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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 







AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
Word count: 4600
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[bookmark: _Toc198328611]Overview and context of the curriculum
This project will outline the proposed curriculum for the new module ‘Thinking Philosophically about Education’. It will detail the rationale for the curriculum, its aims and learning objectives, relevant professional standards and benchmarking statements, teaching and assessment strategies and a proposed timetable. 
‘Thinking Philosophically about Education’ is a four-week module that will be delivered to level 4 students undertaking the BA Education Studies degree programme at the University of Wales Trinity Saint David (UWTSD), a full-time three-year programme. The module will be delivered to the cohort of learners enrolled on the Swansea campus. This module is all about philosophy, a topic that could further enhance the degree programme and upskill the students studying it if given its own module (it is currently woven throughout modules). The module will introduce level 4 undergraduate students to thinking philosophically about education. Students will explore key philosophical concepts and thinkers, exploring both traditional and progressive philosophies of education and how they approach teaching and learning.
This module will include six taught-sessions over three weeks, and the final week will be dedicated to assessments. The taught sessions will be blended, consisting of interacting lectures workshops, and one-to-one tutorials, both in person and online. This includes one full-day on the Swansea campus in a teaching room in the Fforwm (Tuesday 9.30am – 3 pm) and one half-day online via Teams (Wednesday 9.30am – 3pm). Students will learn through lecture, discussion, debates, questioning and independent and group research tasks to develop both subject-specific and transferable skills and knowledge. They will experience formative assessment weekly, through quizzes (particularly utilising online tools like Kahoot), discussion, question and answer, and debate. They will also experience summative assessment in the form of a 3000-word essay, which will take place during their final week. By the end of the module, students should have a solid theoretical understanding of the key philosophies of education and be able to compare and contrast their approaches to teaching and learning. 

[bookmark: _Toc198328612]Rationale 
Why introduce the module ‘Thinking Philosophically about Education’ to BA Education Studies students in UWTSD? Students studying on the BA Education Studies degree programme at UWTSD in Swansea are offered an array of thought-provoking modules, ranging from those exploring alternative learning environments to those exploring the role of technology and AI in teaching and learning. Such modules are aimed at equipping students with the skills and knowledge required for a meaningful career within the education sector (UWTSD, 2025). One module that is not currently offered, however, is one focusing upon philosophy - something equally as important for those studying and working within this field. According to Thomas et al. (2013, p.99), philosophy provides education with its “vision and direction”, underpinning individual approaches to teaching and learning and guiding the development of educational goals and curricula (Beatty, Leigh and Dean, 2012; Thomas et al. 2013). Gómez (2017) claims that thinking philosophically is integral to aspiring educators as it can allow them to approach education in complex and reflective manner.  She asserts: “becoming a teacher means being able to defend broader philosophical stances as well as everyday pedagogical choices” (p.15). Winch (2012) echoes this, suggesting that philosophical thinking provides them with the power of professional judgement. 
‘Thinking Philosophically about Education’ invites students to reflect on their own personal experiences and explore the answers to fundamental questions surrounding why we educate and how we educate. This module will enable students on this degree programme to understand the philosophical underpinnings of different pedagogical and curriculum approaches. This feels like an appropriate topic for a group of level 4 students beginning their education degree, for both their professional, academic and personal progression. The module is particularly relevant within the broader studies on the BA Education degree programme, particularly their level 4 module ‘Learning Theory and Practice’ and their level 6 module ‘Curriculum and Assessment Studies’. The module will introduce students to some key philosophies of education, and they will engage in research and discussion surrounding which of these philosophies are reflected throughout the current approaches of educational institutions within the UK. Students will also be expected to reflect upon their own values and beliefs and combine this with their skills and knowledge acquired on the course to complete formative assessments throughout and a summative assessment during their final week. 
[bookmark: _Toc198328613]Curriculum aims and learning outcomes
‘Thinking Philosophically about Education’ aims to introduce level 4 students on the BA Education Studies programme to key concepts, ideas and thinkers in philosophy. The module invites students to think philosophically about education, reflecting upon, for instance, the purpose of education, the nature of knowledge and schooling, and the roles and responsibilities of educators. Through engagement with appropriate academic texts, research and debates, students will use reasoning and critical thinking skills to unpick assumptions, evaluate philosophies and discuss their relevance to the UK education system today. They will explore the philosophical underpinnings of different learning theories, pedagogical and curriculum approaches, and will be encouraged to articulate their own philosophical stance surrounding the value and purpose of education. The aim is to create informed, reflective future educators with the power to use their professional judgement (Winch, 2012; Gómez, 2017).
Aim(s): - 
This module aims to: - 
· Introduce students to key concepts, ideas and thinkers in philosophy
· Encourage students to adopt reflective philosophical thinking on the nature and purpose of education 
Objectives: - 
By the end of this module, students should be able to: -
· Identify the key philosophical perspectives and thinkers in relation to the nature of education (e.g., Plato, Freire, Dewey) 
· Discuss how these philosophical perspectives and thinkers are relevant to education and how it is approached in the UK today  
· Compare and contrast different philosophical perspectives and arguments surrounding the nature and purpose of education 
These objectives were written using the action verbs detailed within Bloom’s (1956, cited in Avis, Fisher and Thompson, 2019) taxonomy. His taxonomy is comprised of three learning domains: the cognitive domain (concerned with acquiring and demonstrating knowledge using intellectual skills), the affective domain (concerned with values and emotions) and the psychomotor domain (concerned with demonstrating knowledge using physical skills).  The learning objectives we select depends on the domain of learning we are expecting our students to be working within. For this module, students are primarily working within the cognitive learning domain, as they are expected to demonstrate knowledge by analysing information and evaluating ideas (Avis, Fisher and Thompson, 2019). Considering the nature of the topic, students are also working within the affective domain, as they will be expected to reflect upon their own experiences, values and beliefs in relation to education (Avis, Fisher and Thompson, 2019).
[bookmark: _Toc198328614]Professional standards/benchmarking statements 

This module has been created in accordance with particular professional standards for higher education in Wales and benchmarking statements Education Studies degree courses.
For this module, the professional standards adhered to are those set out for further education and work-based learning leaders in Wales (Educators Wales, 2025). They are as follows: -
· Demonstrate commitment to learners, their learning, safety and well-being. This module allows students to work collaboratively with one another to explore concepts and ideas within a safe and supportive learning environment. In each session, students are made aware of the high expectations for their learning.
· Value and promote diversity, equality of opportunity and inclusion. All students on the module are treated fairly and they are made aware of the benefits of diversity. Resources and teaching materials reflect a diverse range of perspectives 
· Understand the importance of the Welsh culture and language as a bilingual nation. Students who wish to learn and be assessed through the medium of Welsh will be supported to do so. 
· Demonstrate dignity, courtesy and respect towards others. All students will have the opportunity to have their voice heard. They will be encouraged to share their views in a respectful manner and will be expected to respect others
· Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment. Students will benefit from an array of teaching and assessment methods and will learn online and in person. They will learn within supportive environments and within collaborative groups
· Build positive and collaborative relationships. Staff on the module will work collaboratively with learners to strive for progress and students will be encourages to take responsibility for their own development
· Establish and maintain strategic processes and approaches which enable learners to share responsibility for their own learning and assessment. Learners will have various opportunities to share responsibility for their own learning and assessment – through research, debate and discussion with peers
This module adheres to the subject benchmarking standards set out for Education Studies degrees by the Quality Assurance Agency for Higher Education (QAA, 2025). The module reflects key elements of an Education Studies degree by introducing students to educational processes and approaches from philosophical contexts. On an Education Studies degree programme, modules are created to promote independent learning (QAA, 2025). This module does this by encouraging students to research, debate and discuss topics themselves. 
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The proposed timetable for the curriculum is detailed below, along with weekly topics, aims and objectives, teaching and learning activities, resources required, and assessment strategies employed.  
	
	Programme Title: Thinking Philosophically about Education 


	Venue: UWTSD Swansea Campus; online via Teams
	Lecturer: 

	Hours per week: 8.5 taught hours 

	Day/Time: 
Session 1: Tuesday 9.30am - 3pm
Session 2: Wednesday 9.30am – 12.30pm 

	Number of weeks: 4 (3 taught and assignment week)


	Module Aims:
· Introduce students to key concepts, ideas and thinkers in philosophy
· Encourage students to adopt reflective philosophical thinking on the nature and purpose of education 
Module Outcomes:
· Identify the key philosophical perspectives and thinkers in relation to the nature of education (e.g., Plato, Freire, Dewey) 
· Discuss how these philosophical perspectives and thinkers are relevant to education and how it is approached in the UK today  
· Compare and contrast different philosophical perspectives and arguments surrounding the nature and purpose of education 


	Week/ Session Number
	Topic
	Aim and Objectives
	Teaching and learning activities
	Resources required
	Assessment

	Week 1:
Session 1  









	Introduction to the module and assignment

What is philosophy?


Thinking philosophically


What is education for?




	Aim: To introduce students to the module, assignment and thinking philosophically about education 

LOs:
Recall the key elements of the assignment

Describe what it means to think philosophically about education
  
Discuss the purpose of education 
	Interactive 
lecture

Q and A 

Discussion 

Mentimeter wordcloud

Research activity 
	Whiteboard

PowerPoint presentation 

Links to Mentimeter
	Formatively assessed through:
Q&A/
discussion throughout 







	Week 1:
Session 2 












	Greek philosophy/
philosophers - Aristotle, Plato and 
Socrates 



The Renaissance 


The Enlightenment 
	Aim: To introduce students to Greek philosophers’ ideas and how they may be applicable to modern day education


LOs:  
Discuss the perspectives of three early Greek philosophers 
on education 

Discuss how their perspectives may be applicable to modern day education

	Lecture

Research activity in groups (in 3 breakout rooms) – each group will research either Aristotle, Plato or 
Socrates 
  
Group presentations to feed back 


Q&A








 

	PowerPoint

Teams 

Teams
Breakout rooms


Teams whiteboard 

Video
	Formatively assessed through: 

Q&A

Groups will each present their findings from their research/discussions 

	Week 2: Session 1

	Traditional vs. progressive educational philosophies (or teacher and learner-centred)

Introduction to five philosophies of education:

Perennialism  

Essentialism 

Progressivism 

Social Reconstructionism/ Critical pedagogy 

Existentialism 

	Aim: To introduce students to traditional versus progressive philosophies of education and enable them to explore five in particular (and their perspectives on teaching and learning)

LOs:
Explain what is meant by a traditional philosophy of education 

Explain what is meant by a progressive philosophy of education 


Discuss five philosophies of education (Perennialism, Essentialism, Progressivism, Social Reconstructionism/ Critical pedagogy, Existentialism)
 
Reflect upon how these philosophies underpin pedagogy in the UK today 
	Interactive 
lecture

Q and A

Discussion 
Group research task 

Vevox wordcloud 

	PowerPoint

Links to resources 

Link/QR to vevox



	Formatively assessed through: 
 Q&A/
discussion throughout 

Vevox



	Week 2: Session 2

	Revisiting traditional and progressive philosophies of education

Roles and responsibilities of educators

Dewey

Freire 





	Aim: To encourage students to consider the role of the educator
and allow them to explore ideas from thinkers including Dewey and Freire 

LOs: 
Discuss different philosophical perspectives on the role of the education and the teacher 

Explain Freire’s ‘banking’ concept

Defend your position on teaching/ the role of the teacher in debate 


	Q & A

Brainstorming on the Teams whiteboard 

Videos

Debate

Discussion 

	Powerpoint 

Teams

Links to video


	Formatively assessed through: 
 Q&A/
discussion throughout 

Debate – students will debate about how teaching and learning should be 



	Week 3: Session 1








	‘Radical’ pedagogy 

Activism

 
Power, authority and indoctrination


	Aim: To introduce students to the meaning and aims of ‘radical’ education 

LOs: 

Discuss what is meant by ‘radical’ education

Evaluate the aims of this type of educational thinking 

Describe how this thinking may be reflected in practice  

Design your own ‘radical’ classroom a 
	Interactive 
lecture

Q and A 

Discussion

Group task (students will need to present their own radical classroom to one another)
	PowerPoint

Links to video 


	Formatively assessed through: 
 Q&A/
discussion throughout 

Group activity – creating their own ‘radical’ classroom/approach and presenting it to one another 



	Week 3: Session 2 

	Module summary 


What is a good life? What is a good education? 

What should education prepare us for? 


	Aim: To summarise the module and encourage students to explore what a ‘good’ life is to them, and how education could them to achieve it. Students will reflect upon key philosophical perspectives explored throughout the module and will have the opportunity to discuss their own philosophies 

LOs: 

Identify what a good education means to you

Engage in debate to express your opinion on the nature and purpose of education
	Lecture

Discussion/
debate 
	PowerPoint

Teams 


	Formatively assessed through: 
Discussion/debate - Students will be given a series of questions to reflect upon and debate to assess their knowledge/
understanding 



	Week 4: 
Assignm-ent Week 
	Tutorials 
	
	
	
	

	Indicative Reading List:

· Sadker, M. P. and Sadker, D.M. 2005. Philosophy of Education. In: Sadker, M. P. and Sadker, D.M. eds. Teachers, School and Society. McGraw Hill, pp. 324-356.


· Bailey, R. (2010) The Philosophy of Education: An Introduction. London: Continuum.  

· Beauchamp, G., Adams, D. and Smith, K. (2023) Pedagogies for the Future. Oxford: Taylor & Francis. 

· Flanagan, F. (2006) The Greatest Educators...Ever! London: Continuum.

· Buckingham, W. (2011) The Philosophy Book: Big Ideas Simply Explained. London: Dk Publishing.


· Beatty, J.E., Leigh, J.S.A. and Dean, K.L. (2008) ‘Philosophy Rediscovered: Exploring the Connections Between Teaching Philosophies, Educational Philosophies, and Philosophy’, Journal of Management Education 33(1), pp.99–114. Available at: https://doi.org/10.1177/1052562907310557. 

· Ornstein, A, C. (1990) ‘Philosophy as a Basis for Curriculum Decisions’, The High School Journal 74 (2), pp. 102-109. Available at:  https://www.jstor.org/stable/40364829 

· Gómez, C.R. (2017) ‘Introduction: Becoming teachers and the value of philosophical thinking’ in Mutch, C., Tatebe, J. and New Zealand Council for Educational Research (eds). Understanding enduring ideas in education: a response to those who 'just want to be a teacher', Wellington, New Zealand: NZCER Press, pp.9-26 





	



[bookmark: _Toc198328616]Teaching Strategies

Level 4 students on the module ‘Thinking Philosophically about education’ will be experience blended learning and will be taught using a variety of teaching strategies. These include: 
· Interactive lecture, 
· question and answer, 
· videos, 
· brainstorming, 
· group research 
[bookmark: _Toc198328617]Assessment Strategy
Students on the module ‘Thinking Philosophically about education’ will experience both formative and summative assessment to enhance learning and provide them with both subject-specific and transferrable skills. According to the National Union of Students (n.d), students should experience a range of assessment strategies that are correlated to the competencies that they will need as graduates (such competencies will be explored in more depth in the following section of the curriculum project). 

Formative
Due to the nature of the curriculum topic, students are naturally encouraged to question, reflect, and debate throughout the module. 	 As such, opportunities for formative assessment have been provided throughout. These include: -
· discussion,
·  debate,
·  individual and group research activities/informal group presentations,
· reflective tasks 
Specific examples of formative assessment throughout the module are detailed in the timetable above, including group research and presentations on early Greek philosophers in week one, and debates on the purpose of education and the role of educators in weeks two and three. According to Race (2020), formative assessment and feedback is essential to the learning process and thus should be adopted into curriculum. Each of these formative assessment methods have been selected to examine students’ progression throughout the module and allow students to access ongoing feedback about it, particularly feedback that is detailed and constructive, as is best practice (Race, 2020). They also have been selected to allow for peer learning and self-reflection (National Union of Students, n.d), which is important for these students, particularly as the nature of the topic demands these kinds of competencies.  
Summative
The summative assessment will consist of a 3,000-word essay, which will make up 100% of the student’s grade for this module. An essay-style summative assessment will allow for each student to express their individuality and can enable us to understand the depth of our students understanding about a topic (Race, 2020). This essay- style assessment is linked to the learning outcomes of the module (National Union of Students, n.d), which primarily relate to the cognitive learning domain (Avis, Fisher and Thompson, 2019).
The guidelines for the assessment are as follows: - 
Module Title – Thinking Philosophically about Education 
Assignment Title: Philosophy Essay
 Word count: 3,000 words (100%) 
Task Overview: 
Compare and contrast different philosophical perspectives on the nature and purpose of education. Consider how these perspectives:
· Approach pedagogical and curriculum decisions, and
· Present the nature of knowledge, learners, and the roles and responsibilities of educators
Structure
You are free to use your own structure. However, the following structure has been provided as a template:
· Introduction: Set out the focus of the essay. Why is education a philosophical concern? Detail the philosophical perspectives/thinkers that will be addressed (i.e. progressivism, critical pedagogy, essentialism, pragmatism)
· Provide an overview of each philosophical perspective selected
· Compare how each perspective presents the purpose of education/knowledge/learners/the roles of teachers
· Compare and contrast how each approach pedagogical and curriculum decisions 
· Provide an appropriate conclusion to summarise your arguments
Additional points to consider:
· Ensure to use formal, academic and professional language
· Ensure to communicate your argument in a clear and coherent manner
· Provide definitions for any key terms/concepts 
These assessment criteria/guidelines are intended to be clear, accessible and linked to the learning outcomes of the module, which is something that by the National Union of Students (n.d) suggests as best practice. They also suggest students should be supported to fully understand their assessments. Students will be provided with a full marking criteria and assessment brief, which they will be familiarised with during the first in-person session (and throughout the module). Students will have a week off their taught sessions to complete their assignment and will be able to arrange one-to-one tutorials during this time. 
The essay question asks students to ‘compare and contrast’ different philosophical perspectives on the nature and purpose of education. In Bloom’s (1965, cited in Avis, Fisher and Thompson, 2019) Taxonomy, the action verbs ‘compare and contrast’ are found within the category ‘analyse’ (see figure 1 below), the fourth level of learning in the pyramid. It feels appropriate to use an essay-style question for this level of the pyramid. 

[image: Bloom's Taxonomy for Effective Learning: Verbs for Objectives]Figure 1: Blooms Taxonomy (Source: Valamis, 2025)
[bookmark: _Toc198328618]Skills and Knowledge 

Throughout this module, level 4 skills will develop both subject specific and transferrable skills and knowledge to facilitate their personal, professional and academic growth. These skills will provide students with the ability to think philosophically about education, in order to help them to become informed, reflective future educators. 
The module aims to
Subject specific skills and knowledge–
· Problem solving
· Critical thinking skills
· Self-reflection skills
· Ability to think philosophically about education 
· Ability to engage with educational issues from a philosophical standpoint
· Ability to compare and contrast diverse perspectives concerning education 
Transferrable skills and knowledge– 
· Active listening
· Ability to communicate in a clear and coherent manner (both written and orally)
· Reflection skills
· Critical thinking skills
· Ability to interpret, analyse and summarise arguments 
· Tolerance
· Confidence
· Team working 
· Ability to make judgements 
· Organisation skills
· Debate skills i.e. persuading 
· Time management
· Planning and organising 
[bookmark: _Toc198328619]Conclusion
To conclude, this project has set out the curriculum for the level 4 module ‘Thinking Philosophically about Education’, which would be delivered to students on BA Education Studies programme at UWTSD, Swansea. This curriculum aims to allow students on the degree programme to explore education from a philosophical perspective – something that would contribute to their academic, professional and personal progression (Winch, 2012; Gómez, 2017). Through interactive lectures, discussions, debates, and group research tasks, students will develop key subject-specific and transferable skills and knowledge required to flourish on their degree programme. 
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Lesson Plan

	Topic: Introduction to the module, assignment, and philosophy 
	Class: Level 4 (Thinking Philosophically about Education)


	Date: 

	Length of lesson: 5.5 hours
	Number of students: 

	Resources required:
· Powerpoint
· Laptop, smartphones 
· Links to reading resource 
· Links to Mentimeter


	Aim of Lesson:
To introduce students to the module, the assignment, and to thinking philosophically about education. 

	Learning Outcomes – The Learners Should Be Able To:
· Recall the key elements of the assignment
· Describe what it means to think philosophically about education
· Discuss the purpose of education 


	Previous student knowledge required for the session:	
No prior knowledge required, this session is intended as an appropriate introduction to the module and topic

	Anticipated difficulties (if applicable):

· Student engagement and understanding. Sometimes it can potentially overwhelmning for students to engage with new concepts and ideas after being introduced to a new module and assignment. I will regularly ask questions to engage students/check their understanding, and ensure to provide regular breaks, particularly if engagement is dropping.


· Technical difficulties/connection issues. If these arise students will be shown how to access the PowerPoint themselves on Teams. A member of the IT team will also be called to help.

·  Difficulty with Mentimteter.Mentimeter does not work, I will ask students to write their answers down on their laptops/notepads or discuss them with the class if they feel comfortable to do so.


	Professional Standards (where are these being met within the session)

· By planning the teaching and assessment strategies I will adopt, I have demonstrated the standard of developing & implementing effective strategies to support learning, teaching and assessment. For example q&a, lecture, discussion and debate, research, using the wordcloud function on Mentimeter to mind map (enabling digital literacy/collaboration).

· Students will be able to take responsibility for their own learning and assessment throughout the session, for instance, by discussing their own understandings of key terms and how they relate to teaching and learning

· I will demonstrate dignity, courtesy and respect towards others, ensuring every student gets the opportunity to voice their opinions in discussion and debate











Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction











































Development 































Plenary/conclusion




	Welcome everyone into the lesson and module

Session overview 


Introduce learning outcomes for the session



Introduce learning outcomes for the module



Introduce the assignment for the module 





Break 


Task using Mentimeter




What is Philosophy



Thinking Philosophically 




Reflect 







Break 



Branches of philosophy 






Branches of philosophy and important areas for educators 







Break 



Discussion/questions to consider




What is education for?



Recap/reflection on the session



Revisit the learning outcomes 



Signpost to references 
Thank students for their participation and ask if they have any questions

	(Slide 1) Greet students, see what they are expecting from the module 

(Slides 2) Lecture, provide students with an overview of the session 

(Slide 3) Lecture, read learning outcomes for the  session aloud



(Slide 4) – Lecture, read learning outcomes for the module aloud. Activity – ask students to highlight key words within the module outcomes and explain what they mean to check their understanding


(Slide 5) Lecture to explain the assignment. 
Activity, again ask students to highlight key words within the assignment brief to check their understanding. 
Q and A – check to see what questions students have about their assignment


(Slide 6) – Q&A using mentimeter – what is philosophy? 
Discussion of answers




(Slide 7) – Lecture, expand on slides. Ask students for their opinions


(Slide 8) – Lecture then activity where students discuss and define the terms associated/involved in this type of thinking



(Slide 9) – Q&A, ask students to consider why this type of thinking may be important for educators (and others interested or involved in the field)









(Slide 10) – Ask students to find and write down a definition for each of the terms on the slide. Then, discuss them in more depth (particularly ontology/epistemology for education)




(Slide 11) – Lecture, read aloud the points on the slide and expand.
Ask students to visit the hyperlink and explore the reading to discuss how these types of questioning influence teaching methods and approaches. Allow students time to discuss this together 







(Slide 12) – Q&A and discussion. Ask students to discuss these questions, provide prompts if needed. Question and explore their answers


(Slide 13) – Discuss some perspectives surrounding what the purpose of education is, and ask students to express their opinions on these perspectives


(Slide 14) – Q&A, ask students what we have discussed today and if they have any questions 


(Slide 15) – Q&A to see if students have met learning outcomes  


(Slide 16) - references 




	10 minutes

5 minutes



5 minutes



20
minutes 



20
minutes 





15 minutes 

20
minutes




15 minutes



15 minutes





20 minutes






60 minutes 



30
minutes





30 minutes







15 minutes




20 minutes 




15 minutes 



8 
minutes


5 minutes



2 minutes









	Assessment Strategies: when and how are they included within the lesson?

· Students are initially assessed on their understanding of the module aims and the assignment, by being asked to highlight and explain key terms in the brief/on the slides

· Q and A assesses students throughout the session to check knowledge and understanding (e.g. at the beginning when checking learnigto check prior knowledge, throughout to gain students insights, and at the end to assess whether learning outcomes have been achieved) 

· Activities and discussion will also assess knowledge and underatanding on key terms 
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Lesson Plan

	Topic: Roles and responsibilities of educators – online session via Teams
	Class: Level 4 (Thinking Philosophically)


	Date: 

	Length of lesson: 3 hours 
	Number of students:

	Resources required:
· PowerPoint 
· Teams
· Teams Whiteboard
· Links to YouTube videos


	Aim of Lesson:
To encourage students to consider the role of the educator from a philosophical perspective and allow them to explore ideas from thinkers including Dewey and Freire. Additionally, for students to debate the role of the educator with one another


	Learning Outcomes – The Learners Should Be Able To:

· Discuss different philosophical perspectives on the role of the education and the teacher 
· Explain Freire’s ‘banking’ concept
· Defend your position on teaching and learning in debate


	Previous student knowledge required for the session:	

Prior knowledge surrounding philosophy/philosophical thinking – this will have been provided to students in week 1 

	Anticipated difficulties (if applicable):

· Technical difficulties/connection issues. If these arise students will be shown how to access the PowerPoint themselves on Teams and I will ask my mentor to take over. 

· Other issues i.e. videos not working. If the video does not work, I will ask students to return to it in their own time after the session and post their thoughts on the Teams channel write their answers down on their laptops/notepads or discuss them with the class if they feel comfortable to do so. 

· Student engagement  as this is an online session and students may feel overhwlemned with all of the new ideas/content. I will regularly ask questions to engage students/I will also regularly encourage students to reflect, ask questions, debate, discuss and complete activities to engage them



	Professional Standards (where are these being met within the session)


· I have demonstrated the standard of developing & implementing effective strategies to support learning, teaching and assessment.  I have planned the teaching and assessment strategies I will adopt, for example q&a, lecture, group activity, videos, discussion, using the Teams whiteboard (enabling digital literacy/collaboration). i have also encourages tsudents to be active participants in collaborative groups 

· By supporting the learners throughout the session (asking questions and prompting) and encouraging them to express their opinions and engage in debates , I have demonstrated a commitment to learners, their learning, safety and well-being. I have also done this by promoting positive attitudes to learning and encouraging and each students to share their own perspective through debate or discussion 

· Students are provided with different opportunities to take responsibility for their own assessment (group research, debate)






























Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction





























Development 



































Plenary/conclusion
	Welcome everyone into the session 
 

Online session expectations 



Discuss what will be covered in this session 


 
Introduce learning outcomes for the session 


Recap






Recap






Discussion 





Michaela School



Summerhill School 



Reflect on the videos 





Break 




Discussing the role of the teacher





Discussing the different ideas on the role of the teacher




John Dewey 

 





Paolo Freire 








Pedagogy of the oppressed 



Break 






The banking concept of education 







Summary of session - debate





Revisiting learning 
outcomes





Thank students/answer any questions


References
	(Slide 1) – Lecture



(Slide 2) – Lecture




(Slide 3) -  Lecture 



(Slide 4) – Lecture, read aloud points on slide


(Slide 5) – Q&A, what have we explored so far? Do you have any questions


(Slide 6) – Lecture and discussion on the philosophies explored in the previous session 

(Slide 7) – Q&A, ask questions on slide (Students identify importance of philosophical thinking/ differences between traditional and progressive philosophies of education)
(Slide 8) – Video 

(Slide 9) – Video 

(Slide 10) – Q&A and discussion/reflection on video




(Slide 11) – Using the whiteboard on Teams, students discuss: What does it mean to be an educator? What are the roles and responsibilities of educators?


(Slide 12) – Discussion prompt 


(Slide 13) – Lecture, expand upon slides. Q&A/research task – how would Deweys ideas about education for democracy look like in practice?


(Slide 14) – Lecture, introduce Freire and background/influence ect


(Slide 15) – Lecture, expand on the slide and summarise the key message (this will be returned to at a later date) 




(Slide 16) – Lecture, read aloud points on slide. Q&A, ask students to identify this idea in the modern day perspectives on and approaches to teachin


(Slide 17) – Debate – students use their knowledge to debate the role of the educator – activist? Transmitter of knowledge? Facilitator?

(Slide 18) – Discuss LOs



(Slide 19) – answer questions 

(Slide 20) – Signpost to references 









	5 minutes



2 minutes




2 minutes



3 minutes



8 minutes


10 minutes



15 minutes


4 minutes

4 minutes

10 minutes


15 minutes


10 minutes



10 minutes



20 minutes



10 minutes




10 minutes 

10   minutes




12 minutes



15 minutes



2 minutes



2 minutes





	Assessment Strategies: when and how are they included within the lesson?


· Q and A throughout the session to check knowledge and understanding (e.g. at the beginning to check prior knowledge/consolidate knowledge from prior sessions, throughout to gain students insights, and at the end to assess whether learning outcomes have been achieved)  
· The debate will also assess knowledge and understanding/gain students insights i.e. 
· Activities whereby students identify how the ideas of Freire and Dewey are reflected in education today will assess knowledge 



	Informal reflection (to be completed after the session)
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