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Assessment in Context

In this essay I will critically review assessment methods within my professional context. 
Assessments can be any form of feedback that shows extend of learning. Assessment can be used as a part of the student’s continual learning process, it allows the teacher to see progression of the class or individual students to know if they need to reteach a topic in another style and effectively reflect on learning and plan for future lessons. This can be done in multiple assessment strategies and this essay will differentiating between assessment practices.

There are two main methods assessment for learning and assessment of learning both are equally important to teaching. 
Assessment of learning is the accountability of the student’s work, gathering information and converting it into a value to communicate to the student such as a grade. Often can be referred to as summative assessment. This type of assessment is often used verify if a student has understood the curriculum and certificate learning for qualifications. An example of this would be an end of year exam which gives a percentage or grade to the student with very little feedback. Often this type of assessment is created and marked by external partners and can create an negative learning environment with decrease in motivation with certain students who may be struggling with a topic and have no way of gaining descriptive feedback and with no control over their own learning or progression. 
Whereas assessment for learning is about improvement and a forward thinking approach to assessment and learning (formative assessment). It is integrated into the teaching process, where the teacher is a facilitator of learning giving regular feedback to the student which allows them to take some ownership of their learning and set goals for themselves to achieve and often a more informal assessment method. An example of this could be students working in discussion groups with the teacher facilitating the session overseeing the groups. This allows for both peer feedback but also for the teacher to input some feedback and direction into the discussion groups. The benefit of this allows learners to demonstrate understanding of a topic, allow self-reflection, motivation and also progression of learning with regular feedback from self, peers and teacher. 

Within my own practise as a trainer for the Welsh Ambulance Service I regularly use different pedagogy and assessment methods for different topics. I regularly use a knowledge check assessment (formative assessment) at the end of a teach sessions or at the beginning of the next session. This allows me as a teacher to self-reflect on my teaching and identify if the students have achieved or missed any of the sessions learning outcomes at an early stage so I can adapt my teaching style. Crumrine and Demers (2007) notes that it is ‘imperative’ for learners to receive a formative assessment regularly during the teaching process to ensure students understand the topic. This allows the teacher to be guided whether additional teaching is required or if a change of strategy or pedagogy is needed. This can also allow the student to track their own progress and self-reflect on their learning. 
Other formative assessments methods I regularly use with in my own practise is ‘observation of processes. A lot of my teaching is of practical skills which need to be observed and this allows informal but analytical approach to the assessment. ‘Formative assessment is not a test but a process which produces not so much a scope but a qualitative insight into students understanding’ (Popham 2008). The benefit of using a formative style of assessment it allows a dynamic process learning allowing regular descriptive feedback give the student ability to learn from their mistakes and show reflection and understanding. It also is an informal assessment process reducing stress and anxiety for the students and increases motivation and feeling of achievement. 

Summative assessment are usually undertaken at the end of a course and normally would consist of a written theory test and a practical based assessment. Summarising the student’s achievement.   
Parakh (2007) explains in their review of assessment methods in medical education, how constructive feedback is missed but summative assessments actively encourages students to revise, which results in a demonstration of learning that does take place. In these assessment usually verbal feedback would occur and usually during this time the learner would be advised if they have passed the course or topic. 
Other summative assessment I actively use in my own practise would be observations of specific skills using a summative assessment criteria form. I regularly observe scenario training ensuring the learner demonstrates particular skill, spontaneously, independently and consistently throughout several scenarios ensuring they meet the strict ‘tick box’ criteria on a summative assessment form. Tick box or checklists allow awareness of a student’s progress to adapt and develop to meet individual or group needs (Sharman et all 2015).  
I have experienced summative assessment have their negative effects when it comes to my professional practise. I find that students would concentrate their learning to allow them to pass a summative assessment and not truly understand a topic. I have also found there can be limitations to this form of assessment if the students has individual learning needs or a second language as they may understand the topic very well but unable to translate this onto a summative assessment form. 

Black, P et al (2005) stated that formative and summative assessments are so different in purpose that they have to be kept apart. Which I find unrealistic and in reflection of my own practise such separations was not practical and a blended approach of formative assessment such as group discussions, observational feedback, peer assessment, self-reflection but also formative use of summative tests work well within my professional field.  

Currently all educational and training is governed and regulated within the Welsh Ambulance Service itself. My proposal for future training to be accredited to an external body such as Future Quals (Future Limited 2020). This would mean the course would result in an external qualification that is accredited to a skills framework this would outline assessments required during and after the course adapting a blended approach to assessment methods. 

Combining both summative and formative assessments methods and integrating these into my teaching approach would allow me to understand where the student’s current knowledge level is at the start of the course, utilising knowledge checks or discussions. This would allow me to plan and alter my pedagogies or strategies ensuring regular feedback is given using ongoing formative assessments allowing the student to take ownership and motivating them to move forward with their learning with an end goal of confirming their understanding by summative assessment in form of observations and written assessments allowing them to gain an accredited qualification from a set skills framework.  Powel D (2018) reconceives medical education stating competency-based training would produce better trained workforce in a shorter time frame when utilising a competency-based training against a set skills framework as I am proposing. 
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