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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	
Jo Kelleher

	INSTITUTE/CENTRE/UNIT

	Student Services


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	Learning Support Specialist and Assessor of SpLD


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Learning Support Specialist

	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	11.10.2025

	Mentor
	Mr Martin Bush






Context statement: 


	Write your Context statement here (up to 300 words)
I am a Learning Support Specialist (LSS) with a background in specialist teaching and assessing students with Specific Learning Difficulties (SpLD).  I work in Student Services at UWTSD, providing 1:1 academic support to students who have been identified as having a support need, such as dyslexia. In my LSS role, I typically have an annual case load of around 10 students studying at CertHE, undergraduate and postgraduate level.  The 1:1 sessions involve teaching students the academic skills they need to study at degree and postgraduate level, enabling them to become more confident and independent as learners as they progress through their studies. 

As an assessor of SpLD, I also conduct approximately 30-40 face to face diagnostic assessments every academic year and write a confidential diagnostic assessment report which can then be used as evidence for students to secure DSA funding. As a specialist teacher, I deliver training on neurodiversity to colleagues within Student Services as well as academic staff and I have mentored colleagues undertaking CPD in SpLD run by the Dyslexia Guild or renewing their Assessment Practising Certificate (APC).

I am part of the Study Skills Distance team which offers study skills support sessions to all students across UWTSD campuses who request assistance with their academic work. I have been involved in the strategic planning of the Learning Support service, specifically in creating a screening questionnaire to identify support need on entry, and in supporting neurodiverse students attending transition days to help them adapt to life at university. I was involved in running the Peer Assisted Learning (PAL) programme from 2015-2024 in which I trained existing students to become mentors to new students. This involved the training and monitoring of up to 25 mentors to deliver PAL sessions across the Welsh campuses of UWTSD.




































Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.
As a specialist teacher and learning support specialist (LSS), the design and planning of activities I deliver is underpinned by pedagogic theory including co constructivism (Reusser & Pauli, 2015), Assessment for Learning (AfL) (Black et al., 2003) and Socratic questioning (Paul & Elder, 2007)  (K1, K2, V3). I have adopted these theories into my practice as experience has proven that structured dialogue is effective in 1:1 teaching, and AfL strategies contribute to creating a supportive learning environment to facilitate the continual monitoring of progress and provision of feedback (K2, V2, V3). I have designed activities for a variety of educational purposes, ranging from 1:1 support sessions, training students to be peer mentors, to delivering training to staff on a range of issues relating to neurodiversity, specifically focusing on inclusive teaching in line with the objectives outlined in the UWTSD Employability Strategy 2022-26 (p.6) and UWTSD Academic Success Strategy 2022-26 (p.11) (V4).  

I introduce new academic skills to first year students such as referencing or extended written pieces in 1:1 sessions (K1, V2). Neurodivergent students need additional time to process new information and time to practise new skills to master them (Ellis et al., 2023) (V1, K1).  Therefore, the resources I design help them develop their essay writing skills by guiding them through each part of the process: from understanding the question and gathering sources and planning, to structuring, drafting and editing the assignment until it is complete (K2, V2). Students appreciate this stepped approach because it helps them to deconstruct a potentially daunting task, into one that is manageable and doable. New skills such as writing in the third person or referencing can be challenging and students feedback that it is through continually practising and repeating the processes within these new skills that they begin to master them (K1, K2, V4).

I delivered training to academic staff on How to Teach Neurodivergent Students for Academic Staff development sessions as part of the UWTSD Staff Development programme in 2024 (K1, V3). This involved explaining the difficulties neurodivergent students experience when studying, with specific focus on inclusive teaching strategies to use within lectures to enable neurodivergent students to ‘participate fully’ and ‘progress their learning’  (Ellis et al., 2023, p.84) (K1, K2, V1, V2, V3, V4, V5). For example, using a range of media to deliver information, encouraging student-student interaction to discuss lecture content and using multisensory approaches to help process complex information (V3). Staff responded positively and asked questions to help them improve their practice and understanding of neurodiversity and how it impacts learning (V5). Ultimately, this will have a positive impact on the students they teach as they incorporate these ideas into their practice (K1, V3, K3).

[bookmark: _Int_lVMt1PBe][bookmark: _Int_PnCd1m2V]I delivered staff training sessions in 2024 to colleagues within Student Services on topics such as ADHD and its impact on learning and other domains, such as self-esteem and relationships (Ellis et al., 2023, p.59; Kooij et al, 2017) (K1, V2, V3, V5). For example, I explained how an educational diagnosis of ADHD impacts a student’s working memory and reading comprehension and suggested strategies to address this (K3). Staff have found this helpful in terms of raising awareness of neurodivergence and its impact on the students we support (V2, V3, V5). Staff within Student Services regularly seek my advice and guidance on SpLDs, such as a second opinion on a screening or in identifying reasonable adjustments for a student’s Statement of Compensatory Measures (SCM) (K3, V3, V5). In December 2025 I delivered a webinar to staff within Student Services on deconstructing a diagnostic assessment report, providing insight into how performance in assessment tests leads to identifying SpLDs; staff participated by suggesting recommendations for support based on the anonymised student profile (K3, K5, V3, V4).

Activities to develop ideas have to be designed and tailored for students to meet a range of needs and abilities (K1, V1, V2). For example, a student following the Skills for the Workplace programme at CertHE level will require well-structured and scaffolded support, whereas support at Masters and PhD levels typically involves discussing dissertation topics, conceptualising theory and how it relates to practice. Postgraduate students value the opportunity to verbalise their ideas and test them through critical discussion; this helps to identify the ‘big picture’  and link ‘strings of verbal information’ (Pollak, 2009, p.74) (K1, K2, V2, V3); verbalising ideas also helps students gain clarity and confidence in what they have to do (K1, K2, V2, V3).
























[bookmark: _Int_f5VKueqd]


Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.
Evidence suggests being neurodivergent ‘can result in lower self-esteem’ and a lack of confidence in ability (Ellis et al., 2023, p. 59). Creating a positive learning environment begins with having a conversation about past learning experiences (K1, V1, V2, V3). As a practitioner and assessor of SpLD, it is crucial for students to appreciate they have strengths they can draw on to help them overcome barriers to learning (K1, K2).  It may be the first time students have been told this, but the impact this has on them is positive (V1).  For example, dyslexic students who often have a strong visual memory, can apply this to organise ideas visually through mind mapping; this ‘can be excellent for displaying overviews, connections and key messages’ (Pollak, 2009, p.74) providing students with a strategy to process their ideas in preparation for the writing process (K2, V3). 

Building self-esteem and enabling a ‘can-do’ attitude is empowering for students and marks a distinct break from past experiences (V1). Effective learning takes place when students are relaxed and feel well supported (Ellis et al., 2023) and when they have confidence that their learning needs will be met (K3, V3, V2).  I consider other factors that contribute to a positive learning environment which are more practical, for example, by removing physical barriers to learning such as intrusive lighting or noise and providing a confidential space to have support sessions (K2). This has been necessary within the Student Services’ space to support autistic students who experience sensory overload or those with ADHD who are easily distracted by extraneous stimuli (V1). 

I adopt the role of facilitator to generate thinking and discussion to ‘foster the ability to engage in reasoned dialogue and enquiry’; this is a crucial part of creating a productive learning environment (Fisher, 2003, p.22) (K1, K2, V3). In training students to become mentors, I shared different ways of conducting group work to build knowledge and understanding (Ruesser & Pauli, 2015) (K2, V5). Students who participated in mentor training enjoyed group work when it involved sharing ideas, unpacking concepts or testing theories central to their subject discipline (V2) because this builds their confidence and helps them develop their critical thinking.  Additionally, when each person has a role and responsibility in group work, every member of the group comes away from the discussion having learned more (K1, V3). 

I have promoted non-traditional approaches to sourcing information other than reading, as this can be challenging for students with dyslexia (K1, V1, V2, V3) (Ellis et al., 2023).  For example, information can be accessed in an audio-visual format (TED talks, Youtube) or by listening to podcasts where topics relating to their course are discussed and can be referenced in their work (V3).  ‘Multisensory learning is particularly beneficial to dyslexic learners, while also being beneficial to all’ (Pollak, 2009, p. 76). An example of this is using assistive technology to organise and transpose ideas into a written format, or by using speech to text facility to support reading (K4). These strategies are regularly encouraged because they provide ‘multiple perceptual pathways (which) strengthens memory’ (Pollak, 2009, p.76) thereby helping students who have difficulty in retaining information because of issues with working memory  (Ellis et al., 2023) (K1, K2, V1, V3). 

























Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.
As it is university policy to screen all students on entry for SpLD (K5), I was part of a working group alongside the Head of Learning Support who designed a questionnaire in 2024 that formed the basis of gathering individual student feedback on support needs (K5, V4, V5). My role was to frame the questions relating to common challenges which would then generate a score, from which it could be determined whether to refer the student on to the next stage of the assessment process (K3). This process reduced the administrative load for staff and has been effective in identifying student support needs quickly (V1, V2). Consequently, the screening questionnaire has been rolled out again in the 2025/6 academic year.  The benefits for UWTSD students is that their wellbeing and support needs are immediately followed up by staff within Student Services (V1, V4).

As an assessor of SpLD I undertake face to face diagnostic assessments with individual students to determine whether they have a learning difference and thereby qualify for funded support (V1, V4). The assessment involves taking the student through several tasks relating to ability, literacy attainment and cognitive processing. At the end of the assessment, I share the results with the student and make recommendations for the kind of academic support that will be most beneficial for them (K1, V1, V2, V4). I understand that this can be a stressful and daunting experience for students and therefore I spend time gathering background information from the student about their developmental milestones and past learning experiences (K1, V1, V2, V4). By doing this, the student emerges as a unique individual, with their own experiences which have shaped them and helped create the person they are. This is crucial because it enables me to identify their strengths and barriers to learning and identify the strategies they have used in their past learning (K1). Metacognition is said to be ‘central to learner success’ (Ellis et al., 2023, p.106) and therefore has a positive impact on students, helping them understand more about the way they learn. This instils confidence they can progress in their studies and encourages students to take ownership of their learning, identifying for themselves how they learn best (K1, K3, V3, V4). 
 
After the assessment I feedback information to the student about their learning profile and explain why they encounter difficulties in reading and assimilating information from academic texts, often rooted in the length of time it takes to process information (Ellis et al., 2023) (K1, V1, V2, V3, V4). Having a poor working memory also means that it is hard to retain information when reading. I feedback to students on what support they will need in their studies, and make personal recommendations for each student (V1, V2). This could include recommending the use of assistive technology to help process information (K4), or support with scaffolding assignments, which helps students achieve more fluency and flow in their written work (K2). Students value the interaction at the end of the assessment and often say they ‘feel validated’ (V1). Sometimes students feel regret that difficulties in their learning have not been addressed sooner, but typically students leave the assessment feeling empowered because they understand more about the way they learn; they appreciate that the difficulties they have are not due to a deficiency within themselves, but due to being neurodivergent (Ellis et al., 2023) (K3, V1, V2, V3, V4). 

I support students in understanding the feedback they receive from lecturers on their assignments and use this feedback to generate targets for improvements (K2).  It is not unusual for students to ignore the feedback they have been given so I ensure that students know how to access feedback and I dedicate time within support sessions to discuss it (V2). To achieve maximum impact, targets for improvement, such as using appropriate resources or in referencing (K2) are revisited regularly. Students find this helpful because it reminds them of what they need to do to improve and develop their academic skills. 
 






















Evidencing Area of Activity 4 (A4): Support and guide learners
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.
I support and guide students to ensure retention, engagement and progression within their degree pathways (V1, V2). The success of 1:1 support sessions depends on having a good rapport with students to establish a meaningful working relationship (K3, V1). Support is most effective when it is student-led, and in practice this means I identify where support is most needed through active listening (Rogers & Farson, 1987), and through creating shared goals and targets when meeting students for the first time (V1, V2, V3). 

I have used constructive dialogue and Socratic questioning, which involves ‘adopting a position of ignorance’ and used exploratory questions  ‘to draw more information from the student about what they know’ (Paul & Elder, 2007, p.49) leading to students developing a deeper understanding of course content (V2, V3).  I have found that using structured questioning works well because it helps neurodivergent students, such as my MA student, to verbalise their ideas prior to the writing process (Paul & Elder, 2007)(K2, V3).

I have adopted strategies in 1:1 sessions to encourage independent learning (V1). For example, I model good practice by showing Level 4 students how to research and gather resources, navigate Moodle and access library resources (K2, V2, V4). I encourage them to use assistive technology which is known to support processing skills (Ellis et al., 2023) (K4, V3). Students, who have difficulty in transposing their ideas into writing report that using speech to text software enables them to get words down on a page and start an assignment. This has a positive impact on their learning because neurodivergent students say it helps them start their assignments (K3, V1, V4).  

I have been involved in delivering the Peer Assisted Learning (PAL) programme (V4, V5) targeted at new students who were mentored by existing students. I wrote about the way peer learning supports the development of employment skills in the Advance HE publication on Student-led Peer Learning and Support (Kelleher, 2024) (K3).  I was able to establish the positive impact this programme had on students, not only during their time at university, but also in preparing them for employment. Students said they developed ‘skills in planning, time management and leadership’; they also recognised that these are ‘transferable skills’ required in professional roles (Kelleher, 2024, p. 33)(K3, V3, V4). 

The PAL programme helped to instil a sense of belonging within the university which is known to be a crucial factor in terms of retention (Andrews & Clark, 2011) (K1, V4). I organised the setting up of PAL across campuses from 2015-2024 to ensure that students could access support from PAL mentors (K1, V4, V5).  In the most recent National Student Survey (NSS) published in July this year, UWTSD ranked 1st in Wales and 2nd in the UK for Student Satisfaction, which is a ringing endorsement of the support and learning experience that we provide students (NSS, 2025) (K1, K2, V1, V2, V4).














[bookmark: _Int_GMU7shk2]

Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.
As an assessor of SpLD, I support my practice through attending regular CPD events which I must document and reflect on (K5, V3). I keep a digital CPD log of any courses or sessions I have attended which is presented when renewing my assessing certificate every three years. In addition, I log how new knowledge or information will guide and shape my practice, for example, in applying a new assessment tool for neurodivergent students.  I achieve this by booking myself onto courses and conferences run by professional bodies such as Professional Association of Teachers of Students with Specific Learning Difficulties (PATOSS) and The SpLD Assessment Standards Committee (SASC) (K5, V3).  Attendance at these conferences enhances my practice because it keeps me up to date with current thinking and research on SpLD (V3).  I then share this information with the Head of Learning Support to ensure that colleagues are well informed (K3, V5).  In June 2025, information on a new report format was released by SASC (2025) and delivered by Patoss (2025) to embed into practice by 2027 and a new test list for assessors of SpLD was published simultaneously to ensure that diagnostic assessments are undertaken in accordance with SASC regulations (K5, V3,V4).
I created a new template to adhere to SASC guidelines (K5); a positive impact on students is that diagnostic assessments are now shorter in length and therefore less tiring (V1, V4). Similarly, attending CPD sessions on administering tests used in the assessment process ensures that the diagnostic assessments I deliver are accurate, reliable and place the student at the heart of the process (V1, V3). Through attending these CPD sessions, my practice is enhanced because it reflects the most current thinking about supporting neurodivergent students in their learning. This also ensures that as a practitioner my practice is consistent with professional frameworks and guidance (K3, K5, V3, V4). 

I keep up to date with current research into understanding and supporting neurodivergent students. For example, a recent report entitled Supporting students with ADHD at university (Sedgwick, 2024) outlines the need for early identification and support for students with ADHD at university (K3, V3, V4). I have shared the findings of this with the Learning Support Managers because it will improve the way students are supported by the Learning Support and Wellbeing teams (K5, V4). In September 2025 I enrolled on the Autism and ADHD in Higher Education course leading to the qualification of Specialist Mentor. This has enhanced my understanding of autism and ADHD and the daily challenges neurodivergent individuals experience. My PhD student shared the difficulties they can have, as a neurodivergent individual, in accessing services across the university and navigating difficult interactions within university systems (K3, K5, V1, V3, V4).  

I also undertake CPD to support my role as a learning support specialist (V3, K5). For example, I attended training in Cardiff in May 2024 called AT Connect, delivered by leading AT providers, where the latest assistive technology was showcased. CPD in assistive technology is useful in my role as an Assessor of SpLD, as it enables me to make personalised recommendations for each student based on their learning profile and needs (K4, V1, V2, V3, V4). 

I am also obliged to undertake essential training provided by UWTSD and the most useful this year has been the CPD delivered on Generative AI on Moodle and how this is to be used by students (K4, K5). In a fast-paced and changing environment, this training has been invaluable in ensuring I give the correct advice to the students I support about the level of AI allowed for each assignment (V2, V3). At the recent AI in Education conference in Cardiff, keynote speakers such as, Dr Tim Bashford provided insight into how AI will impact and influence learning experiences for all students (K4). This has been particularly valuable as it enables me to instil the idea that students should use AI as an educational tool because it is an important part of their skill set not just for their learning but also in future employment (K3, K4, K5, V2, V3, V4). In practice, this means students using AI to find reputable sources on a topic, or templates for structuring their work which they can then adapt and modify to suit a specific task. In December 2025 the Wellbeing team delivered training on maintaining professional boundaries with students, the referral process and how to flag concerns to the Wellbeing team (K5, V4, V5).
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References/Citations:   
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).



SECTION FOUR: 	Referees

Your application must be accompanied by two supporting statements from  persons who are in a position to comment on your teaching and learning practices and achievements.

The function of a Referee is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Each Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referees should either be Fellows, Senior Fellows or Principal Fellows of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee 1:


	Name
	Ann Evans

	Job Title
	Head of Learning Support

	Fellowship Status
	

	Institution/Institute/Centre/Unit
	Student Services

	Email address
	ann.evans@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Ann is Head of Learning Support and oversees diagnostic assessments undertaken at UWTSD.






	Referee 2:


	Name
	Tara Carmody

	Job Title
	Learning Support Manager

	Fellowship Status
	FHEA

	Institution/Institute/Centre/Unit
	Student Services

	Email address
	Tara.Carmody@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Tara is my line manager.







GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD,  personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	J M Kelleher

	Date 
	2.12.2025
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