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Ⅰ Aims of the Investigation
Drawing on personal experience as both a teacher and student of the traditional English writing teaching, the author aims to investigate how to improve students’ communicative abilities by exploring alternative teaching roles and implementing meaningful writing tasks. As writing is central to achieving many educational goals at higher levels of learning (Ni Nyoman Riyana Sari, Dewa Komang Tantra, & Santosa, 2018), relying solely on rigid and conventional teaching methods such as presentation, practice and production (PPP) may lead to the ineffectiveness of writing teaching. Motivated by this and previous research, the author has studied student-oriented Task-Based Language Teaching (TBLT) practices to enhance teaching efficiency through a thoughtfully designed syllabus. Tasks, the key component of TBLT and are closely linked to Communicative Language Teaching, they play a significant role in syllabus design, classroom instruction, and learner evaluation (Nunan, 2004, p.1). East (2012) also noted the feasibility of TBLT in improving communicative proficiency. 
This research will focus on the writing activities of adult learners in a Chinese education center and examine how task-based language teaching (TBLT) principles can be applied to the design of a writing syllabus that improves students’ communicative proficiency. The study has three primary research questions and aims to accomplish the following objectives:

1.1 Research Questions
i) Does the application of the TBLT method have a positive impact on the learning outcomes of adult learners’ writing skills?
iii) How does TBLT affect adult learners’ motivation in writing? 
ii) What are the implications of syllabus design in TBLT teaching? 
1.2 Research Objectives
i) Investigating the effectiveness of TBLT in promoting writing skills in adult learners.
ii) Focusing on the use of TBLT to design engaging and relevant writing activities for adult learners.
iii) Analyzing the implications of TBLT for syllabus design in adult writing instruction.



Ⅱ The Rationale and Main Conceptual Themes for the Investigation
According to the constructivist perspective in education, learners are actively involved in constructing new knowledge by assimilating and integrating new information with their prior knowledge, through experiences and social interactions (Piaget, 1968). Vygotsky (1978), a prominent Soviet psychologist and social constructivist, argued that learning is a collaborative process that occurs through interactions with individuals who have more knowledge and expertise in a particular domain. Regarding English language instruction, learners have the opportunity to create their own understanding by engaging in collaborative learning activities and social interaction, such as group work. Through these activities, learners can construct their knowledge of the language while also developing their communication skills. Therefore, the importance of social interaction and communication in teaching cannot be overstated, as it helps learners transfer what they learn in class to real-life situations.
Researchers have investigated how to incorporate tasks into language instruction and syllabus design. TBLT has been described in various ways, with some advocating for a strong version called task-based teaching (Willis, 2005) and others proposing a weaker version known as task-supported teaching (Ellis, 2003). Ellis (2003) also draw a distinction between two crucial types of TBLT: the weak version and the strong version. These versions differ in their approach to incorporating tasks into language instruction and syllabus design. In TBLT, the strong version emphasizes tasks as the primary organizing principle of language instruction, whereas the weak version views tasks as a supplementary teaching method. This distinction is similar to the classification of strong and weak version of CLT (Howatt, 1984), which emphasizes the development of communicative competence through authentic communication situations where learners utilize the target language to convey information. Unlike traditional language learning approaches that prioritize the memorization of grammar rules and vocabulary, CLT encourages learners to express themselves in pairs or small groups. However, in Asia countries, many English teachers consider CLT as an oral teaching method and overlook grammar instruction and language use accuracy (Butler, 2011). The goal of CLT is to facilitate meaningful communication, while TBLT goes a step further by encouraging learners to accomplish or complete a meaningful task (Yasmine, 2021). The shift in terminology to “task” occurred in the 1980s (Skehan, 2003) as language learning moved away from focusing solely on language form and structure towards a focus on language meaning and usage in authentic contexts. 
Nunan (2004) distinguishes between “real-world” or “target” tasks and pedagogical tasks, with the former referring to language usage outside the classroom and the latter taking place within the classroom. When transferring tasks from the real world into the classroom, tasks are imbued with a pedagogical purpose. Adult writing instruction can virtually benefit from TBLT due to its communicative approach. Derakhshan’s (2018) study investigating the effects of tasks on text accuracy and complexity found that participants performed better in all types of texts with the intervention of TBLT. Other studies have also shown improvements in writing skills through the incorporation of TBLT into the classroom (Kafipour, Mahmoudi, and Khojasteh, 2018; Madera González & López Pinzón, 2019). However, limited research exists on the implications of TBLT for syllabus design in adult writing instruction. 
As Nunan (2004) suggested, a task-based program may potentially contain a seemingly arbitrary set of tasks with noting to a unifying theme. Ellis (2006) has divided the TBLT methodology into two fundamental types of procedures. The first type involves designing lessons that are aligned with the goals and activities outlined in the syllabus; The second type of procedure involves specifying how the teacher and learners should participate in the lessons. 
This study aims to apply action research to integrate theoretical and practical perspectives to explore the ways in which a task-based learning approach can improve students’ English learning motivation. This study will utilize action research to gather firsthand information, employing the cyclical process proposed by Kemmis and McTaggart (1992), which consists of planning, taking action, observing, and reflecting. 


Ⅲ A Description of the Evidence to Collect
i) Previous research has primarily focused on the implementation of TBLT in writing activities for adults
ii) Field notes by researcher
iii) The progress of learners through the results of pretest and post test
iv) The impact of TBLT on learners’ motivation

Ⅳ The Methods Used to Collect Evidence
i) Literature review: To identify the current state of knowledge on this topic and highlight gaps in the literature that can be addressed, the author will conduct a holistic review of relevant literature on social constrcutivism, syllabus design, and TBLT as well as its effectiveness in promoting writing skills in adult learners. Sources will be gathered from online databases such as JSTOR, Google Scholar, and academic journals in the field of language education and acquisition.
ii) Field notes: One of the important resource of data collected for qualitative analysis in TBLT research is the field-notes through observations, experiences and reflections. Besides, the field-notes should be instantly recorded after class. They necessarily include: students’ interaction with teacher, their reactions towards different tasks, and unexpected problems in the class. By analyzing the field notes together with the results of students’ pretests and posttests, as well as follow-up questionnaires, the researcher will be able to gain a more complete picture of the effectiveness of the teaching tasks and syllabus being used in the classroom. 
iii) Pre- and post- tests: Prior to the implementation of TBLT, a pretest will be administered in the writing class to establish a baseline measure of students’ knowledge and to identify those with similar levels of proficiency. 
Following the completion of the TBLT intervention, a posttest will be conducted to measure the impact of TBLT on learners’ learning outcomes. To evaluate students’ writing skills, the Analytic Marking Scale adopted from Hughey et al. (1983) will be used. This scale consists of five dimensions: content, organization, grammar, vocabulary, and mechanics. Each dimension will be evaluated separately, and a mark will be given based on the level of performance in each dimension.
iv) Pre- and post- questionnaire: According to Seliger and Shohamy (1989), questionnaires are commonly employed to collect data on subjective phenomena that are not easily observed, such as attitudes, motivations, and concepts. In this study, the similarities and differences in the learners’ writing motivation before and after the research will be measured through questionnaires. Brown (2002) has claimed that motivation has a significant impact on language learning, so I will use the data to evaluate the participants’ motivation for using the TBLT approach and its effectiveness in promoting their writing skills. 
Both pre- and post- questionnaires will be open-ended ones. The pre-questionnaire will comprise 20 items, divided into two sections. The first section will focus on participants’ personal background and the second section will contain 10 items focusing on their motivation, including intrinsic and extrinsic factors. The post-questionnaire will only contain 10 items related to motivation. To ensure the intelligibility and validity of these questionnaires, all questionnaires will be translated into Chinese and English respectively, reviewed by two translation experts to refine them and confirm the clarity. 


Ⅴ A description of the settings in wish you plan to collect your evidence 
For this study, participants will be recruited from an adult education center in China. This center was chosen because the learners there are highly motivated and have specific learning goals. The writing instruction will be delivered in a dedicated classroom equipped with appropriate instructional materials, such as writing handbooks, writing prompts, and writing software. The classroom will also be equipped with computers and an internet connection to support online research and writing activities.
The participants for this study will be selected based on their proficiency level by adopting the Preliminary English Test (PET) to ensure homogeneity. The study will recruit individuals above the age of 18, with an effort made to select participants with a range of ages.
Participants will be randomly assigned into three groups of equal size: the control group (CG, using traditional teaching method) , and the experimental group one (EG1, using strong version TBLT) and the experimental group two (EG2, using weak version TBLT). Prior to releasing the tests, they will be reviewed by two experts in Teaching English to Speakers of Other Languages (TESOL) to ensure their validity.
Importantly, all groups will use the same textbook and participate in the research within the same period. This will help to ensure that any differences in writing skills between the two groups can be attributed to the teaching method rather than the materials or time frame used.

Ⅵ The Ethical Issues to Consider
In this study, I will serve both as the instructor and the researcher, which means that I need to be aware of potential bias and ethical concerns. Dual-role research can present several ethical issues, including conflicts of interest, informed consent, and privacy. To minimize bias, it is important to maintain objectivity and impartiality throughout the research process. To fully utilize the advantages of dual-role research and avoid potential risks, it is essential to take several measures:
Informed consent: All potential participants will be fully informed about the nature and purpose of the study, and their voluntary participation should be obtained through informed consent process.
Confidentiality: The privacy of the participants will be strictly protected, and any identifying information will be kept confidential.
Deception: This will not be used in any form in the research study.
Respect for cultural and linguistic diversity: The research will be conducted in a manner that respects the cultural and linguistic diversity of the participants and will not discriminate against or marginalize any groups.
Institutional review: The research study will get approval from an institutional review board or ethics committee to ensure that it meets ethical guidelines and standards.
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The right of withdraw: The participants will be given the rights to withdraw at any stage and can make a complaint about their involvement.
Ⅶ The Methods to Use to Analyse the Evidence
This research adopts a pre-experimental-qualitative-interpretive approach, following Grotjahn’s (1987) research paradigms and Nunan’s (1992) distinctions among pre-experiments, quasi-experiments, and true experiments. Qualitative methods are used to gain in-depth insights into learner personal constructs, while quantitative methods provide a general understanding. This approach allows for a nuanced interpretation of the data and a comprehensive exploration of the research questions.
[image: 1680378020466]
i) To analyze the quantitative data
Numerical data collected from pre- and post-tests will be analyzed using statistical methods. An independent samples t-test will be used to identify any significant differences and draw conclusions based on the test results. Correlation coefficients (r) will also be calculated to reflect the correlation between learners’ writing motivation and their test results based on the questionnaires completed.
ii) To analyze the qualitative data 
NVIVO software will be used to analyze the qualitative data, which includes pre- and post-questionnaires as well as field notes. All data will be coded and categorized into two themes: (a) motivation towards TBLT, and (b) TBLT. This analysis will help to explore the reasons behind the observed changes in writing motivation and provide insights into learners’ preference for either the strong or weak version of TBLT.





Ⅷ The Timetable for the Proposed Project.
The estimated duration for this study is around 7 months, and the tentative schedule is outlined below:
	Duration(week)
	Date
	Events and Research Instruments

	Before the research

	1
	26/02/24
03/03/24
	①Recruiting participants 
②Introducing research to potential participants
③Taking pre- test and pre- questionnaire

	During the research

	14
	04/03/24
01/06/24
	①Conducting research
②Recording field notes
[bookmark: _GoBack]③Taking post- test and post- questionnaire

	After the research

	4
	03/06/24
03/08/24
	①Analyzing the data
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Type

Characteristics

Pre-experiment

May have pre- and post-treatment tests, but lacks a control group.

Quasi-experiment

Has both pre- and post-tests and experimental and control groups,
but no random assignment of subjects.

True experiment

Has both pre- and post-tests, experimental and control groups, and
random assignment of subjects.

Nunan (1992: 41)




