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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident


Introduction 
Through recent educational reform, the role of teachers in Wales is changing. After acceptance by the Welsh Government of the 2015 Donaldson report, a ‘whole-child’ approach has been adopted through the facilitation of Donaldson’s four purposes (Donaldson, 2015). This allows teachers to be active facilitators of the curriculum, moving away from surface-level teaching. These changes call for a child-centered approach, where teachers need to continuously develop their personal pedagogy to ensure development of children as individuals. 
Critical reflection is used by teachers to guide the progression of professional standards. Critical reflection allows practitioners to make meaning of practical experiences to develop future teaching practice, through the use of reflective models (Schon, 1987). For the purposes of this assignment, Tripp’s ‘critical incident’ model will be used to identify a case study of an individual learner, or group of leaners. The critical incident will be the basis of a literature review which will guide evaluation of the incident and identification of next teaching and learning steps. Critical reflection is an important tool in initial teacher education (ITE) to ensure that links are being made between theory and practice, allowing student-teachers to reflect and develop their teaching practice and professional standards. 

The role of critical reflection 
Critical reflection allows practitioners to make meaning of practical experiences to develop future teaching practice (Schon, 1987). Critical reflection is an individual experience, allowing teachers to reflect on the ‘what’, ‘why’ and ‘how’ of their teaching, allowing development of personal pedagogy and high-quality teaching (Donaldson, 2015, p.83).
Practically, many teachers’ value the importance of critical reflection but need guidance on how to apply it to their own practice (Furlough et al, 2021). Reflective models can guide teacher’s in becoming reflective practitioners. For example, Brookfield (2017) developed the reflective model known as the ‘Brookfield lenses’ that allows teachers to reflect on an incident from four different perspectives. Reflections should be made from a personal perspective known as the ‘autobiographical’ lens, ‘the students eyes’ which is from the standpoint of the child, ‘colleagues experiences’ allows reflection from the perspective of the teacher’s peers and lastly ‘scholarship’, using theoretical literature (Brookfield, 2017). The combination of the four lenses allows teachers to reflect from 4 different vantage points, offering new insights into the incident that could help develop their future practice.
The importance of critical reflection is emphasized by the recent curriculum reform in Wales, which has transformed the role of teaching. Curriculum reform began in Wales after the acceptance of the Donaldson report by the Welsh Government. This accepts a holistic approach to education, with a focus on developing the child as a whole, which is reflected through Donaldson’s ‘four purposes’ (Donaldson, 2015, p.29). There is a clear rejection of ‘traditional’ rote learning here, with teacher’s becoming active agents in their profession. That is, teachers are active agents in delivering the curriculum in a way that meets the needs of their student’s individually (Kneyber and Evers, 2016). Critical reflection is important here, as teacher’s need to be continually adapting their practice to ensure child-led learning and the development of children as individuals. 
These reforms have had a huge impact on ITE in Wales. ITE in Wales has been scrutinized for lacking partnership between universities and schools, with a divide between theoretical, university-based knowledge and practical application to the classroom (Furlong et al, 2021). This led to the publication of the new accreditation criteria (Welsh Government, 2017) which integrated both theory and practice, placing importance on strong relationships between university and school. Practically, student teachers could apply theoretical knowledge in the classroom, allowing for reflective and meaningful teaching. The use of critical reflection both for teachers and ITE is an effective tool in developing professional standards, particularly pedagogy, through allowing consistent reflection on personal practice. 

Observation School & Class Context
According to paragraph 40 of the BERA Guidelines (2018), participants involved with educational research should remain anonymous. Therefore, the anonymity of the observation school, the staff and pupils will remain confidential. 
The observation school is the first 3-16 maintained school in Wales and is situated in Ebbw Vale, under Blaenau Gwent local authority. After the closure of four local primary and secondary schools, the school was opened in 2012 as an English-medium, mixed gender school. The school includes two separate sites known as the primary phase and the secondary phase, which are one mile apart. This observation took place in the primary phase (Estyn, 2016).
There are 1,410 students on roll: 350 of these in the primary phase. Of the children on roll, around 24.4% are eligible for free school meals (FSM) (Estyn, 2016). This sits above the national average for primary schools, which is 20.1%. On top of this, around 28.4% of student live in the top 20% most deprived areas in Wales (Estyn, 2016). The percentage of pupils with additional learning needs is 21%, with 4% of these children having a statement of special educational needs, now referred to as an independent development plan (IDP) under the Additional Learning Needs and Education Tribunal (Wales) Act 2018. Most pupils speak English as their first language and are from white, British backgrounds (Estyn, 2016).

Critical Incident Linked to Donaldson’s Four Purposes
Critical incidents are observations made in the classroom that encourage reflective practice. A critical incident involves taking an ordinary occurrence from the classroom and placing meaning to it through analysis. This way, an occurrence, or incident, becomes ‘critical’ through analysis. Critical analysis allows teacher’s to reflect and improve on their practice, through the analysis of incidents in the classroom. (Tripp, 1993).
My critical incident took place in a year 2 classroom, which compromised 28 children divided into four ‘colour’ groups based on ability. The area of learning experience (AoLE) was Mathematics and Numeracy. Children were gathered at the front of the classroom, where the teacher explained the learning objective. That is, children will be able to recognise and add the values of different coins. The lesson was differentiated, with higher ability children adding coins up to a pound and lower ability up to ten pence. After a brief refresher of the topic, the teacher went on to explain the success criteria. 
Each ability group would open their own ‘fruit stall’, with each piece of fruit having a price label. The children were given plastic coins and told to pick two items to purchase from the fruit stall that made the value of a pound. The lower ability groups picked two fruit that added to the value of ten pence. The children took it in turns to be the buyer/seller at the stall, which gave them an opportunity for peer assessment by checking each other’s understanding of the activity. 
The ‘critical’ aspect of this incident is the use of a fruit stall to facilitate authentic contexts in the classroom. This incident encourages children to become ‘enterprising, creative contributors’ (Donaldson, 2015, p.31). The fruit stall activity allowed the children to apply their existing knowledge on coin values to a real-life context. This encouraged creative thinking, with children adapting their knowledge to use coins to buy fruit from the fruit stall. In turn, this developed the children’s problem-solving skills, allowing them to reconceptualize ideas to complete the task (Donaldson, 2015). The fruit stall activity opened opportunities for role play. Children used the fruit stall collaboratively, playing roles of both ‘buyer’ and ‘seller’, allowing them to play different roles in a team context. Overall, the fruit stall activity allowed children to work collaboratively, using problem solving and creativity to apply their knowledge to buying and selling fruit in the ‘fruit stall’. 
The fruit stall also emphasised that children will be ‘ambitious and capable leaners’ (Donaldson, 2015, p.31).  Again, this purpose emphasises the application of knowledge in different contexts, which the children were able to achieve through role play in the fruit stall. On top of this, children applied numbers, using coins, effectively in a real-life context. This encouraged children to use their problem-solving skills to apply mathematical concepts to authentic situations (Donaldson, 2015). Importantly, this purpose emphasises meaningful learning, with children applying their knowledge to relatable experiences. Through these experiences, children will be encouraged to become life-long learners, applying their knowledge and skills in the real world.


Literature Review 
Piaget is renowned for his progressive theory of cognitive development. The Swiss psychologist recorded development in children from infancy to adolescence through observational studies. Findings gathered that learning was an internal process, that differed for every child on an individual basis (Piaget, 1953). This child-centered approach is a well-established constructivist standpoint, running through the foundations of many influential educational theorists. 
A distinctive feature of Piaget’s work is that children learn independently through their interaction with their environment. Through these interactions, mental structures are created in the brain known as ‘schemas’. Links can be made between new and existing schemas to deepen current knowledge or to understand new concepts, leading to a state of ‘equilibrium’ (Piaget, 1953).  That is, children have the autonomy to control their own learning and knowledge construction by placing meaning to objects and people surrounding them through existing knowledge. Piaget offers limited guidance on the practical application of his theory in the classroom- perhaps as his research was never intended to be aimed at education (Aubrey and Riley, 2021). However, Stanley (2018) suggests that authentic learning can be used as a teaching strategy to facilitate cognitive development in the classroom. Authentic learning offers students hands-on learning through real-life contexts. Through authentic learning, children’s learning is accelerated by adapting prior knowledge to fit tangible situations (Stanley, 2018). This helps children form multiple ideas of one concept, leading to the re-construction and development of schemas. In the classroom, the use of authentic contexts is successful at raising attainment in most children, allowing them to make links between knowledge and real-life contexts. (Estyn, 2018). 
[bookmark: _Hlk86001714]Weinstein, Sumeracki and Oliver (2019) develops this further, noting that the process of memory, or schema, retrieval has long-lasting benefits on knowledge. Firstly, the more a schema is used, the more flexible it becomes. This flexibility allows the schema to be applied more broadly to other areas of knowledge and go on to encourage deeper, more meaningful, understanding of concepts. Secondly, if schemata are frequently retrieved, they will become more durable. Durability will promote long-term memory and become less likely to be displaced, as with short-term memory (Smith, Roediger and Karpicke, 2013). The prevalence of authentic learning is clear in our current education system, with reference to authentic learning made by Donaldson (2015) in his impactful 2015 report which sparked curriculum reform in Wales and the creation of the new curriculum. In the report, there was emphasis on the importance of extending learning beyond the classroom to provide children with meaningful and authentic learning that can be applied to real world (Donaldson, 2015). Piaget’s theory has clear relevance in the application of the new curriculum, encouraging children to make meaningful links between knowledge and the environment. This is seen through Piaget’s process of assimilation, where children make sense of new information through existing schemas (Piaget,1953). 
But how is the cognitive development in children assessed? Piaget created the four stages of development to assess children’s cognitive development. These stages are sensorimotor, preoperational, concrete operational and formal operational. Each stage is categorised by age and is fixed, needing to be completed successfully before being able start on the next (Piaget, 1953). Clear limitations can be drawn here, with little flexibility for children to learn at an individual rate as there is no fluid movement between the stages (Halfpenny and Petterson, 2014). Another limitation is that Piaget may have overestimated the abilities children possess in certain stages. For example, only 30-35% of adults successfully gain the cognitive development skills to fall within the formal operational stage (Huitt and Hummel, 2003). 
Perhaps these weaknesses can be linked to the questionable research methods used by Piaget. The sample group used for Piaget’s research was small, seemingly leading to narrow research findings which is reflected in the rigidness of Piaget’s four stages of development (Bernstein, Clark- Stewart and Roy, 2008). Not only this, but Piaget’s studies were also undertaken on his three children which may have led to personal bias (Bates, 2019). Although Piaget did go on to expand his sample group, it may be seen as unrepresentative as the children were from a background of high socio-economic status (Aubrey and Riley, 2019). Drawing on these criticisms, some contradiction can be seen in Piaget’s work. That is, Piaget’s theory of cognitive development pushes a progressive, child-centered approach to learning where the individual child is at the heart of the learning process. Contrasting this with the four stages of development, where children are subject to rigid specification before they can move forward to the next stage. 
All these elements call for some revision of the ‘stage by age’ development, as learning is a continuous process rather than a set of rigid targets that need to be met. Educators should accept that children learn at their own pace and develop skills at individual rates (Nicholas, Rouse and Paatsch, 2021). In this way, progression should be tracked at an individual level, rather than through age-related targets, allowing child-centered learning to flourish. Progression steps under the ‘New Curriculum for Wales’ remedy the limitations of Piaget’s four stages of development. The progression steps include broad ‘descriptors of learning’ that offer wide guidance on how learning should progress within the 6 broad areas of learning experience (Welsh Government, 2022). This approach is more lenient and allows crossover between steps, accepting children as individual learners that develop at different rates. This would allow Piaget’s theory of cognitive development to work more harmoniously, allowing children to thrive as active learners in the classroom.
The main restriction of Piaget’s theory is the view that children learn in isolation, rather than through social interaction with others. Vygotsky’s theory of social constructivism rejects learning as an internal process, where children construct knowledge individually. Instead, Vygotsky recognises the importance of learning through external factors, such as culture and environment (Vygotsky, 1978). Through these social interactions, children develop a set of ‘cultural tools’ to help them learn through their environment. Of the cultural tools, the link between thought and language is said to be the most fundamental (Palmer & Dolya, 2004). 
According to Aubrey and Riley (2019), play is crucial to allow children to learn through interaction with their peers and aid development of the cultural tool of language. Play offers a holistic approach to learning, with importance placed on child agency. Children should be allowed the opportunity to explore through play and make connections to learning and real-life contexts.  Practically, educators must find a balance between allowing exploration of playful learning and guiding the content of these experiences. In this way, children should be offered freedom to be active participants in their learning through the guidance of their teachers (LEGO Foundation, 2018). To ensure this, teachers must ensure that play is both meaningful and socially interactive. 
Through meaningful play, children can move away from surface level learning where information is memorized, rather than understood. Instead, play offers opportunities to make deeper connection to new information and previous knowledge (Chi, 2009). Practically, meaningful play appears successful in the classroom. A study conducted by Fisher et al (2013) compared knowledge understanding in children who received new information through different teaching methods. The new information presented to the children in this study was ‘shapes’. The study compared children who learnt about shapes directly, compared interactive lesson where the children had to discover ‘the secret of shapes’. Children taught through the latter activity had a higher success rate in identifying and describing shapes than those who received surface level teaching. The study also found that children who learnt through more meaningful contexts were able to recall the knowledge a week later (Fisher et al, 2013). 
The ability to socially interact in the classroom allows children to communicate their thoughts to peers, using critical thinking to deepen understanding (LEGO Foundation, 2018). Practically, socially interactive learning is beneficial to the classroom. A study by Estyn (2018) suggests that learning through play raised pupil standards. Learning collaboratively with peers strengthened literacy and practical application of skills.
 As touched upon by the LEGO Foundation (2018), the role of the teacher is crucial in facilitating effective learning. Although Piaget and Vygotsky reject rote learning, little guidance is given on the teacher’s role in facilitating child-centered learning. Saying this, Dewey (1913) recognises teachers as facilitators of knowledge to encourage child-led learning. There should be no hierarchical relationships between teacher and child, giving children the freedom to lead their own learning (Dewey, 1913). Although a holistic approach to learning is beneficial for cognitive development, over reliance on child agency may lead to some implications. Excessive individualisation of learning can lead to incoherency in the application of the curriculum. Practically, this will lead to incoherent learning outcomes as the range of children’s knowledge will vary, making learning impractical to facilitate (McPhail, 2016). McPhail (2016) defines teachers as activators of subject- specific content, describing curriculum knowledge as the ‘missing link’ in constructivist pedagogy. In this way, perhaps child-centered teaching is best facilitated through authentic contexts, facilitated through meaningful links to the curriculum (Rollins, 2017). 
In summary, Piaget and Vygotsky offer insightful theories on the application of child-centered pedagogical teaching. Both theorists accept that children are active participants in their construction of knowledge and development. Through recent studies and publications, it is clear to see the beneficial implications of constructivism in the classroom. The importance of authentic learning and play facilitated through the new curriculum allows children to stay at the center of their learning.

Evaluation & Next Steps 
I will be using aspects of Gibbs’ (1988) reflective cycle to evaluate the critical incident and identify next steps. The reflective cycle includes six independent stages, offering step-by-step guidance on how to critically reflect on incidents in the classroom. These stages include ‘description’, ‘feelings’, ‘evaluation’, ‘analysis’, ‘conclusion’ and ‘action plan’ (Gibbs, 1988). Gibbs’ reflective model was chosen as it offers a more complex cycle model compared to other theorists, such as Kolb’s (1984) learning cycle. Using Gibbs’ reflective model will offer a more insightful analysis due to its multiple stages, ranging from a simple narrative of the incident to a conceptual ‘action plan’ that can be used in future to develop teacher practice. 
The first stage of the reflective model is ‘description’, which I will use to give a brief summary of the critical incident (Gibbs, 1988). The critical incident involved the use of a ‘fruit stall’, where the children could apply their knowledge of different values of coins. Children had the opportunity to play the role of buyer and seller, therefore being able to practise giving and receiving money while peer-assessing their friends. I would like to draw on the second and third stage of the cycle, ‘feelings’ and ‘evaluation’, to emphasise the strengths of the incident before discussing some suggestions (Gibbs, 1988). During the incident, I noticed that the children were extremely engaged throughout. Each child understood the learning objective and seemed to enjoy applying their knowledge to use coins to buy fruit in the stall.
Using the fifth and sixth stage of the reflective cycle, ‘conclusions’ and ‘action plan’, some recommendations can be made to develop the incident further (Gibbs, 1988). As a suggestion, I would develop stronger links to authentic learning by using ‘real’ coins, rather than plastic, for the children to use in the fruit stall. This will allow the children to make stronger connections between prior knowledge and real-life contexts, reconstructing and adding to the complexity of existing schemas (Piaget, 1953). Links to real-life contexts accelerate the children’s learning and leads to more in-depth conceptualisation of knowledge (Stanley, 2018). Using real coins, rather than plastic, will allow more opportunity for links to be made to pre-existing memories, strengthening a child’s understanding of the concept (Weinstein, Sumeracki and Oliver, 2019). Therefore, I would like to add this recommendation to my ‘action plan’ going forward. 
If resources would allow, I would like to develop this idea further and take the children to a ‘fruit shop’ in the local community. Again, this would encourage the construction of knowledge by allowing children to make links between knowledge and real-life contexts. This would recognise external factors influencing the child, such as culture and environment, by taking them into the local community to apply their knowledge (Vygotsky, 1978). Furthermore, taking children to a local fruit shop would encourage learning through social interaction, in line with Vygotsky’s (1978) theory of social constructivism. Therefore, I would also like to add this recommendation to my ‘action plan’ for future practice. 
Gibbs’ reflective cycle offers practitioners the opportunity to reflect critically on their practice and develop professional standards. In particular, this incident developed my personal pedagogy by demonstrating consistent refinement of teaching through critical reflection. Adoption of a child-centred pedagogical approach to teaching ensures that I am progressively meeting the needs of all the children individually. This is facilitated through innovative lessons that have meaningful links to authentic contexts and the ‘New Curriculum for Wales’ (Welsh Government, 2022). The development of pedagogy and innovation ensures that the curriculum’s ‘whole child’ approach is consistently met through the facilitation of Donaldson’s four purposes (Donaldson, 2015). Therefore, critical reflection is not only important to develop professional standards, but to promote child-agency and the facilitation of the new curriculum in the classroom. 

Conclusion
The ‘New Curriculum for Wales’ encourages a holistic approach to education, ensuring that children are at the heart of the learning experience. Teachers need to adapt to these changes, ensuring that each child is developing as a whole (Donaldson, 2015). Critical reflection ensures that teachers continuously develop their personal pedagogy to meet the needs of their learners. Critical reflection can be guided through reflective models, ensuring that teacher’s reflect and develop their practice going forward. 
Tripp’s critical incident was used to identify a case study of an individual learner or a group of learners. Through Tripp’s reflective model, emphasis was placed on the influence educational theories still have in the classroom (Tripp, 1993). Piaget’s theory of cognitive development facilitates a child-centered approach to learning, supporting children to develop meaningful connection to knowledge and learning (Piaget, 1953). Similarly, Vygotsky’s theory of social constructivism respect child-agency and the importance of social interaction, particularly through play, to encourage learning (Vygotsky, 1977). 
Through the use of Gibbs’ reflective cycle, both Piaget and Vygotsky offered foundation for the evaluation of the critical incident and identification of next steps (Gibbs, 1988). The next steps encourage child-centered learning going forward, emphasizing the importance of creating meaningful links to the curriculum through authentic contexts.
Teachers can make an ordinary occurrence extraordinary through the use of critical reflection. Reflective models allow teachers to dive deeper into an everyday occurrence and reflect on the reasons underpinning their teaching and how to develop going forward. To conclude, critical reflection is paramount to both teacher’s and ITE to develop professional standards, to ensure child-centered learning and the facilitation of the new curriculum for Wales. 














Appendices 

Appendix A

OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 22/09/21, 9.30am, Year 2. 


	Where and When: Context of the observation – subject/AOLE, general classroom context

· Mathematics and Numeracy AoLE.
· Year 2 classroom with 28 children.
· Class divided up into 4 ‘colour’ groups based on their different abilities.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The morning session was a maths activity. The children were learning the values of different coins, with some groups adding the coins up to make a 10p and others to make a £1. The classroom teacher gathered the children on the carpet at the front of the classroom and recapped the values of the coins and went on to explain the activity. Each table opened their own ‘fruit stall’ where each piece of fruit had a price label. The children were all given £1 and were asked to pick two items to buy from the fruit stall that had to make the value of a £1 coin. The children took it in turns to be the buyer/seller at the stall, which gave them an opportunity to check eachothers understanding of the work. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Similarities with the ‘fruit stall’ activity and constructivism:
· Piaget and cognitive development: Linking previous knowledge with new learning.
· Vygotsky and social constructivism: Learning through social interaction and play. 
· Authentic contexts: Providing children with relatable learning experiences so they can make meaningful connections between play and learning.
· Links to the new curriculum 2022 i.e., cross curricular with links to the fruit stall with Mathematics & Numeracy and Language, Literacy and Communication.  
· Improving teaching standards, in particular, my pedagogy: child-centred pedagogy. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Calm environment. 
· Morning session and children seemed engaged and eager to start learning.
· Very few distractions. 







Appendix B

OBSERVATION / FIELD NOTES

Record 2
	Date and time, year group: 13.15pm, 22.09.21, year 2 


	Where and When: Context of the observation – subject/AOLE, general classroom context

· AoLE: Language, Literacy and Communication (LLC) 
· Year 2, 28 children. 
· Children divided up into 4 ‘colour’ groups based on their different abilities.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Involved a student with additional learning needs, who was finding it hard to concentrate on an activity. A writing task was set by the teacher, but the student mentioned was finding it difficult to sit at the table and stay on task. The teacher tried to prompt the child to re-engage with the activity, but he became frustrated and started disturbing the other children from their work. 
An agreement was made between the teacher and child- if he completed the task, he was able to have free time to do an activity of his own choice- which was to play football outside on the yard. As he had something to work towards, the student was able to complete the task and play football. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Operant conditioning (Skinner): using reinforcement or punishment to increase, or decrease, a certain behaviour.
· Using external rewards, or consequences, as an incentive to learn.
· Positive reinforcement: which is the application of a stimulus/ playing football to increase positive behaviour.
· Over-dependence on external rewards? Piaget- learning as an internal process, rather than being led by external incentives. 
· Long-term benefits of operant conditioning where children make connections between the incentive and positive behaviour. 
· Behaviour management. 
· Reality theory and the 5 needs: survival, freedom, power, belonging & love and fun. 
· Use behaviour management and reality theory to decrease negative behaviour by meeting children’s needs.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Activity took place after lunch.
· Classroom had a busy environment and children were very excitable. 






Appendix C

OBSERVATION / FIELD NOTES

Record 3
	Date and time, year group: 23.09.21, 13.00pm, year 2. 


	Where and When: Context of the observation – subject/AOLE, general classroom context

· AoLE: Health and Well-being. 
· Lesson took place outside on the yard. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Following lunch, the children were gathered on the carpet in front of the classroom teacher. The teacher asked the children questions on the importance of moving their bodies and the different ways their bodies could move. The children went on to use their imagination to think of way animals move e.g., swimming, galloping, shuffling etc. The teacher divided the children into small group of 3-4 and asked them to come up with a routine involving as many movements as possible. 
The children went on to work in small groups to explore the different ways their bodies could move e.g., jumping, skipping, hopping, galloping. At the end of the lesson, the children preformed their set of movement to their peers and received feedback. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Focus on well-being:
· Importance of well- being: Well-Being of Future Generations Act (Wales) 2015.
· Definition of well-being: 6 Points WHO.
· Children’s Commissioner Wales: Children’s Rights. 
· Bronfenbrenner’s ecological model: Helps identify what impacts a child’s development.
Focus of physical literacy:
· Current problem with physical literacy in our society: WHO statistics. 
· Being inclusive
· Role of teacher in facilitating physical literacy: developing pedagogy to inclusive practice, child-centred, inclusive.
· Differentiation


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· In the afternoon, session after lunch. 
· Children excited and ready to engage with the lesson. 
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