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	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	To prepare yourself for level 7 writing, build your knowledge on critical reading.
	In order to meet this target I have read over my assignment to identify areas that could be evaluated further to clarify my argument. 

	Targed/Target 2
	
	

	Targed/Target 3
	
	




Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

Word count – 
Part 1: 2066
Part 2: 2983
Total: 5049


ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	I used quality of questioning strategy to activate prior knowledge about the topic of being a good friend and being kind. First as a started activity I asked the whole class what kindness, friend, and happiness meant. This was to activate prior knowledge to being the classroom discussion of what it means to be a good friend. After a short video the class were asked to share their ideas with a partner about what it means to be a good friend, they were given 1 minute to talk through their ideas before feeding back to the whole class.. When asking and answering these questions a ‘Basketball not ping-pong’ approach was used where several learners were asked the same question before evaluating the answers to keep learners engaged and allowing them to see a range of answers before they were told whether they were right or wrong. Learners were then asked to identify the good friend from two pictures (this was asked twice), then they were asked to say why they thought that image was of the good friend (answers ranged from “they are happy”, “she is helping her friend”, and “they are sharing”).

After completing the lesson activity (draw your friend and annotate the picture with words to describe a good friend), the plenary consisted of more questioning. With the support of a display board about the 4 purposes of the Curriculum for Wales 2022 the learners were asked what similarities they notice from a good friend and what an ethically informed citizen. First, learners were asked to recall what had been mentioned (“can you remember what we said a good friend does?”, “how did we describe a good friend at the start of the lesson?”). Then learners were asked to recall what are ethically informed citizens, (“can anyone remember what an ethically informed citizen is?”, “how would you describe an ethically informed citizen”). Finally, questions were directed to link a good friend with an ethically informed citizen to illustrate that by being a good friend they are learning to become ethically informed citizens.


	What have you learned?

	From this experience I have learned that questioning is a very essential AFL strategy to activate prior learning as well as an important part of a lesson plenary to gain an understanding of what the learners have taken away from a lesson. However, from reflecting on my use of AFL strategies and through peer discussions during the Bridging 2 SHARE day I know feel I have not used a wide range of strategies such as peer and self-assessment. 

	What next?

	As a result of this experience, I will continue to develop how I use AFL strategies and I will continue to research further into different techniques to maximise their potential in the classroom. I want to ensure I am constantly using the best AFL techniques to best support the learners in my classroom. In the future, I intend to use an extended range of AFL techniques including peer/self-assessment, feedback, questioning, and sharing criteria. I will do this by seeking advice from my KS2 mentor and looking into wider literature specific to KS2 AFL strategies. I will ensure I continue to reflect on my progress and share any information found with my mentor to gain valuable feedback on my research.






	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	I planned and taught a lesson on the days of the week in a year 2 classroom. 
The reason for using a plethora of learning approaches such as, a presentation showing the week, a song, questioning using visual aids, a digital interactive quiz, and gluing the order of the week and writing sentences in workbooks was to reinforce the days of the week in the minds of the learners. The plenary included asking pupils oral questions about the week such as "What day is before Thursday?". The intended outcome of this experience was to ensure the learners had a deep understanding of the days of the week, the order of the week, and understand what yesterday and tomorrow mean in relation to the days of the week. 
For this reason, I feel this experience relates the professional standard of Pedagogy Advancing Learning: Blended Learning Experiences.

	What have you learned?

	This experience has been important as it has given me a chance to plan a lesson the included many learning activities to provide a deep learning opportunity for the learners to understand the order of the days of the week. This is important for their progression to next understand the months of the year. Furthermore, to ensure they have a deep understanding I deliberately planned an extended introduction with many elements that ranged from using a PowerPoint, a song and a digital interactive quiz. This was significant as I hoped to tailor to the needs of all of the learners, as some may have found the quiz most useful when learning the days of the week and others may have found the song and gluing in the days of the week into their workbooks to be most useful. 

From this experience, I have learned that when a lesson has many elements like a song and quizzes this makes the teaching more engaging and interesting to the learners.

	What next?

	This experience has taught me that using many learning approaches within one lesson can make the activities more engaging to all learners and reduces learner boredom. As a result, I will strive to include a wider range of activities within my lessons to ensure there is a full understanding of the topic and learners are engaged with the activity. 
One thing I would change would be to ensure resources are in the font that young learners are familiar with, my questions template was not in pre cursive font, and the less abled learners found writing the answers out to be confusing without having the temple in the font they are used to so the answers had to be written on white board for them to copy. 
In a similar circumstance in the future, I would ensure to have a range of resources such as the resources I used in this lesson to ensure I use various teaching approaches that will allow learners the opportunity to fully understand the learning topic. I will continue to develop my use of various teaching resources within my lessons to ensure lessons are engaging and interesting as well as tailor to the various needs and challenge requirements of learners. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	In this experience, I planned and delivered a lesson that linked to the AoLE of Health and Wellbeing and the curriculum purpose of Ethically informed citizens. This lesson involved learning about being a good friend and linking the idea of a good friend to being a kind person in life. First, the activity started with a PowerPoint presentation and learners were asked to explain the meaning of the important words of the lesson. 
Then learners watched a video about what makes a good friend and were asked to share their ideas of what makes a good friend. 
During the activity, learners had many ideas about what words could describe a good friend. Finally, during the plenary learners worked very well discussing how being a good friend could apply to being a kind person and an ethically informed citizen, the support of the wall display showing the 4 purposes helped with this. 


	What have you learned?

	This experience was important because it showed me how real life contexts such as having a friend can link to realising one of the four purposes of the curriculum. This is significant for my overall learning as I can now take authentic circumstances and situations in all aspects of young learners' lives to apply them to the curriculum to achieve understanding such as understanding that being a good friend can help us be ethically informed citizens. I have learnt that it is also important to embed a foundation of the topic such as ethically informed citizens with displays and prior lessons including the topic to ensure understanding. This relates to the standards as it has developed how I see authentic contexts in the learning environment. I now know that real life authentic contexts can be applied across the curriculum and in many situations. 

The lesson did meet the intended outcomes. Learners were able to express by the end of the lesson that being a good friend means to be kind and that being an ethically informed citizen also means to be kind.

	What next?

	In a similar circumstance, I would ensure learners have prior knowledge of the topic such as what is a good friend and what is the curriculum purpose of ethically informed citizens. Using the idea from the class mentor I would like to have a display poster highlighting the four purposes so that they can be referred to often to embed the concepts into every lesson and constantly reinforce their significance to the learners. I will continue to develop using real life authentic contexts in lessons to apply real life situations learners understand to bigger ideas to bridge their learning to the next level.

	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	I planned and delivered a lesson that incorporated aspects from the Science and Technology and Expressive arts AoLE from the Curriculum for Wales 2022 as well as including aspects from the digital competence and literacy frameworks. This is because the lesson included experiments, construction, creative thinking/skills, digital skills, and oracy skills. Moreover, the lesson linked to realising the purpose of becoming creative innovative contributors. 

First, the learners had to use their oracy skills to answer introductory questions about the "important words" for the lesson.
At the beginning of the experiments, learners had to continue using their oracy skills to create a hypothesis about what they thought may happen during both experiments. For the reindeer ramp experiment, learners had to design their reindeer and with the constructing a Christmas tree challenge learners had to design how they thought the tree might look on the interactive board, this incorporated digital competence as the learners had to use the board pen to digitally draw their designs. Learners were asked probing questions to encourage them to use problem-solving skills in order to make their Christmas trees narrower and taller. Additionally, learners used problem-solving skills to consider ways they could improve the reindeer experiment such as using heavier materials. 


	What have you learned?

	This experience was important to my development as it allowed me an opportunity to think about how I can plan lessons that incorporate multiple cross-curricular elements. Furthermore, from this experience, I have been able to link the purpose of helping learners become creative innovative contributors as they were creatively and critically thinking throughout the experiments. Also, this experience has been relevant to my use of the standards as I have had to consider how to include cross-curricular themes within my pedagogy to ensure my practice is incorporating the development of the cross-curricular frameworks whenever possible. 

This experience did meet the intended outcomes as learners came away from the day having developed their knowledge about gravity, developed their teamwork, critical thinking, and problem-solving skills, and understanding that by completing these experiments they were becoming creative innovative contributors. 

	What next?

	As a result of this experience in a similar situation in my future practice, I would take steps to incorporate more cross-curricular themes especially more emphasis on the Expressive arts with a similar activity, such as learners designing their reindeer from scratch and learners previously suggesting the best materials to use for the Christmas tree experiment instead of just providing cups straight away. By making these modifications to the lesson I feel there will be a stronger emphasis on the Expressive arts and cross-curricular themes, also numeracy could use brought in my tasking the learners with measuring the height of their Christmas tree and then comparing the heights of every group as a whole class during a plenary exercise.  I would like to further develop how I plan cross-curricular themed lessons. I will do this by referring to literature, government guidance, and asking for advice from my class mentors




Part 2: 
Introduction.
The chosen pedagogical principle that will be critically reflected on in this assignment is “Good teaching and learning means employing assessment for learning principles” (Donaldson, 2015, pp 67-68). This pedagogical principle has been identified as an area for development following reflection during a Bridging SHARE activity in the first part of the first professional teaching experience (PTE). Assessment for learning (AFL) was the topic for the second Bridging activity, different strategies were tested and reflected on during the SHARE Day. Throughout the SHARE Day, many ideas were shared about how AFL strategies were used in the student teacher classrooms and it became suddenly clear that peer and self-assessment were the least used strategy. Reflecting on this further it I realised that I had not used peer assessment or self-assessment strategies as often as I could have throughout the first PTE. Furthermore, following the mid-term review it was highlighted that all AFL strategies must be improved moving onto a KS2 classroom as the need to assess learning increases. For this reason, AFL was chosen as the pedagogical principle to be developed as all the areas of AFL are equally important and should be used equally within the classroom. Hence, this critical reflection will focus on how to develop the use of peer and self-assessment in the classroom to promote improved learning. 
This assignment will include a critical discussion on peer and self-assessment. The critical discussion will use academic literature to support the argument about how best to implement the two AFL strategies and what implications this may have on practitioners’ pedagogy. Also, how best to implement both AFL strategies will be evaluated within this critical discussion together with the strengths and weaknesses of various implementation techniques. Then the literature from the critical discussion will be used to justify the development of the next teaching steps going forward. 
Critical discussion.
Black and William (1998, cited in William, 2011) defined AFL as assessment strategies that are designed to develop pupils’ learning and they say AFL should be used to identify areas in teaching that need to be modified to further advance learning. AFL’s purpose is to compare the present level of the learner to their previous level, and not with the level of their peers (Muijs and Reynolds, 2017, pp275). This shows that AFL is a learner-centred approach to assessment as it aims to development of learning as opposed to ranking the achievement of learners. This is important as it could diminish the pressure that summative assessment places on learners to achieve a good mark. 
As previously discussed, during the Bridging SHARE Day it was observed that peer and self-assessment were the least used AFL strategy by the participants that shared their AFL strategy experiences. This is also supported by research that has shown peer and self-assessment to be the least popular AFL strategy used by practicing teachers (Panadero, Jonsson, and Strijbos, 2016, pp. 1). Hence, the focus of this critical discussion is to develop the use of peer and self-assessment to improve future pedagogical practice. 
Peer and self-assessment are AFL strategies that involve learners forming judgments about their own work (Kearney, 2013) or the work of their peers (Ndoye, 2017). From this, learners are encouraged to develop the ability to identify gaps in their learning through self-revising their work and peer-reviewing the work of their classmates (Ndoye, 2017). Therefore, peer and self-assessment encourages active participation in assessing the quality of the learner’s work. Without peer and self-assessment AFL strategies would be teacher-centred which would risk making learners passive recipients in the evaluation process (Ndoye, 2017). Thus, as learners are actively involved in evaluating their work as well as the work of their peers, they develop their reflection skills in addition to their understanding of success criteria. Consequently, to ensure learners can make the most out of peer and self-assessment they must be implemented effectively by the teacher.
Leenknecht and Prins (2018) found that primary pupils do not necessarily have the knowledge to give feedforward comments on their peer’s work, hence, it is vital to ensure learners have the necessary tools to develop the ability to give positive and constructive feedback. Considering implementing peer assessment in the classroom a potential approach would be to enhance learners understanding of how to use success criteria (Welsh Assembly Government, 2010, pp. 28) which they could then use to develop feedback for their peers. One possible way of ensuring that learners increase their understanding of success criteria would be to include them within the process of developing the lesson’s success criteria (Panadero, Jonsson, and Strijbos, 2016). 
A recommendation to effectively involve learners in the creation of success criteria would be to use a think-pair-share approach (Welsh Assembly Government, 2010, pp.28). Using this technique learners would work collaboratively to generate possible success criteria for a lesson. Nonetheless, this approach should not be rushed, and learners would need practice by first identifying which success criteria they would like to use from a selection of examples presented by a teacher (Welsh Assembly Government, 2010, pp. 52). The think-pair-share technique could also be used to identify criteria from the examples. As a result, learners will build up their confidence to generate the lesson’s success criteria by themselves. From this, learners will develop a deeper understanding of how to use the success criteria when completing their work and peer assessing the work of the classmates. This argument is supported by the research of Leenknecht and Prins (2018) who found that primary pupils that understood the success criteria of a lesson gave significantly more reliable scores for their peer’s work compared to a control group that seemed to base their scores on their work and understanding of the task. As a result, this shows it is essential to provide learners with the means to develop their evaluative skills such as including them in the development of success criteria to ensure that peer assessment is seen as fair and helpful by every learner.
Additionally, another important aspect of peer assessment is to ensure learners perceive their feedback as fair. This is because in peer feedback there is a risk of learners perceiving their peer’s judgments as unfair which could lead to feeling unmotivated to make the suggested changes to their future work (Ibarra-Sáiz, Rodríguez-Gómez, and Boud, 2020). Although this research was conducted in a higher education course the principle that learners may feel disappointed by the judgments of their peers is likely to apply to children in primary education. Learners may perceive feedback as unfair if they have not been given a desirable mark from their friend.
Therefore, a possible strategy to improve the fairness of feedback would be to introduce anonymous peer assessment. Research has found that during anonymous interventions learners provide more critical and point out weaknesses when writing feedback (Panadero and Alqassab, 2019). This research is reliable as the authors are credible sources regarding peer and self-assessment especially Ernesto Panadero who has a particular interest in this research area. Learners may write more critical feedback because they feel they can carefully scrutinise the work of their peers without their friends feeling upset with the recommendations they are given. From this, learners may feel anonymous feedback is fair because their peers are providing honest comments about their work. However, if feedback is too critical this may lead learners to feel disappointed with their work and not want to use the comments provided by their peers.
In contrast, it has been suggested that non-anonymous peer assessment can promote useful dialogue between learners about the task because learners trust each other to give valuable feedback (Panadero and Brown, 2017). From this, it is suggested that learners must become familiar with giving their peers feedback to build trusting relationships so that feedback is seen as positive and helpful rather than negative and judgmental. Furthermore, this could link to Vygotsky’s social development theory (Li et al, 2020). This is because pupils are helping to scaffold the learning of their peers by identifying missing gaps in learning and providing recommendations for the next steps to improve. For this to happen successfully learners must communicate their feedback effectively through social interactions with their peers. This is also significant as it develops social skills and helps to build relationships between learners through discussions about feedback.
Thus, to summarise anonymous peer assessment can be useful as it can encourage learners to be more critical when giving feedback which may be beneficial as it could inspire pupils to develop their skills going forward. However, if the feedback is too critical of a learner's work this could be a limitation as it may upset the pupil whose work has been marked. Alternatively, non-anonymous peer assessment could be a more beneficial approach as it could build relationships between learners as they discuss the feedback that they have given each other regarding their work. Moreover, to ensure that discussions and feedback are constructive learners must be familiar with success criteria and how to effectively use success criteria to mark their peers’ work. 
 On the other hand, to effectively implement self-assessment learners must be supported to develop self-evaluation and reflection skills. A possible implementation tool would be to use an accessible rubric that demonstrates what is expected at a certain level for the task (Alonso-Tapia and Panadero, 2010). This has been suggested to be an effective approach to implement self-assessment because a rubric would aid learners to reflect on whether they felt they met the expectations that were laid out before the task. In addition, a rubric would be vital for self-assessment because without any knowledge of what success looks like learners would not know how to appropriately reflect on their work and produce suitable targets for improvement (Alonso-Tapia and Panadero, 2010).  A clear rubric of expectations would also be useful during peer assessment activities because it would provide an understanding of what a successful piece of work would look like at different levels which could support learners when reviewing the work of their peers. The evidence presented shows that to ensure self-assessment is completed proficiently by learners, clear expectations in the form of a rubric must be set out before the work. From this, learners will be able to later reflect on the previously set expectations when they self-evaluate their work. 
Although, solely providing learners with a rubric may not be sufficient to effectively develop their reflective skills, research has suggested to ensure learners do become reflective regarding their work they may need encouragement and feedback from the teacher (Panadero, Jonsson, and Strijbos, 2016, pp. 3). The mentioned research is reliable as it is a contemporary source of information, and it was conducted by a reliable author in this area of research. Therefore, this suggests self-assessments by learners should be monitored by the teacher to ensure effective self-reflection is taking place, and helpful recommendations should be offered to develop learners’ reflective skills. Although, feedback that is not meaningful may hinder pupils’ progression because it may be vague or confusing (Santos and Pinto, 2011). This research concluded that feedback should be in accessible language and should challenge their thinking rather than confusing them with vague comments. 
To ensure that the feedback on self-assessment is meaningful teachers must ensure their comments are constructive and provide suitable recommendations for how to improve learner’s self-reflection skills moving forward (Hargreaves, 2013). This would combine the two AFL strategies for self-reflection and feedback as teacher feedback could be used to support learners to develop their self-evaluations. Providing useful feedback may also make the process of self-reflection less daunting for pupils as they will be scaffolded through the process until they reach the zone of proximal development where they would no longer need support to self-review their work. Also, providing feedback can be linked to developing peer assessment as it cannot be assumed that learners will have the ability to proficiently evaluate the work of their peers without any support from the teacher. Thus, effective peer assessment implementation would also benefit from feedback for the teacher.
 Moreover, research has shown that it is also vital to ensure learners receive sufficient practise self-assessing their work (De Grez, Valcke, and Roozen, 2012). The conclusions from this study about the significance of practise stemmed from learners and teachers interpreting rubrics differently resulting in different marks and feedback. Thus, this suggest if learners are only completing one self-assessment per term; they could forget their feedback and may revert to self-examining their work the same way they did previously. Hence, learners would need sufficient time to practise and develop an understanding of how to use a rubric to write themselves attainable and well thought out targets. Additionally, allowing time for learners to refine their skills can be related to the development of peer assessment. This is because learners would not instantly be able to instantly give valuable feedback on their peer’s work if they had never evaluated another pupil’s work before, hence, the pupils would need to practise developing their ability. Therefore, it can be determined that ample opportunities to enhance peer and self-evaluation can positively encourage learners to develop their reflection and analytical skills.
Additionally, peer and self-assessment can be linked by learners first self-reviewing their work and then discussing their self-evaluated judgments with their peers (Black et al, 2004). Black et al (2004) suggest that an effective way to combine peer and self-assessment is through a traffic light system of self-assessment. Although this research is not up to date it was completed by reliable researchers regarding AFL strategies, thus it is still relevant to current pedagogical practices. Learners evaluate their work green, yellow, or red and then are paired with a peer that rated their work the same colour except for those that rated red that would meet with the teacher to discuss their issues with the work. This suggests that green and yellow self-rated pupils can compare their work and discover any gaps in their learning which can be discussed with a like-minded peer. This technique merges the development of social learning through scaffolding and the development of self-regulated learning through self-reflection. Furthermore, by first self-reviewing and then discussing their review with a peer learners could develop a more well-rounded understanding of the expectations of the task and begin to develop attainable targets for improvement.
Conclusion. 
To develop the use of peer and self-assessment I would first ensure learners develop their knowledge of success criteria and rubrics. To do this I will involve the learners in the process of generating success criteria by using the think-pair-share technique. Initially, learners would be introduced to a set of criteria and slowly they would be tasked to choose between a selection of appropriate criteria for a lesson until they are then able to create success criteria by themselves for a lesson. This will make peer and self-assessment more learner-centred because they would be leading the discussion about what the learning aims should be and how to successfully accomplish them. Therefore, by using their self-generated success criteria to assess their work and the work of their peers, learners will increase their understanding of how to form constructive targets to improve their work based on the success criteria that would present what a successful piece of work would look like. 
Moreover, I would ensure learners are provided with copious opportunities to practise peer and self-assessment strategies such as using success criteria to mark work or a Traffic Light system; as evidence has shown learners require multiple opportunities to refine their feedback and reflective skills (De Grez, Valcke, and Roozen, 2012). To do this I will ensure I make time in my teaching schedule to consistently expose learners to peer and self-assessment. Additionally, as learners will have multiple opportunities to practise peer assessment this will develop peer relationships which has the possibility to improve peer feedback. This is because learners will trust the comments made by their peers to help improve their work further as they will be used to receiving feedback from their peers. Furthermore, I will ensure that I give learners meaningful feedback during peer and self-assessment activities as well as after the activities. To do this I will ask probing questions about how they marked the work and why they may have given certain feedback. I will also ensure I give clear and constructive recommendations for improvement. From this, I aim to support learners to meaningfully develop their skills so that they become critical and reflective thinkers.
In conclusion, the previous critical discussion will be used to inform future practice to best implement peer and self-assessment within the classroom. After reflecting on this critical discussion, it has become clear that ensuring peer and self-assessment is a continuous aspect of education is vital as it can help learners to realise the Curriculum for Wales 2022’s purpose of Ambitious Capable Learners that are ready to learn throughout their lives. This is because peer and self-assessment promote reflection on what a pupil is learning about as well as deeper thinking on how to set high expectations for oneself, moreover, learners are developing their communication skills by collaborating with peers to offer constructive feedback (Welsh Government, 2021). From the evidence presented, it has been made clear that there are effective approaches to best use peer and self-assessment to support the learning of pupils. However, it is significant to note that not every peer and self-assessment implementation strategy will benefit the learning of every student (Wong and Mak, 2019). Thus, to best support my future practice I will ensure that I use a range of approaches such as trialling anonymous and non-anonymous peer assessment in my future classroom.
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