. Noted Differences
The Gettysburg Address was read and transcribed by the author and then compared with the transcription of a recording by an American actor Jeff Daniel on the website of YouTube (URL: https://www.youtube.com/watch?v=a4Bojjx_Dew). From a preliminary analysis, we can see that most of the noted phonetic differences attribute to the author’s preference for British English, which is presented in terms of vowels and consonants below. It is worth noting that in this essay, British English and American English are terms in a general sense, the former referring to Standard English in Britain with the spoken form of Received Pronunciation, the latter to the Standard English in America. British English and American English associate with British accent and American accent respectively.
In terms of vowels, the most salient example is the pronunciation of /r/. In British accent, it is generally accepted that /r/ can only occur before a vowel like in the word create (/kri:ˈeɪt/), whereas in words like our (/ˈaʊə/), there is no /r/ sound. But in American accent, /r/ can occur after a vowel, so our is pronounced as /ˈaʊər/. Another typical example might be the sound /a:/ in British accent versue /æ/ in American accent. This difference commonly happens before a fricative, like task (/tɑːsk/ in British accent and /tæsk/ in American accent) and rather (/ˈrɑːðə/ in British accent and /ˈræðər/ in American accent). The least frequent example is the sound /ɒ/ in British accent versus /ɑ/ or /ɑː/ in American accent, like in the word honor (/ˈɒnə/ versus /ɑnə/) and resolve (/rɪˈzɒlv/ versus /rɪˈzɑːlv/). Typical examples of the /r/ sound difference are manifested Table 1 from No. 1 to No. 10, /a:/ versus /æ/ from No. 11 to No. 14, /ɒ/ versus /ɑ/ and /ɑ:/ from No. 15 to No. 16.
In terms of consonant, unlike British accent, there is no /j/ glide following /d/ in American accent. Therefore, the word endure is pronounced as /ɪnˈdjʊə/ in British accent and /ɪnˈdʊr/ in American accent. Another salient feature of American accent is the pronunciation of intervocalic /t/. Most of the time it is not articulated as a voiceless sound as in British accent but a voiced one similar to /d/, so words like battle (/ˈbætl/) and little (/ˈlɪtl/) in British accent sounds like /ˈbædl/ and /ˈlɪdl/ in American accent. In Table 1, No. 17 manifests the /j/ sound and No. 18 and 19 the /t/ sound.
Another kind of difference comes from the interference from the author’s mother tongue. In Chinese, there is no such sound as /l/ occurring after vowels, so words like equal (/ˈiːkwəl/) are hard for us to pronounce in a nativelike way. Besides, in Chinese, we do not have such distinction as short vowels and long vowels, which makes us easy to pronounce long vowels as short vowels. No. 20 to No. 28 shows the /l/ sound and No. 29 to No. 20 the short and long vowels.
In all, 30 typical words with phonetic differences in reading the Gettysburg address between the author and Jeff Daniel are listed in Table 1, with the last two columns showing the reasons from the perspective of British-versus-American accent or interference from the first language. Note that the seven highlighted green lines are related to both perspectives.

Table 1
List of Noted Differences
	No.
	Word
	TA
	JD
	Differences and Reasons

	
	
	
	
	Preference for BA
	Interference from L1

	1
	score
	/skɔː/
	/skɔːr/
	no /r/
	

	2


	liberty
	/ˈlɪbəti/
	/ˈlɪbərti/
	no /r/
	

	3
	war
	/wɔː/
	/ wɔːr/
	no /r/
	

	4


	whether
	/ˈweðə/
	/ˈweðər/
	no /r/
	

	5
	larger
	/lɑ:dʒə/
	/lɑrdʒər/
	no /r/
	

	6
	power
	/ˈpaʊə/
	/ˈpaʊər/
	no /r/
	

	7
	never
	/ˈnevə/
	/ˈnevər/
	no /r/
	

	8
	forget
	/fəˈɡet/
	/fərˈɡet/
	no /r/
	

	9
	before
	/bɪˈfɔː/
	/bɪˈfɔːr/
	no /r/
	

	10
	measure
	/ˈmeʒə/
	/ˈmeʒər/
	no /r/
	

	11
	rather
	/ˈrɑːðə/
	/ˈræðər/
	/ɑː/ vs. /æ/, no /r/
	

	12
	advance
	/ədˈvɑːns/
	/ədˈvæns/
	/ɑː/ vs. /æ/
	

	13
	task
	/tɑːsk/
	/tæsk/
	/ɑː/ vs. /æ/
	

	14
	last
	/lɑːst/
	/læst/
	/ɑː/ vs. /æ/
	

	15
	honor
	/ˈɒnə/
	/ɑnə/
	/ɑː/ vs. /æ/
	

	16
	resolve
	/rɪˈzɒv/
	/rɪˈzɑːlv/
	/ɒ/ vs. /ɑ:/
	no /l/

	17
	endure
	/ɪnˈdjʊə/
	/ɪnˈdʊr/
	with /j/, no /r/
	

	18
	battle
	/ˈbætəʊ/
	/ˈbædl/
	/t/ vs. /d/, /l/
	no /l/

	19
	little
	/ˈlɪtəʊ/
	/ˈlɪdl/
	/t/ vs. /d/, /l/
	no /l/

	20
	all
	/ɔː/
	/ɔːl/
	
	no /l/

	21
	equal
	/ˈiːkwəʊ/
	/ˈiːkwəl/
	
	no /l/

	22


	civil
	/ˈsɪvɒ/
	/ˈsɪvl/
	
	no /l/

	23
	field
	/fjud/
	/fiːld/
	
	no /l/

	24
	altogether
	/ˌɔːtəˈɡeðə/
	/ˌɔːltəˈɡeðər/
	no /r/
	no /l/

	25
	struggled
	/ˈstrʌɡəʊd/
	/ˈstrʌɡld/
	
	no /l/

	26
	world
	/wɜːʊd/
	/wɜːrld/
	no /r/
	no /l/

	27
	shall
	/ʃæʊ/
	/ʃæl/
	
	no /l/

	28
	people
	/ˈpiːpɒ/
	/ˈpiːpl/
	
	no /l/

	29
	forth
	/ fɒθ/
	/fɔːrθ/
	no /r/
	/ɒ/ vs. /ɔː/

	30
	poor
	/pɒ/
	/pʊr/
	no /r/
	/ɒ/ vs. /ɔː/


Note: TA = The Author
JD = Jeff Daniel
BA = British accent
L1 = first language (of the author, Chinese in this essay)

2. Possible Reasons for the Differences
As displayed in Table 1, the main reasons for the noted differences attribute to the author’s preference for British accent and the interference from the author’s mother tongue, the former related to the social trend and personal motivation while the latter with the language transfer.
2.1 Preference for British Accent
2.2.1 Social trend
In 1980s, when China has just begun to take English into one of the compulsory courses in primary and secondary school, there was a trend in English educational circles to attribute great prestige to British English, taking it as the “original English” and the only “Standard English”. In general, Chinese are somewhat conservative people who attach great importance to tradition and education. Therefore, they credited Britain’s long history and culture and associated richer culture, more complicated vocabulary and educated elite with British English. On contrary, they tend to speculate that any variety other than the original would be downgraded. So American English, one language influenced by the mixed population in America, is regarded to some extent as “not pure”.
At that time, the fact that a “pure” standard language does not exist in the world and that all language variety should be treated equal do not seem to be apparent to most people in China. Thus, they conjure up distinction between correct versus incorrect, superior versus inferior, higher class versus lower class, educated versus uneducated in judging the use of languages, which is oversimplified and unfair. All these brought a social trend of ascribing British English as the only Standard English in the world. From 1990s to 2000s, most scholars and teachers regarded British English to be the only one that should be taught at school. During this time, British accent was described as “correct, pleasant and clear” whereas American accent “casual and ungraceful”. Naturally, English learners with British accent are believed to be superior speakers, who themselves also took positive self-esteem from such “accent identity”. A typical example would be my father, who is a college English teacher favouring British English. Ever since I began learning English, he never stopped his “advocation” of British accent. In his words, pronunciation in British accent is clear and elegant and tone nice and soft, which is highly appreciated.
From the school part, all my English textbooks take the British spelling and pronunciation and all the textbook recordings are in British accent following the trend. Meanwhile, most of my English teachers followed the same assumption, they spoke with British accent themselves, and they would correct you if you did not speak and spell in the British way. Besides, under the influence of Krashen’s Input Hypothesis (1985), teachers held another belief that a foreign language class immersed in the target language is the most desirable one. They tended to speak English as much as possible during class. Obviously, when you are imparted the “British-English-above-all” notion with the teacher speaking with British accent all the time, it is hard not to follow. As Coleman (1996) put, because of the cognitive and affective components, attitudes, which are usually culturally acquired, tend to be deep-rooted and persistent. All these school or home experiences influenced me a lot in the preference for British accent.
2.2.2 Personal motivation
2.2.2.1 Instrumental motivation
According to Gardner and Lambert (1972), the motivation of foreign language learning can be divided into instrumental motivation and integrative motivation. The term instrumental motivation is used when people learn a language because they wish to fulfill course requirements, pass an exam, or get a job. When I was learning English, the test papers were written and the recordings for listening tests were all spoken in the British way. Besides, I took the IELTS test twice, one for studying in the University of Sheffield as an exchange student, one for pursuing the professional doctorate degree in University of Wales Trinity Saint David. If I write and speak in the British way myself, it is natural that I can get more accustomed and responsive to all these test materials. Hence with the consideration of advantage and convenience, I am inclined to adopt British English in my own study.
2.2.2.2 Integrative motivation
Another side of Gardner and Lambert’ division (1972) is integrative motivation. This term is used when people learn a language because they desire to understand people and culture from a target language. In terms of communication, as all of my native English-speaking teachers in college came from the UK, to better interactive with them, I tended to adopt the British accent. Similar integrative motivation pushed me when I went to the University of Sheffield as an exchange student. During that time, I needed and wished to interact with local people, in other words get more accepted by the language community, which boosted my motivation for keeping the British accent. and usually maintains positive attitudes towards that group. Meanwhile, the cultural factors do give me impacts. For example, the series books of Harry Potter and The Lord of the Rings, British movies and movies stars, even The Premier League, all attracted and influenced me in my school days, bringing me the integrative motivation for the British English and British accent. In brief, my integrative motivation of learning the British English is two-fold. The first one is to communicate with British people and the second one to understand the underlying culture.
To be sure, it should be noted that the factors mentioned above are interactive and dynamic rather than separate and static. For example, the social trend brought me the British-style textbook and tests, which is closely with my instrumental motivation. The boundaries are not that clear-cut. They work together to shape my preference for British accent.
2.2 Interference from first language
According to Ellis (1994), when the rules in a learner’s native language differ from those in a foreign language, the native language would interfere with foreign language learning if the learner apply the rules of the native language to the foreign language. Such interference is referred to as “language transfer” by some authors. As suggested by Odlin (1989, p. 27), language transfer is the influence from similarities and differences between the target language and the native language. If the influence of native language on target language learning is negative, the influence is called negative transfer, which can be found in all respects of language learning like speech sounds, vocabulary, grammar as well as contextual use. The most salient aspect might be speech sounds. As Ellis (1994) noted, EFL learning is strongly influenced by the learner’s first language, the clearest support coming from foreign accents in speech.
There are many phonetic differences between Chinese and English. When some elements of Chinese different from English are transferred into learning English, errors or negative transfer may occur. In terms of speech sound, the consonant /l/ is pronounced differently in English, depending on whether it occurs before or after a vowel. Thus the /l/ sound in liberty (/ˈlɪbəti/) and civil /ˈsɪvl/ are different. The /l/ that occurs before a vowel is usually called “clear /l/” or “light /l/” and after a vowel is called “dark /l/”. However, in Chinese we do not have such dark /l/, thus /l/ appearing after consonants is likely to be replaced by vowels somewhat similar in sound. For example, equal (/ˈiːkwəl/) in British accent is pronounced by the auther as /ˈiːkwəʊ/ (see similar examples in Table 1, No. 20 to No. 28).
Another common phonetic error made by Chinese is to pronounce long vowels as the corresponding short ones. As displayed in No. 29 and No. 30 in Table 1, the long vowel /ɔː/ is pronounced by me as /ɒ/ in forth and poor. The difficulty in distinguish between long and short vowels is probably due to the fact that Chinese is a syllable-timed language allowing each syllable more or less equal time and prominence (Kirkpatrick, 2011, p.7), this leads to the lack of long and short sounds distinction in such language.
3. Conclusion
By comparing reading the Gettysburg Address between the author and Jeff Daniel, an American actor, phonetic differences are found resulted from both the author’s preference for British accent and the interference of the author’s first language. On the one hand, social trend in 1990s and 2000s attaches great prestige to British English, which is closely related to the author’s instrumental motivation for choosing British accent. Meanwhile, the experience in the University of Sheffield brought interactive needs, adding to the author’s integrative motivation. On the other hand, differences in phonetic rules between Chinese and English give rise to negative transfer in certain speech sounds.
As a matter of fact, social trend changes over time in China. Since 2000s, American English has been attracting more and more followers in China, which is definitely associated with American cultural exports. In addition, Chinese EFL researchers and learners have gradually come to realize the equality of diverse varieties of a language. However, in reality, languages like Australian English, Canadian English, Singapore English, New Zealand English or Indian English still calls for recognition and respect in China as well as many parts of the world. As Wolfram and Christian (1989) suggested, the key to attitudinal changes lies in developing respect for the diverse varieties of English. One meaningful aspect of sociolinguistic research is to make people aware of the stereotyped attitudes towards languages. For EFL learners, learning one variety of English should not be based on the disparagement of others. It would be better for learners to stick to one variety to construct a consistent language system, but they should also have the opportunity to access to the vast varieties of English with respect.
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Sexism in News: An Analysis of News Reporting on
Female Leaders
[bookmark: OLE_LINK3][bookmark: OLE_LINK4]
In the realm of sociolinguistics, language is often regarded as a reflection of people’s cognition of social values and social psychology. Sexist language, in this sense, offers us a mirror to see the stereotype or prejudice that language users hold towards men and women. After feminist movements since 1960s, there is no denying that women have been playing more and more important roles in society. They are not only mothers or wives, but also participants in different realms in our society. Among them the most typical models may be the female elites who were elected as political leaders.
However, in newspapers, which is one of the most pervasive and popular entities in mass media, we can still see prejudiced image of female leaders to mock and degrade them. Though to some extent implicit nowadays, the discrimination and stereotype of women are far from eliminated in news discourse. Therefore, this essay aims to see the female images in news report around political election and whether there is sexism against female leaders in both popular and quality newspapers. A piece of news from The Sun website (URL: https://www.thesun.co.uk/news/10548935/hillary-clinton-new-look-presidential-run/) as a representative of popular newspaper and another one from The Guardian website (URL: https://www.theguardian.com/us-news/2019/nov/04/the-stakes-are-enormous-is-hillary-clinton-set-for-a-white-house-run) as an example of quality newspaper are taken, both around the topic of Hillary Clinton’s possibility of running for presidential election. They were analyzed for the sexist evidence against women. Based on the analysis, the research tries to explore how and why such sexism came into being.
1. Definition of Sexism
Many psychologists and sociolinguists have tried to define sexism. For example, Davies and Houghton (1995, p. 72) defined sexism as prejudice or discrimination towards individuals or groups because of their sex. They emphasized that though could be held on both genders, sexist views are predominantly on females. Similarly, Newman (2018) referred sexism to beliefs that assert the inferiority of one sex. He added that and that in more common sexual inequality, men, instead of women, tend to be given more prestige and importance by social values and beliefs.
In light of previous definitions, to explore the discriminate against women in news report, the present essay take sexism as discrimination or prejudice of women in society, and linguistic sexism as the employment of language to devalue or demean women.
2. Sexism in News
2.1 Gender stereotyping
In The Sun, women still display highly gender-stereotyped image or behavior and be focused in activities considered appropriate for their sex. Therefore, though being reported on her willingness to run for political elections, Hillary is depicted as a woman caring most about her gorgeous appearance. Meanwhile, female leaders are more likely to be judged and evaluated by the journalists in The Sun, especially in terms of looks. The news judged on her appearance with the derogatory phrasal verb show off in the headline and radiant and youthful in the body, with possible connotation that Hillary is adopting being a gorgeous female as an edge in political elections. Note the following examples with the tag <female> to indicates the gender of the leader depicted.
Example 1:
READY TO RUN, HILLARY? Hillary Clinton shows off glam new look as rumours of 2020 Presidential run reach fever pitch <female> (The Sun)
Example 2:
The former First Lady…appeared radiant and youthful at an event … <female> (The Sun)
With such depiction of looks, female leaders’ identity of being a politician is greatly weakened. Readers’ of The Sun tend to focus on the female leader’s sex and look rather than her political ideas. In contrast, The Guardian is much more neutral with the headline in Example 3.
Example 3:
“The stakes are enormous”: is Hillary Clinton set for a White House run? <female> (The Guardian)
2.2 Addressing form of Mrs.
As generally acknowledged, the addressing form of Mrs. tend to reinforce the view that a woman is married to be the property of a man and that she can never escape the destiny to be related to her husband. In other words, marriage of a woman is regarded as her defining characteristic. After many years of feminist movements, journalists are bound to know the choice of addressing a female with Mrs. is inappropriate in newspapers. However, The Sun refers Hillary Clinton as Mrs. Clinton in the news report as seen in the example below. The Guardian, in contrast, refers to her only as Hillary Clinton or Clinton except in a direct quotation from other sources.
Example 7:
Mrs. Clinton then managed to secure the Democratic nomination for the 2016 race before losing to Trump. <female> (The Sun)
By addressing Hillary Clinton as Mrs. Clinton, the news report suggests the subordinate role of the female leader to her husband, which implicitly diverts readers’ attention to her marital status and family background, which weakens her political achievements and status. As Wolfson (1989, p. 173) puts it, no matter what the status of women is in society, they are always perpetuated subordinate role in a subtle way.
2.3 Vagueness in identity
The female leader’s age, marital status, family background and past experiences are exceedingly emphasized and focused in The Sun (see Example 4 and Example 5), making her identity as a president candidate vague and weak. On the contrary, male leaders’ names and political identities are distinctly reported in the news website, which makes their identity easier to remember (see Example 6 with the tag <male>). On the other hand, The Guardian is much better in outlining clear political identity for Hillary with detailed narration of her political activities and speeches.
Example 4:
The former First Lady, 72, who lost the 2016 US election to Donald Trump, appeared… <female> (The Sun)
Example 5:
Hillary posed alongside her husband and ex-President Bill behind the scenes… <female> (The Sun)
Example 6:
The Democratic field for 2020 is already packed with candidates, with the former Vice President Joe Biden, a moderate democrat, marginally topping the polls. <male> (The Sun)
2.4 Passiveness in events
As we can see in the same news report in The Sun, female leaders are often non-actors in their election and are depicted passively in situations, whereas male leaders are reported as the doer or performer of their electoral events (see Example 7, 8 and 9). In the depiction of The Guardian, Hillary is more active as a performer in political events as seen in Example 10.
Example 7:
As rumours of 2020 Presidential run reach fever pitch…<female> (The Sun)
Example 8:
Vice President Joe Biden, a moderate democrat, marginally topping the polls. <male> (The Sun)
Example 9:
New York mayor Michael Bloomberg revealed his candidacy in November<male> (The Sun)
Example 10:
The candidate who lost to Trump is making all the right moves as some fear a primary gone too far left. <female> (The Guardian)
In light of the Functional Grammar from Halliday et al. (2014), in material process, the participant who performs the actions is the Actor, and the other one who undergoes the action is the Goal. In many news report, female leaders are more depicted as the Goal in material process with less dominance on their election, whereas male leaders are more represented as the Actor, who take control of their political activities. In this sense, female leaders are placed more in the role of being affected than male leaders in news discourse. Male leaders are predominantly regarded as the prime actors in their election, which suggests their overwhelming power and strength.
3 Reasons for Sexism in News
The essay tries to explain the sexism against women in news from the psychological, and sociolinguistic perspectives. In the first place, psychologically, sexism against female leaders in news reports reflects “gender schema” shaped in people’s mind. As Avery et al. (1984, p. 419) put, we learn to organize the world on the basis of the male-female distinction with the concept of male put before female, so people often hold the view that women are submissive, dependent, non-competitive and unambitious, whereas men are dominant, independent, competitive and ambitious. The gender stereotypes in people’s mind sustain and consolidate the superiority and dominance of men and inferiority and subordination of women in society as well as in language. This is also mirrored in the images of female and male leaders in news discourse. We note that in news reports both from popular or quality newspapers, male leaders are more associated with roles of being an active performer with strong voice, which obviously indicates their powerful dominance in the world, while female leaders are depicted more as passive roles, which implies that they are viewed as the affected of an event, who lack the power to take the external world under control.
From the sociolinguistic perspective, sexism in society leads to sexism in language. The division of labor in the past assigned different roles and activities to men and women, which lead to their different status in society. Women are physically weaker and were less educated in the past. Therefore, they were usually restrained to domestic work such as caring for children and maintaining household. However, men were consigned to more important roles in social lives with more education. Gradually, people tend to associate women with the role of wife and mother, while men with the role of occupational success. As social sexism is correlated with linguistic sexism, unlike male leaders whose personalities and abilities are more focused, female leaders in news report are often depicted from the perspective of their marital or family status, leaving little space for their identity as political activist, which obviously exposes gender prejudice against them.
Therefore, even though female and male leaders have achieved the same political status in the society, owing to the deep-rooted impact of the physiological and sociolinguistic factors, it is still difficult for the whole society to treat women and men equally. Male leaders’ dominance and female leaders’ subordination in news discourse just reflect the male superiority and the female inferiority in views and in society at large.
4. Conclusion
From the analysis of news reporting on female leaders in The Sun and The Guardian, we can see that with psychological and sociolinguistic roots, news still displays biased attitudes towards females, probably more frequent and explicit in popular tabloids than quality newspapers. But due to the limited number of sample discourses, we cannot say for sure that quality newspapers are totally free of such bias. To a large extent, male leaders in the news world are still viewed as more dominant and superior than female leaders, the latter suffering from gender stereotyping, unproper addressing form, vagueness in identity and passiveness in events.
However, as put by Trudgill (2000, p. 185-186), society set different roles for men and women, but this can and does change, and will change if more members of the society feel it to be desirable. Admittedly due to the unavoidable difference between genders in physical, psychological and cognitional perspective, it is highly possible that we can never eliminate sexist features in deep structures of society as well as language, but the endeavour within reach is that people get more and more aware of the prejudice towards women in mass media and revise the overt sexism in public discourse as much as they can. After all, mass media are major sources of information for most people, and they are far from passively reflecting the society, they actively influence people in the society.
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On Teaching Standard English for EFL Learners:
In Light of The Cox Report

[bookmark: OLE_LINK7][bookmark: OLE_LINK8]With English serving as an international language, these few decades have witnessed an unprecedented rapid growth in the number of English speakers around the world. During the process, English has undergone a wide range of variation when adapting to diverse contexts. The emergence of English varieties brings about the discussion on the concept of “Standard English” and the necessity of teaching it. With regard to this discussion, The Cox Report from the Department of Education and Science and the Welsh Office (DESWO) argued that all pupils should be taught Standard English and that schools should take the responsibility to fulfill the object (DESWO, 1989). In light of the arguments in The Cox Report, the essay tries to explore the teaching of Standard English for English as a foreign language (EFL) learners.
1. Understanding Standard English
Over the years, Standard English has become a controversial issue among scholars, bringing heated discussions, especially on the standards for the learners in the Outer and Expanding Circle countries (Kachru, 1985). Two representative scholars in this regard are Quirk and Kachru.
In Quirk’s view (1985, 1990), the other national and regional varieties of English cannot match British English and American English in terms of status and authority. He suggested setting Inner Circle Englishes as standards for learners of English in Outer and Expanding Circle countries. As far as Quirk (1985, 1990) is concerned, Standard English should be accepted as the only model in the teaching English either as first language, second language or foreign language. On the other hand, Kachru (1985,1992) maintained that people who use English as a communicative tool within their sociocultural environment will naturally develop their own norms of appropriateness, and that such norms should be recognized and accepted based on the real use of English within particular speech communities.
The Cox Report held a somewhat neutral view by referring to Standard English as a dialect which has historical, geographical and social origins although, with some variations, it now has worldwide uses (DESWO, 1989). The report added that the discussion of dialect is confined to grammar and vocabulary without accent. This view is relatively neutral since it does not relate Standard English to a single particular language. Similar view is held by Strevens (1985), who suggested that each regional variety of a certain language consists of dialect and accent, with the former covering linguistic features at the grammatical and lexical level while the latter covering pronunciation and intonation.
In light of The Cox Report, Standard English is taken as an international language used throughout the world and essential for many purposes (DESWO, 1989, p. 63). If there were no common norm for reference, the effectiveness of the language as international communicative means would be compromised, especially for EFL users. Therefore, in order to maintain international intelligibility in cultural activities, further education, industry, commerce and the professions (DESWO, 1989, p. 63), it is necessary for EFL learners to get access to Standard English, which needs the joint efforts from ministry of education, schools, teachers and learners. As far as I am concerned, the understanding of Standard English in The Cox Report is relevant for EFL countries to outline principles and carry out practices.
2. Pedagogical Implications for EFL Countries
2.1 For ministry of education
As suggested by The Cox Report (DESWO, 1989, p. 67), developing pupils’ ability to understand and produce Standard English is a responsibility of the English curriculum. In this sense, the ministry of education in EFL countries should aim to cultivate the competent use of Standard English (DESWO, 1989, p. 69) by setting Standard English as compulsory content in schools. What should be noted is that to make EFL teaching more realistic and effective, when doing curriculum and syllabus design, the ministries must take care not to let it either turn into a tool of Inner Circle domination, or take on ethnocentric features to isolate itself from such domination (Alptekin 1990). For instance, regional literatures in English, which are combination of English and local cultural features, can become a major part of the curriculum (Kirkpatrick, 2011, p.11).
2.2 For schools and teachers
2.2.1 Identity
For schools and English teachers in EFL countries, they should bear in mind that children’s native language is an intimate part of individual and social identity (DESWO, 1989, p. 67), which needs protection and maintenance. The teaching of Standard English is to add a language to the repertoire, not to replace other languages and identities (DESWO, 1989, p. 68). Therefore, teaching Standard English to EFL learners should draw on their social and cultural identities and current language knowledge rather than impair them.
Taking China as an example, nowadays many uses of English with Chinese characteristics have been justified and accepted as proper ways of expressing Chinese beliefs, values and customs to maintain Chinese identity. Thus, for schools and teachers, teaching materials which are distinctively modeled in British or American ways can be modified to some extent, such as adding some Chinese cultural contents aiming to reinforce Chinese cultural values and Chinese identity. In this way, students are encouraged to be active and creative in contexts instead of merely modeling on Standard English, which protects their cultural identities and promotes their competence in using English to introduce their native culture.
2.2.2 Dialect and Accent
The Cox Report made a distinction between dialect and accent, referring dialect to grammar and vocabulary, but not to accent (DESWO, 1989, p. 63). This gives schools and teachers in EFL countries an insight that what matters in English teaching is the language organization and intelligibility for communication rather than the elegance of pronunciation.
First and foremost, grammar is an in dispensable part in EFL teaching, which cultivates students’ competence in producing clear and intelligible sentences for international communication. The prescriptive way and descriptive way of grammar teaching can coalesce to give students a full picture. On the one hand, they need prescriptions that take account of context, appropriateness and the expression of meaning; on the one hand, they should get access to accurate descriptions of language that are related to situation, purpose and mode (DESWO, 1989, p. 65).
With regard to accent, as Strevens (1985, p. 7) argued, “it is very rare, and almost impossible, to teach an accent you do not yourself speak”. In most EFL countries, non-native EFL teachers accounts for a larger part. They are possibly unable to teach their students the real Received Pronunciation or General American. But this will not be a hinder for students in international communication since people who master the English dialect well can usually successful convey their meanings even with a mixture of accents. After all, even first language users vary in accents. As Trudgill and Hannah (2013. p. 2) held, although Standard English is the kind of English in which all native speakers learn to read and write, most people do not actually speak it.
Besides, for putting Standard English into real use, one important point is to have context-consciousness. Generally, in written, formal and public contexts, the pressure in favour of Standard English is greater, while in spoken, informal and private contexts, non-standard forms may be much more widely tolerated (DESWO, 1989, p. 68).
2.2.3 Practice and Correction
Standard English functions in various contexts, which urges schools and teachers to provide students with opportunities to practice English in real communication. As suggested by The Cox Report, the ways in which meaning is expressed must always be the centre (DESWO, 1989, p. 66). The focus of English language teaching should be how to use grammatical patterns to create new meanings. In brief, grammar teaching serves the expression of meaning. Therefore, approaches like communicative language teaching and task-based learning can be adopted, where students are asked to finish all kinds of communicative tasks to train their ability of practical application of English.
During the practice, if the pedagogical focus is always put on grammatical correction, students are very likely to be depressed under pressure. Teachers should differentiate clearly between various kinds of correction, and avoid indiscriminate correction (DESWO, 1989, p. 68). Thus, though aiming to master Standard English, students should be allowed to make errors in the meantime. It is advisable to concentrate on frequently occurring non-standard forms and highly stigmatised forms (DESWO, 1989, pp. 68-69). This helps to create active and lively atmosphere in classroom, thus building students’ confidence and motivation and improving the effectiveness of learning.
2.2.4 Teacher training
The Cox Report offered implications for teacher training programmes, institutes which develop teaching materials and teachers themselves (DESWO, 1989, pp. 66). As indicated by Kirkpatrick (2011, p.11), regional multilingual English teachers can provide a more appropriate linguistic model than native English teachers for EFL students. To be desirable models, teachers should get proper training to acquire comprehensive knowledge of grammar, styles, cohesive devices, cultural background of English varieties and identity-consciousness before diving into their profession. On the other hand, language is in constant change, which requires the corresponding development in teaching methodology and professionalism of teacher preparation (Strevens, 1992). In this sense, as Standard English is dynamic and evolving over time, the corresponding knowledge an teaching approaches needs refreshing from time to time. The responsibility is on schools as well as teachers themselves to update teacher training to keep EFL teaching practices instructive and helpful for students.
2.2 For EFL learners
For EFL learners, one of the most important points is to attach importance to learning Standard English since it is an international language adopted around the world and essential for many purposes (DESWO, 1989, pp. 63). If they do not have access to Standard English, they may lose the grasp of many important opportunities. In the meantime, learners are expected to hold respective attitudes towards different varieties. They should have some basic ideas of World Englishes and the cognition that in these varieties, all features are grammatical and rule-governed rather than haphazard, though they are different from those of Standard English (DESWO, 1989, p. 64). Non-standard varieties and usages should be treated as objects of interest and value, and not ridiculed (DESWO, 1989, p. 68). On this basis, for better cross-cultural communication, students should be able to understand different accents and speeches to a large extent. It would be better if they can adjust their own speech for the intelligibility to interlocutors from a wide range of backgrounds.
3. Conclusion
The spread of English as an international language has made the teaching of Standard English an issue that cannot be overlooked. In this regard, The Cox Report, though published decades ago, is still relevant today for EFL countries. Considering that it is quite difficult to set a universal standard of accent, The Cox Report put the emphasis of teaching Standard English on grammar, vocabulary and protecting the speaker’s social identity. For the ministry of education in EFL countries, they should carefully strike a balance on international interaction and identity maintenance when designing the curriculum for English teaching. EFL schools and teachers can get the insight that conveying meaning in international contexts is the utmost aim. Teaching approaches and teacher training programmes should be offered accordingly. As for EFL students, besides following teachers’ instruction of Standard English to master the language, it is necessary that they explore the language from World Englishes perspective and recognize that English is no longer exclusively processed by Inner Circle speakers. All varieties of English have their own value and deserve equal respect.
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A Comparative Study on the Attitudes Towards Standard English
Between L1 Users and EFL Learners

English language teaching, learning and use are traditionally based on the standard of Inner Circle varieties (Kachru, 1985), mainly British English or American English. Over the years, with the conceptualization of “World English”, the exclusive standard of Inner Circle English has been challenged. There appears an attitudinal change from the internationalization of English to the nativization and localization of English, from the notion of single standard of English to multi-standards and polycentricism of English.
According to Ajzen (2005, p. 3), “attitude” refers to “a disposition to respond favorably or unfavorably to an object, person, institution, or event”. “Language attitude”, in socio-linguistic realm, is defined by Baker (1992) as favorable or unfavorable responses to varieties of a single language, or different languages, or a speaking community. Similarly, Ofori and Albakry (2012, p.167) defined it as “the positive, negative, or indifferent disposition a speaker has toward a particular language”. Some authors emphasized the relationship between attitude and behavior. For example, Obiols (2002) stated that as a mental disposition towards something, attitude acts a bridge between opinion and behavior.
The researches on English users’ attitudes towards English and English varieties have long been carried out among Inner Circle countries (i.e. the UK, the USA, Australia, Canada and New Zealand) through methods such as questionnaire, interview, observation and reaction test (e.g. Demont‐Heinrich, 2010; Evans, 2005). But with the development of World English paradigm, the research has been carried out in many Outer and Expanding Circle countries as well (e.g. Jenkins, 2009; Yoshikawa, 2005). Generally, most studies proved the conservative view that Inner Circle Englishes, especially British English and American English, tend to be judged more positively in status and influence, whereas the varieties of traditional Standard English are taken more or less as deficiencies. From review, we can see that most previous studies up to now focus on the language attitudes of certain groups such as speakers from Inner, Outer or Expanding Circle countries, whereas comparative studies among different groups are still limited.
1. Aims
The small-scale research aims to compare the attitudes towards Standard English between first-language users of English (L1 users of English) and English as a foreign language learners (EFL learners)[footnoteRef:1]. Specific questions are: [1:  The requirement of the task is to interview users of English for whom English is a second language. But due to the lockdown and isolation policy, this group was hard to contact, so the author interviewed EFL learners instead.] 

(1) What are the similarities and differences between L1 users of English and EFL learners in understanding the term “Standard English”?
(2) What are the similarities and differences between L1 users of English and EFL learners in regarding Standard English as a threat to regional varieties of English?
(3) What are the similarities and differences between L1 users of English and EFL learners in measuring the importance to teach Standard English in schools?
2. Methods
2.1 Participants
Two groups of participants took part in the research. The first group (L1 Group) comprises ten L1 users of English who are now college students in the UK or the USA; the second group (EFL Group) consists of ten EFL learners who are now college students in China. See Table 1 for information of nationality and tag of the two groups.

Table 1
Information of Nationality and Tag
	Group
	Nationality

	
	British
	American
	Canadian
	Chinese
	Total

	L1
	5
	3
	2
	0
	10

	Interviewee Tag
	L1-1 to 5
	L1-6 to 8
	L1-9 to 10
	
	

	EFL
	0
	0
	0
	10
	10

	Interviewee Tag
	
	
	
	EFL-1 to 10
	



2.2 Instrument and procedure
In the present research, interviews via skype or QQ video were carried out into the attitudes toward Standard English, which included three questions. Similarities and differences of attitudes among the two groups can be found from the interviews.
(1) How do you understand the term “Standard English”?
(2) Do you feel that Standard English is a threat to regional varieties of English?
(3) Do you feel that it is important to teach Standard English in schools? If so, what are the benefits?
3. Results
To begin with, in understanding the term, most interviewees in both the L1 Group (8/10) and the EFL Group (10/10) regarded British and/or American English as Standard English. As shown in Table 2, British English was thought by most people to be the best model as Standard English, with American English taking the second place. It is interesting to note that all of the five British interviewees (L1-1 to 5) consider British English to be the only Standard English in the world, while only one American interviewee (L1-8) take American English as the only Standard English. One of the differences between the two groups is that in the L1 Group, one interviewee (L1-7) who is an American held that “there is no such thing as ‘Standard English’ for the whole world” because “different countries have different standards”. Besides, one interviewee (L1-10) who is a Canadian maintained that Inner Circle Englishes like “British English, American English, Australian English, Canadian English and New Zealand English are all Standard English” whereas Outer Circle Englishes like “Singapore English or Indian English are not”. The views were not mentioned by the EFL Group.

Table 2
Understanding of Standard English
	Group
	BE Only
	AE Only
	BE and AE
	Nonexistence
	Other Answers
	Total

	L1
	5
	1
	2
	1
	1
	10

	EFL
	4
	2
	4
	0
	0
	10

	Total
	9
	3
	6
	1
	1
	20


Note: BE = British English
AE = American English

As shown in Table 3, when asked about their view on Standard English as a threat to regional varieties, most interviewees in the L1 Group (7/10) gave a definitely positive answer. They recalled their experience or hearing that fewer and fewer people in their countries were speaking the original local dialects and that local dialects were getting closer to the national Standard English. Only one interviewee (L1-4) put that new generations still speak local dialects at home so “teaching Standard English is not a threat at the moment”. The other two interviewees (L1-3 and L1-7) tried to distinguish between the “region” as a “nation” or as an “area in a nation”. They argued that the flourish of national varieties will not be influenced by Standard English because these nations “have their own norms” which will continue to develop. But if the region is taken as an area in a nation, they thought that Standard English is indeed squeezing the space of regional dialects. The answers were quite different from the EFL group, in which most interviewees (6/10) did not regard Standard English as a threat to regional varieties. Only two interviewees (EFL-2 and EFL-9) consider Standard English as a threat and another two (EFL-5 and EFL-6) were “not quite sure” about the influence of Standard English on regional dialects.

Table 3
Regarding Standard English as a Threat to Regional Varieties
	Group
	Yes
	No
	Not sure
	Other Answers
	Total

	L1
	7
	1
	0
	2
	10

	EFL
	2
	6
	2
	0
	10

	Total
	9
	7
	2
	2
	20



In terms of the importance of teaching Standard English in schools, the two groups were quite similar in opinion. Though they differed in defining the term of Standard English, most people (19/20) attached great importance to teaching Standard English in schools (see Table 4). But the two groups seemed to pursue different specific goals in this regard. The most frequently mentioned benefits in the L1 Group was “improving writing ability” while in the EFL Group was “passing the exam” and “seeking the job”. It is worth noting that only one interviewee (L1-7) felt that it is not important to teaching Standard English in schools. This interviewee is the same one who held that Standard English is nonexistent in the world. Considering that he regarded Standard English as a “myth”, it is comprehensible that he attached little importance to teaching it in schools.

Table 4
Attaching Importance to Teaching Standard English in Schools
	Group
	Yes
	No
	Not sure
	Other Answers
	Total

	L1
	9
	1
	0
	0
	10

	EFL
	10
	0
	0
	0
	10

	Total
	19
	1
	0
	0
	20



4. Discussion
From the interview, we can see that most people tend to capture the term of Standard English with concrete entities, among which British English and American English are still the strongly favoured ones. For English speakers from Inner Circle countries, due to their sense of superiority concerning the history, status and cultural influence of their countries, they generally think highly of their languages. The most typical example is that all British interviewees regarded British English as the only Standard English in the world. However, the view may change with the accumulation of experience and vision. An American who could think outside the stereotype regarded Standard English as a nonexistent myth. He had been to many countries interacting with various English speakers. In his view, the ultimate function of a language is to communicate and there is no need and no possibility to define Standard English for the whole world. On the other hand, Chinese EFL learners were conservative in this regard as a whole. Since English became a compulsory course in China, British English and American English has been the mainstream whereas other English varieties are seldom mentioned. Though students are aware of the globalization of English, they have very little or fuzzy cognition of other Inner Circle English varieties like Australian or Canadian English, let alone World Englishes in the Outer and Expanding Circles. Therefore, it is natural that they prefer taking British English and/or American English as standard.
The limited introduction of English varieties in class can also explain why EFL learners did not regard Standard English as a threat to regional varieties. For most of them, English is just an instrumental tool for exams or jobs. Their focus is on textbook materials rather than the real use and development of the language. In their eyes, English is monotonous and static. Most of them do not know what other English variety really is, let alone feeling the threat of Standard English. As for L1 English users, most of them had directly or indirectly experienced the change or disappearance of local dialects, which lead to their feeling that children are learning Standard English at the expense of regional varieties.
From the study as a whole, we can find that though with divergence in defining Standard English and its potential problems, most English users tend to agree on the importance of teaching Standard English in schools. This is to some extent similar to the sociolinguistic discussion and the educational reality concerning the issue of Standard English. On the one hand, many scholars argued that the notion of Standard English might cause ideological and identity problems, especially in the Outer and Expanding Circles. On the other hand, to facilitate international communication, most countries are pushing the teaching of Standard English in schools though the exact connotation of “standard” varies in different nations.
4. Conclusion
To see the attitudes towards Standard English, the research interviewed ten L1 English users and ten EFL learners. The results show that for most English speakers, the traditional norms like British and American English still weigh heavy. Standard English is recognized as compulsory in school curriculum by most of them though there is some concern over its threat to regional dialects. To a large extent, the recognition of World Englishes and multi-standards by English users and learners are yet to come.
Due to the limit of sample and the simple research methods, the research is a tentative one to explore the issue of Standard English. Indeed, as English changes over time in diverse contexts, the term of Standard English is not a definable reality at the world level. As Milroy and Milroy put (2012, p. 19), a standard language can only be “an idea in the mind rather than a reality – a set of abstract norms to which actual usage may conform to a greater or lesser extent”. It is argued by many scholars that the ideology of Standard English may cause undesirable consequences in aspects such as identity, education, culture and work. Whether it is possible to set and promote Standard English is yet to be discussed and the answers are likely to vary at different levels with different concerns over politics, economy, culture and ideology. But two points may be highly suggested considering the global spread of English. One is that though nations and ministries of education can evade the term of Standard English or set norms of their own, there must be some “common core” of English taught in schools to give children basic communicative competence of English for further education or future jobs. The other is that since the emergence of English varieties around the world is an undeniable fact and tendency, to treat English varieties as equal and to know some characteristics of them can contribute to communication at the world level.
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Task2(From Dr. Wright): Find and analyze a story with gender content (e.g. activity-
of female politician covered by a popular newspaper/news site (Sun, Daily Mail, Daily-
Express). You may wish to highlight how the language is gendered by comparing the-
story with coverage of the same-story from a less ‘populist source (although these too-
‘might not be free of gender assumptions).<"
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Task 3 (From Dr. - Marx): In the light of your reading of chapter 4-of the Cox Report,
‘Teaching Standard- English’- (distributed-in‘lecture), in-your-view, is  the concept of"
“Standard - English’- helpful - for the teaching of* English- language- for first-language
English users AND/OR for those who - are learning English as a foreign language?<
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Task-4-(From Dr.-Marx): Interview a sample of -approximately equal numbers-of two-
groups, (1) first-language users -of English-and (2) users-of English for- whom English-
isasecond language, to collect their views on questions concerning “Standard English’. -
‘When you have completed the survey, summarize your findings.<'
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Task:1-(From-Dr.- Wright):- Provide IPA notated  word- list- of 30- words- from-the-
Gettysburg Address of your own idio/sociolect and contrast with the:American reading-
of the-same key ‘vocabulary ‘using TPA notation. In-a-commentary suggest reasons for
the noted differences.<




