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Introduction
This report will be reflecting upon the research project ‘“How do children between the ages of twelve and thirteen, within Cwmtawe Community School, interact with someone who is not a teacher?”. The report will include a reflection on: the aims within the project, the areas of investigation within the project, the methods/ methodologies used within the project, a schedule of all the activities that got undertaken for the project, the progress of the project and the progress of the research undertaken for this project.

Question for Practice as Research Project
“How do children between the ages of twelve and thirteen, within Cwmtawe Community School, interact with someone who is not a teacher?”.

Aims of the Research Project
For this project the overall goal was to explore the status within a teacher and student relationship. To achieve this goal, there were three objectives set, them being:
· The participants will engage throughout a number of status led games and exercises.
· The participants will explore the status within a Teacher and Student relationship.
· The participants will understand the power balance between Teachers and Students.

Areas of Investigation within the Research Project
The area of investigation first started off as ‘Do children between the ages of fourteen to fifteen prefer to learn through Play and Creativity?’ but with some time I realised the question is not what I wanted to explore and try to answer. Shakira and I decided to partner up to be able to support each other and we both wanted to look into doing a workshop within a school. The first question we came up with would have worked if we were to have worked with a class that would not have been doing their drama lesson in the time, we would see them. It would have made sense if we were to have observed an English lesson for example, then went in with a workshop plan based on what they were learning in their English lesson to be able to compare how they interacted and engaged differently from their normal English lesson. 
Once Shakira had been into Cwmtawe Community School, the Head Teacher was more than happy to have us come in to run workshops with some of the classes but sent her to the Drama Teacher to speak to her about the workshops we wanted to run. The Drama Teacher said that it was impossible for us to work with Year’s Nine or Ten as Year Ten would be preparing for examinations and Year Nine are behind on coursework due to the Estyn Report. She did not want to give us Year Seven as the age group was too far from the ages we wanted to work with and that’s when she said we could run a workshop with Year Eight and that we would go into their Drama Lessons, so she could be in the Class with us for support. That is when I decided to change my question to “How do children between the ages of twelve and thirteen, within Cwmtawe Community School, interact with someone who is not a teacher?’. This is then when Shakira and I, decided to run our own one-hour workshop but the other one of us would be there for support. This being for we both wanted to explore two different questions but not leave the other to be on their own. 
The reason for changing my research question is because I did not see any sense in going into a Drama lesson to see if the pupils preferred to learn through Play and Creativity as they would be going into their Drama lesson expecting to do some drama, some playing and using creativity to create their work. This led to changing the research question to what it is at the top of the page. I have been interested in the status within teacher and student relationships as when I was in school, I saw how some teachers abused their status, how some teachers did not have any status and how some teachers would try to use their status and it being completely ignored by the other pupils in class. I never had anyone who was not a teacher come into school and try to teach a lesson through any different mediums of work and this led me to want to go into a school and see how pupils now, three to four years since I have left school, interact with someone who is not a teacher.

Methodologies used for the Research Project.
The methodologies used for the research project were a workshop, a feedback form and visual observations of the class. They were appropriate methods to use for this research project as I wanted to see how pupils interacted with someone who was not a teacher and that would have been difficult to do if I did not run a workshop for them and just asked them to fill out a questionnaire based on no real-life experience. If I had given them a questionnaire to fill out with no physical experience for them to relate their answers to the questionnaire then the data collected from the questionnaires would be invalid and unreliable. The feedback form was for the teacher as she knows the class really well and sees them on a weekly basis and would be able to answer the questions on the feedback form more accurately and with no biased opinions more than I would.

Research Schedule for the Research Project
	Date
	Action
	Who
	Where

	4th October 2018.
	Introduction to Practice as Research.
	Jonathan Pugh.
	Conference Room.

	5th October 2018.
	Lecture One on Practice as Research.
	Jonathan Pugh.
	Conference Room.

	8th October 2018.
	Partnered up with Shakira.
	Kiara Sullivan and Shakira Logan.
	Tapestri.

	9th October 2018.
	Spoke about what kind of project the both of us would like to do.
	Kiara Sullivan and Shakira Logan.
	Idris Davies.

	11th October 2018.
	Came up with a question we would like to explore.
Lecture Two on Practice as Research.
	Kiara Sullivan and Shakira Logan.
Jonathan Pugh.
	Conference Room.


	12th October 2018.
	Discussed where we wanted to go into the community to deliver our workshops.

Lecture Three on Practice as Research.

Spoke to First Year Applied Drama Students about testing a workshop on them.
	Kiara Sullivan and Shakira Logan.

Jonathan Pugh.

Kiara Sullivan.
	Conference Room.

Conference Room.

Idris Davies.

	17th October 2018.
	Designed a workshop and feedback form for Applied Drama First Year Students.
Research undertaken for the Project.
	Kiara Sullivan.

Kiara Sullivan.
	Home.

Home.

	18th October 2018.
	Documentation Lecture.
	Jonathan Pugh.
	Conference Room.

	19th October 2018.
	Shakira went to Cwmtawe Community School to speak to the Head Teacher and Drama teacher to ask if we could run some workshops with some of their year groups.

Lecture Five on Practice as Research.
	Shakira Logan.



Jonathan Pugh.
	Cwmtawe Community School.



Conference Room.

	20th October 2018.
	Research undertaken for the Project.
	Kiara Sullivan.
	Home.

	23rd October 2018.
	Practice workshops with Applied Drama First Year Students.
	Kiara Sullivan and Shakira Logan.
	Idris Davies.

	25th October 2018.
	Methodology Lecture.
Decided to change my question as our original question was not what I wanted to explore.
	Jonathan Pugh.
Kiara Sullivan.
	Conference Room.
Conference Room.

	26th October 2018.
	Strategies Lecture.
	Jonathan Pugh.
	Conference Room.

	27th October 2018.
	Re-design of workshop and feedback form (teacher edition) for Cwmtawe Community School.
	Kiara Sullivan.
	Home.

	28th October 2018.
	Design and Preparation hand in date.
	Kiara Sullivan.
	Home.

	1st November 2018.
	Last Practice as Research Lecture.
	Jonathan Pugh.
	Conference Room.

	2nd November 2018.
	Continuation of last Practice as Research Lecture.
	Jonathan Pugh.
	Conference Room.

	5th November 2018.
	Shakira’s workshop in Cwmtawe Community School.
	Shakira Logan and Kiara Sullivan.
	Cwmtawe Community School.

	7th November 2018.
	Kiara’s workshop in Cwmtawe Community School.
	Kiara Sullivan and Shakira Logan.
	Cwmtawe Community School.

	18th November 2018.
	Report and Reflection hand in date.
	Kiara Sullivan.
	Home.



Statement on Ethics within the Research Project
The workshop ran smoothly with no big disruptions from any of the pupils, the Drama teacher told me before the lesson started that the class is of the lower band within the school and there would be pupils who will try to behave badly or take the attention off the workshop and on to them and that there were two pupils who had report cards and if any problems were to arise with them she would stand in and deal with them according to the School Policy and Rules. There were no problems that occurred where the teacher had to step in and stop the workshop to deal with the issues, although she was overpowering at times telling the pupils to be quiet and to put their hands up to answer questions when I had instructed, they did not have too. The Drama teacher introduced us as Miss Sullivan and Miss Logan but when the class got handed over to me to start the workshop, I introduced myself and Shakira as Kiara and Shakira and that we were not teachers and were not going to teach them or in any way act like teachers. With that being said, they continued to call Shakira and I ‘Miss’ which I felt sometimes effected the way they responded to my workshop. I was never left alone with any of the pupils as the Head Teacher instructed that even though we had a DBS they could not accept it as we were from Swansea and the School was in Port Talbot leading him to believe that they would not work in Port Talbot when in fact they work everywhere in the United Kingdom.

Progress of the Research Project
The drama teachers feedback indicates that the overall workshop that was run with the pupils was on a scale of one (being the lowest) and ten (being the highest), she rated the workshop to be an eight. That shows that most of the exercises run within the workshop worked very well and that they were appropriate for the class. Although as it was not rated a ten, it reveals that more demonstrations and explanations were needed in the more difficult tasks for the workshop to have completely been effective.  On the same scale of one (being the lowest) and ten (being the highest), she rated the pupil’s engagement to be an eight/nine. This shows that within most elements of the workshop they were engaged thoroughly throughout but to get them engaged was difficult as they were constantly talking to each other, although once the attention was caught, they would focus in to the task really well. 

The tasks that had the pupil’s attention the most was the opening warm up game, ‘The Handkerchief Game’ and ‘The Status Party’. The Handkerchief game enticed the pupils as it ended up being the boys versing the girls and this drove the both teams to be competitive, cunning and decisive. The both teams encouraged their players when it was someone being called, the both teams tried to accuse the person holding the handkerchief to be cheating as they wanted to win and the both teams played fair and respected the rules of the game.

For the Status Party, there was a small introduction before the game started, we wrote down on the white board all the people who are categorised to have a high status, middle status and low status. This was done in hope to aid the party task in giving the pupils an idea of what character the other pupils were interacting with them which would show them what kind of status they had. Once that was completed, the task was then set up for them to enter the party, the pupils struggled to interact with one another based on what the other persons playing card was but were still engaged by trying to figure out what card they were. When it came to asking them to put themselves in a line of what they thought what card number they were, they engaged much more as they wanted to be correct in what they were guessing.  When asking individuals why they thought they were higher up the line or lower down the line, they were precise with the characteristics they were listing off. Some of the characteristics they were listing off were:

Lower down the line:
· No one wanted to look at me,
· People would not shake my hand,
· People were looking down on me,
· People would walk past me as if I was not there.

Middle of the line:
· People treated me normal,
· People would say high to me,
· People would high five or shake my hand.

Higher up the line:
· People called me sir/madam,
· People curtsied towards me,
· People would kneel towards me,
· They would talk to me with respect,
· People’s posture changed when they came into contact with me.

From the workshop, the pupils engaged throughout a number of status led games and exercises and they started to understand the power balance between teachers and students as when asking them questions to do with: how do teachers keep their status, what do students do to try and take the status from the teacher? They were answering the questions with correct observations they have done themselves or witnessed in class.

Answers given to ‘How do teachers keep their status?’:
· They raise their voice,
· They stand tall,
· They cross their arms,
· They can throw you out of class,
· They give you detention,
· They lead the class,
· They know more than the pupils.

Answers given to ‘How do students try to take the status from teachers?’:
· They shout back at the teachers, 
· They try to be centre of attention in class,
· They are naughty and disruptive,
· They do not listen to teachers,
· They will not do their work or homework,
· When asked to leave the class they will not leave.

One objective was not met as time started to run out within the workshop. The one objective that was not fully met was ‘The participants will explore the status within a Teacher and Student relationship’. There was an exercise within the workshop plan that allowed the pupils to physically explore the status within a teacher and students relationship but due to time running out the pupils could not try the task out. Although they physically could not explore the status within a teacher and student relationship, the pupils did start to think about the status within the relationship as the questions provoked them to think about what happens in their everyday classes.

When coming to answer the question of this project ‘“How do children between the ages of twelve and thirteen, within Cwmtawe Community School, interact with someone who is not a teacher?”.  The pupils did interact well with someone who was not a teacher as they engaged within all elements of the workshop delivered to them. It would have been interesting to see how they interacted with someone who is not a teacher if their actual teacher was not in the room constantly telling them to be quiet and to put their hands up when wanting to answer a question. The teachers influence within the room did influence sometimes how the pupils interacted and performed, when having them to reflect on the workshop there were two questions asked:
1) On a scale of one to ten, one being the lowest, ten being the highest. How much did you enjoy today?

The response mainly had most pupils on ten with a few pupils being on eight and nine, they said they enjoyed the workshop but found the chair game and the status party at times to be difficult but really enjoyed the handkerchief game and the other games even though they found it difficult sometimes.

2) On a scale of one to ten, one being the lowest, ten being the highest. Would you like more of what you done today in school?

The response had the majority of the pupils on ten but had one on eight, the one on eight said they would like some of their classes to have more of an approach like the workshop they took part in but some of the subjects they would like to be taught the same way. While everyone else on ten, said they really enjoyed and payed more attention to how the workshop was done and would like if more of the lessons had elements like they saw in the workshop.

Reflections on the progress of the Research for this Project
The research for this project was fairly simple and straight forward as I had to research the Estyn Report for Cwmtawe Community School, but I could only find the 2012 Estyn Report as the school has only just had it new Estyn Report done, and it has not been released to the public yet. The Estyn Report is reliable as there are no biased opinions from the School within the report as the observations come from qualified inspectors. Although, I manged to find some statistics about the School from 2016 and even though it still was not accurate to the School Academic Year 2018, it had more relevance than the 2012 Estyn Report. It may have not been as reliable, as the source it came from was Wales Online and it’s an online newspaper which could hold some biased or inaccurate information. Information that came from the WJEC website was useful as it helped to understand how they help schools and how they want to help children’s education. Again, this information could hold some biased information as it is the company who put the information up on their website.



Conclusion

Within this report, I have reflectively reported on the workshop delivered in Cwmtawe Community School, the methods used within the project, the ethical considerations for this project, the aims for the project and the progress of the project and research done for this project.


Appendix A- Workshop for pupils in Cwmtawe Community School.

7th November 2018

Workshop on status for Year 8 Class C in Cwmtawe Community School.										
Goal
· Exploration of Status within a Teacher and Student relationship.

Objectives
· The participants will engage throughout a number of status led games and exercises.
· The participants will explore the status within a Teacher and Student relationship.
· The participants will understand the power balance between Teachers and Students.

Resources 
· Tea Towel.
· Playing cards.

Introduction

5 Minutes: Name and action with the first letter of their name.
Example- Kicking Kiara and action.
Gradually build up the speed going around the circle.

Warm Up

10 Minutes: The Handkerchief game.
First to 10.
Allows the students to compete against each other, think strategies and concentrate. 

Development Activities

10 Minutes: Great Game of Power.
· 6 chairs
· Bottle of water

Make one chair more powerful than the rest.
Add themselves to take the power from the chair and each other.

15 Minutes: Status Party.

Ask if everyone knows what status means.

Status in drama refers to the power difference in the relationship between two characters. A character in a high status behaves dominantly towards a character in a lower status.


Ask how do teachers keep their status?
What specific things do teachers do?
What low status things do teachers do?
How do students try to raise their status?

Give each student a playing card that faces away from them, so they can’t see their card. 
Ask them to hold it on their head.

Now within the party you have to react to the other people in the party based on their card.

If some people have an ace, they have a low status.
If some people have a five, they have middle status.
If some people have a King, they have a high status.

Each student watching the interactions other students make to them to try and figure out their own number.

Ask them to line up in the order they think what number they are.

Drama task

8 Minutes: Teacher and Student.
Everyone gets into a pair and name yourselves A and B.

A is the teacher.
B is the student.

A gets to start, A commands B for a few minutes to do things that a teacher would ask a student to do, being aware of B’s physical capability.

Swap over, B as the student now commands A the teacher to things the teacher would do, being aware of A’s physical capability.

How did it feel to be in control?
How did it feel when you weren’t in control? 
Did anyone abuse their power?

Reflection
 
2 Minutes

On a scale of 1-10, 1 being the lowest, 10 being the highest. How much did you enjoy today?
On a scale of 1-10, 1 being the lowest, 10 being the highest. Would you like more of what you done today in school?



Appendix B- Feedback Form from the Drama Teacher in Cwmtawe Community School.

1) On a scale of 1-10, 1 being the lowest and 10 being the highest. How well would you rate the workshop?

8
…………………………………………………………………………………………………………………………………………….

2) On a scale of 1-10, 1 being the lowest, 10 being the highest. How high would you rate the pupil’s engagement within the workshop?

8/9
……………………………………………………………………………………………………………………………………………….
3) What was it about the workshop that had the pupil’s attention?
The physical activities- opening warm-up game especially really engaged the pupils.
They found the ‘party’ challenging but they enjoyed trying to guess which ‘card’ they were.





4) What was it about the workshop that did not have the pupil’s attention?
The chair exercise needed more explanation.





5) Is there anything that you would have done differently? If so, what?
Nothing.




6) Any additional feedback on the workshop in general?
You need to add demonstrations on how we show status physically/facially. 







Appendix C- UWTSD Ethics Form- Workshop in Cwmtawe Community School.

By looking at the UWTSD Ethics form, I know that the intended participants of my workshop are pupils of Cwmtawe Community School who are not adults as they are not over the age of sixteen and are not competent to give consent. The school has given consent for the workshop to take place and are creating their own risk assessment to be in place. There will be minors a part of the workshop. As I have not been given any information or background information into the pupils, I do not know if there are no patients or clients of professionals. If anyone is in custodial care or for whom the court has assumed responsibility of. If there are members of any other organisation where another individual may need to give consent. There are eighteen pupils within the workshop who are of the age between twelve to thirteen years old.

My projects includes:
· Use of a questionnaire (to be given to the teacher),
· Participant observation with their knowledge.

My project does not include:
· Use of written or computerised test,
· An interview,
· Diaries,
· Participant observation without their knowledge,
· Video or audio-taping
· Access to personal or confidential information without the participants specific consent,
· Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally, emotionally harmful/offensive,
· Performance of any acts which may cause embarrassment or affect self-esteem,
· Investigation of participants involved in illegal activities,
· Procedures that involve deception,
· Administration of any substance, agent or placebo,
· Other method of data collection or presentation format.

My method of data collection is a questionnaire to gather feedback from the teacher and participant observation to see how well they engage within the workshop. There are no potential risks to the pupils, researcher (myself) or the University. If there were to be any risks that happened within the workshop, then it would be managed by the drama teacher who is in the room with us. As I am working with pupils who are under sixteen, I do have an Enhanced DBS check that my tutor has seen and approved but within the school’s risk assessment, I am not to be left alone with the pupils and if I need to go to the toilet I must be accompanied to the toilet with the teacher.












Appendix D- Ethical Considerations- UWTSD Ethics Form- Workshop for first year Applied Drama students.

By looking at the UWTSD Ethics form, I know that the intended participants of my workshop are students of UWTSD, who are adults as they are over the age of sixteen and competent to give consent. There will be no minors a part of the workshop. There are no patients or clients of professionals. No one is in custodial care or for whom the court has assumed responsibility of. That there are no members of any other organisation where another individual may need to give consent. There are twelve first years which to most of them agreed to coming and they range of an age from twenty-one to forty-seven years old. 

My projects includes:
· Use of a questionnaire,
· Participant observation with their knowledge.

My project does not include:
· Use of written or computerised test,
· An interview,
· Diaries,
· Participant observation without their knowledge,
· Video or audio-taping
· Access to personal or confidential information without the participants specific consent,
· Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally, emotionally harmful/offensive,
· Performance of any acts which may cause embarrassment or affect self-esteem,
· Investigation of participants involved in illegal activities,
· Procedures that involve deception,
· Administration of any substance, agent or placebo,
· Other method of data collection or presentation format.

My method of data collection is simply the use of a questionnaire to gather feedback and participant observation to see how well they engage within the workshop. There are no potential risks to the participants, researcher or the University. If there were to be any risks that happened within the workshop, then it would be managed with ease and in the moment to have the issue resolved to carry on with the workshop. If it needed more attention, I would take it to Jonathan Pugh after the workshop to come to a solution that is beneficial for everyone. Even though I am not working with vulnerable students, I do have an Enhanced DBS check that my tutor has seen and approved. I secured consent from the first years by simply asking if they wanted to be involved and they gave verbal consent to be involved and for those who did not want to be involved they did not have to turn up.












Appendix E- Workshop for Applied Drama First Year Students.

Workshop on status for first years- 12 Participants. 			23rd October 2018

Idris Davies- 1 o’clock
Goal
· Exploration of Status within a Teacher and Student relationship.

Objectives
· The participants will engage throughout a number of status led games and exercises.
· The participants will explore the status within a Teacher and Student relationship.
· The participants will understand the power balance between Teachers and Students.

Resources 
· Tea Towel.

Introduction

5 Minutes: Quick shoot around of names and a number that their feeling between 1 and 10.

Warm Up

10 Minutes: The Handkerchief game.
First to 10.
Allows the students to compete against each other, think strategies and concentrate.

Development Activities

5 Minutes: Circle of Images.
Everyone in a circle faces outwards.
I say a word, count down from three and everyone turns around and makes the first image of that word that comes to mind.

Words
· Teacher
· School
· Student
· Exam
· Revision 
· Status

Drama task

8 Minutes: Teacher and Student

Everyone gets into a pair and name yourselves A and B.

A is the teacher.
B is the student.

A gets to start, A commands B for a few minutes to do things that a teacher would ask a student to do, being aware of B’s physical capability.

Swap over, B as the student now commands A the teacher to things the teacher would do, being aware of A’s physical capability.

Reflection 

2 Minutes

How did it feel to be in control?
How did it feel when you weren’t in control? 
Did anyone abuse their power?






































Appendix F- Feedback Form for Applied Drama First Year.

1) On a scale of 1-10, 1 being the lowest and 10 being the highest, how much did you enjoy the workshop?

……………………………………………………………………………………………………………………………………………….

2) What was it about the workshop that made you enjoy it?





3) What was it about the workshop that you didn’t enjoy?





4) Is there anything that could have been done differently? If so, what?





5) Any additional feedback on the workshop in general?

























Appendix G- Feedback from First Year Applied Drama students.

Anonymous Feedback A

1) 8
2) The Handkerchief Game.
3) Being against D but that’s because no matter what you do your wrong.
4) Be clearer with the questions you ask.
5) Smile.

Anonymous Feedback B

1) 6
2) Welcoming and fun.
3) That I was there for a short time.
4) No.
5) No.

Anonymous Feedback C

1) 10
2) Experiencing the change in status from student to teacher.
3) Not knowing what the other person was going to instruct me to do.
4) No.
5) No.

Anonymous Feedback D

1) 9
2) The tea towel/ competitive game.
3) Having to work as a team.
4) Maybe write/note the scenes on a piece of paper to stop confusion when games are being played.
5) Really enjoyed overall.

Anonymous Feedback E

1) 10
2) The acting of high authority and average citizens.
3) Nothing I can think of.
4) Nothing considered to improve.
5) Overall, very beneficial for what is to await us in the future.

Anonymous Feedback F

1) 10
2) I enjoyed having control in the last exercise, it made me feel powerful, and gave me opportunity to try new ideas.
3) The only thing I wasn’t happy about was that I wasn’t here for all of it.
4) None.
5) Well done! It was an amazing experience! I would say give a few examples for the teacher/student exercise as I struggled for ideas.

Anonymous Feedback G

1) 7
2) The way you interacted with us was appropriate for year 8’s. I liked the game you did at the beginning as it opened and introduced us to you.
3) You needed more control over the class. It can be difficult to control, but it needed to be clearer that you are in control.
4) Introduce the session as a session about status. Make the game shorter to keep attention.
5) You are going to smash it. You have a great way about you that will fit with the year 8’s.

[bookmark: _GoBack]Anonymous Feedback H

1) 7 as I would’ve loved to see the whole workshop.
2) I really enjoyed running around in the tea towel game. It was active and fun. Very interesting to work in a pair when we don’t do much pair work. The competitiveness element was good.
3) Nothing that I didn’t enjoy.
4) Nothing I would have differently.
5) No additional feedback.
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