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[bookmark: _Toc158843297]Part 1: Reflective Account of Curriculum development.
[bookmark: _Hlk158663401]When studying to become a teacher it is essential to be able to review what you teach and what your students learn as part of the curriculum, in order to develop a successful learning environment (Reece & Walker, 2006). Understanding the requirements of the curriculum development is about establishing, through the aims and objectives of a syllabus how to choose the correct teaching strategies and assessment methods to facilitate learning and ensure student success (Reece & Walker, 2006). All this, while also ensuring the adhering to benchmarking requirements as laid down by The Quality Assurance Agency for Higher Education (QAA) (Williams, 2009) and the maintenance of professional standards, which is part of a teacher’s professional development (UKPSF, 2011). This helps to raise teacher quality which in turn raises student outcomes (Call, 2018), as does reflective practice (Slade, et al., 2019), which will be assessed in the first instance by the ERA, Experience, Reflection, Action cycle (Jasper, 2003) and for the second part, using Gibbs’ reflective model which helps bridge the gap between theory and practice (Oviawe, 2020) and helps us study the way we teach in order to enhance delivery and continually improve outcomes (Simpson, et al., 2005).
[bookmark: _Toc158843298]Experience.
[bookmark: _Hlk158799103]The task was the development of a curriculum for an identified area of interest in line with student subject specialist area. I am currently on a placement within the business school of University of Wales Trinity Saint David and have previously been self-employed in different capacities over the years. Having done research into the potential for entrepreneurialism and business ownership there seemed to be a very limited range of courses currently within UWTSD that targeted self-employment (UWTSD, 2024) so my curriculum was developed around the idea of starting your own business. The curriculum was intended to be an eight-week course with formative assessment being conducted each week through experiential learning which meets professional standards of student participation, appropriate methods for teaching and methods for evaluating the effectiveness of teaching (UKPSF, 2011) and all contributing to a live document ‘The Business Plan’ which can be used as an actual business plan to start a business. ‘The business plan’ is an essential document when sourcing investment or funding for a business (Bewayo, 2010), as well as a management tool for future growth.
[bookmark: _Toc158843299]Reflection.
[bookmark: _Hlk158663150]In a previous role I have devised and delivered my own ten-week curriculum on health and wellbeing. I did not have the knowledge then, that this course has given me, however, I enjoyed the process of developing a curriculum then and now. I have been self employed for most of my adult life and during the times when I have started my own business, the support was limited, so I felt it might be a good idea to create a curriculum to address this. While creating this curriculum it was essential to have the benchmarking statements (QAA, 2018) and professional standards (UKPSF, 2011) to guide me in the creation of teaching strategies and assessment methods (Reece & Walker, 2006). The knowledge I have garnered from this course helped make the process enjoyable. The grade received from the assignments leaves room for improvement which will be addressed if and when I need to develop a curriculum in the future.

The Action section has been included along with the ‘actions to take’ from the peer review reflection at the end of the next section.

[bookmark: _Toc158843300]Part 2: Reflection on peer reviewed feedback.
This reflection will be done through the Gibbs’ reflective cycle as I believe it fits the characteristics of this particular setting, due to the more personal nature of the reflection and the more rigorous approach within Gibbs’ model (Reece & Walker, 2006).



[bookmark: _Toc158843301]Description.
After the development of the curriculum, the assignment was given to three fellow students for anonymous peer review. I received three sets of feedback which I will separate here for purposes of reflection.
· Feedback 1: Suggestions were made which were not in line with course intentions and not very constructive. 
· Feedback 2:  Sent in a .pages file that I couldn’t open. On request I was sent a screenshot of the first page.
· Feedback 3:  More constructive in that it was clear that the curriculum had been read thoroughly and constructive feedback given.
[bookmark: _Toc158843302]Feelings. 
I was looking forward to receiving feedback as I think we can learn much from peer review and it sets the stage for collaborative learning (Sondergaard & Mulder, 2012). I was a bit disappointed with feedback 1 and found it non constructive in the main, due to points made that showed a lack of understanding in what the curriculum was about. Feedback 2 was received in a single page screenshot which was again disappointing as originally it was sent in a format that my laptop couldn’t open, which was frustrating, however, the feedback on this single page was very positive which is said to improve learning (Ion, et al., 2019). Feedback 3 was very constructive and I was interested to read the points made as it was clear the reader had read the curriculum thoroughly. Overall, I felt apprehensive initially about receiving feedback from class members due to perceived peer knowledge (Dijks, et al., 2018) but the feedback mostly was positive and the suggested areas for improvement made sense which made me feel like the feedback would be more effective in a real-life situation and for future employment options.


[bookmark: _Toc158843303]Evaluation.
Feedback 1 mentioned that the curriculum was intended for employed people and that is not the case as clearly stated within the two sections, headed ‘Primary Audience’ and ‘Secondary Audience’ which included any student, with the intention of inclusivity in line with professional standards (UKPSF, 2011). It was also mentioned that the students might be put off by a business plan, whereas the whole point of the curriculum is to produce a business plan as a bona fide document that can be used to source funding etc for a new business and will be the ‘evidence of achievement’ that forms part of the first stage in the development of a curriculum (Race, 2014). Two of the feedbacks mentioned the fact that throughout the curriculum I refer to the students as ‘young people’ which was not my intention and a realisation of my mistake. Feedback 3 suggested the curriculum be aligned to the Well-being of Future Generation (Wales) Act 2015 (Future Generations Commissioner for Wales, 2024). Feedback 3 also suggested a hybrid or online delivery of the curriculum. It was also suggested that the course should be certified.
[bookmark: _Toc158843304]Analysis.
Some of the points made in the feedback were justified, I did say ‘young people’ rather than ‘students’ so I will need to ensure I use the correct terminology in future curricula. The suggestion of aligning to the Well-being of Future Generation (Wales) Act 2015 would be looked into if this were not a hypothetical situation and the idea to introduce a hybrid environment will definitely be considered as it will give a more flexible approach to learning (Kostolanyova, et al., 2015) and aligns with professional standards on the use and value of appropriate technologies and the development of effective learning environments (UKPSF, 2011). Having done some research on the certification of the course I am not sure that this course is in need of a certificate as the finished ‘business plan’ at the end of the course will be the evidence of achievement (Race, 2014), however, as the curriculum suggested the possibility of the course being expanded to create a 12-week module as part of the business degree then this will need to be reassessed and graded accordingly. 

[bookmark: _Toc158843305]Conclusion.
In conclusion the experience of developing my own curriculum and the peer review process has been a positive experience for me, I have learned about how to be careful with my own attention to detail and ensure that I am giving clear instructions within the document. I enjoyed reading the feedback even though some of it was irrelevant and have gained knowledge from this process with the suggestions made by my peers. I also feel as if I benefitted greatly from giving feedback as well as receiving (Lundstrom & Baker, 2009) which will be reflected on in my blog
[bookmark: _Toc158843306]Action from development of curriculum, and Action Plan from peer review.
Based on my reflection of what I have learned from the development of the curriculum and the feedback received from the marker and peer review, my future action will be tailored using the SMART (Specific, Measurable, Attainable, Realistic, Timely) goals framework which can help me develop personally as well as professionally in a specific, time measured way and help me achieve my own learning outcomes (Lawlor & Hornyak, 2012). 
· S: In line with professional standards, I will use evidence-informed approaches (UKPSF, 2011) with more vigilance through the reading of journal articles, in the development of any further curricula (Alsubaie, 2016). 
· M: The development of a new curriculum is something that usually happens annually, however, the further development of a current curriculum is ongoing throughout each module (Reece & Walker, 2006). During my placement I have the opportunity to add to the lesson plan. I have done this by adding more current information from within the business world which aligns with professional standards on the subject material (UKPSF, 2011) and added more digital tools to encourage engagement and increase teaching effectiveness (Kardes, 2020), I will continue to do this and monitor student response during the lessons in order for further development to take place (Alsubaie, 2016).
· A: Developing attainable goals within my placement will involve weekly adjustments to the teaching strategies within the lesson plans, to facilitate more effective learning and increase student motivation (Race, 2019). 
· R: My realistic goal is to use what I have learned regarding ensuring my attention to detail in my placement, to enhance my teaching materials and ensure good learning outcomes (Biggs , et al., 2022).
· T: I can only apply learned behaviour to my current placement which is an ongoing process each week. I have been given permission to adjust the lesson plan each week to increases student engagement.
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[bookmark: _Toc158843308]Appendix 1: Received feedback; All items in appendix 1 have been copied and pasted from the originals.
[bookmark: _Toc158843309]Feedback 1
Peer Review Feedback Curriculum number: 13 
A clear justification has been provided for the proposed curriculum with an appropriate target audience. 
The curriculum developer has done the research and has identified that although there is a similar course to the one, they are proposing, they feel that the current course may be too academic and Can be off-putting to new business owners. They also say that this curriculum that they are proposing is an 8-week one unlike the two – three year one that the university already offers. The course is aimed at people who are already in employment and suggests the course to run In the evenings, I feel this will be more desirable to working students. 
The aims and objectives for the curriculum are appropriate for the topic and learning group.
The aims and objectives are clearly stated in the curriculum proposal in bullet point form, which is straight to the point and clear. I do feel however, that the course is aimed at a younger generation as the curriculum developer keeps referring to the students as young people, I feel the curriculum would be more inclusive if the ‘young people’ were replaced with students or learners. I also feel that allowing undergraduate students to partake in the curriculum could be quite off-putting to the other students as it has already been said that it is a non-academic course, I feel that the proposed date of the curriculum the undergraduate students would already gain some knowledge on the topic and may take over the class discussions, not giving the new students the confidence to take part verbally. 
The proposed curriculum has a suitable structure for the needs of the topic and the cohort. 
The curriculum is an eight-week course, which is displayed neatly and easy to follow. Each week identifies the title, lesson aims, subject matter, and teaching strategies making the curriculum easy to follow. I feel that the structure of the timetable allows for the students learning to flow and develop. 
Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum. 
The curriculum designer writes how the curriculum meets some of the UK Professional Standards Framework and also QAA in headed paragraphs, I feel they could have been highlighted throughout the proposal. The paragraph on benchmarking says that the initial eight-week course could in the future be a twelve-week course, this shows that the curriculum developer will be reflective and take the future outcomes from the course to develop the curriculum further. 
Comments on the scheme of work that was designed. 
The curriculum is nicely designed in a way where the teaching, learning, and assessments flow progressively. The curriculum has both formative and summative assessments, I feel that the summative assessment such as the business plan could be off-putting to the students as it was stated that the course is non-academic, and they may feel they are being tested. The formative assessments will help the teacher understand where the students are with their learning, and where support may be needed. The proposal includes transferable skills and outlines in detail what they are, along with skills for the future where there is evidence that the course will be reflected upon with the chance of development in the future. The reading list is not too overwhelming for the students, and the lesson slides are easy to read and not too much on the eye. The curriculum is very easy to follow and has a wide variety for the students to have the best possible outcome for their learning. It might be worth considering a certificate of completion for the students as no official grade is given at the end of the eight weeks.
Anything else that you would like to comment on? 
I enjoyed reading your curriculum and the knowledge that you have put into it makes it a very pleasant read and easy to follow and understand. I did however feel that it was quite contradicting at times when it said that it is non-academic, but there will be summative assessments with no final grade, which I feel may be disheartening for the students to not get credit for their efforts. Overall though I really enjoyed and think there is a need for a curriculum like this one.













[bookmark: _Toc158843310]Feedback 2.


[image: ]

[bookmark: _Toc158843311]Feedback 3.
Peer Review Feedback Curriculum number: 13 
A clear justification has been provided for the proposed curriculum with an appropriate target audience. 
A clear justification has been provided, outlining how the research has concluded the need for this course to exist, providing students with a more vocational route to self-employment, which also acts as a stepping stone to further undergraduate pathways. An appropriate target audience has been identified, providing a learning opportunity for those who do not want, or cannot study a traditional degree. A secondary audience has also been identified, allowing a wider group of students the opportunity to also study this course. It’s great to see this has been considered to address inclusivity and opens the possibilities for more people to study the course. The UKSPF has been noted here, but it might also be worth considering how this also aligns to the Well-being of Future Generations (Wales) Act 2015 in providing an equal opportunity for people to access education and ultimately gain employment. It’s clear that research has been carried out to identify that gap in the current offer, according to current employability trends, e.g. Gigi economy, etc. However, it seems to be mainly targeted towards young people. This if course is the primary target audience, but how would the course be designed to ensure suitability for the secondary audience also? Would designing it for young people in mind put off mature students perhaps? Something to consider if this course is also open to mature students. This course is in the evening, which is appropriate for those who potentially attend work during the day. However, considering the inclusive nature of this course, perhaps the consideration of flexible learning opportunities could be looked at? For example, online or hybrid mode of delivery – providing students with the flexibility and choice of how to attend?
The aims and objectives for the curriculum are appropriate for the topic and learning group. 
Given the vocational nature and approach of this course, the main aims and outcomes look suitable, ensuring students gain foundational knowledge and practical skills in setting up their own business. What’s also good to see here is the confidence building, which is I am sure, incredibly important when setting up your own business. This seems to be very student centred, in ensuring the student is able to develop the knowledge and skills they need in real life, for example the practical skills on how to set-up a new business, creating a business and marketing plan, managing finances, etc. Once again, one of the aims mentioned young people. Does this mean a separate course should be aimed at mature students? Or perhaps updating this aim to encompass all students may be needed? 
The proposed curriculum has a suitable structure for the needs of the topic and the cohort. 
The curriculum looks very suitable to the needs outlined in the proposal. First of all, the didactic approach initially looked a little inappropriate, due to the hands-on nature, confidence building and authentic learning that is proposed to take place. However, as I kept reading on, it was great to see the inclusion of workshops, experiential learning, role play, business pitch practice and job simulation, providing students with the opportunity to develop their skills and confidence themselves, as opposed to sitting in a lecture theatre. The addition of a networking opportunity at the end is also a great way to bring in authentic and experiential learning opportunities that reflect the real world of work. The formative assessment opportunities are offered regularly throughout which I think is suitable for the group of students as they would benefit from tracking their progress and receiving regular feedback as these students will to have the experience of going to university or may have been out of university for a long time. The summative assessment is also suitable, as it provides students with a tangible product, they can take away with them once they’ve finished the course. Perhaps this is something they could work on throughout the course as part of their formative assessment? Through building up a portfolio that helps towards their final business plan?
Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum. 
It is not immediately clear which level or how many credits this course will have. It does mention the short course nature, as well as being able to progress on to further undergraduate learning pathways, but without knowing the nature of the course, it’s not clear if the benchmarking standards are met? However, if this does follow existing benchmarking, then the proposal does highlight appropriate QAA and UKSPF standards. It’s also clear that the updated QAA standards have been used in order to further develop this curriculum to meet the additions of entrepreneurship and enterprise education, providing an up to date, timely and suitable offer for students. Towards the end I noticed that it does now mention that this will not be certified. I would benefit from understanding the logistics of this a little more. For example, if there is a summative assessment, and allows for progression on to other undergraduate pathways, could this be looked at as a short course? The content seems very suitable and going back to the research where many entrepreneurs do not hold a qualification or degree, would a certificate not benefit the students? Considering the alignment to UKSPF and QAA benchmarking, I think this would be suitable for a certification?
Comments on the scheme of work that was designed. 
There is a suitable introduction to the course, which leads on nicely to lesson 2 where students start looking at a business plan. For a short course, I think this is a great way to introduce the summative assessment topic early, providing students with time to familiarise themselves with the topic and to start thinking about the content for final summative assessment. I particularly like the use of introducing students to one another, starting to build in the sense of networking (suitable to the course aims), as well as utilising students' knowledge and peer learning opportunities. Plenty of networking, group discussion and group work included which is good. The use of case studies is a good way to introduce real world issues, providing students with an authentic learning experience, showcasing the knowledge and skills in a real-world scenario. This aligns nicely with the main aims of the course in providing students with the skills to approach these topics in real life. The scheme of work is detailed, providing a list of the learning aims and outcomes, along with the indicative content, providing the team with a good level of understanding on what is to be covered and achieved by student's week by week. You can see a natural progression from one topic to another, building the student’s knowledge and skills bit by bit – but more importantly, suitable to what they need to know to be ‘self-employment’ ready. I particularly like the option to discuss online or ‘brick and mortar’ options towards the end, providing students with an up-todate awareness of their options for self-employment, and how to exploit these opportunities. 
Anything else that you would like to comment on? 
It’s clear the writer is passionate about this subject area and has identified a gap in the existing curriculum that also support student development, entrepreneurship and more importantly providing students with the opportunity to access this type of course where previously they might not be able to. Aligning it with entry into format undergraduate study is also nice to see.


The curricula that I reviewed included curriculum number 2, 15 and 12, all copied below.








[bookmark: _Toc158843312]Appendix 2: Reviewed feedback. Copied and pasted from original documents.
[bookmark: _Toc158843313]Curriculum number: 2
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The justification is very clear with the module being developed for a new undergraduate degree course already in the process of creation for September 2024. The target audience is aligned to the degree course in which it will be incorporated.








The aims and objectives for the curriculum are appropriate for the topic and learning group
	Both aims and objectives seem appropriate but forensic knowledge is not my subject, however, based on the rationale, it seems appropriate. One aim was identified within the main document with reference to further aims in a document in appendix 5.2, however I can’t open this document. The structure of the lessons identifies clear aims and learning outcomes for every session.




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The curriculum is well structured with plenty of practical tasks to enhance the learning, especially when the subsequent employment will involve practical analysis.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
There is an extensive section on benchmarking statements, which seems appropriate as the curriculum is proposed to be part of a newly developed undergraduate degree course, however, the only professional standards suggested were A5 and V4 with reference to CPD and professional development.





Comments on the scheme of work that was designed.
	The scheme of work was well designed with each lesson giving clear aims, topics of study, learning activities and resource needs. Almost every lesson has a practical element and case studies which seem appropriate for this type of module.





Anything else that you would like to comment on?
	Even though the Benchmarking statement information in section 2.2 is extensive, there is not much mentioned within that section on professional standards, which are only mentioned a couple of times in the document, those being A5, and V4 which leaves room for a more thorough inclusion of relevant professional standards throughout. 
There may be more reference to professional standards in the word documents attached but I couldn’t open them. 
HEA 2011 is quoted in the citations within the document but no reference appeared in the reference list.  
The structure contained 12 lesson plans whereby two of the lesson plans were provided in the appendix, which I could not access. I’m not sure if there is need for both here.






[bookmark: _Toc158843314]Curriculum number: 15
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The justification for this course is very clear as it will provide dental nurses with the skills to provide better oral health information to all clients which will help prevent tooth decay and the need for further dental work. This helps support dental practices.




The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are appropriate and indicate the need to delegate these kinds of tasks to dental nurses in order for dentists to carry out the essential dentistry requirements of patients.




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The structure is 8 weeks in a community-based setting, close to essential amenities such as train station and free parking to encourage many dental nurses from different practises to attend which seems more environmentally appropriate than teaching individually at each practice. The lesson structure covers a wide range of topics relevant to the dentistry profession.






Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
There is an excellent use of professional standards throughout the main document and the course structure, with great attention to detail in each lesson. Benchmarking is mentioned in an appropriate way as to signpost governing body stipulations but as the course is not accredited within a university setting, benchmarking is not required.





Comments on the scheme of work that was designed.
	Excellent scheme of work with attention to detail in every lesson regarding strategies, styles and professional standards.






Anything else that you would like to comment on?
	It is not clear whether this course is a brand-new course or an improvement on a course already in operation.
Thorough use of referencing with great attention to detail regarding pedagogical knowledge.



[bookmark: _Toc158843315]Curriculum Number: 12
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The course is already being used and has been since 2002 so its use is justified, the target audience seems appropriate, those being parents and volunteers. However, it is not clear how the course currently runs, or which adjustments will be made, which will lead to certification. It is not clear which areas have been improved apart from the introduction of certification. Also, it is not clear who will certify the amended course.








The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims of the course are clear in that the intention is to create a certified course for volunteers or parents to enable them to continue with the instruction after the initial course.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The curriculum is well structured with mostly practical tasks; however, it is not clear if any changes or which changes have been made to the original course.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Professional standards have been referenced a couple of times but benchmarking statements have not. This is a community course so maybe there is no need for the curriculum to adhere to benchmarking statements.  There is further reference to a broader range of professional standards within the lesson plans.





Comments on the scheme of work that was designed.
	The scheme of work seems well structured and appropriate for the curriculum.





Anything else that you would like to comment on?
	As mentioned before, it is unclear which improvements have been made to the current course in order to provide certification and it is unclear which governing body will provide the certificate. 
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Peer Review Feedback

Curriculum number:

A clear justification has been provided for the proposed curriculum with an appropriate target

audience.

1. Itis a very thought out curriculum proposal with astrong rational It has been well researched
and s clear the practitioner who is planning this curriculum design has good knowledge of the
subject areas.

2. Its fascinating to see that majority of the business courses run at UWTSD re focused towards

‘employability and shows this curriculum proposal is needed as focusing on how to start a
business is an important part of soclety.

‘The aims and objectives for the curiculum are appropriate for the topic and learning group.

‘The proposed curriculum has a sultable structure for the needs of the topic and the cohort.

1. Itis really important to get guest speakers within the sessions as this helps the students
understand and better apply the information to the real word. There are guest lectures i the
curriculum proposal which s good.

2..Good use of teaching strategies and different interactive activities students can do like
discussions, group work, case studies and video content with experts.

3. There s 2 wide range of topics that are going to be covered in the curriculum proposal which s
nice o see as these are realy important steps students should be able tolearn. This goes well with
the age range the curriculum proposal i et fo as many young adults are getting o starting their
‘own businesses, both online and in person. t s §00d you have included mature students t00 25
You have good inclusion and you are giing the same opportunity to everyone.

‘Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.
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