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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes   ☒ 
 
No    ☐ 

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes   ☒ 
 
No    ☐ 

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes   ☒ 
 
No    ☐ 

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes   ☐ 
 
No    ☒ 

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes   ☐ 
 
No    ☒ 

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes   ☐ 
 
No    ☒ 

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes   ☐ 
 
No    ☒ 




AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence. 
Reflective report on the curriculum design and peer review.
 Introduction.
This reflective report critically evaluates the professional learning gained through the design of Audition Ready, a ten-week extra-curricular audition preparation program for post-16 and adult performing arts learners. The curriculum was developed in response to a recognised gap within performing arts education. While qualifications provide strong technical training, they do not always explicitly prepare learners for the professional realities of auditions, including resilience, rejection management, and professional self-presentation.
Having progressed personally from Level 2 to Level 3 before completing a degree in Performing Arts and Creative Industries, and now teaching within the sector, I possess both lived and professional insight into the strengths and limitations of current provision. However, this assignment marked my first experience of designing a curriculum from the ground up, rather than teaching from an existing framework.
This report addresses two core elements, first, the professional learning gained through the curriculum design process and second, the reflection on the peer review process, including both the feedback received on my own curriculum and the experience of providing feedback on four of my peer's curriculum proposals. The report evaluates how these experiences have shaped my understanding of curriculum theory, including inclusivity, employability, and professional judgement within performing arts education.
Professional Learning gained through curriculum design.
My professional practice has largely focused on planning and delivering lessons within established frameworks. When designing the Audition Ready programme, I moved from focusing on individual session activities to thinking more strategically about curriculum structure and long-term learner progression.
Initially, my approach was activity-led, drawing on my teaching experience to plan practical workshops such as mock auditions, interview technique sessions, and monologue development. However, recognising that without clearly articulated aims and measurable learning outcomes, there was a risk that learning would lack structure and long-term progression.
Refocusing the design process around clearly defined learning outcomes allowed me to shape the programme with greater clarity and purpose. Rather than organizing content around what would be delivered each week. I began by identifying what learners should demonstrably know, understand, and be able to do by the end of the ten weeks. Building from this foundation, the curriculum was structured progressively, with early sessions focusing on professional etiquette, self-presentation, and material selection before advancing towards more formal audition simulations and ultimately leading to a structured mock panel audition experience.
This approach strengthened my understanding that curriculum design is not simply about content delivery, but about creating a structured and meaningful learning experience that supports professional and personal development. It also reinforced the importance of assessment as a tool for learning rather than simply a method of measuring achievement. By embedding opportunities for formative feedback throughout the programme, learners can refine their performance techniques, respond to direction, and develop greater self-awareness over time.
This development marked a significant shift in my professional thinking, as curriculum design required me to engage in sustained forward planning, clearly justify pedagogical decisions, and ensure that design choices were supported by both sector knowledge and educational theory. It also strengthened my confidence in thinking beyond individual lesson delivery and towards wider curriculum planning that priorities learner progression, employability skills, and authentic preparation for professional performance environments.
Translating lived experience into structured provision.
My progression through performing arts education has provided longitudinal insight into the learning journey. As a student, I experienced rigorous technical training but limited structured preparation for managing rejection, navigating audition panels, or sustaining confidence following setbacks.
Observing similar patterns among current learners reinforced the perception that this gap persists. Students frequently demonstrate performance competence but lack strategic understanding of audition environments and emotional resilience when faced with critique.
Designing Audition Ready allowed me to formalise responses to these observations. Rather than addressing concerns through informal advice, I embedded structured reflective journals, peer feedback protocols, resilience discussions, and staged mock auditions within the curriculum.
However, the process required critical self-awareness. While lived experience offered authenticity, it was necessary to avoid anecdotal bias. Engaging with broader discourse around employability and vocational education ensured the curriculum addressed collective need rather than personal narrative. This balance between experiential insight and critical evaluation strengthened the academic and professional integrity of the proposal.
Reframing Employability and professional identity.
Another significant area of professional learning involved reframing my understanding of employability within performing arts education. Previously, I associated employability primarily with technical performance quality and the development of audition portfolios. Through the curriculum design process, I began to reconceptualise employability as a broader set of professional competencies required for sustainable careers within the creative industries. This included recognising the importance of resilience, adaptability, self-promotion, and reflective practice alongside technical performance ability.
This shift challenged my previous assumptions about performance education. Rather than focusing solely on preparing learners to achieve successful audition outcomes, I began to consider how curriculum design could support long-term career sustainability within a highly competitive industry. Embedding structured self-evaluation processes became a central feature of the Audition Ready programme. Learners were encouraged to critically analyse feedback, identify patterns in their performance development, and establish measurable targets for improvement. This emphasis on metacognitive learning supported the development of independent learning skills and encouraged learners to take ownership of their professional development.
This approach also strengthened my understanding of professional identity formation within performing arts education. Rather than positioning my role solely as supporting technical skill acquisition, curriculum design allowed me to reconceptualise my role as supporting the development of professional behaviors, confidence, and industry awareness. This broader perspective aligns performance training with the psychological and professional demands of the creative industries, where emotional resilience and self-management are often as important as technical proficiency.
Overall, this process strengthened my understanding that employability within performing arts education must be viewed as a holistic concept that integrates technical, professional, and personal development.
Inclusive and ethical considerations.
Designing realistic audition simulations required careful consideration of learner wellbeing as well as professional authenticity. While exposure to performance pressure is necessary for industry preparation, I recognised that excessive or unstructured pressure could negatively affect learner confidence.
To address this, the curriculum included staged exposure to formal audition conditions supported by structured debrief sessions and guided reflection activities. This scaffolded approach enabled learners to build resilience and confidence gradually through manageable challenges.
This process strengthened my understanding of inclusive teaching practice, particularly the importance of supporting emotional wellbeing, maintaining clear expectations, and ensuring equitable access to developmental feedback. In the future, this will influence my teaching practice by encouraging me to design learning experiences that balance authentic industry preparation with supportive, learner-centered pedagogy.
Receiving feedback on my curriculum.
The feedback received on Audition Ready was both positive and developmental. Peers particularly valued the authenticity of the programme, the clear sector rationale, and the focus on employability and reflective practice. This reinforced my confidence in the curriculum design while confirming the relevance of addressing audition preparation gaps within performing arts education.
Constructive feedback highlighted the need to make differentiation strategies more explicit, strengthen alignment between learning outcomes and session activities, and further consider the emotional demands of audition simulations. In response, I made differentiation strategies clearer by identifying scaffolding and extension opportunities, strengthened the mapping of learning outcomes across the programme, and improved the structured debrief process following performance tasks.
These changes improved clarity, inclusivity, and curriculum coherence while maintaining the original purpose of the programme and strengthened my confidence in critically evaluating curriculum design.

Providing feedback on four peer curricula.
Providing feedback on four peer curriculum proposals was a highly valuable part of the process. Reviewing different curriculum designs broadened my awareness of how pedagogical priorities vary across subjects and required me to evaluate proposals using curriculum theory in a critical and objective way. This involved analysing coherence, inclusivity, alignment, and clarity of rationale, which strengthened my ability to identify both strengths and areas for improvement professionally.
The process also encouraged me to reflect on my own curriculum design. Observing alternative approaches to assessment design, sequencing, and differentiation prompted me to reconsider elements of Audition Ready, particularly in relation to clearer outcome mapping and more explicit curriculum documentation.
Evaluating suggestions not fully adopted.
While most feedback was incorporated, some suggestions were not fully implemented. One recommendation suggested providing greater weekly session detail. Although useful, adding excessive operational detail risked shifting the focus from curriculum design to lesson-level instruction. As the assignment focused on strategic curriculum planning, I maintained a balanced level of detail.
Another suggestion recommended reducing theoretical references to streamline the rationale. While minor repetition was reduced, I retained strong theoretical grounding to maintain academic depth and credibility. These decisions demonstrated growing confidence in applying professional judgement and critically evaluating feedback rather than adopting it uncritically.
Conclusion.
[bookmark: _Int_zTVCD4n8]Designing Audition Ready has been a significant professional development experience, extending my understanding of teaching beyond lesson delivery towards strategic curriculum design. The process required me to integrate pedagogical theory, sector knowledge, and reflective practice to create a curriculum that responds to real learner and industry needs. In particular, it strengthened my understanding of curriculum as a responsive process that balances technical skill development with professional and emotional preparation for careers in the performing arts.
This project challenged my initial understanding of employability, encouraging me to reconceptualise it as a holistic concept that includes resilience, adaptability, reflective practice, and professional identity formation. Embedding formative assessment, peer feedback, and structured reflection supported continuous learner development rather than focusing solely on performance outcomes.
The peer review process further strengthened my professional judgement by encouraging critical evaluation of curriculum design from multiple perspectives. Moving forward, this experience will influence my teaching practice by prioritising inclusive, evidence-informed, and learner-centered curriculum design that supports both technical and professional development. Overall, this project has strengthened my confidence in curriculum design and reinforced my commitment to preparing learners for sustainable careers within the creative industries.
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