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Personal Development Portfolio


Task 1 – Personal Action Plan
Job Role: Early Years Teacher
Introduction
The role of an Early Years Teacher requires dedication, patience, and a genuine passion for supporting the learning and development of young children. Early childhood education forms the foundation for lifelong learning, and professionals in this field must create nurturing environments where children can explore, develop creativity, and build essential social and emotional skills.
This personal action plan has been developed to help me prepare for a future role as an Early Years Teacher by identifying the key skills required, assessing how I currently meet these skills, recognising existing gaps, and outlining a Personal Development Plan (PDP) to improve these areas. The plan also includes three potential interview questions and my responses to demonstrate my readiness for the profession.
My inspiration to become an Early Years Teacher comes from my mother, who has also worked as an early childhood educator for many years. Growing up, I watched her teach with passion and creativity, designing engaging classroom activities that encouraged children to explore and express themselves. Her dedication deeply influenced me, and it helped me understand the positive impact a caring and imaginative teacher can have on a child’s development. I have always loved working with young children and find it easy to connect with them through empathy, patience, and genuine interest in their learning.

Key Skills Required for the Role
To succeed as an Early Years Teacher, several essential skills are required:
1. Communication Skills:
 Teachers must communicate effectively with children, parents, and colleagues. Clear verbal and non-verbal communication helps children understand instructions, express emotions, and build confidence.
2. Creativity and Planning:
 Developing engaging and educational activities requires creativity and the ability to plan lessons that stimulate curiosity and imagination.
3. Empathy and Emotional Intelligence:
 Working with young children demands empathy, patience, and understanding of their emotional needs.
4. Observation and Assessment:
 Early Years Teachers must carefully observe children’s progress, identify developmental stages, and adapt activities to meet individual needs.
5. Teamwork and Collaboration:
 Collaboration with colleagues, parents, and external professionals ensures holistic support for every child.
6. Problem Solving:
 Teachers often face behavioural challenges, resource limitations, or communication barriers, requiring quick and effective solutions.

How I Meet These Skills
I have always enjoyed working with children and helping them discover new things about the world. Through volunteering in community activities and supporting children in family environments, I have developed strong communication and interpersonal skills. I am a good listener, able to adapt my tone and approach depending on each child’s personality and emotional state.
My creativity allows me to design playful and meaningful learning experiences such as storytelling, crafts, and outdoor games that encourage participation and self-expression. I am also empathetic and able to create a safe and trusting environment, helping children feel valued and understood.
Teamwork is another of my strengths. I work effectively with others, respect different opinions, and believe in sharing knowledge and responsibilities. These qualities are vital in educational settings, where collaboration between staff and families ensures the best outcomes for children.

Skill Gaps Identified
Although I possess many relevant personal qualities, I recognise several areas that require development:
1. Formal Knowledge of Early Years Curriculum:
 I need to strengthen my understanding of the Early Years Foundation Stage (EYFS) framework to align my teaching with professional standards.
2. Classroom Management:
 Managing larger groups of children and addressing challenging behaviour require further training and experience.
3. Safeguarding and Child Protection:
 I must complete certified courses to understand legal responsibilities and procedures related to child safety.
4. Digital Literacy in Education:
 As technology becomes more integrated into learning, I need to develop confidence in using digital tools and educational software.
Personal Development Plan (PDP)
To continue growing professionally and prepare myself for the role of an Early Years Teacher, I have created a simple and realistic personal development plan with clear goals.
First, I want to learn more about the Early Years Foundation Stage (EYFS) curriculum. Understanding how to plan and assess learning according to this framework is essential. To achieve this, I plan to enrol in an online or college-based course within the next six months. This will help me apply the EYFS principles effectively in the classroom and adapt activities to children’s developmental stages.
Secondly, I aim to improve my classroom management skills. Although I find it easy to connect with children, handling large groups can be challenging. I will observe experienced teachers and take part in practical workshops to learn positive behaviour strategies. My goal is to feel more confident and organised when managing different classroom situations throughout the year.
Another important step is to gain a stronger understanding of safeguarding and child protection. Knowing how to respond to potential risks and ensuring every child’s safety is vital in any educational setting. I will therefore complete a basic safeguarding and first aid course within the next three months. This will enable me to act appropriately and responsibly in case of emergencies.
Finally, I want to develop my digital teaching skills, as technology plays an increasingly important role in education. I plan to practice using tools such as Twinkl, ClassDojo, and Canva for Education, dedicating time each week to improve my confidence. This will help me create visually engaging materials and integrate digital resources into my teaching effectively.
By following this plan, I hope to strengthen my professional abilities and move closer to becoming a well-prepared, creative, and compassionate Early Years Teacher who provides high-quality education and a safe, inspiring learning environment for young children.
Three Possible Interview Questions and Responses
1. Why do you want to work as an Early Years Teacher?
 I am passionate about helping children develop their curiosity and confidence during the most formative years of their lives. I was inspired by my mother, who taught me the value of creativity and compassion in teaching. I believe that early education shapes future success, and I want to create a supportive environment where every child feels valued and inspired to learn.
2. How would you handle a child showing challenging behaviour?
 I would first try to understand the reason behind the behaviour by observing and speaking calmly with the child. I would use positive reinforcement, clear boundaries, and involve parents or colleagues if necessary to ensure consistent support. My goal would be to guide the child toward positive behaviour through understanding rather than punishment.
3. How do you involve parents in their children’s learning?
 I believe parents are essential partners in education. I would maintain open communication through regular updates, meetings, and sharing children’s achievements. I would also encourage parents to participate in classroom activities or at-home learning projects to strengthen the connection between home and school.

Conclusion
Preparing for a career as an Early Years Teacher requires not only strong interpersonal skills but also a commitment to lifelong learning and professional growth. Through this personal action plan, I have identified my strengths in communication, empathy, creativity, and teamwork, as well as areas that need improvement, such as formal training in curriculum, safeguarding, and digital literacy.
My Personal Development Plan outlines specific and realistic steps to address these gaps and progress toward becoming a qualified and effective Early Years Teacher. Inspired by my mother’s example and guided by my passion for working with children, I am confident that, with dedication and continuous reflection, I will be able to make a meaningful contribution to children’s education and development.
Task 2 – Academic Report: Problem Solving in Early Years Education
Introduction
Problem solving is a vital skill for professionals working in early childhood education. It allows teachers to identify challenges, think critically, and apply practical solutions that promote a positive learning environment. In the Early Years setting, problem solving is not limited to academic learning but extends to managing behaviour, supporting children’s emotional development, and collaborating with parents and colleagues. This report explores the importance of problem solving as a professional skill in health and social care contexts, focusing on its application to early childhood education. It also discusses relevant theories, strategies, and real-life examples of how this skill enhances both teaching effectiveness and children’s outcomes.
Definition and Theoretical Background
Problem solving can be defined as the process of identifying an issue, analysing possible solutions, and implementing the most effective strategy (Skills for Care, 2022). In early education, this often involves making quick decisions in unpredictable classroom situations. The Kolb Experiential Learning Theory (1984) explains that professionals learn best through experience, reflection, and adaptation—an approach closely connected to solving problems in real time.
Another relevant perspective is Vygotsky’s (1978) Social Development Theory, which highlights the importance of social interaction and collaboration in cognitive growth. When teachers use problem solving strategies, they model reasoning and resilience, encouraging children to think critically and develop independence. This aligns with the concept of the “zone of proximal development,” where teachers guide children to solve problems just beyond their current abilities.
Importance of Problem Solving in Early Years Settings
Problem solving is essential for creating safe, supportive, and engaging learning environments. Teachers must constantly adapt to unexpected challenges, such as a child’s emotional distress, classroom disruptions, or conflicts between peers. A teacher with strong problem solving skills can stay calm, assess the situation, and choose strategies that maintain harmony while supporting the child’s wellbeing.
In health and social care contexts, this ability to respond effectively to challenges ensures that professionals meet the diverse needs of individuals. In an early years setting, this might include adapting teaching methods for children with special educational needs or responding to cultural and language differences. Effective problem solving allows teachers to maintain inclusivity and fairness in every aspect of their work.
Moreover, developing problem solving skills in children is equally important. Teachers who demonstrate critical thinking and flexibility help children learn how to make decisions, manage frustration, and persist when faced with challenges. These early lessons contribute to resilience and lifelong learning abilities (Department for Education, 2023).
Practical Application
In daily classroom practice, problem solving manifests in several ways. For example, when a child refuses to participate in an activity, a teacher may first identify the cause—whether the child feels tired, shy, or unsure—and then adjust the task to make it more accessible. Similarly, when conflict arises between two children, the teacher may mediate by helping them express their emotions and agree on a fair solution.
Teachers also face logistical and planning-related challenges, such as time management or limited resources. Creative problem solving allows them to adapt materials, design new activities, and ensure learning objectives are still met. Collaboration with colleagues plays a key role, as discussing issues with others often leads to more innovative and effective solutions.
By maintaining a reflective approach—thinking about what worked, what did not, and why—teachers continuously improve their professional practice. This reflective process links back to Kolb’s model of experiential learning and ensures ongoing professional growth.
Developing and Improving the Skill
Problem solving can be improved through experience, training, and self-awareness. Teachers should engage in continuous professional development, attend workshops, and share ideas with colleagues. Participation in reflective practice groups or supervision sessions helps educators analyse complex situations and learn from one another.
Observation and feedback are also powerful tools. By reflecting on real scenarios and seeking guidance from more experienced practitioners, teachers can expand their strategies for handling challenges. Over time, this leads to greater confidence, better decision-making, and improved classroom management.
Conclusion
In conclusion, problem solving is a fundamental skill for Early Years Teachers and for professionals in health and social care in general. It enables educators to handle complex classroom situations, promote children’s emotional and cognitive development, and collaborate effectively with others. Theories such as Kolb’s Experiential Learning and Vygotsky’s Social Development highlight that learning through experience and social interaction strengthens both teachers’ and children’s problem solving abilities. By reflecting, adapting, and continuing to develop professionally, Early Years Teachers can ensure they provide inclusive, creative, and high-quality education for every child.


Task 3 – Critical Reflection (ERA Model – Final Version)
Introduction
Reflection is an essential process in professional and personal growth, particularly in health and social care education. It enables individuals to evaluate their experiences, identify strengths and weaknesses, and plan improvements for future practice. For this task, I will apply the ERA model (Experience, Reflection, Action) to critically analyse my performance in the LCHS4009 Component 1 presentation assessment. I will explore my initial thoughts and feelings, evaluate my performance based on feedback, and develop an action plan to improve my future communication and presentation skills.
Experience
My presentation focused on professional skills in health and social care, particularly the importance of teamwork and effective communication. I worked in a small group where each member was responsible for researching and presenting different aspects of the topic. Initially, I felt nervous but also motivated, as I wanted to demonstrate the knowledge I had gained in class.
During the preparation stage, my group and I divided tasks equally, and I was responsible for introducing the topic and explaining how teamwork contributes to high-quality care. I prepared PowerPoint slides, practiced several times, and tried to speak clearly and confidently. However, when the day of the presentation arrived, I experienced anxiety, which affected my tone of voice and fluency at the beginning.
Despite my nervousness, I managed to deliver my section and engage with the audience. I maintained good eye contact and used body language to emphasise key points. I also supported my group members by summarising their contributions and linking ideas together, which showed good collaboration. After the presentation, I felt relieved and proud, although I was aware that there were areas I could improve.

Reflection
After receiving verbal and written feedback from my lecturer, Neale Haddon (October 2025), I was able to reflect more deeply on my performance. He commented that my presentation was “well structured, with a clear thread from start to finish” and that I had “applied theory with excellent strategies and interventions, including concrete examples.” He also noted that my slides were visually supportive and added value to my talk.
However, he pointed out that my pronunciation was sometimes unclear and that I had difficulty understanding some of the language used in the questions. This constructive feedback helped me realise the importance of improving my spoken English and listening skills, especially when communicating in professional or academic settings.
I was pleased to receive an overall mark of 72/100, which showed that my presentation met the academic standards expected at this level. At the same time, the feedback encouraged me to reflect on how to make my future presentations more confident, fluent, and interactive.
According to Kolb’s Experiential Learning Theory (1984), meaningful learning occurs when we reflect on our experiences and apply the lessons learned to future situations. I now see that my presentation was not only an assessment but also an opportunity to develop my communication, pronunciation, and self-awareness. This process also relates to Gibbs’ (1988) reflective cycle, which emphasises analysing both feelings and actions to identify what worked and what needs improvement.
Through reflection, I have recognised that rehearsing in front of others could have helped me overcome anxiety and practise clearer pronunciation. This experience has taught me the importance of preparation, emotional regulation, and continuous self-improvement as part of professional growth.
Action
Based on my reflection, I have developed an action plan to improve my future presentations. Firstly, I will practice more frequently in front of peers or family members to become more comfortable speaking to an audience. I will also record myself during practice sessions to evaluate my tone, pace, and pronunciation.
Secondly, I plan to attend university workshops or language support sessions focused on communication and presentation skills. These sessions can help me manage stage anxiety, use visual aids more effectively, and improve my fluency in spoken English.
Thirdly, I will improve time management during group projects by setting earlier deadlines for drafts and rehearsals. This will give me enough time to refine my delivery and coordinate effectively with my teammates.
Finally, I will continue applying reflective models such as ERA and Gibbs to my academic and professional practice. By doing so, I will maintain a habit of analysing my experiences and turning challenges into learning opportunities. This will not only make me a better student but also a more confident and effective Early Years Teacher.
Conclusion
Reflecting on my presentation experience using the ERA model has been valuable for understanding both my strengths and areas for development. The feedback from my lecturer confirmed that my structure, content, and theoretical application were strong, but it also helped me recognise the need to improve my pronunciation, listening, and confidence when presenting.
By taking concrete actions—such as practising with others, attending workshops, and managing my preparation time more effectively—I am committed to improving my communication skills. Reflection, as Kolb and Gibbs highlight, transforms experience into professional learning, and I intend to apply this principle throughout my studies and future teaching career. This process has strengthened my motivation to continue learning and growing as an educator.
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