Indicative Title:
How might embedding daily creative habits within primary education foster emotional regulation, focus and calm among learners with diverse needs?
Rationale and Context:
The statistics on mental health among school aged children in the UK present an alarming picture. It is reported that one in six UK children experience a diagnosable mental health condition (Health & Care Research Wales, 2024) with 500 referrals to mental health services a day, being made in England (The Guardian, 2024). As a result, teachers are increasingly managing severe emotional dysregulation and anxiety in the classroom (TES Magazine, 2024). Mental health challenges are also rising in teachers due to unmanageable workloads, with nearly half reporting negative impacts on their wellbeing (NEU, 2023).  This report indicated that, although workload was the primary factor affecting teachers’ mental health, 36% of respondents disclosed that pupil behaviour was a significant contributing factor (NASUWT, n.d.).
My motivation for this research is driven by concerns regarding the wellbeing of both pupils and teachers. From my professional experience I recognise the disparity in creative provision offered to children in primary school settings, while also recognising that factors such as limited teacher experience, low confidence in delivering arts-based subjects and demanding workloads significantly affect the delivery of these experiences. Findings from the State of the Arts report (2024) align with this view, indicating that a lack of confidence among primary school teachers in England is a major barrier to arts education (Ashton et al., 2024, p77). In my work teaching art to BA Primary Education students, I have observed similar challenges, particularly in the limited teaching time allocated to arts education within the curriculum. Likewise, a 2022 survey in Scotland revealed that nearly 70% of teachers felt their training had not appropriately prepared them to teach art and design in primary classrooms. 
The impact of art has long supported the theory that art improves wellbeing; however, I am specifically interested in the impact this can have when ingrained as a daily habit. I am eager to implement and research a model of how a daily creative activity could be embedded into a school day whilst generating minimal additional workload for the classroom teacher. Conner et al. (2018) discovered that every day creative activity leads to positive affect (PA) and flourishing in young adults and my intention is to research the effect this might have on primary aged children. 
The arts-based research questions I aim to explore are;
· How might daily creative practices impact the emotional regulation of pupils in a primary school classroom with diverse learning needs?
· How might the integration of creative practices contribute to a calm and supportive classroom environment? 
· How can arts-based activities be tailored to meet the needs of pupils with different learning and emotional profiles within a single classroom?
· What observable changes occur in pupil self-expression, social interactions, and emotional literacy when engaging in regular arts-based activities?
Aims/Outcomes:
Through this project I aim to:
· enhance pupil emotional regulation through daily engagement in creative practices;
· foster a supportive and calming classroom atmosphere that benefits both pupils and teacher mental health; and
· create an inclusive model of arts-based practices that accommodates diverse learning and emotional needs within a single classroom setting.
Outputs:
· Teacher workshop based on simple and cost-effective methods of book binding for use within the daily activities to improve confidence. 
· Pupil workshop in creating their ‘art books’ to engage children in the project.
· Optional prompt cards which will be devised based on the different learning needs within the class. 
· An inclusive creative practice toolkit which includes materials and resources required for the research. 
Primary sources:
Art has been shown to have a positive effect on mental wellbeing and art journalling gives a person free reign to be creative without focusing on the end result.
NASP, 2024

In this project, I aim to facilitate a daily visual journaling practice among participants, supporting wellbeing in school settings through the creation of individualised journals. To this end, my primary research will involve establishing my own daily journaling practice as a foundation. Initially, I will focus on developing a cost-effective and sustainable method for book creation, designed to accommodate the diverse needs of children. Providing participants with autonomy in creating their journals is essential; this approach will empower them to choose preferred types of paper, fabric, and scale, fostering a sense of ownership and catering to varied learning styles.
To prepare for this project, I will create prototypes to present to both pupils and teachers. Additionally, I will explore various visual journaling methods within my own book, experimenting with structured and open-ended prompts that will guide the development of optional prompt cards for classroom use. My experimentation will include free-form, thematic, and mindfulness-based activities, incorporating input from my neurodivergent son to gauge responsiveness to these approaches. This iterative process will allow me to identify media that effectively support flow, focus, and expressive ease, insights which will inform the selection of prompts.
Furthermore, I will explore practical considerations for implementing prompt cards in educational settings, including ease of use and suitability for classroom environments. Ultimately, this project will culminate in the development of a prototype set of prompt cards, tailored to support educators in embedding creative journaling practices within their classrooms.
Setting
This project will take place in a Year 4 class of up to thirty students at a Cardiff Primary school, including many awaiting assessments for ADHD and ASD, children with Adverse Childhood Experiences (ACEs), and those receiving Nurture Group and ELSA support. According to the headteacher, emotional self-regulation is a school-wide challenge. The intervention will occur daily in the classroom for twenty minutes after lunch, a period focused on wellbeing when pupils particularly benefit from support to enhance focus and prepare for a calm afternoon. Overall, it will be facilitated by the classroom teacher with support from me delivering to the class once weekly over a four-to-six-week period.
Secondary sources
To inform the practical outcomes of this project, I will investigate various sketchbook and journaling projects including the Brooklyn Sketchbook Project (Brooklyn Art Library, 2024), the Sketchbook Circle (Sketchbook Circle, 2024) and Art Journaling, National Academy for Social Prescribing (NASP, 2024). These projects highlight the potential of sketchbooks as a medium for creative expression and emotional processing, all of which encourage diverse, innovative approaches to visual journalling. As noted by Todd-Adekanye (2017) engagement with visual journalling has been shown to encourage emotional expression, build resilience, and foster a sense of connection among participants, all of which are crucial for emotional regulation in learners. A key feature of the Brooklyn project was to ‘Stretch your imagination in terms of what you thought a sketchbook could be used for’ an outlook that I am particularly keen to nurture within this project. 
Additionally, recent studies on neurodiversity and creativity suggest that different neurotypes may enjoy different approaches to creativity. Research has suggested that people with Autism Spectrum Disorder (ASD) gravitate towards highly structured, detail orientated art activities which align with their unique interests (Lievers, 2023), while people with Attention Deficit Hyperactivity Disorder (ADHD) often benefit from more abstract and open-ended creative exercises that allow them to express feelings (Sin, 2017). Furthermore, Round et al., (2017) highlight how visual art can serve as a non-verbal channel of communication, particularly for children with ASD who may struggle with traditional forms of expression. It is essential however, to avoid over-simplified categorisations, especially given combined diagnoses such as AuDHD, and recognise the need for flexible, inclusive art interventions that accommodate the diverse neurotypes present in the classroom. 
Lastly, Flow Theory will underpin my approach to understanding engagement in creative tasks to achieve a state of concentration and emotional balance. As described by Snyder (2009), Flow Theory explores how total immersion in a task promotes emotional wellbeing and focus. Art, approached mindfully, allows children to achieve this “flow,” contributing to increased emotional regulation and engagement (Valencia and Valencia, 2020).

Data Collection
I will gather data in the form of participants age to support me in ensuring activities are developmentally appropriate. In addition, I aim to gather data in the form of pupil and staff reflections verbally expressed, through colour coded emotional ‘check ins’ and through use of Microsoft forms questionnaires. These will be used to garner their thoughts surrounding the efficacy of the intervention in generating calm, focus and positive wellbeing. Moreover, these reflections will be used to adjust the project accordingly as it progresses.
Evaluation
· Baseline data in the form of Microsoft forms will provide insights into pupils’ focus, emotional regulation, and wellbeing levels. This data will serve as a benchmark for measuring the project’s impact.
· Pupils will indicate their emotional state on coloured paper before and after the intervention. Placed in hidden boxes to avoid peer influence, these will enable ongoing, anonymous tracking of emotional trends.
·  Weekly observations will allow assessment of engagement, behavioural changes, and interactions during activities. These qualitative insights will complement the colour-coded reflections and help me make adjustments throughout the project.
· A follow-up survey will be conducted at the end of the project to capture teacher and participants' reflections on changes in calmness, focus, and wellbeing, allowing me to evaluate overall effectiveness.

Ethical considerations
I will adhere to British Educational Research Association (BERA 2024) guidance and school policies to ensure confidentiality. To include; 
· informed consent from parents and staff participants. This will detail data collection methods, goals, and confidentiality measures to protect personal information. 
· sensitive data collection especially those pertaining to interpretation of personal reflections, this is particularly important due to the sensitive nature of researching emotional regulation. 
· caution not to label children based on neurodivergent or emotional profiles to ensure inclusivity and avoids reinforcing stereotypes.
Health and Safety
· Follow school procedures surrounding management of emotional dysregulation and ensure support mechanisms are in place.
· Non-toxic, age appropriate, and safe materials will be used to prevent any potential harm to children.
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