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Introduction 
For this assignment, we were tasked with creating an intervention in order to improve pupils progression within the primary school. All pupils have the right to an education.  Save the Children states that “The United Nations Convention on the Rights of the Child (UNCRC) is a legally-binding international agreement setting out the civil, political, economic, social and cultural rights of every child, regardless of their race, religion or abilities”.  As well as an education, pupils have the right develop their learning on an individual level (Article 28 and 29, UNCRC, 2015). Interventions are an imperative way of ensuring pupils individual needs are met.  For these to work, schools must use a bank of information such as Estyn reports, test scores as well as staff, pupil and parental feedback in order to determine a School Development Plan.  From here, targets can be derived, and interventions can be created in order to help achieve these targets and allow pupils to achieve their full potential.  These interventions may be in relation to curricular issues, extracurricular activities, collaboration with other agencies or wellbeing issues.  Some interventions may involve more that one of these elements.  To focus on one intervention required a lot of research into what problems pupils may face and what can be done to aid them efficiently. Based on research and prior experiences, I have decided upon an intervention that can be used in small groups as well as whole school in order to ensure inclusion.   As this intervention is being proposed to be used within a school, the idea must be presented to staff and governors in order to gain support for the idea.  The role of a governor within a school is highly important. “Along with the Head Teacher, it is the job of a governing body to set the school’s aims and objectives around how the school will develop and improve. They set policies, formulate plans and agree targets to help the school achieve these objectives” (Governors for schools, 2018, pg3).  Therefore, they have a pivotal role in relation to what interventions are allowed in school.

School context
[bookmark: _Hlk24140219]Throughout this assignment, due to data protection, I will refer to the primary school in question as School A.  All names shall be omitted from this assignment to ensure staff confidentiality.  School A is an English medium primary school based in South Wales, with 210 pupils on role.  The school is in an area of deprivation with an above average 38% entitled to free school meals (FSM).  The school was most recently inspected by Estyn in 2013 and it is from this inspection as well as staff meetings, that the school collaboratively created a school development plan (SDP).  This is reviewed and adapted annually, with the purpose of setting targets to aid the progression of pupils during their time at school A.  The most recent SDP for 2018/19 highlights two specific targets which cover Literacy, Numeracy, Digital Competence Framework, Additional Learning Needs, Outdoor Learning, Developing Leadership and Wellbeing.  
Intervention
The target being developed is as follows:
To develop healthy, confident individuals and ambitious, capable learners by improving pupils well-being in order to impact their reading.            
[bookmark: _Hlk24561887]In order to achieve this target, an intervention needs to be introduced to impact pupils reading as well as their wellbeing. “Reading is to the mind what exercise is to the body” (Steel, quoted in Grigg, 2015, pg13). Reading trains the brain and allows for personal development throughout a person’s life.  Therefore, schools must do their utmost to ensure these skills are embedded within a child’s education.   The intervention that will be introduced is Reading Dogs.  This intervention is successfully used across the US but over recent years, schools in Wales have decided to adopt this approach.  The dogs are believed to raise pupils confidence levels as they are not under the pressure of reading in front of others.  “The evidence suggests that reading to a dog may have a beneficial effect on a number of behavioural processes which contribute to a positive effect on the environment in which reading is practiced, leading to improved reading performance.” (Hall, Gee and Mills, 2016) 
School A sits in an area where there is a charity initiative set up to introduce reading dogs into schools to improve pupils reading.  Burns: By your side – Reading to dogs scheme is a charity which aims to reduce the stress and fear some pupils associate with reading, such as being judged by pupils and staff. 

Research has shown that reading to a dog as a companion can reduce stress levels, increase relaxation and provide a comfortable situation where there is no peer pressure. This creates an environment where a child is empowered and motivated. A dog is a compassionate listener and doesn’t judge.
                              (Burns- By Your Side)

[bookmark: _Hlk24460663]“Although being literate and numerate brings social, economic and cultural benefits, many young people leave school without these basic skills” (Grigg, 2015, pg165) including reading, which is exceptionally alarming.  Pupils who have achieved below average reading scores via the national literacy tests (for those who are old enough to sit them) and/or diagnostic reading tests as well as pupils who are deemed to be performing at a level lower than expected in the classroom in relation to every day reading, will be the first pupils to benefit from this intervention.  However, in order to promote inclusion, there will be lunchtime drop in sessions for pupils to attend if they choose to.  The focus each month will be a different year group, with the aim of all pupils being aided by this support at some point during the year. The initial focus will be years 1 and 2.  It is imperative that the skills and furthermore, confidence, is developed and secured at an early age to avoid disaffection with academic progression. “Pupils’ progress in developing their reading skills can be adversely affected by having to adhere rigidly to a set number of texts from a reading scheme” (Estyn, 2017, pg11).  It is therefore imperative that the reading is tailored to the pupils individual needs, and that their likes are taken into consideration when choosing a text to read.  The priority will be to get them to enjoy reading and to move away from the notion that reading is a chore and not enjoyable.  “There is no doubt that the key [to disaffection] is to be found… in the early attainment of basic skills of literacy and numeracy, without which any secondary curriculum is unlikely to be truly available” (Quoted in the House of Commons 1988, cited in Klein, 2000, pg 6).  This does not, however, mean that they should be the only pupils targeted.  The aim is for each child in need of support to receive it.  Year 6 pupils due to embark on the next step of their education in secondary school will also be a focus.  This is a significant change for pupils and can provide many challenges.  It is imperative that those who are lacking in literacy skills have access to the reading dogs programme, as it can raise their confidence levels as well as giving them opportunities to read without judgement.  
One significant aspect of this intervention is that there will be no cost to run this initiative.  Given the financial climate the education system is currently in, it is a positive benefit of the scheme that there is no cost involved.  The scheme is able to be implemented via the support of volunteers, whether from the Burns reading scheme data base, teaching staff/governors or parents/grandparents etc.  Obviously, if it were a staff member to become the volunteer, we must consider the impact of the staff member being removed from normal duties in order to run this intervention.  This may impact negatively on other aspects of school life.  However, some pupils may prefer the familiarity of a member of staff being there.  On the other hand, pupils may feel to conscious and still feel judgement from someone they know.  Pupils may benefit most from a person they do not know supporting the intervention as they will have no preconceived ideas of the child’s ability, but again this may have a negative impact as pupils may be too shy around a stranger.  To ensure this does not happen, pupils would benefit from having a well-structured introduction to the scheme as well as the people supporting, so that a relationship and familiarity is developed form the start. 
It evident from research into the benefits of reading dogs that there is also an influence on pupils wellbeing within a scheme such as this.  Many state that pupils confidence is positively impacted.  A study into the scheme, conducted by researchers at University of Wales Trinity Saint David (UWTSD) Yr Athrofa is said to have viewed the scheme favourable.  Helen Lewis, Primary PGCE Programme Lead and UWTSD’s Burns By Your Side coordinator stated, “The dog is a non-judgemental listener, whose very presence may calm and relax reluctant and anxious readers” (UWTSD, 2017).  Burns By Your Side are now looking to develop the research further.  

General themes/findings
Reading is vital. “These skills are the bedrock of almost all academic learning, and the gradual process of learning to read and write – the ‘getting of literacy’ – is arguably the most critical stage in children’s education” (Palmer, 2006, pg106).  However, findings have discovered that this ‘critical stage’ is in desperate need of help, and pupils in fact are still falling behind, especially regarding their reading skills.  
Within education in Wales, 2014 saw the LNF becoming a statutory curriculum requirement (National Assembly for Wales, 2013).  In the current curriculum, the LNF is embedded in the Foundation Phase, within the 7 areas of learning, as well as within Key Stage 2, within the current programmes of study.  The importance of these is confirmed as these LNF will continue to be implemented within the new curriculum (Donaldson, 2015).  Furthermore, Donaldson recognises within Successful Futures that there is a need for these LNF strategies to be implemented in each Area of Learning and Experiences, in a cross curricular manner, therefore highlighting the fact that they are the foundations of all learning that takes place.  It is therefore imperative that these skills promoted within the LNF are allowed to be developed in every way possible.  Reading is a pillar of education and without this, areas of education are simply not accessible. 
As well as the introduction of the LNF, schools in Wales saw the introduction of National Reading and Numeracy tests (National Assembly for Wales, 2013).  This is seen to have impacted on pupils in Wales as well as the teaching taking place.  “Learning becomes too formal too quickly, particularly in Years 1 and 2, and pupils do not develop effective independent learning skills.  This is often due to concerns about pupils’ national test outcomes or because they are ‘preparing’ pupils for more formal education at key stage 2”.  (Estyn 2018 pg 72).  Many disagree with the enforcement of these tests upon children.  TES Editorial (2016) stated “National tests should be scrapped and replaced by a system where one in 50 pupils is assessed by the Government every year, England's General Teaching Council has recommended”. In doing so, it would be a step away from simply teaching pupils how to pass a test.  However, as it stands, these tests are to remain, with discussion regarding how they may be adapted certainly being discussed.  “In the longer term, DfES may consider reducing the number of years the National Reading and Numeracy Tests cover” (OECD, 2014, pg109).  If pupils are to be tested in such a way, schools must ensure that they are adequately providing pupils with basic skills such as reading.  Independent learning skills are certainly an area to improve within schools, but to do so, pupils must have confidence.  Pupils are consistently underperforming in PISA tests, with the PISA 2012 reading and science assessment finding 1 in 5 pupils in Wales were considered a low performer (OECD, 2014, pg 22) which suggests more needs to be done.  Embedding the LNF throughout all Areas of Learning can only be beneficial to pupils as these basic skills are continuously developed.  With national testing beginning in year2, it is imperative that these basic skills are developed from an early age, to not only allow for progression, but to allow pupils to feel confident and able to achieve, as “ambitious, capable learners, ready to learn throughout their lives” (Donaldson, 2015, pg29).  Reading dogs would provide more reading opportunities and equip pupils with the skills to approach reading more confidently and give them a sense of feeling capable of achieving things.  Reading is a lifelong skill that certainly needs to be encouraged and embedded from an early age.  “In Foundation Phase and Key Stage 2, pupils’ enthusiasm for literature, their knowledge of different authors and stories, and their ability to express preferences about specific books, authors or genres have declined” (Estyn, 2018, pg65) It is this enthusiasm that we must ignite within pupils and schools as a whole.  Reading dogs would certainly raise excitement and encourage pupils to want to read.  
There are certainly many issues why pupils may not have the confidence or ability to read.  Research has shown there is a decline in children reading within their home.  Several aspects have certainly influenced this.  Parents/carers live busy lives with work and do not have the time to read to their children, which then has the effect of depriving children of a rich vocabulary. “Parental involvement in children’s academic development is of vital importance, partly because it contributes to a sense of purpose and achievement” (Aunola et al, 2002, pg 313).  If this is not in place, schools need to provide environments to develop these needs. Maslow (1943) stated that people have a hierarchy of needs, including psychological needs such as self-esteem (achievement and independence), believing that this need must be fulfilled before the person can fulfil self-actualisation (Simply Psychology 2018).  A loyal relationship with a reading dog could help achieve this.  Also modern technology has massively impacted on children, meaning that rather than dedicating time to reading, they are instead distracted by mobile phones, computer games and social media to name a few, from an increasingly early age.  To introduce reading dogs will provide a nurturing environment for children to develop their reading and at the very least, ensure that the child is having the opportunity to read, without judgement or distraction.  
My thinking process – Why reading dogs?
Given the vast array of interventions to impact on pupils lives, deciding on the theme was not easy.  There are so many ways to support, some that I have personally observed while others I have researched.  What stood out to me were interventions that not only had an impact on their learning, but also the pupils wellbeing.  I wanted to ensure that whatever intervention I chose had a positive impact on these issues.  I relied upon my experiences as a teaching assistant as I was extremely fortunate to work in a secondary school for 10 years which did their utmost to positively impact pupils lives.  I came away from almost all lectures within this module with at least one experience in which I witnessed a positive impact. These included the following
· Transitions
· Supporting pupils with additional learning needs (ALN)
· Supporting pupils with English as an additional language (EAL)
· Supporting pupils with numeracy 
· Supporting pupils with wellbeing
My initial thought process was to look into how I would support pupils with wellbeing.  Ideas such as positive play sessions and family workshops firstly came to mind.  I then decided to look at animal therapy in more detail, having experience of working alongside a youth worker trained in animal therapy, who used animals to work with pupils with either behavioural problems, or those who required a nurturing environment.  I witnessed first-hand the incredible effect it had on these pupils.  When I came to research these interventions, I was finding myself increasingly interested in the positive effects of reading dogs within schools, and how they were not only raising literacy levels, but also confidence and self-esteem which has a massive impact on wellbeing.  Therefore I decided that I would focus on reading dogs as my intervention.  There are some who doubt the impact and also question the amount of research into the intervention.  “the evidence base on which these inferences are made is of low quality. There is a clear need for the use of higher quality research methodologies and the inclusion of appropriate controls in order to draw causal inferences on whether or how reading to dogs may benefit children’s reading practices.” (Hall, Gee and Mills, 2016).   However, based on the reading I have done, and the personal experiences I have had, I have concluded that it would be a very successful intervention to introduce to not only improve literacy/reading, but also the wellbeing of pupils.  
Evaluation
In order to help pupils reach their own individual targets, interventions can be put in place.  For this to happen, a need must be identified and as a result, specific interventions can be developed to aid pupils individual needs.  In this instance, the SDP was referred to in order to develop the chosen intervention.  Reading dogs is an exciting initiative which sees trained volunteers come into schools to work with pupils on a one to one basis, with the purpose of helping pupils to improve their reading as well as helping them gain confidence in relation to their reading skills.  From experiences that I have observed, pupils form wonderful relationships with the animals and they work without fearing judgement.  This intervention is becoming more widely used in Wales and research I have conducted highlights the positive impact it has on pupils, with schools reporting improved reading as well as an increase in confidence, which is then implemented in all aspects of the pupils learning.  Donaldson (2015) states that there are 4 purposes to the new curriculum and this intervention will certainly support his vision, especially in regard to ensuring pupils are capable and confident learners.  There are limitations to using the scheme and little research on the scheme available, however, each school I have researched where the intervention is being used only highlights its positive impact.  I have found the assignment very interesting and enjoyed the process of research and formulating my findings to present to governors in a video presentation.  I found it beneficial to break down the content I wanted to include and go through a checklist to ensure I covered all elements.  In regard to the filming of the presentation itself, I decided that to just speak over a PowerPoint (Appendix 1) would seem impersonal, so I chose to film myself discussing the introduction and conclusion and then record my voice over the PowerPoint.  I found this more beneficial as I could access my script (Appendix 2) to ensure I was covering all important aspects. 
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Appendix 2
Script 
Prynhawn da a croeso.
Good afternoon everyone and welcome to today’s meeting. I really appreciate you taking the time to make it here today.  As you know, today’s meeting is regarding an intervention I am hoping to introduce to the school. As you are well aware, interventions are a good way to target pupils in need of support directly in order to raise their standards.  Within every school, there are several areas that could be supported in many ways.  However today’s meeting will focus on one aspect in particular.  I would like to now draw your attention to the following presentation.
So what is the main issue we need to target here within our school?
Based on research I conducted, the aim of today’s meeting is to present an intervention I propose to introduce within the school, with the aim of improving pupils reading skills.  Previously, as literacy coordinator, I decided to hold a whole staff meeting to discuss concerns.  As a result, we decided to track pupil progress by looking at progression in national reading tests to identify pupils who were struggling with their literacy.  Estyn have documented that literacy levels are behind in Wales in general.  Following on from that, our own Estyn inspection made recommendations regarding raising literacy levels.  This helped to shape our school development plan and helped us to create several targets that we wanted to reach, one in particular being aimed at improving reading skills.
I decided it was beneficial to speak pupils to inform us how they really felt about reading. These are the most common words that pupils across the whole of the school used.  It goes without saying that some pupils certainly have a love for reading.  However, it is disheartening to note that many pupils within our school have such negative connotations regarding reading.   As you can see, some pupils stated they found reading boring, difficult and hard.  It is alarming that these pupils view reading in such a manner. What can we introduce to help?
Reading dogs.  Not quite like this… More like this…
I would like to propose that we introduce reading dogs to our school.  To some of you this may be a new concept, while others may have some understanding of how this works within a school context.  The idea is that dogs are used in order to encourage pupils to read and as a result, develop the confidence.  The scheme is used widely in the US but is beginning to be used more in Wales.  Schools have reported that pupils reading to dogs find themselves under less pressure as they are not being judged and as a result, their confidence levels increase. 
Consequently, this intervention will also have an impact on pupils wellbeing as their self-esteem will increase as they become more confident in their own abilities.  This links directly to one particular target within our SDP which is to develop healthy, confident individuals and ambitious, capable learners by improving pupils well-being in order to impact their reading.  This will impact greatly on the rest of their school life, not just in terms of reading, but they will have a confident and enthusiastic approach to all aspects of learning.
Do reading dogs work?  It is true that there isn’t a vast amount of research available, but what has been done only highlights the positive impact reading dogs have within the school.  Schools using the scheme have only encouraging things to report.  I was fortunate enough to visit a school which has successfully introduced this intervention.  The impact I witnessed was overwhelming.  The confidence pupils exuberated was amazing to see.  I certainly saw an impact on wellbeing, but furthermore, there was a positive impact on reading levels. Staff were able to show me evidence of an impressive improvement in standardised scores and reading levels.  Staff believed that by giving pupils an opportunity to read in such a manner meant that pupils were always keen to engage, whereas when expected to read to a member of staff, pupils would be disengaged and show little interest in reading.  The introduction of reading dogs certainly raised excitement levels within the school and pupils showed an eagerness to want to read, and as a result can only benefit their reading skills.
The intervention would be supported by a local charity scheme run by Burns called ‘By Your Side’, a reading dogs scheme which trains and supports volunteers to work in schools with specially trained dogs to help encourage children to read independently with confidence and without judgement.  Regarding who would run the scheme, there are 3 options that they offer. Option 1 would be a Burns volunteer, which is where a member of the public receives training alongside their dog in order to run the scheme and are placed in suitable schools.  The second Option is using a volunteer within the school setting such as a teacher, teaching assistant or a governor.  Option 3 would be using a volunteer linked to the school such as a parent, grandparent or other family member.  With both option 2 and 3, they alongside their dog would receive full training provided by burns.  There are positive and negatives for each option.  Some pupils may like the familiarity of a member of staff being present, however, these members of staff may already have preconceived ideas regarding the pupil and their ability, while some staff may find it difficult to step back and leave the pupil simply read to the dog and not correct mistakes.  As for volunteers that are not known to the school, they may intimidate pupils or make them shy.   However, I think that they will be impartial and not distract the pupil so much.  For me this would be the most desirable option, however I am willing to consider your thoughts on this.  Any person we have helping with this scheme must have a full DBS check, and thorough background searches will be conducted to ensure the safety of our pupils.
Many pupils could benefit from this scheme. Our main focus will be pupils who we identify as obviously needing support with their reading. These will be pupils with a below average National Reading Test results or standardised reading scores, pupils who teachers identify as lacking confidence in reading as well as pupils whose parents have raised similar concerns.  
I believe that there should be a rotation of year groups and that each year group has access to the reading dog for a month at a time. Estyn has highlighted that years 1 and 2 need more support in relation to their literacy skills, with staff noting a dip in these years also.  This focus will give them opportunities to develop their skills and confidence to prepare them for the move from foundation phase to KS2.  Year 6 and year 5 are then focused on due to pupils soon embarking on their secondary education.  
As an inclusive school, we want to ensure that each pupil has access to the intervention regardless of their abilities.  We are aware that the idea of spending time to read to a dog in school would be extremely appealing.  I think it would be beneficial to offer drop in sessions with the dog during lunchtimes, where pupils can choose to come and read to the dog for a 5-minute slot. This will be available for pupils whose class is currently accessing the intervention in order to control numbers
I propose 1 to 1 sessions lasting 15 minutes as this allows for pupils to read a good amount while not too long that they lose concentration and focus.  For this approach to have any significant impact I initially propose that this happens 3 times a week.  This gives the pupil 3 specific times to ensure dedicated reading is taking place and allow pupils to improve and gain confidence.  

What is refreshing to highlight here is that the introduction of this intervention will incur no cost implications for the school.  Very few interventions require no cost to set up but given that the scheme is run by a charity, they provide all the training for free, with training provided in the evenings also, which wouldn’t impact staff during the school day. If using volunteers to run the scheme, there are no costs incurred.  However, if it is a member of staff being used, we must be aware of the impact this will have, as they will be removed from normal duties.  This may require supply staff to cover them which would incur a cost, which could be avoided if we use volunteers from outside of school. 
I personally believe that this scheme will have a positive impact on the school, raising attainment and confidence.  We must think of ways, however, to measure just how much of an effect this intervention is having. I suggest we conduct standardized reading tests on pupils who are taking part on the scheme and then retest them at the end of their group of sessions to determine if any improvement is taking place.  Also, I propose we conduct questionnaires at the start and repeat at the end to determine if their thoughts towards reading have improved.  

As with every new intervention, there are limitations.  However, these can be addressed. Reading to a dog = no human interaction.  The volunteer will play a role where possible and have some interaction with the pupils once the pupil has finished reading to the dog to try and develop oracy.  How can we develop their understanding of what they have read to the dogs?  Story bags relating to the books can be created to develop oracy and comprehension.  These bags can contain question dice/puppets etc to encourage discussion about the book. Some pupils may be dog phobic.  This relaxed environment can help in this instance, but we can also give the pupils a voice and discuss what other animals could be used.
There is scope to develop this scheme further.  The use of reading dogs can develop opportunities for pupils to expand their writing skills.  Pupils can write about the experience in general and pupils could work on presentations to encourage other schools to introduce reading dogs for example.  There is also scope for pupils to develop their welsh language through the introduction of reading dogs.  One school I visited introduced a dog and told all of the pupils that the dog was Welsh and only understood the Welsh language.  They saw a massive increase in pupils use of welsh and they were always keen to converse with the dog and teach the dog new words.  Another way to develop this is to use the dogs purely as animal therapy for pupils in need of support whether for behavioural issues or to promote other aspects of wellbeing.
That brings the presentation to an end.  I would like to thank you once again for taking the time to come here today and listen to my idea for a new intervention.  I am sure you will agree that the introduction of reading dogs would be an exciting step forward for us here in school and would benefit pupils in terms of developing their reading abilities as well as their wellbeing surrounding reading.  I have witnessed how children have gained confidence and a new interest in reading and I firmly believe that with the support of local charity Burns, we can successfully implement the reading dogs scheme into our school.  Please if anyone has any questions, I urge you to contact me either directly via email and I will discuss any queries you may have. Thank you once again. 
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