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Part B(i)
	When constructing the microteach lesson, a number of elements were used in the planning of the scheme of work, lesson plan and the actual lesson. The elements that underpin the exercise were Curriculum Cymreig, the Literacy and Numeracy Framework (LNF) and differentiation and learning. Within differentiation and learning, pedagogy and learning theory were an important part of the thinking process.
	Curriculum Cymreig, now a statutory requirement across all subject areas in schools in Wales, was designed to provide all learners with a sense of belonging and understanding what it is to be living and learning in Wales ( Curriculum and Assessment Authority for Wales (ACCAC), 2003). Therefore, Curriculum Cymreig not only develops the use of the Welsh language in education, but also Welsh history and culture along with the economy and environment (ACCAC, 2003). Within the lesson that was taught as part of the microteach exercise there was a distinct lack of the cultural and historical elements of Curriculum Cymreig as the lesson did not lend itself to those. However, the lesson did cater for the linguistic aspect of Curriculum Cymreig in several ways. There was certainly use of incidental Welsh within the lesson, with learners being greeted and occasionally praised in Welsh. It was also recognized that learners have different levels of Welsh fluency and the use of ‘Amcanion Dysgu’ being displayed alongside ‘learning objectives’ on the PowerPoint provided all learners with access to a Welsh language presence (ACCAC, 2003).
 Lesson three in the scheme of work showcased a more effective use of Curriculum Cymreig, focusing not only on the linguistic aspect, but upon the cultural and historical aspects too. The lesson was designed to provide learners with the understanding that there was a Welsh presence in the Crusades (Cymru, 2009). By using Gerald of Wales the learner is exposed to past and present links with Wales and the wider world, in addition to understanding the importance of religion during that period (ACCAC, 2003). The homework task for this lesson further emphasizes the Welsh presence during the Crusades by instructing learners complete a small research piece on any Welsh crusader. The inclusion of Welsh history within the Crusades can be particularly effective as very often in history, the role of the Wales is often marginalized and absorbed into that of English or British history. In teaching history in this way, it can be very hard for learners to forge an identity based on the history of their nation (Barton, 2009).
	The Literacy and Numeracy Framework (LNF) was also an important factor to think about when creating the scheme of work and chosen lesson. The oracy stream of the LNF is featured throughout the scheme of work. This element of the literacy framework cannot be understated as it not only helps learners develop their speaking, listening and communication skills within an educational setting, it also enables learners to become ‘confident individuals whose voices can be heard’ (LLC AoLE Group, 2017). Oracy in the classroom is also an excellent way for learners to develop their language skills along with their social skills, and therefore, group work and role play activities can be seen throughout the scheme of work to ensure that these skills have the opportunity to grow (Walford, 2005). Group work and role play activities not only develop learner’s language, speaking and listening skills, but also their discussion and collaboration skills (Welsh Government, 2014). This was initially a point of contention when deciding whether to include much group work within the microteach. Although it is an excellent way to incorporate oracy into the classroom, there has been a debate throughout the years over the value of group work because of some of the problems it can create, including concerns over pupil contributions and whether it can affect the coverage of content in a lesson (Arthur, et al., 2015). Ultimately, it was decided that group work would be an important inclusion in the scheme of work due the positive effects it can have on the learners development and learning. The reading strand of the framework was used to create some of the activities, including one that requires learners to use evidence from crusaders describing life on crusade, an activity that could potentially fit within the comprehension element of the reading strand. Within the taught lesson, more emphasis could have been given to the LNF, however there were opportunities to ensure the grammar, punctuation and spelling element of the writing strand of the LNF (Welsh Government, 2014). 
Finally, due to the importance of the LNF, an element of numeracy was added to the scheme of work. One lesson in the scheme of work requires learners to measure the distance that crusaders would have had to travel, a skill which comes under the ‘using measuring skills’ in the LNF framework (Welsh Government, 2014). Initially, there was going to be a lesson that included differences is the amount of people who took part in the Crusades, but after reading Ian Phillips’ (2002) article about numeracy within history it was decided that it would be incorporated in another way. Phillips stated that rather than inserting numeracy to meet requirements, mathematics could be used to enrich history and provide learners with access to numeracy that aids historical thinking (Phillips, 2002). 
	Differentiation and learning were applied to the microteach lesson through scaffolding and tailoring questions to meet students needs. The use of scaffolding during the lesson was mainly influenced by Vygotsky’s theory on the zone of proximal development. The theory states that the zone of proximal development is the gap between a learner’s actual developmental level and the learner’s potential developmental level (Abtahi, 2018). Vygotsky suggested that in order to bridge this gap, someone of the same age or a higher age can help the learner development reach a higher level through scaffolding thought processes (Mujis, 2005). Within an educational context, these would be teachers, other adults and peers. One of the activities in the lesson required pupils to complete a table by making judgements about the significance of consequences of the Crusades. Scaffolding from the teacher was available in the form of worksheets that had prompting questions on them and a list of things to think about in order for them to complete the activity. It was intended that learners were allowed space to come up with their own sentences without struggling to think of something to write (Arthur, et al., 2015). This also removed the need for differentiation by outcome, requiring high expectations by all, therefore not hindering the progress of higher ability learners. A second layer of scaffolding was present in the form of peers and was added to the lesson after reading Arthur et. al (2002). As this was a group activity, learners were able to develop their thinking based on other learners’ ideas and support without the differentiation being too obvious (Arthur, et al., 2015). This also fits in with Piaget’s theory, which is partially based around social transmission, which suggests that as learners interact with each other, they also have the potential to learn from each other (Mujis, 2005). Another learning theory that was taken into account whilst planning the lesson was cognitive theory and the important role memory has in learning processes (Mujis, 2005). The starter activity for the lesson involved a thirty second video clip that was played twice in order to stimulate the working memory. 
It is clear through the lesson plan that questions tailored towards individual needs was also an intention of the lesson. When researching effective questioning to suit individual’s needs, the use of Bloom’s Taxonomy was extremely useful in differentiation and modelling as it can help all learners make a contribution to the lesson. It can do this through the awareness of the teacher of the different intellectual demands in the classroom (Phillips, 2010). Bloom’s Taxonomy allows both lower and higher ability learners to answer questions on the same level of questioning. An example of this is both types of learners being asked different types of questions for the evaluation element of the taxonomy, such as ‘do you think…is a good or bad thing?’ and ‘how effective is…?’ (Ged Creativity Consultant, 2018). 
An important factor to aim for whilst constructing the lesson was pedagogical content knowledge, as this can have a strong impact upon learner’s learning and studies have shown that there is a relationship between teachers’ knowledge and students’ gains (Aloisi, et al., 2014). Therefore, there was engagement with the topic and an attempt was made to understand the knowledge of the Crusades through this. Along with pedagogical content knowledge, giving learners clear learning objectives and instruction is considered good pedagogy and can have an impact on the rest of the lesson, so this was clearly identified within the lesson plan (Aloisi, et al., 2014).
In conclusion, there were several elements that underpinned the microteach activity, including use of Curriculum Cymreig, the Literacy and Numeracy Framework, differentiation and an aspect of pedagogy. These were used, along with several learning theories, in an attempt to deliver a lesson and scheme of work that would produce good learning outcomes for all learners.
Part B(ii)
	The scheme of work and the lesson delivered within the microteach were designed around the Crusades. The scheme of work guided learners through the topic with lessons including what the Crusades were, why people went on Crusade, Gerald of Wales and life on Crusade. The taught lesson was the fifth in a six lesson scheme of work and was concerned with what the consequences of the Crusades were and whether the motives of crusaders were met. The final lesson required learners to write a newspaper article about the consequences of the Crusades on Europe. 
	The scheme of work, lesson plan and taught lesson did contain a number of positive features. The use of a video clip was effective in settling pupils and grab their attention, particularly as the intended audience of the video clip was young learners. As previously mentioned, memory plays an important role in the learning process and the playing of the video clip twice reinforced this (Mujis, 2005). In light of the first Professional Teaching Experience (PTE), video clips can be also be useful for introducing learners to the basics of a topic or lesson. Learners then had to memorise as many of the objects in the video and write them out on a table. Some of these sheets were scaffolded through the presence of the first letter of each object to aid learners’ memories. A second positive feature of the lesson was the use of clear learning objectives. The learning objectives were split in to three different levels, based off different levels of the Bloom’s Taxonomy hierarchy, and learners were expected to describe, explain and evaluate (Ged Creativity Consultant, 2018). By splitting the learning objectives into three rather than one, learners are not limited by what they can get from the lesson but are also more likely to remain enthusiastic and engaged with what they are learning (Arthur, et al., 2015). This point has been emphasised throughout PTE one, especially in terms of behaviour. Where learners have been instructed to spend the lesson learning about one aspect of a topic, many of them become restless and some attitudes to learning decline. During the majority of lessons, there have been more than one learning objective and these lessons are split up in to more tasks and learners attitudes to learning are more positive due to this diversity. 
A further positive feature to the lesson was using scaffolding for some learners when thinking about the second order concept of significance. Historical significance is concerned with making judgements about how important an event, a person or a factor is. As it can be a difficult concept to navigate, particularly for year 8 learners, scaffolding was put in place for some learners that attempted to draw out responses that were related to contemporary significance and casual significance. Contemporary significance prompted scaffolding questions that made learners think about whether something was important at the time (Burn, et al., 2014). Casual significance then prompted scaffolding questions that encouraged learners to think about the changes and impacts that the consequences of the Crusades would have had on the future (Burn, et al., 2014).Robin Conway’s 2006 article What they think they know’ suggested that a significant amount of his learners equated ‘important’, and therefore, ‘significant’ with ‘good’ (Conway, 2006). Based upon this, there was an attempt to scaffold learners thinking around historical significance and explain to them that just because an event or a factor had a negative impact, this did not mean that it was not significant. Throughout PTE one, there have been various opportunities to witness the teaching of historical significance and it has become clear that scaffolding and modelling is an important factor to consider when teaching learners of all abilities.
There are multiple ways in which PTE one has highlighted the negative aspects of the microteach exercise. One of the most significant criticisms is that the lesson was pitched at too high a level for learners to access the lesson effectively. There was far too much teacher exposition that impacted learners learning for more than one reason, not least because it consumed half of the thirty minute lesson. Primarily there was not enough context given to enable learners to understand what the consequences of the Crusades were. PTE one has emphasised that how the lesson is introduced can shape the learning throughout the rest of the lesson. Lessons that include good context coverage at the beginning seem to be more successful, as learners are more confident in their approach to the remainder of the lesson. Therefore, the lack of context given during the teacher exposition of the microteach lesson would not only have an impact upon learning, but also upon the confidence and enthusiasm of learners going into tasks (Arthur, et al., 2015). 
Another criticism of the lesson was related to teacher exposition and the contents of the scheme of work. Along with the lack of context, there was not enough information given during the scheme of work or the lesson for learners to be able to make the judgement they were being asked to make. Learners struggled to make connections between consequences and their importance, particularly when thinking about casual significance. Additionally, teacher instruction could have been clearer and more concise. PTE one has shown that when learners do not understand what they have to do, their behaviour declines and it is also possible to lose control of the class. Ultimately, all of this combined creates a barrier to learners learning, and therefore it is something that needs to be reflected upon. 
During PTE one, it has become apparent how important timings are. The majority of the microteach lesson displayed a lack of thought towards timing. Although learners were told they had two minutes to complete the first task, no other tasks were given timings and time was not kept track of throughout. Timing has proved to be very important in ensuring that learners stay on task and that all content is covered in the lesson. 
There are multiple ways in which approaching the microteach exercise differently could improve upon both the teaching and the learning process. To avoid the lesson being pitched too high, more thought could have been given to the delivery of the lesson to provide better learning outcomes. Firstly, rather than using teacher exposition for such an extended period of time, this could have been simplified to a brief introduction to the lesson. A form of story telling could also have been employed to provide learners with a hook to draw them in and engage them. Another approach would have been to have a discussion with learners about what they had learned in the lesson prior to this in order to refresh their learning, and as a way to assess prior learning. Coupled with effective questioning, this can lead to better learning, as questioning and better historical understanding go hand in hand (Phillips, 2010). A task at the beginning of the lesson in the form of a category match, card sort or a piece of text would have led to better teaching and learning, as although they are only simple tasks, activities such as these are more likely to invoke historical thinking and discussion (Phillips, 2010). Additionally, tasks such as these are a more effective way to provide learners with context and they are far more likely to focus upon the task than the teacher exposition. 
If a different approach had been taken to the way in which the concept of significance was taught, this would have had a large impact on the learning outcomes of the lesson. Learners were given no guidance on how to make a judgement on how important certain consequences of the Crusades were. There are several methods which could have been employed when undertaking this task. Partington (1980) scaffolded the learning of significance by ascribing a list of factors for learners to think about including importance, quantity and profundity (Wrenn, 2011). Another approach that has become more popular over the last few years is Christine Councils’ (2004) proposed five R’s. The five R’s, resonant, remembered, remarkable, resulting and revealing create an easily remembered scaffold for learners (Arthur, et al., 2015). If this approach were to be used for the significance task in the microteach lesson, learning and teaching would become much more effective and learners would have guidance in how to complete a task such as this. Additionally, teacher instruction may have benefitted from this different approach to teaching historical significance.
The influence of these changes in approach would have had a significant impact on learners thinking, learning and, in a school context, behaviour. With clearer instructions, less teacher exposition and effective questioning and scaffolding, learners would have been able to think and discuss deeper and more meaningful. Learners are also far more likely to behave and respond when all of these things are in place (Arthur, et al., 2015). 
The development of my own thinking as a teacher has significantly grown throughout PTE one. One example of this is my understanding of everyone’s learning needs (Government, 2009). Initially, my understanding of this standard was very limited, however as PTE one has progressed, I have come to realise that all aspects of this are incredibly important. It is necessary to learn about all your pupil’s backgrounds as it is one of the first steps in being able to teach them properly. In my own experience in PTE this has ranged from making sure I pronounce names from different cultures correctly, to knowing which FSM learners are underperforming and trying to combat this with extra support. Using accessible language and materials for a wide variety of different backgrounds has also become important to my thinking when planning lessons. Another standard which compliments this and has had an impact on the development of my thinking as a teacher is ‘consideration for learners and mutual respect (Government, 2009). I believe that the active involvement of learners in their learning can be incredibly effective. This is especially true when learners have an environment where they are not afraid to make mistakes, as these good. learners become more actively involved in lessons when they know that their input is appreciated, whether their answers are wrong or right (Government, 2009). I have come to value the importance of feedback, whether it given to a learner orally or written or even if the feedback is from learner to teacher. My thinking as a teacher has also developed with regards to learning objectives. It has been essential for me to step back and look at the learning objectives I was setting as a whole, to ensure that learners were getting the best possible outcomes. I now decide upon learning objectives by discussing with my mentor what I want to get out of a lesson and how this fits in with learners abilities and previous achievements (Government, 2009). Finally, linked to this is the standard of delivering effective lessons (Government, 2009). My thinking as a teacher has possibly developed most considerably in this area as PTE has shown the importance of setting clear instructions and objectives, so that learners know where they need to be by the end of the lesson. When lessons have not gone to plan, I have had to remove activities and carefully select new ones to ensure that my lesson is effective and involves critical thinking or reflection or effective questioning and discussion. Although my thinking as a teacher has developed in many ways throughout PTE one, the above standards provide examples of some of the most important ways.
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