

Module Code: ECEY6001


Module Title: The Foundation Phase and Early Years Curricula


Student Name: Sarah Cole


Student Number: 1807249















Title: The Foundation Phase and Early Years Curricula

‘The goal of early childhood education should be to activate the child’s own natural desire to learn’ (Montessori, 1870-1952).

Part one of this assignment is examining play based learning within the Early Years Curricula. It will develop a critical analysis of the application of play based Early Years Curricula. It will be covering the rationale behind the curricula, the theories that underpin the curricula and the role play has in learning. 
The assignment will be considering the basis of the development of the curriculum and how and which theorist influenced the curricula conception. The curricula has been around since 2008 this was put into place by the UK Government (DfES, 2008) to create a clear structure of what must be delivered in settings and how, and what the pupils need to learn (Veale, 2013, p. 85). 

 The rationale behind the curricula 
‘A child is a treasure, to be nurtured, to grow, to flourish’
(Te Whariki 2017, p.2).
The curricula here in Wales and England today has been developed over a number of years due to important changes in the adult understanding of childhood (Willan, 2017, p.193). Historically children were viewed as contributors to the family, this meant that they were ether put to work or to look after their siblings and elderly relatives (Jordan, 1987, p. 40). Owen (1771 – 1858) was an industrialist and social reformer, he work hard to alter the views of child labour and is credited as ‘the founder of infant childcare in the UK’ (Kwon, 2002, cited in Veale, 2013, p. 86).
According to Kowen (2002, cited in Veale, 2013, p. 86) Owen’s and Macmillan’s historical contributions to the protection of history of childhood with the creation of childcare and education are undeniable. According to Veale (2013) Tutaev started a playgroup for her daughter and other local children giving them the ability to learn through play using the traditional Piagetian approach (Meyer, Bumham and Cholvat, 1975). 
Over the years there have been many theorist giving their views on how to educate children however despite such important undertakings by Ball (1994), Plowden (1967), and Rumbold (1990) it was1997 before there was a massive change in early years provision with the introduction of the Effective Provision of Pre-school Education project (EPPE) (Sylva et al., 2004).  
Sylva et al., (2004) findings in response to the EPPE agree with the government’s strategy to ‘improve social inclusion for children and reduce childhood poverty’ (Sylva et al., 2004). The Government developed two Early Years Curricula, called the Curriculum Guidance for the Foundation Stage (QCA, 2002) for England and the Foundation Phase for Wales and the creation of the Birth to Three Matters Framework for England and Wales (DfES, 2002) Research of the Birth to Three Matters Framework (2002) have been influence by New Zealand’s Te Whariki Early Years Curriculum (2017) recognising the importance of child development during the early years. But practitioners found that introduction these two-curriculum left them confused because they were not integrated.
Following the guidelines set down by the Government Every Child Matters (2003) (ECM) and The Children Act (2004) were brought in to help children services in the UK. The Government introduced a children’s commissioner to support children and young peoples interest and views.  Then The Early Years Foundation Phase/Stage (DCSF, 2008a) (EYFP/S) was launched; this framework integrated the legislation and guidance around early years as well as providing a recognised national curriculum from birth to five years of age (Sylva et al., 2004).  There is some research and evidence based learning from a variety of recognised and well-known approaches (Sylva et al., 2004), like Italian Reggio Emilia created by Malaguzzi (1945-1993) and the New Zealand Te Whariki (2017) approach and the EYFP was recognised by practitioners in the early years. There was a reform of the EYFS, which was launched in 2012 undertaken by Tickell (2011).
The curriculum and frame work change due to new legislation and different laws being developed, this leads to changes in the way children are taught and there will be new up to date curriculum released in 2022, it is currently being piloted in some school in the UK (Chapman, 2011).  The curriculum at the moment teaches children; math, science, languages and the arts these are the core subjects that educators are used to covering during the school year. Currently there is a subject called Character Education creating an issue for schools, it has been slow to show its significance in the current curriculum.  ‘This is due to the number of detrimental factors in the education system including: behavioral issues, disrespect, and bullying’ (Chapman, 2011, p. 13-16).  The problem with the subject is that teachers, parents, and pupils do not agree with the Character Education being taught (Chapman, 2011). 

Theoretical underpinning 
Since Owen (1771-1858) in the Victorian times there have been many theorists debating and giving their input into the curriculum, shaping how children should be taught. According to Jagersma (2010) these stakeholders have had some amazing ideas and views outlining many different styles of learning. They have also debated which is the right theory, but there is only one group of silent stakeholders in this and that is the students themselves (Jagersma, 2010). 
Theorist like Bruner (1915-2016) had a long, dynamic and esteemed career as a psychologist. He had an influence on education policy, learning, teaching and the development of the curriculum, 
Bruner ‘in his research on the cognitive development of children (1966), … proposed three modes of representation: Enactive representation (action-based) [0-1 years] Iconic representation (image-based) [1-6 years] Symbolic representation (language-based) [7 years onwards]’ (McLeod, 2019, p. 1).
Education as a process lead to his ideas regarding cognitive development in children, this concept then led him to consider the importance of the environment and culture in learning (Aubrey, and Riley, 2018, p.118). This can also be seen in Welsh Curriculum, from the development of a child’s imagination, creativity and understanding leads to thinking processes that develop a child’s reasoning, the capacity to concentrate and problem solve, this helps strengthen memory (Welsh Government, 2008). Bruner argue that the traditional views of how children learn, from facts and systems was wrong; he believed that children construct knowledge in a scientific manner. (Aubrey, and Riley, 2018, p.118). Bruner (2006) cited in Aubrey, and Riley, (2018) thought a child could understand the basic processes in a subject area, then they could develop a way of thinking in a holistic way about other subjects. Bruner (2006) cited in Aubrey, and Riley, (2018) states that there is ‘a need for a spiral curriculum’ a subject is introduced to the children and then looked at again later on to underpin their understanding of it (Aubrey, and Riley, 2018, p.118).  ‘The child in Bruner’s eye was ‘an active problem – solver, who had his or her own ways of making sense of the world’ (Gardner, 2001, p. 92).
Bruner was also motivated by the work of another educational theorist Vygotsky (1896-1934) who stressed that learning is grown ‘from the use of cultural tools and formed over time by others’ (Moore, 2000, p. 22).Vygotsky underlined the importance of the social and cultural aspects of learning and unlike Bruner’s theory; it is largely lacking any political or “ideological” elements (Moore, 2000, p. 22).
The government of Wales in designing the Welsh Framework have used Bruner’s idea of cultural tools, to ensure that children are taught about the culture of Wales, the heritage, diversity, its language and values. The government believes that inspiring children with a ‘passion and pride in themselves, their communities and their country, it is central to the four purposes’ (Welsh Government, 2020a, p.1). The four purposes of the new Welsh curriculum (2022) are,
‘[1.To encourage] ambitious, capable learners, ready to learn throughout their lives. [2. To support] enterprising, creative contributors, ready to play a full part in life and work. [3. To inspire] ethical, informed citizens of Wales and the world. [4.To create] healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Welsh Government, 2020, p.1).
The Welsh Government believes that ‘learners should be grounded in an understanding of the identities, landscapes and histories that come together to form their Cynefin’ (Welsh Government, 2020a, p.1) this in turn will help develop a ‘strong sense of their own identity and well-being’, but also understand other peoples identities create links with ‘people, places and histories across Wales and across the world’ (Welsh Government, 2020a, p.1).
New Zealand’s Te Whariki Curriculum (2017) is unique in its bicultural framing. Bicultural means that the two cultures are taught together, alongside each other. This allows children to, 
‘grow up to be competent and confident learners, strong in their identity, language and culture. It highlights the bicultural foundation of our multicultural present and shares the future they create’ (Te Whariki, 2017, p. 2). 
This curriculum encourages children to learn at their own pace and in their own way, while still having support from an adult who knows and understands them and has their best interest at heart. The Welsh Government is trying to implement this into its curricula, but it needs to go further towards the Te Whariki Curriculum model (2017), how it works and implement a lot more into the new curriculum (2022) for Wales, with an emphasis on the individual child, creating confident, healthy capable children (Education Wales, 2019). 

 The role of play in learning 
‘Receive the child in reverence, educate them in love,
and send them forth in freedom’ (Steiner, 1861-1925).

 The role of play is vitally important for children as they develop, as it creates a space where children can learn through their play. This explains why the curriculum is designed so that children can learn through being stimulated, challenged and being able to interact with others and feel safe and secure while they learn (Taylor, et al., 2015). Early year’s workers must to understand about the value of play in supporting children’s learning, along side how to plan play activities and put them to use. When a child plays, they explore their environment and practice their development skills (Taylor, et al., 2015). They also explore their emotions and express their feelings, which provides links between their home and their care settings. All areas of child development  are helped by play, according to The Charter of Children’s Rights (1989). The UNCRC also states that every child should have the right to play, article 31 (Unicef, 1989).
 
Steiner (1861-1925) argues that if children were put under pressure to achieve too early, they would not have the motivation as adults to succeed. This ethos is echoed in the Foundation Phase, where the importance is on the point of readiness, and not the age of the child (Thomas and Lewis, 2016, p. 34).
The Early Years Foundation Stage DfE, (2008) states that, 
‘…providing well planned experiences based on children’s spontaneous play, both indoors and outdoors, is an important way in which practitioners support young children to learn with enjoyment and challenge can take risks and make mistakes’ (Solly, 2014, p. 44).
 The foundation Phase is supposed to be based on play. But this is not presently happening, due to practitioners not having correct training and not understanding play base (Taylor, et al., 2015). If a practitioner does not understand the practice, they will not be able to complete the work (Taylor, et al., 2015). 
According to the Welsh Government’s Evaluation Report of the Foundation Phase (Taylor, et al., 2015), there are two main challenges, which practitioners could face. The first concern has to be an understanding and an awareness of the terminology used throughout the Foundation Phase document (Taylor, et al., 2015).  The second issue is how the practice of teaching the Foundation Phase methods would best be applied to fit the statutory curriculum, and the Literacy and Numeracy Framework (Welsh Government, 2020b), both issues are identified on many occasions throughout the documents (Taylor, et al., 2015).
       When the Foundation Phase was introduced, many practitioners and key figures expressed “excitement” and “relief” (Taylor, et al., 2015, p.26). From a survey taken nationally, 59% of practitioners in schools 42% of practitioners in non-maintained funded schools and 54% of teachers were keen on such a system (Taylor, et al., 2015, p.26). Only 2% of staff that took part in the survey did not to support the introduction of the Foundation Phase. Finally, a staggering number of head teachers 97% believed their Foundation Phase specialists had embraced its implementation (Taylor, et al., 2015, p.26).
According to Taylor, et al., (2015) there are important distinctions in the way the Foundation Phase in both Welsh and English medium schools was received. 49% of head teachers in Welsh medium schools had reservations about the Foundation Phase; only 39% of head teachers in English medium schools had reservations. This appears to identify a concern regarding the Foundation Phase and the Welsh language (Taylor, et al., 2015, p.27).
Teachers, who used a variety of the ‘Foundation Phase pedagogies, ‘were more likely to use explorative, active and practical approaches in their delivery of literacy and numeracy’ (Taylor, et al., 2015, p.70). Teachers who used less Foundation Phase pedagogies, tended to take a ‘traditional approach’ to teaching numeracy and literacy (Taylor, et al., 2015, p.70).
The vast majority of practitioners interviewed believed that ‘the Foundation Phase was having a positive impact on children and learning’ (Taylor, et al., 2015, p.74). 83% of Foundation Phase led teachers ‘thought that children’s attitudes towards learning had improved as a result of the Foundation Phase’ (Taylor, et al., 2015, p.74). Only a few thought that the Foundation Phase had had a negative effect on the children’s attitudes to learning and behaviour than its predecessor, Key Stage 1 National Curriculum (Taylor, et al., 2015, p.74). 

Part two of this assignment is to critically evaluate the methods of assessment, progress tracking and age or stage related development models within play-based curricula, taking into consideration the role of the adult, recording and monitoring and the unique child.
The role of the adult
According to Solly, (2014) the role of an adult within the early years is complex and involves both legal and professional responsibilities. The important part is supporting learning and development through risk and challenging (Solly, 2014, p.44). As a practitioner it is our duty to show a good role model for the children and to build a climate of mutual trust not just with the children, but also their families and colleagues. Practitioners need a wide range of skills, abilities and professional understanding to fulfil their roll effectively (Solly, 2014, p.44). 
Professional skills are needed by the practitioner in order to meet the EYFS’s educational welfare and care requirements, along with the ability to promote positive self-esteem and liaise with families (Solly, 2014, p.44). These skills underpin the whole role and are essential for the wellbeing and progress of all children, as well as helping to ensure that parents are confidant in you as a highly competent practitioner (Solly, 2014, p.44).
Organisational skills are key to the role, such as designing and using long, and short-term planning, writing clear observations and reports (Solly, 2014, p.44). These skills and a positive approach to the administration are crucial, in that they allow the organisation to function efficiently for the benefit of all involved (Solly, 2014, p.44).
Interpersonal skills are crucial to establish respect and trust with the children and their families, as well as inspiring and motivating colleagues (Solly, 2014, p.44).  These skill sets are fundamental to the job as good relationships; trust, learning, high-quality teaching and engagement all relate back to the foundation for play (Solly, 2014, p.44).  
In the early years, observing and assessing children is an important part of the role that practitioners have. In order to understand this part of the role, the management team need to give the staff observation training, in order for them to carry out observations to the standard and guideline of the Care Inspectorate Wales (CIW) (Welsh Government, 2010).
The early years practitioners normally perform the observations. The guidance stated by EYFS says ‘Observe children as they act in their play, everyday activities and planned activities, and learn from parents about what the child does at home’ (Early Education, 2012, p.3) this has to be implemented by the early years practitioners. 
Bruner (1990) in his approach to learning and supporting children through actively playing recommends that, the important of the adult role should be highlighted when supporting children in playing. Bruner (1990) cited in Thomas, and Lewis, (2016, p.35), identified two outcomes of play ‘ the first allowing children to test out their actions without threat and fear of failure; the second allowing them to engage in behaviours free from adult pressure’ (Jones, 2004 cited in Thomas, and Maynard, 2009, p.35) (Thomas, and Lewis, 2016, p.35). 
Bruner (1977) cited in Bruce, (2005, p.88) emphasised the importance of the role of the adult, which he called ‘scaffolding’ he stated that ‘adults need to support the children in moving from where they are now to where the adults want to take them’ (Bruce, 2005, p.88) Adults undertake the scaffolding approach by supporting the child and at the same time challenging the child to look at their understanding and increase it (Bruner, 1977 cited in Bruce, 2005, p.88). Bruner (1977) introduced the ‘spiral curriculum’, which encouraged children to revisit subjects and resources to support their thinking skills. (Thomas, and Lewis, 2016, p.35). 
In Italy They view a child as ‘an active social participant [with rights] and not and empty vessel to be filled (Soler and Miller, 2003, cited in Thomas and Lewis 2016, p.68) Dahlberg, Moss and Pence (2007, p.59) suggests this to be a co-construction of knowledge.


Recording and monitoring
As part of the daily interaction with children in their play the planning cycles and observations made by the practitioner are assessed. Observational assessment happens in all areas of learning these are ongoing assessments and can include several different areas concurrently (Langston, 2013, p.50).
Practitioners can observe children playing indoors or outdoors, they are likely to see children running, jumping, climbing, playing with ball and dancing (Hoisington, 2008, p.1).  Noticing the child’s ability to move with confidence and control, to be able to balance their bodies and to use eye- hand coordination (Hoisington, 2008, p.1). As children learn to build blocks and play with toys practitioners can observe the child strengthen their small muscles (Hoisington, 2008, p.1).
As practitioners observe the children at different times and in different types of play, they should see a change in play, as the children grow older, their play becomes more complex and more social (Hoisington, 2008, p.1).  Practitioners can assess children by their growing abilities to direct their own play and make decisions about which items they like to play with, developing their own ideas and opinions about the items they would like to play with (Hoisington, 2008, p.1). As children get older, they will start to play collaboratively, and they will learn to follow the rules of the game and to take turns and share, along with starting to solve problems that occur during play (Hoisington, 2008, p.1). 
The pedagogy needs to show responsibility, when this is evident a practitioner will display a good understanding of how children develop, by using different methods to asses the child, demonstrates their knowledge and understanding of each subject (Standards & Testing Agency, 2019, p.10-11). Depending on which activities are planned for the children, in order to motivate their learning experience, assessment methods will change (Standards & Testing Agency, 2019, p.11). A positive outcome is only possible when children have a wide range of opportunities to express their understanding and develop their learning skills (Standards & Testing Agency, 2019, p.11).
[bookmark: _Hlk37150565]It is important to observe children in play; it allows the practitioner who is observing them the opportunity to collect vital information (Kelly, 2016, p.1).  This in turn highlights the importance of curriculum planning and within that planning it being tailored to the individual needs of the children for the following reasons, according to Callanan, et al., (2017),
‘1. By tailoring the curriculum to the interests of each individual child, children were more focused, purposeful and engaged in activities and this, in turn, enhanced their learning.  
2. The curriculum could be tailored to each child’s individual needs, ensuring that the curriculum met these needs and supported their development appropriately. 
3. Children have different ways of learning and consequently curriculum planning needs to accommodate these differences to be effective’ (Callanan, et al., 2017, p. 25).
The Welsh Foundation Phase Framework: In Wales, the Foundation Phase Framework (DCELLS, 2008) and associated guidance (Maynard, et al., 2012, p.32), has developed with thought given other respected early childhood education models and philosophies from around the world. Maynard et al., (2012) report entitled ‘Evaluating the Foundation Phase: Policy Logic Model and Programme theory’ analysed the similarities with other program models for instance Reggio Emilia’ from Italy, Te Whãriki from New Zealand, Scandinavia’s early years practice and the Developmentally Appropriate Practice in the USA (Maynard, et al., 2012, p.1). 
Maynard, et al., (2012) looked at the Foundation Phase in detail, they found that the pedagogy in the document and recommended trainings, showed a deep association from the different internationally respected methods of early childhood education (Maynard, et al., 2012, p.1), (Welsh Government, 2013-2014, p. 18).
 According to The Welsh Government (2019a) nationally they are moving towards a separate assessment for learning purposes. They will not be publishing data from teacher assessments or National Reading and Numeracy Test (Welsh Government, 2019a). It will be at all three levels in all schools, from the Foundation Phase, Key Stage 2 and Key Stage 3 (Welsh Government, 2019a). These changes will move back to teacher assessments for improved learning and teaching in the new Curriculum for Wales 2022 (Welsh Government, 2019a).
 The unique child
Every child has their own individual way and develops at their own rate. ‘Every area of [a child’s] development whether its physical, cognitive, linguistic, spiritual, social and emotional is equally important’ (DfES, 2007, p.1). 
Inclusion means that no child or family is discriminated against, because young children are vulnerable, but by adults protecting their wellbeing and keeping them safe in order to develop resilience (EYFS, 2007, p.1). 
In the revised EYFS the Unique Child principle is, ‘Every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured’ (DfES, 2007, p.3). The same principle in the earlier EYFS (2007) stated: ‘Every child is a competent learner from birth who can be resilient, capable, confident and self-assured’ (DfE, 2012, p.12). The wording has been changed so that the document is easier to read. By simplifying the document the child being viewed as a ‘competent learner from birth’ has been lost (DfE, 2012, p.3). The concept of a ‘competent learner from birth’ was taken from research that looked at the education of children from birth to three years of age in England (DfE, 2012, p.3). The importance of this was that they kept the view that ‘every child as unique and different from every other child’. In the EYFS it is suggested that every child will have a range of different learning experiences and learning should therefore be personalised (DfE, 2012, p.3).
It is implied that the, 
‘Practitioners must consider the individual needs, interests, and stage of development of each in their care, and must used this information to plan a challenging and enjoyable experience for each child all of the areas of learning and development’ (DfE, 2012, p.6), (Langston, 2013, p.2).
Practitioners working in an early years setting observe the children in different contexts, during a range of planned and unplanned activity, while reflecting their conversation with the child’s parents about their experiences of the child’s behaviour at home (Langston, and Doherty, 2013, p.20). Observing children to see what they can and can’t do helps that practitioner refer to typical development in the Unique Child guidance (Langston, and Doherty, 2013, p.20). Practitioners can make decisions about the child’s development and help with the next step for learning. (Langston, and Doherty, 2013, p.20).
Early intervention is so important; children who require special services need to be assessed at a young age (Lerner, 1989, p.1). Identifying and then getting the help that the children needs early on means that the children will not receive a poor outcome (Early Intervention Foundation, 2020, p.1). 

Part three of the assignment is to write a blog suitable for a professional publication linked to considerations needed when implementing a play-based curriculum changes.
There is a reason to change anything
Over the last centuries we have had so many changes to the curriculum and yet we are at a time where Wales is changing the current curricula hopefully for the best. This curriculum is for young people 3- 16 years. The Welsh government website describes the new curriculum as having “more emphasis on equipping young people for life” 
As for everything in life, things changes in the world and the new curriculum need to keep up with the changes so it can help children grow in to young adults and teach children about life. The vast change currently is the rapid growth in digital technology, so in the new curricula there will be a greater emphasis on digital skills and preparing young people for an online world (TES Community Cymru Group, 2019).
 The rationale for change 
· Aligns with the Well-being of Future Generations (Wales) Act 2015. 
· Education on mental, emotional and physical health needs to be more integrated – growing challenges.
· Current provision is inconsistent.
· Supporting and developing the health and well-being of all learners in Wales cannot be left to chance
The new curricula of Wales have been set out in six “areas of learning and experience”:
· ‘Expressive arts
· Health and wellbeing
· Humanities (including RE, which should remain compulsory to age 16)
· Languages, literacy and communication (including Welsh, which should remain compulsory to age 16, and modern foreign languages)
· Mathematics and numeracy
· Science and technology’
One of the areas of the new curriculum is health and well-being. The Welsh government recognises that good health and well-being is key to successful learning. The health and well-being area of learning within the new curriculum has been added to help not only physical health and well-being but also their mental health and emotional well-being, along with developing positive relationship in a range of contexts.
This area is so important for young people and there has been a massive rise in young people presenting with mental health condition in Wales. Children and young people in Wales suffering from mental health conditions was up by ‘41% between 2008 and 2014, according to research by University College London, Imperial College London, University of Exeter and the Nuffield Trust’ (Plant yng Nhhymru/ Children in Wales, 2018). 
How does this area of learning and experience support children?
This area of the curriculum will allow young people to have a knowledge and understanding of what will affect their health and wellbeing. They will have a lot of support to help them in decisions making and to develop their values and identity, which will help with their confidence and ambition.
Young people will engage with challenging ideas relating to their emotions, relationship and to find a creative way to deal with these challenges. 
Physical activity has always been part of the curriculum, but its importance when building relationships and providing young people with the contexts of playing a range of collaborative roles. 
In this part of the new curriculum the young people will learn the purpose is to support children and young people to be,

· ‘ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full 
part in life and work
· ethical, informed citizens of Wales and the world
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Welsh Government, 2019b).
Young people will learn from Health and Well-being to understand the factors that affect their physical health and well-being through,
· ‘Balance diet
· Physical activity 
· Personal care
· Hygiene 
· Sleep 
· Protection from infection’ (Welsh Government, 2019b).

Young people should learn to develop positive, informed behaviours that will help them to respect themselves and other people. This should contribute to them developing a sense of self worth and their overall mood and energy levels.
Cognitive development is recognised to have close links physical development, during the early years it supports speech and language development. Its also recognises the important of acknowledging and accepting differences, physical health and well-being are influenced by the way we view ourselves and others (Welsh Government, 2019c).
It’s important to know that this area of learning can deal with unplanned movement between progression steps, which can be bother backwards and forward to support personal circumstances that impact their health and well-being. In this area there are four models of progression operating,
· ‘Becoming more self-regulated
· Becoming more socially responsible 
· Sophistication of knowledge and skills
· Developmental growth’ (Welsh Government, 2019c).
Young people will still develop literacy; numeracy and digital competence through a cross-curricula experience, this will remain an essential part of learning, giving the ability to take part effectively and confidently in the modern world. Young people will develop literacy, numeracy and digital skills not only in the classroom, but will take it to learn through physical activity and well-being in the outside world.
It is so important that Wales keeps a Welsh element through developing young people’s understanding of the community’s norms values and cultures. Young people will then be able to understand their position on a local, national and global level. It will provide an opportunity to be inspired to become an effective person. By learning decision making and the impact it has on their health and well-being.
Young people will be educated about relationships and sexuality this is one of the key enabler of health and well-being. This is so important because they will also learn, 
· ‘Relationships 
· Values, rights, culture and sexuality 
· Understanding gender
· Violence and staying safe
· The human body and development
· Sexuality and sexual behaviours
· Sexual and reproductive health’ (Welsh Government, 2019c).
Play is so important in this area it is also important for brain development, helping children and young people to develop healthy bodies and minds as well as socially and emotionally. Teaching through play is a big part helping children and young people to understand how their behaviour affects others and develop sense of empathy it can also reduce stress levels.
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