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	[bookmark: cysill]Targed/Target 1
	To read more journal articles and use them to further  support my knowledge and understanding of synthesis and discussion.

	Targed/Target 2
	Avoid over-reliance on direct quotations. 



Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

REFLECTION ON SUBJECT KNOWLEDGE DEVELOPMENT (TAB 5)
Digital Competence - Continents, Countries and Flags – VideoScribe - https://youtu.be/MGcq53sO20w  
Due to the current pandemic, all learning took place online through interactive worksheets or online platforms. Therefore, I wanted to produce engaging and interactive lesson introductions/hooks that met the digital engagement level, just as the worksheets and other platforms the learners had been engaging within other Areas of Learning and Experience (AoLE). Also, I wanted to upskill my digital competency as I had very little knowledge of a class teacher's responsibilities in implementing digital competency as a vital part of everyday learning. I began to research different ways some teachers have produced lesson introductions via social media platforms such as Instagram. I discovered the software VideoScribe, a platform that allows you to produce videos through animated illustrations. VideoScribe provides tutorials that help you engage with the platform's features to create high-quality, engaging videos. Therefore, I decided to produce a VideoScribe animation to introduce the new humanities sub-topic "Continents, Countries and Flags" from the class topic "Let's explore", where the learners have been learning about Pirates. I produced a four-minute video that explained the difference between a continent and a country. The video also provided learners with examples of countries found on each continent. Also, I presented each activity at the end of the video, which was very helpful. I did not need to produce a separate video to explain the activities, making the transition from the topic introduction to the related activities seamless. The video proved to be an excellent way of introducing the sub-topic. The learners who engaged with the activities produced high-quality responses on the worksheets. Also, I used a Microsoft Form as an Assessment of Learning (AfL) strategy to measure the video's effectiveness as an informative stimulus. The learners had to select the correct country for the picture of the flags. In the last question, they had to explain which country they would like to visit and why. Many of the learners chose to choose countries that I had included as examples in the animation video. Therefore, I could see what information they had retained by their excellent responses and recall of information. 
 
Welsh Language Development – Teithio - https://youtu.be/7XY6jYUIn0g 
To ensure that I had the best experience possible during this PTE, I asked my class mentor if I could plan and produced a series of Welsh activities to improve my own Welsh Language development by developing the learners' Welsh Languages development. Therefore, I created an introductory video that supported the learners with the new vocabulary of the topic "Teithio" whilst ensuring it had a cross-curricular link to the class topic of "Let's explore", where the learners have been learning about Pirates. Because the learning was taking place at home, I did not know the standard of the learners' understanding of Welsh as a second language. Also, following a discussion with my class mentor, she informed me that the learners have their Welsh lessons during her PPA time. She explained that the PPA teacher plans and produces the learners' activities; therefore, she could not provide me much insight into the level of understanding that the learners have. However, she allowed me to look through their Welsh language exercise books, but there was very little analysis due to the pandemic and the frequent quarantining. Therefore, I produced a video that explored the vocabulary that I felt was important for the learners to complete the activities. However, I had very little knowledge of the topic "Teithio". Therefore, I emailed my Welsh Language university lecturer to ensure I was using the correct syntax and sentence structures. I explained what the class topic was and asked if she had any ideas on how I can link "Teithio" to Pirates. She provided me with an excellent response which helped me immensely as she offered me activity ideas whilst correcting any mistakes I had made in Welsh when asking her if I had produced the correct sentence structures. Therefore, I improved my own Welsh Language development by learning the correct sentence patterns before teaching them. 
 
Literacy – The Ocean - https://youtu.be/uFJfkFQ85ps
To ensure I had experience planning different AoLE's in PTE 3, I expressed my interest in planning a series of Literacy activities to my class mentor and the Literacy lead for Year 4. The Literacy lead suggested that I designed a series of activities that explored some Poetry elements as the learners had not explored that element of the AoLE Languages, Literacy and Communication. To ensure the activities had cross-curricular links to the class topic, I decided that the learners would focus on the sub-topic of "The Ocean". However, I found it extremely hard to find a poem about an ocean appropriate for the learners' ability. Therefore, I sought advice from the Literacy lead. She suggested that I used the poem "The River" as a stimulus but that I would need to explain to the learners that they would need to complete the activities as if they were describing an Ocean. Therefore, I produced an introductory video where I read the learners "The River" poem to convey the emotion and description I expected.
I practised reading the poem several times before recording the video to ensure I was pronouncing and had the correct rhythm when reading. I provided a copy of "The River" poem within the paper packs for the learners who did not have a digital device to access the activities. In the introductory video and paper copy of the PowerPoint, I explained the activities to the learners just as I would have if they were in the classroom. However, I did have to provide more scaffolding in my activity explanations than I usually would. It was because it was the first poetry lesson the learners engaged with this academic year. They were learning from home and not the classroom where I could provide appropriate support. The learners completed the activities to a very high standard, and It was evident that the learners enjoyed them. One learner enjoyed the activities so much that they produced their poem about the Ocean. I had not planned for the learners to write their own Ocean poem as an activity for this lesson, but this learner wanted to and did so to a very high standard. I was so pleased and impressed with the learner's poem that I asked the class teacher if they would place the poem on the Topic display board for all the other learners to see once they returned to class. 



REFLECTION ON PLANNING FOR PROGRESSION (TAB 7)
Multiplication - Equal Groups and Arrays - 2, 3 and 4 times tables - https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zczb6Wyt9qZptRWRb6m6M 
To ensure that I understood the elements of progression in learning, I expressed to my class mentor that I would like to plan a series of lessons for the AoLE "Mathematics and Numeracy". She explained that it would be good to teach the learners Long multiplication using the column method. She also suggested that I should take the learning right back to basics as many learners will not have had much experience with the column method last year due to the pandemic. Therefore, I decided to research how to introduce a mathematics topic to young learners best. I looked at different teacher forums online and found out that many teachers begin by teaching the learners multiplication through "equal groups" and "arrays". I quickly researched what an equal group was and an array to inform my practice and how the learners can use them to learn the multiplication column method. Therefore, I decided that over the last three weeks of placement, I would plan a series of activities to help learners progress towards learning the multiplication column method by exploring equal groups and arrays as shown in appendices 1, 2 and 3. Due to the pandemic, I had not met the learners in person and therefore did not know their mathematics level despite looking through their mathematics books.
Consequently, I decided to produce a Kahoot quiz as an AfL strategy to understand the learners' understanding before completing the activities as shown in appendix 4. Also, it would provide me with a base for assessment as I would be able to compare the learners' progression over the two weeks I had planned. To ensure that the activities would help the learners progress, I prepared four activities that engaged the learners with equal groups, arrays and multiplication word problems as shown in Appendix 5. Also, I made sure that the activities I produced only allowed the learners to practice the 2, 3 and 4 times tables as they would move on to the 5, 6 and 10 times tables in the weeks that followed. 

I have learned that it is important to break down the new mathematical skill that the learners are trying to achieve into smaller activities. I found that planning concrete and pictorial activities that explored equal groups and arrays to understand multiplication helped the learners conceptualise the idea that different methods can help them understand how to multiply different numbers by each other. The learners understood and completed the activities much better by making them go back to basics by only multiplying by 2, 3 and 4 initially. Once the learners understood the link between equal groups and arrays and how they were just like times tables, they were really pleased with themselves and felt much more confident with their times tables, having not practised them very much due to the pandemic. I have also learned that it is important to use subject-specific language to ensure no confusion for the learners; I used the word "times" throughout the lessons as I wanted them to understand the link between learning times tables and multiplication. I felt that at this point in the topic, it was best to use the word "times" instead of "multiply" as I wanted the learners to understand the concept of multiplication and that they would build up to using the word "multiply” in the future lessons. 

Famous Pirates - https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zczb6Wyt4hpj8396nGWzy 
Throughout the topic "Let's Explore", I have planned and produced a series of Humanities lessons which has incrementally built upon each other to help learners progress in the Humanities AoLE.  In previous lessons that I planned and produced, the learners explored different parts of a Pirate ship, pirate crew members, countries, and continents the Pirates may have visited. This lesson allowed the learners to reflect on their knowledge of the previous humanities lessons and build upon their knowledge by exploring a new sub-topic, famous pirates during the Golden Age of Piracy. This lesson was a natural progression in further exploring the topic as it allowed the learners to zone in on famous pirates from not only the United Kingdom but from their own country Wales. The lesson helped the learners visualise and conceptualise elements such as previously learning about where pirates may have travelled and what skills particular crew members had, through learning about an actual Pirates such as the infamous Anne Bonnie, and how she travelled all over the Caribbean as one of the only famous female pirates. This lesson would be the last lesson I would plan for the humanities AoLE; I wanted the learners to draw on all the knowledge they had learned from the previous humanities lessons through the activities I planned and produced. Therefore, one activity I produced was to complete a fact file on one of the famous pirates from the lesson introduction as shown in appendix 6. I produced information sheets for each pirate for the learners to read and use to fill out the fact files shown in appendix 7. However, I made sure to use as much topic-specific language as possible such as "powder-monkey" and "musket" from the previous humanities lessons. I did this to gauge whether the learners had understood the previous lessons and whether they knew where to use the subject-specific terms when completing their fact files. 

I have learned how important it is to ensure that when you plan for progression in an AoLE, each lesson should have a link to the previous, even if it is not an obvious link. I found that the lessons flowed better when the learners built upon the knowledge they had just learnt in the previous lesson. I found that the learners were more receptive to the activities when they understood the progression of the lessons as they were able to make their own links between the knowledge they had learnt and how it linked to the current lesson they were exploring. 

REFLECTION ON PLANNING FOR THE FOUR PURPOSES (TAB 7)
Health, Confident individuals - The Pirate Tree - https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zczb6WythRkwqHp4d6m8h 
During this professional teaching experience, the school placed great importance on teaching their learners empathy and understanding and managing their emotions during this professional teaching experience. Following a conversation with my class mentor, she suggested that it would be a good idea that I plan a lesson that explores empathy and works towards one of the Four Purpose of the new Curriculum for Wales by supporting learners to be "healthy, confident individuals" (Welsh Government, 2020). Therefore, I planned and produced a lesson surrounding the story "The Pirate Tree". It facilitated a lesson on empathy and linked to the class topic "Let's Explore!" that explored Pirates. As the introduction to the lesson, I read the story to the learners; the story focuses on a young boy called Agu and how he has just moved to a new country with his Auntie, and he has not yet made friends and how he feels very lonely. As a result of this story, I planned and produced one activity that explored empathy and the learners’ own feelings shown in Appendix 8. The activity was to answer questions about the character Agu and encouraged the learners to reflect upon their feelings and experiences. For example, one question the learners had to answer was, "can you describe a time where you have felt like a newcomer just like Agu?". 

Following this lesson, I have learned how important it is to provide opportunities for learners to reflect upon their feelings and give them opportunities to explore their feelings through prompts such as questions. Due to the pandemic, the learners had not been in school for a long time. They, therefore, had not had many opportunities to explore and express their feelings as they usually would during daily check-in sessions and through planned empathy-based lessons. From this activity, my class mentor and I established whether the learners understood how to empathise with others and whether any learners found home learning difficult emotionally. I also learned how important it is to teach learners how to express their emotions safely and manage their emotions themselves. My class mentor explained that following the lockdown in the previous school year that many learners had developed anxiety and found it very difficult to regulate their emotions. Therefore, it was paramount that the school took immediate action to help support their learners to become "healthy, confident individuals" through having planned empathy lessons each week (Welsh Government, 2020).


Ambitious, Capable learners - P.E lesson - Welsh Games – https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zczb6WyMfy9RH3zHHfZwZ 
During PTE 2, when planning this lesson, I wanted to make sure that the foundations of the lesson met at least one of the Four Purposes as shown in Appendix 9. Therefore, I designed and facilitated physical activities to ensure the learners become "healthy, confident individuals" and to "face and overcome challenges" they may encounter during the activities (Welsh Government, 2020). Moreover, I planned the lesson to improve the learners' Welsh Oracy skills to communicate effectively in different forms and settings, using both Welsh and English'. By facilitating Welsh Language development within the lesson, I ensured that the learners are becoming 'ambitious, capable learners', another of the Four Purposes (Welsh Government, 2020).  For example, the P.E games that the learners were interacting with required them to use lots of different Welsh vocabulary such as "damwain" and "faint o'r gloch Mr Blaidd?" which can be seen in appendix. Following lesson observations and class routines, I had an excellent understanding of the learners' welsh language abilities. Therefore, I felt the level of challenge was "ambitious" but achievable for the learners.
Through planning and teaching this lesson, I have learned how easy it is to ensure that your learners meet at least one of the Four Purposes during a lesson or activity. Also, I have begun to understand that the Four Purposes should underpin any learning experience as drivers in the learners' education. I have also learned that including one or more of the Four Purposes in planning and teaching has helped me structure my lesson and preserve the lesson intentions by working towards the purposes.





In this discussion, there will be a focus on developing an aspect of teacher practice, well-being. Focusing on how emotional well-being can support learner progression by working towards one of the Four Purposes of the new Curriculum for Wales, "healthy, confident individuals are ready to lead fulfilling lives as valued members of society" (Welsh Government, 2020a). Upon reflection of the most recent professional teaching experience (PTE), it was evident that learners have had very little chance to explore and understand the emotions they have felt and experienced since the first lockdown last year due to the COVID-19 pandemic. It was also clear that learners could not progress as anticipated due to the lack of time spent in the classroom without the support of the school staff members. It has ultimately led to a decline in learner progression. It has become a priority due to the pandemic and fundamental aspect outlined in the new Curriculum for Wales (Welsh Government, 2020a). Equally, it became evident that there was a clear gap in personal knowledge supporting learners' emotional well-being to progress in their learning. It was an aspect of practice that I had not experienced much in previous PTEs. It has become an area of personal interest that will be explored further as part of continuing professional development.
 
Welsh Government (2020b) stated in guidance that schools should support the well-being of learners an "essential and integral part" of their education journey (Welsh Government, 2020b). It also states that schools as learning organisations need to recognise the needs of their learners whilst supporting the "continuity and progression in their learning" (Welsh Government, 2020b). In the Well-being of Future Generations (Wales) Act (2015), Welsh Government created "seven well-being goals" to help improve "the social, economic, environmental and cultural well-being of Wales" (Welsh Government, 2015). The "Healthier Wales" well-being goal aims to develop a society where "people's physical and mental well-being is maximised" and "choices and behaviours that benefit future health are understood" (Welsh Government, 2015). Emotional well-being is when individuals experience a "positive state of mind and body" and feel safe (Luton Council, 2020, p.1). They can cope with life stresses and connect with people as members of their community and their wider environment (Luton Council, 2020, p.1). In a report, "one in ten young people" in Wales will experience a mental health issue and that "nearly three in four young people" fear discussing mental health with their friends (National Assembly for Wales Children, Young People and Education Committee, 2018). The report also notes that mental distress can severely impact children's happiness, well-being and development, educational attainment, and potential to live fulfilling and productive lives without support. Children and young people with mental health problems also face stigma, isolation and discrimination, and challenges in accessing health care and education. But these are not inevitable consequences of mental distress. Evidence shows that children and young people can live well and happy lives with appropriate and timely intervention and support (National Assembly for Wales Children, Young People and Education Committee, 2018).
 
NSPCC (2020) stated that since the beginning of January 2020, Childline has "delivered 6,938 counselling sessions to children and young people" who had concerns about the Coronavirus (NSPCC, 2020). However, Youngminds (2021) reported that following a COVID-19 survey in the Summer of 2020, "80%" of the young people who completed the survey agreed that the pandemic had "made their mental health worse", and "41%" agreed that it had made their mental health "much worse" (Youngminds, 2021). Within the new Curriculum for Wales, the "Health and Well-being Area of Learning and Experience" (AoLE) provides schools with a "holistic structure for understanding health and well-being" (Welsh Government, 2020c). One "fundamental component" of this AoLE explores "emotional and social well-being", which is the focus of this discussion (Welsh Government, 2021c). Additionally, engaging with this AoLE will help schools "foster a whole-school approach" that enables "health and well-being" to flow through "all aspects of school life" (Welsh Government, 2020c). Welsh Government (2021a) has produced guidance to help "address the emotional and mental well-being needs" of all learners but also for school staff "as part of the whole school community" following the effects of the COVID-19 pandemic (Welsh Government, 2021a, p.16). A fundamental principle outlined by the Framework is that all school staff have the responsibility to support a whole-school approach through promoting "good mental health and emotional well-being" (Welsh Government, 2021a, p.24). However, it highlights that every school is "different" and that they all "face different challenges" (Welsh Government, 2021a, p.24). Therefore, the school's senior leadership team must use the Framework to help them assess where they need to improve and adopt practices that meet their learners' "specific needs" (Welsh Government, 2021a, p.24).

As reported in the Journal "Well teachers, well students", teachers at the beginning of their careers recognised the importance of developing a healthy work-life balance through developing their resilience, support systems and continuing professional development (McCallum and Price, 2010, p. 10). Equally, the "beginning teachers" understood the importance of collaborating with colleagues who have "similar values and beliefs" and the value of having positive relationships with other teachers who foster a "teacher learning" and "developing teacher confidence" (McCallum and Price, 2010, p.10). As a result of the study, the "beginning teachers" devised "practical strategies" to promoting well-being for new teachers but also teachers wishing to develop and expand their well-being strategies (McCallum and Price, 2010, p.10). The methods included setting behavioural boundaries in the classroom, creating a "positive, bright", and "inviting environment" both in the classroom and staffroom, but also "planning lessons to meet the learners' needs" (McCallum and Price, 2010, p.11). These strategies support Bandura (1977) social learning theory, that learners obverse the behaviours of the people around them and often imitate the behaviours to understand how to behave and interact in specific environments (Mcleod, 2016).  Equally, when the learner models behaviour and the "consequences are rewarding", it is thought that they will continue to display this behaviour (Mcleod, 2016). Therefore, if the teacher creates a positive, safe environment where learners can learn about their emotions and develop positive well-being, they will more likely imitate this seen behaviour, according to Bandura (1977). 
However, Ecclestone and Hayes (2009) state that the use of "emotional interventions" should be used to promote well-being, specifically emotional well-being (Ecclestone and Hayes, 2009, p. 374). Ecclestone and Hayes (2009) suggest four different types of interventions that schools can adopt.  These range from "nurture groups" for learners identified with "behavioural and emotional problems" to teaching learners "thinking skills" to help them understand the emotions they may feel in different environments (Ecclestone and Hayes, 2009, p.375). Equally, some studies have found that disruptive behaviour decreases due to learners engaging in programmes that encourage learners to develop social abilities such as empathy (Esturgó-Deu and Sala-Roca, 2010, p.831).
Estyn (2019) recorded that in the "Healthy and happy School impact on pupils' health and well-being" report, a primary school has "trained staff to use the emotional literacy support assistant (ELSA)" approach with vulnerable learners (Estyn, 2019, p. 28). The method provides a "reflective space" where a learner can honestly share their thoughts and feelings and understand the psychological need behind poor self-esteem or undesirable behaviour (Estyn, 2019, p. 28). Through the approach, the ELSA supported a learner in the school with "significant behavioural and social needs" to relate better to their peers, "improve their decision-making in social contexts and be better at identifying risky situations"(Estyn, 2019, p. 28). Also, through using the same approach, an anxious learner who had "transferred from a different school helped to settle well, and a learner with a history of poor attendance was supported, through a phased return, back to full engagement with school" (Estyn, 2019, p. 28). 

A criticism of teaching well-being in schools is that the definition of well-being is often disputed and has many interpretations. Schools may view well-being generally as a positive "ethos" that the school is looking to improve. Equally, it is the "individual experiences" of the learners' and how they view their well-being (Coleman, 2009, p.289). However, well-being can concern the "social and emotional aspects of learning" and the "importance of understanding feelings" (Coleman, 2009, p.289). Mashford-Scott, Church and Tayler (2012) disagree that learners being able to regulate their emotions implies that they have a "strong sense of well-being" (Mashford-Scott, Church and Tayler, 2012, p.239). 
Additionally, another implication of promoting well-being in schools is that there is insufficient evidence that it is effective in the UK. Therefore, it is hard to evaluate the success of approaches such as intervention groups and whole-school approaches such as staff training (Coleman, 2009, p.289). Another criticism relating to teaching well-being in schools is the view that some learners lack the "capacity to deal with emotions" and that schools believe they must improve this "deficit" (Coleman, 2009, p.290). Equally, another essential criticism is that schools cannot effectively promote well-being and positive emotional well-being when they do not address the emotional health of their staff members. Coleman (2009) states that the most efficient way to improve well-being in schools is through promoting "staff morale" and enhancing "staff awareness of emotions" through providing "high-quality training and support" to all the staff members in the schools learning community (Coleman, 2009, p.290).

As previously identified, I have not had much experience or knowledge on how to support learner progression concerning one of the four purposes of the new Curriculum for Wales, "healthy, confident individuals" (Welsh Government, 2020a). Therefore, I intend to improve my practice through several ways to address and build upon my future teaching career. The first way I plan on improving my knowledge of developing well-being, particularly positive emotional development, is through a training course. The "Mental Health Champions – Foundation programme" provided by the organisation Place2Be is a five-week online teacher training programme that is free to all qualified teachers in the UK, including Newly Qualified Teachers (NQTs) and other school-based staff (Place2Be, 2021). During the course, teachers will explore what factors "contribute to positive mental health and well-being" but how their own early experiences shape their perceptions of others and how these experiences "create the pathways that support our development" (Place2Be, 2021). The course also provides insight into how learner behaviours can communicate their underlying needs and reflect the importance of having "positive mental health for everyone", particularly adults in contact with children (Place2Be, 2021). This course will provide me with the foundations for building my knowledge of improving learners' mental health in the classroom. Equally, this course will allow me to reflect on past experiences during PTEs and improvements I can make when planning and producing lessons that concern well-being to transform my philosophies.
Additionally, I intend to carry out daily check-in sessions with learners to promote well-being in the classroom. During my final PTE, I observed and experienced the benefits of providing learners time to express their feeling and emotions each day. It particularly helped learners who had issues at home express their distress; this allowed school to act swiftly and support the learner. Equally, check-ins will enable teachers to get to know their learners on a deeper level by understanding how they feel each day. For example, if the child did not sleep well the night before and they expressed this during the check-in, it would explain why they are not completing the activities expected by the teacher. Also, the teacher would realise that this is not the child's usual behaviour, and they can respond accordingly. 
Equally, I intend on teaching learners how to self-manage their strong emotions using methods from the "Whole-brainchild" (Siegel and Bryson, 2012). For example, I will encourage learners to use "name it to tame it" when they first feel a strong emotion to ground the learner by getting them to tell me exactly what emotion they are feeling(Siegel and Bryson, 2012). Another method I intend on using is "use it or lose it" through teaching the learners empathy and self-understanding. I believe this method will help the learners use higher order thinking when making decisions (Krathwohl, 2002). They will need to consider the consequences of their actions upon others and help them understand why they may be feeling these particular emotions. 
Lastly, I intend to promote pupil voice as a seamless element to the classroom environment. I will use collaborative lesson reflections with learners and provide an anonymous suggestions box in the classroom that the learners can contribute to whenever they wish to. NASUWT (2016) states the importance of pupil's voice in school and highlights "Article 12" of the United Nations Convention on the Rights of the Child (UNCRC). Children should be encouraged and assured to form and express their views freely in matters that concern them if they are capable of (NASUWT, 2016). 
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