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Part 1
 This essay will explore the present legislation and policies that supports additional learning needs (ALN) within post-16 education and promoting inclusivity in institutional practice. Although within each higher education sector specifically in Wales, all adhere to the Strategic Equality Plan 2024-2028 set out by Welsh government (Welsh Government, 2023), I have specifically referred to the University of Wales Trinity Saint David’s (UWTSD) policies which aligns with the Equality Act 2010 (Legislation gov.uk, 2025) most notably, students from varied needs and backgrounds will need to feel accepted as individuals enabling them to effectively learn from a compassionate, respectful and inclusive environment. The Equality and Human Rights Commission (EHRC) states that all higher education sectors with England, Wales, Scotland and Ireland are under obligation to carry provisions aligned with the Equality Act (2010) to maintain responsibilities which are then carried out effectively within institutions (2014, p.6). I will also draw upon UWTSD’s strategic plans and policies along with professional standards that will be noted in both sections of this essay. 

 In order to understand why there is a need to have strategy plans surrounding inclusion and diversity in the first place, there must be an awareness of oppression; oppression within society remains relevant, awareness and action on discrimination in order to foster a safer environment for all. Oppression, defined as unfair and prevention of opportunities which can correlate into societal and institutional domains where it is present at varied levels. According to Thompson (2021) oppression could have been be built from previous patterns and policies not just from a personal perspective of individuals (Thompson, 2021, p.40). Thompson’s model argues that the levels of oppression can stem from personal /psychological, cultural and structural level which are linked into one another (Thompson, 2021, p.35), once the personal thought or experience embeds into a cultural and social context, it influences at a greater structural level. 

 When discrimination and oppression is present, it can cause a negative impact for the individual’s safety and identity, which could cause a domino effect impacting the student’s education. The Equality Act (2010) legislation is a means to protect from discrimination for groups with personal characteristics under the act including race, disability, age, sexual orientation, sex, gender reassignment, pregnancy and maternity, marriage and civil partnership and religion or belief (Gov.uk, 2025). Within the post compulsory education sector, although the act will protect the learners with these characteristics, most specifically to ALN, according to the Additional Learning Needs and Education Tribunal Act Wales (2018) it supports learners between the ages of 0-25. However, it appears that it excludes learners who are over the age of 25 which can have a negative impact factor on their learning and overall experience at further education. To refer back to Thompson (2021) notes unintentional discrimination with the protected characteristic of age comes into question, the specific group would feel to be at a disadvantage and may not feel encouraged to pursue education (2021, p.41). To compare with the UWTSD Strategic Equality Plan 2024-2028, the purpose of the strategy is to line up with the institutional plans, well-being and fee access priorities. This is to support and promote equality and diversity within the university by removing barriers and valuing difference in a learning and working environment (UWTSD, 2024, p.3). 

The plan highlights the following domains; understanding; belonging and outcomes relating to reflection, safety and equal opportunities. Within each domain follows objectives, specifically to note within equal opportunities ensuring equity and equality is at the forefront in support of the student’s abilities and interest to progress into higher education safely, with feeling heard by the university of their experiences and are valued. The need for safety is shown on the Maslow’s hierarchy of needs; in order for the learner to thrive in their learning the basic needs of food, water, warmth and rest, the security and safety of the individual must be met at the bottom of the pyramid chart before progressing upwards to self actualisation (Reece and Walker, 2007, p.77). 

 Following from this, the steps in order to meet these proposals set in the plan from reflecting upon previous years and the data to produce an update and better plan for the benefit for all who attend (UWTSD, 2024). By having these proposals, it enhances the student and staff experience. By collecting the data, the institution would be able to narrowly focus onto specific areas that may have not been met by targets. UWTSD has stated that the way in which they will collect information through creating equality objectives are published, which are then collected through engagement activities such as meetings and surveys reviewing external sources. This links with professional standards set by the Welsh Government under the key principle of taking ownership of collaborating with agencies and stakeholders (Educators Wales, 2023). As a practitioner, this would show a positive impact to understand and advance areas that may require improvement; if additional learning requirements aren’t met in objectives to introduce training on ALN and inclusivity, there would be a need to recognise additional support that can be available to their learners. The Hazelkorn review acknowledges improvements that could be made; compared on an international scale of other provisions in further education, Wales will need to improve on delivery and widen access and participation, noting groups classed under the protected characteristics including post 25 (Welsh Government, 2016, p.55). This implies a positive step of recognising gaps within current provisions within further education which will provide a more inclusive environment for learners. The education domain is moving with current times, it is therefore a requirement for institutions to update and maintain relevant policies for the learners to be supported through appropriate measures.


Part 2 
The second part of this assignment illustrates the following scenarios as though they were in UWTSD studying a Foundation Art and Design diploma, I have introduced each scenario with a brief summary of the circumstance followed with what steps I would take in relation to policy and regulations of the institution to support the individual learner. 




Scenario 1 Iwan 
 Iwan is a student studying at the Foundation Art and Design course at UWTSD Swansea since the beginning of term, he has raised financial worries with his outgoings and working a part time job alongside his studies. He is worried that this could impact his education as he is falling behind with coursework. According to Moore et al (2021) students in higher education can become stressed due to the financial cost during and post graduation with student loans, therefore as a practitioner I would need to consider that, given the financial circumstances, there may be well-being concerns that need to be addressed. 

 I would firstly arrange a meeting with Iwan on a one to one basis to discuss the circumstance in greater depth, ascertain any underlying issues that may have resulted in the situation such as mental health and well-being, I would then sign post to student services that would be able to provide support with bursaries, cost of living support and budgeting (UWTSD, 2025). In addition to this, the student services offer a financial support fund where he can apply and be assessed. If it is found that Iwan also requires well-being support, Student services would be able to provide independent services within the online links and a contact directory to student assistance programme which can provide support for financial matters and debt. A support request form would need to be completed by Iwan should he wish to seek specialist support for financial matters, which would also be available to him where it can be more suitable to speak to a professional member of the team. If he is uncertain about further assistance he may need the service gives clearer guidance by speaking with a team member. I would also signpost him to access data changes and forms on myTSD for extenuating circumstances which would be accessible through the myTSD links that provide forms if he feels he would be unable to make deadlines. By signposting, Iwan would be able to access the suitable services to relieve financial or wellbeing issues. I would then conduct follow up meetings to monitor on how he is and ascertain if there is any further issues have been raised and allow him to be aware of me providing further support. He would then be signposted for him to seek further advice and  services such as counselling. 

 These actions are in line with the professional standards of promoting engagement in learning and equity of opportunity for all to reach their potential, approaches to learning and support learning through signposting and follow up meetings with the individual (Advance HE, 2023, p.5).






Scenario 2 Megan 
 Megan has applied for the Foundation Art and Design course at UWTSD Swansea for the following academic year and has voiced that she requires mental health support needs, however she does not have an official diagnosis. She has attended an interview and has raised difficulty in socialising with new people and has feelings of anxiety. She has also mentioned that she experienced difficulty with concentrating and attention at school and worries that this may affect her studying at the course. Lastly, she suspects she may have dyslexia. 


 My first step would be to advise Megan to make an appointment with a general practitioner to rule out an official diagnosis, by seeing a professional health practitioner they would be able to provide assistance to mental and well-being concerns in the first instance. As Barden and Caleb (2019) state that many universities will work with the NHS internally and externally with signposting to provide the right professional care for students, but as Alys at this time not a student she would have to seek out these services. I would inform Megan that as a student she would have access to student support services for mental health and well-being, where she would be able to have access to study support and be screened for dyslexia. In addition to this, through the well-being directory she could have one to one support with her studies. 

 I would inform Megan of how the classroom dynamics would be set out for the students of discussing artwork amongst staff and peer group, who are encouraged to communicate to develop ideas for the projects and modules. I would make reasonable adjustments such as more frequent breaks during lessons to refresh concentration and reducing the number of group sizes to prevent Megan to feel overwhelmed. Other adjustments would be altering lesson delivery such as providing handouts and ensuring the presentation on PowerPoint is legible and not text heavy. I would also reassure her that I will arrange follow ups ensuring that she is comfortable and to ascertain if there is any further adjustments needed to support her. I would lastly reassure her that if she is feeling anxious to share and discuss projects to the group, to offer the option to discuss one on one in private with staff as this could help relieve her anxiety. Lastly, to do frequent review/ follow ups that if she is confident to slowly introduce more group work. These actions are in relation to the professional standards by respecting individual and diverse group of learners, responding to how the institution operates and informing Megan of adjustments that can be made, to lastly supporting her learning through different approaches and environments (Advance HE, 2023, p.5). 

Scenario 3 Alys 
Alys is a second year students studying Foundation Art and Design course at UWTSD Swansea. She has recently found out she is pregnant but has indicated she would still like to continue her diploma, Alys has asked about her options in support through the pregnancy and after birth. 

UWTSD’s policy surrounding pregnancy, maternity, paternity and adoption leave states that a meeting would need to be arranged with Alys to discuss how her studies may be affected by the pregnancy; this could be interruption of study to attend health appointments and Alys, together with the academic staff such as programme manager would need to decide at which point interruption would be required, scheduling of dates such as appointments and due date may coincide with assessment deadlines.  Further to this, Alys may seek further support from appendix SC17 form that with Alys’ agreement with the programme manager who could assist in completing can offer further support (UWTSD, 2025). The form gives guidance and reviews at key stages of her pregnancy to plan the following steps to ensure Alys will get the appropriate support and any alternative arrangements to be made. I would also inform Alys that the policy highlights pregnancy, being a protected characteristic, should not be a disadvantage for the individual or prevent her from continuing her studies and that the university is flexible to accommodate and adjust to her needs with her well-being and health at the forefront (UWTSD, 2024, p.5). By doing this, I am showing professional standards of supporting and guidance to Alys by informing her of rights as a student  (Advance HE, 2023, p.5). 

I would also consider risk assessments for Alys within workshop areas, when handling equipment and being in contact with potentially hazardous chemicals within the studios. Easy access to the university facilities of getting into the building and classes with lifts and nearby restrooms. As per the policy, Alys would not be able to attend university until two weeks after the baby is born for health and safety (UWTSD, 2024, p.5), therefore any learning material will be made available online to mitigate any stresses on accessing information for her studies. Lastly, I would email the policy to Alys where it is available for her whenever she wishes to read further, maintain contact that has been mutually agreed upon and conducting reviews. If any issues arise regarding mental well-being or funding, I would also inform her of student support as a means of signposting for any further professional advice she wishes to explore. These actions align with professional standards by providing quality assurance and enhancement for Alys by monitoring progress and identify any further implications (Advance HE, 2023, p.5). 
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