Assignment 1
‘ A critical evaluation and the identification of next teaching steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident’. 

Introduction 
Tripps (2011) methodology of a critical incident is that “a critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident”. The critical incident can be negative or positive, meaning that the incident that occurred would have a positive impact on the children’s learning or have a negative impact on the learning. A critical incident can be considered as a major or minor incident but still results in an effect on the learning of an individual learner or a group of learners. Critical incidents have been used to promote and permit reflective practice in teaching and other professions. According to Bassot (2010) reflective and critical practice allows educators to question approaches, challenge assumptions, gain a greater self-awareness and practice at a deeper level. A group of learners were observed in a classroom setting and a critical incident was detected and analysed. Throughout this assignment, it will demonstrate what is a critical incident and how it resonates with relative practice in a practical and methodological sense. The assignment will also link the critical incident to teaching standards, areas of learning and the 4 purposes to illustrate why it is a positive critical incident. Reflective practice will also be established in this assignment and an evaluation for the following teaching steps that have been taken from the critical incident will be determined. 
The role of critical reflection
A number of theorists have created models based on their research of critical reflective practice in education and the importance of implementation of critical reflection. A well-known researched theorist that focuses on critical reflection is Kolb’s ‘experimental learning’ model. According to Bolton and Delderfield (2018) Kolb’s (1984) model of reflection suggests that there are four stages of experimental learning and critical reflection which include, concrete experience, reflective observation, abstract conceptualisation and active experimentation. These stages allow practitioners to engage in an experience, then later reflect on that experience, this then permits the practitioner to learn from the experience and then finally the model gives the practitioner the opportunity to implement what they have learned from their experience and reflection. In more recent studies, Kolb’s theory has been used as a basis model for critical reflection in practice. A study conducted by Jose, Patrick and Moseley (2017) suggested that when educators use Kolb’s (1984) experimental learning cycle, it provides effective practice in both formal (indoor) and informal (outdoor) environments and settings. According to more recent statistics by Johnson, Khan and Sadeed (2020) Kolbs’s experimental learning model is cited in 55% of academic journal articles, 10% of books and book chapters, and 15% of conference proceedings, research reports, and other studies of experiential learning. This validates that although Kolb’s theory is not recent and possibly considered outdated, it is still relevant and valued in today’s research. 
Critical reflection is highly promoted in teaching and education. Critical reflection allows the developing role in the teaching profession. According to Professional standards Wales (2020), the professional standards are intended to ‘enable practitioners to reflect on their practice, individually and collectively, against nationally agreed standards of effective practice and affirm and celebrate their successes’. This further conveys that the significance of critical reflection is highly recognised and allows the teaching profession to develop their practice and to later become outstanding teachers. Curriculum reform in Wales (2021) states that the new curriculum consists of designing, planning and trialling for a curriculum, informed by the guidance provided by the new curriculum Wales that will be implemented in 2022. In order for schools and practitioners to do this it is evident that critical reflection will be a crucial part of designing their curriculum and assessment for learning. Critical reflection should not only take place when designing, planning and trialling for a curriculum but it should be conducted throughout a teacher’s profession. The interative process of curriculum design in the new curriculum portrays a reflective type of model. The process consists of evaluation and preparing for first teaching, engagement and designing, planning and trialling. This process permits teachers to use critical reflection and use a variety of teaching styles, methods and activities, to later reflect and analyse what worked well and what can be Improved for later and future lessons. According to Rymes (2016) critical reflection is a useful practice to not only improve future teaching but to also challenge unconscious bias in terms of education beliefs and views. 

Observation school and class context 

The class context consisted of a year 6 class attending a mainstream, local primary school. The class was an average size class, estimating 25 to 30 pupils. The context and layout for this year 6 lesson is more of a traditional, table and chair approach and suggests a more mature environment. This is possibly preparing the children for the next steps in their education which will be the transition from primary education to secondary. The environment was calm and relaxed. This may be due to the sensitive content that was being explored during the lesson. The lesson was focusing on a history lesson with the subject being the workhouse. The workhouse is a mature subject matter and is a vital part of history. The What matters statements of the area of learning and experience of humanities (2021) states that ‘Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future.’ Progression step 3 in the humanities area of learning and experience states that KS2 students will hopefully progress in humanities in their ‘deepening understanding of the ideas and disciplines within areas’. It Is essential that history is taught in schools in Wales. By doing so it acknowledges the past whilst making sense of the present and influencing the future.

Critical incident linked to Donaldson’s 4 purposes

The critical incident that was observed and being discussed in this essay involved the teacher introducing feelings into the lesson. As mentioned previously the lesson was focusing on the workhouse. The teacher presented a picture of the workhouse from the outside to the class. The teacher then asked the class to create 3 columns on their own individual whiteboards. One column being questions, another being feelings and lastly facts. The class then individually filled in these columns, aiming to write 2 things in each column. After carrying out this task individually the teacher asked for the children to turn to partners and discuss what they had written. Then a class discussion took place where the class discussed what they had written, involving what they had felt when looking at the picture of the workhouse. In the feelings section a child shared what she had written and explained that when looking at the picture she felt ‘miserable’ as she knew what awful things were happening inside the workhouse. 
The workhouse topic can be considered as a sensitive subject matter. This emphasizes the importance of introducing and encouraging discussions about feelings when exploring this complex content. 
Listening to and expressing feelings is a valuable and noble skill to have. Lessons such as the critical incident being described contribute to 2 of Donaldson’s 4 purposes of the new curriculum (2021). The first purpose the critical incident links to is ‘ethical informed citizens, ready to be citizens of Wales and the world’. The approach in which the critical incident reflects this purpose and contributes to it is because by discussing emotions and feelings it gives children the tools to be able to accept others and gives them a chance to understand that everyone has different feelings and emotions and is entitled to them. Being sympathetic towards situations and others is also contributing to becoming ethical informed citizens. It is vital that the pupils identify that the workhouse was an injustice and initiating feelings into the topic facilitates these moral and ethical values. 
Another purpose that the critical incident links to is ‘healthy, confident individuals ready to live fulfilling lives as valued members of society.’ By exploring and discussing emotional well-being during sessions such as this critical incident, it participates in a child’s holistic health. Allowing a child to express their thoughts and feelings with others promotes and builds confidents. These attributes ultimately conclude to children becoming valued members of society. Health and well-being is now part of the area of learning and experience in the new curriculum for Wales. The fundamental components to this area of learning are not just physical health but also mental health and emotional and social well-being. This links to Donaldson’s purpose and the critical incident as it is exploring the components of emotional and social well-being. Confidents is also key to well-being. According to Cowley (2019) confidence and well-being go hand in hand. If individuals have confidence in themselves and what they are doing, it ultimately enhances their well-being. 

Literature review 

Emotional development is the process of learning what emotions are and understanding how and why they may occur. Being able to regulate emotions is also a key component in emotional development and awareness. Social emotional development is the progress of acquiring others’ emotions as well as your own. Social emotional development also consists of expression and management of emotions and the capability to form and sustain relationships with others due to acquiring these skills of social emotional development Schore (2015). Several schools now introduce programmes into the setting to promote the improvement of emotional development and social and emotional development, alongside introducing elements of emotional development and social emotional development into everyday lessons. Emotional development has become a vital element of education, particularly in the most recent years. A systematic study conducted by Rademacher and Koglin (2018) conveyed that through extensive research of past and current studies conducted on social emotional development, it is vital that children explore emotions from a young age. Rademacher and Koglin (2018) concluded that there is a need for promotion of social emotional development in early childhood in the setting. 

Emotional development in infant, childhood and adolescence has been greatly researched over the years. A famous and fundamental emotional development theory is Erik Erikson’s psychosocial theory. Erikson’s psychosocial theory has been a foundation for research that explores emotional development. The theory suggests that there are age stages of psychosocial development, and each stage is referred to as a psycho-social crisis. Each stage proposes that it shapes and builds upon the individual’s emotional development and confidence. Erikson (1950) also conveys that emotional development continues all throughout life. From this theory being introduced it stimulated a new way of thinking and passed recognition to the significance of emotional development, from early years, all the way through to adult life. Erikson’s theory also evokes that through overcoming emotional barriers that are presented in the psychosocial theory stages, it enables individuals to be more successful as they become more emotionally and socially aware. According to Cross, Andersen, Mammadov and Cross (2016), children who are socially and emotionally conscious in their development, are more likely to have a gift in education and other kinds of talents. This will result in these children having more successful futures regarding their careers, relationships and good decision making when they enter adulthood. 

Malti and Noam (2016) conducted a study where the aim focused on emotional development and how they could enhance and understand it in a school setting. They worked alongside several schools and implemented a development intervention. Sensitive strategies were developed to promote emotional development in classrooms and schools. The study found that by using these strategies it renewed the focus of the whole child and broadened views of educational attainment. This more recent study further emphasizes that by introducing elements of emotional well-being into lessons and sessions in school, it can facilitate holistic development in a child. This emphasises that emotional development is as important as all the other developmental areas. If a child’s emotional development is not progressing, then other areas of their development may delay as a result of that. According to Speyer, Ushakova, Hall, Luciano, Auyeung and Murry (2021), children who do not develop emotionally are more likely to develop a mental health issue later in life. This then further concluded that mental health difficulties influence other developmental areas dynamically over time. 
Due to the Coronavirus pandemic, there has been an increase in children’s poor mental health. This is due to emotional development being neglected. Children were unable to attended school and prohibited from socialising with other children. This has resulted in the delay of social emotional development. It is more important now than ever, that emotional development is a focus in the setting and in everyday lessons and sessions. According to Fitzpatrick, Carson and Weisz (2021) Epidemics and pandemics can traumatically impact the emotional wellbeing of children, and adolescents in diverse ways. This article also recommends that schools should now be introducing and implementing emotional development strategies for dealing with children that have been emotionally affected or emotionally delayed by the pandemic. 

Donaldson (2015) recognised that there were elements missing in the current curriculum. When creating the new curriculum (2022) Health and well-being was introduced as one of the 4 areas of learning. Donaldson noticed that there was a lack of health and well-being material being used in the current curriculum. Engagement in this area is set out to help foster a whole school approach that permits health and well-being to become all aspects of whole school life. With this area of learning being used in all features of school life it will cover the four purposes that Donaldson has formed to ensure the best possible education for children in Wales. Although Donaldson’s concept on health and well-being has been widely supported by educators and government, some may argue that there are more factors that may contribute to an individual’s health and well-being. Individuals’ health and well-being can be affected by issues such as poverty, obesity and a negative homelife environment. This can be more difficult for schools to change and influence. If a child is experiencing any of these issues, then it is more challenging to get these individuals to recognise that good health and well-being are important for successful learning. According to Bradshaw (2016) there is a solid link between poverty and poor health and well-being. Schools can provide physical support such as free school meals and help with uniform expenses. Schools can also help emotionally by helping the child and family with any emotional support they may need but evidentially the school and staff are unable to change the poverty and home life circumstances. The same with obesity, the school can help with education on healthy eating but they are unable to control what the child and family eat at home. According to Katsaiti (2011) obesity and happiness levels have a knock-on effect. The study also conveyed that there are other implications such as economics and characteristics that also impact well-being. 

Reflection/evaluation and next teaching steps.

Gibbs (1988) reflective model is a self-reflective management tool that encourages individuals to consider systematically, experiences. There are 6 phases of this reflective cycle, the first phase being description. Description means describing the experience, event, or activity that you wish to reflect on. The second phase is feelings. This phase illustrates how an individual feels about the experience, event, or activity. Thirdly, the reflective model includes evaluation. This allows for the experience and feelings to come together to evaluate the overall experience. This may include what went positively and negatively and reactions from yourself and others involved. Next, the model uses analysis for a phase of reflection. This section suggests what the individual can make sense of the situation. A conclusion phase is then introduced in the model which may involve what else could have been done in the experience. For example, what may have helped in the experience or situation. Lastly, an action plan is then produced. This conveys that if this experience were to happen again what would the individual do the same or differently. Gibbs model is still very much used as a foundation of reflective practice. According to Adeani, Febraini and syafryadin (2020) Gibbs reflective model is used not only by practitioners in the setting but also by students. The journal article also conveys that Gibbs model is most suitable to be used in the classroom setting by both teachers and students as it is well-structured. 

Description
The critical incident occurred when the classroom teacher introduced a feelings column into the lesson when the children were shown a picture of a workhouse. The children were asked to write 2 feelings in the column, that they felt when looking at the picture of the workhouse. The children were then asked to turn to partners to share what they had written and then a small class discussion took place where the children shared with the teacher and their peers what they had expressed in the feelings section in their work. One child described feeling ‘miserable’ when looking at the picture. 
Feelings
When the teacher mentioned introducing a feelings column I felt as though the lesson was going to become a lot more interesting and profounder. I had never observed a lesson where feelings were an area that was to be explored. When the children were sharing their feelings with one another I felt that the lesson had more depth to it than the children had yet realised. Morals and values sparked discussions between the children as all the children were experiencing different feelings when looking at the picture of the workhouse. When one pupil demonstrated that she felt ‘miserable’ when looking at the picture of the workhouse, it made me feel as though that child had completely understood the concept of a workhouse that she had been previously taught, and it also made me feel that that child had good social emotional awareness. 

Evaluation
This was a powerful lesson I believed. The teacher introduced the children’s feelings into a sensitive topic area to reinforce the importance of learning about history and humanities. The session inspired healthy debate between class members as they expressed their emotions and morality and values were conversed. I thought it was a nice way to illustrate social emotional development in this specific age group as the children are becoming more mature and need to have a good understanding on not only their own emotions but also others. The lesson promoted gratitude and confidence whilst also enhancing literacy skills. 

Analysis
I believed the teacher purposely introduced the addition to the feelings column as he wanted to listen to the children’s opinions on the workhouse as by expressing your feelings about a situation, often dictates an underlying opinion. I think the teacher also introduced feelings because he wanted to observe whether the children in his class had completely understood what a workhouse was. 

Conclusion 
I learnt from this critical incident that it is important to try and include social emotional development in sessions, particularly in lessons and subject areas like humanities, because it Is an opportunity to develop those skills. I also learnt that children need to the chance to express feelings and emotions during school as it builds confidents and well-being. I learnt that you are able to get to know your students more as individuals if you introduce social emotional development into classroom lessons. I also observed how to get more out of a lesson by introducing a simple thing such as a feelings column into class work. Not only did the lesson explore facts about history that they needed to know but they engaged in a discussion about how those facts made them feel. 

Action plan 
If I were to conduct a similar lesson, I would use the method implemented by this teacher. I would subtilty add feelings into the humanities lesson when exploring sensitive topics. Another way to introduce feelings and emotions into a lesson could be to use role play where the children can act out a workhouse employer and a master and talk about their emotions and how they would have felt at the time. Another way to introduced feelings into a similar session could be producing a diary entry for a workhouse employer where the children would have to think about how these individuals would have thought and felt at that time and express this in a diary entry format. 

Conclusion 
Although the critical incident was evident ally a positive one, there could be other lessons and sessions built upon this one. If this session were to take place again, a follow-on activity could take place to further explore the subject of the workhouse and facilitate more social emotional development. A beneficial activity that could be used after the critical incident could be a role play activity. The aim for this activity could be that pupils work together in pairs and decide for one to play the party of a workhouse employer and for the other in the pair, to play the role of a master of the workhouse. The role play activity would include the pair having a discussion in their characters and explain how they feel whilst portraying the character. This activity will allow the children to explore more of their social emotional development as they will be suggesting what their character would have been thinking and feeling at that particular time towards the other character in that pair. By planning this activity the teacher will be meeting standard ‘innovation, developing new techniques.’ This standard declares that practitioners have willingness to develop and apply to new techniques that serve the purpose of the intended learning in considered and structured approach. 
The role of the reflective practitioner in Wales suggests that practitioners should have the opportunity to reflect critically on their current practice and to also consider other’s reflections on how practice can be improved. The professional standards that have been produced are also promoting reflective practice all throughout a practitioner’s career. This activity would be useful to investigate the critical incident more as a reflective practitioner as it will give the practitioner the opportunity to further analyse the pupils full understanding of the topic and for deeper social emotional thinking as the children are thinking of other feelings rather than their own. 
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Appendices 
Critical incident one 
	Date and time, year group: Year 1 


	Where and When: Context of the observation – subject/AOLE, general classroom context

The class were taking part in a phonics lesson. The children were sat on the floor for the whole duration of this lesson with the teacher sitting in front of them on a chair but still in close proximately. The lesson consists of independent work but also group work as the children are sat together and are able to help each other. 






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work) 

During the phonics lesson, the teacher continuously links every sound to a specific action that relates to the sound. For example the sound ‘ch’ has a contingency to the action of a train. Every time the sound is made the teacher and students would automatically engage in the action that that sound is related too. The session was very interactive and was lead by the teacher however the session included a vast amount of pupil involvement. All the children were very engaged and seemed as though they completely understood what was going on at all times. The teacher also used an interesting technique where she would pick children at random to answer a question and refer to this as a challenge. 









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I think that the actions of the sounds technique are an active and exciting way to keep the children engaged in the session whilst also enhances their ability to memorise these sounds when later using the sounds to spell out words. 
The random picking of children for the ‘challenge’ ensures that all children are engaged at all times, however for some children who do not like to speak out during class or do not know the answer to a challenge it can cause some possible stress and discomfort. 









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It is a busy environment with all the children sat closely together (possibly a risk of distraction). 
Directions are straight forward from the teacher and all children look very aware of what is expected of them.


















 














Critical incident 2 

	Date and time, year group: Year 2 


	Where and When: Context of the observation – subject/AOLE, general classroom context

The class is a mixed ability class engaging in multiplication. Children were sat on the floor during the session and were using whiteboards and pens. 






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The teacher during the session created a story that lead up to a question of multiplication. The teacher came up with an answer to the question that she was asking and asked the children if she was right or wrong. The children then had to prove the teacher wrong by showing their workings on the white board. They were allowed to discuss with each other and with the teacher their workings as to why the teachers answer was wrong. 
 







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Problem solving played a part in the session. 
The teacher being wrong was an interesting dynamic as the children were correcting the teacher. This emphasizes teachers can be wrong in some situations too. 










	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It is a busy environment as all the children are sat together on the floor and discussing their ideas with each other however, all of the students are engaged in the activity and seem excited and enthusiastic. The children seem quite excited to prove the teacher wrong. 






















































Critical incident 3 

	Date and time, year group: Year 6


	Where and When: Context of the observation – subject/AOLE, general classroom context

The class is engaging in a history lesson about the workhouse which is a mature subject matter. 
The context for this session is more of a traditional, table and chair approach and suggests a more mature environment. 






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The teacher shows the class a picture of a workhouse from the outside and asks the children to write 2 things about their feelings when they look at the picture along side 2 questions and 2 facts. When they have completed that they are then able to share with a partner. 








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Exploring and introducing feelings when covering a subject matter such as a workhouse is important for children’s emotional development. 
Partner work allows the children to share and express their feelings. 









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The environment is quite calm and relaxed. The directions are made explicit and every pupil is aware of what is expected of them. 












