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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.

Throughout the course of this report, I will look to analyse a pupil’s progress across several areas of the national curriculum. The areas to be examined are literacy, mathematics, wellbeing, science and social development/ play. The data gathered will be collected using ‘The Mosaic Approach’ (Clark and Moss 2001) using photographs and pupil voice to inform the analysis section of this report. This method will be discussed in greater detail further on, however for the purpose of protecting the individuals involved in this report any identifiable information regarding those involved such as name, school location and more will be anonymised. This and other ethical considerations will also be discussed later in the report.
[bookmark: _GoBack]In regard to the context of the report, the school has 442 pupils currently enrolled at the school with very few English as a foreign language (EFL) children and very few children are from ethnic minority backgrounds. Moreover, the school currently has 17% of children eligible for free school meals (FSM). Only 12% of learners have been identified as having additional learning needs (ALN). The school is located in a small town in South Wales and is a religious school with close links to the local church and religious community.                       In regard to the learner, who will be referred to as student one moving forward, is a nine-year-old female who has been identified as potentially having high functioning autism spectrum disorder (ASD) though currently this child does not possess a statement. 

Data collection
As previously stated, the key approach adopted for the collection of data was Clark and Moss’ mosaic approach. This approach can be defined as the use of ‘children’s own photographs, tours and maps’  being utilised alongside ‘talking and observing’ in order to gain a deeper insight on a child’s perspectives, rather than what is observed potentially at a surface level ‘on the places in their early childhood’ (Clark and Moss, 2001). As such I have opted to include several features of this approach into the data collection process. 
Firstly, I have included the use of photographs taken on a learning walk with the pupil in which the pupil spoke about areas and features of the school which they believe aid their learning process or wellbeing. Following on from this, I observed the child in a number of settings looking specifically at behavioural patterns and wellbeing. Please see appendices for observational notes. Student one was observed during class, at play and break times and even on a field trip to a location outside of school. Lastly, a very basic interview was performed with a number of simple questions to aid the previous two sets of data collection and to clear up any misconceptions I had in regard to the learners’ thoughts and feelings on anything I had previously observed.
There are however some shortcomings in a number of the approaches used and indeed the overarching use of The Mosaic Approach. According to Clark and Moss (2001) the approach was designed to look at the ‘views and experiences of children under five’. Whilst it is later conceded that the approach could indeed be adapted and utilised for older children, most notably with EFL children or those with communication difficulties, this does not fit the profile of the pupil being observed and consequently brings into the validity of such an approach within the context of this report. 
In reference to the use of pupil voice through a child led tour or learning walk, the use of pupil voice in this regard is likely highly beneficial as it allows the child to critically reflect on their learning and moreover provide insights into their personal learning needs and wants which may otherwise have gone unnoticed. According to Welsh government (2014) ‘This has had a very positive impact on their academic as well as their personal and social progress’. Moreover, according to Welsh Government this is especially true of those with additional educational needs and therefore within the context of the pupil’s profile could prove extremely beneficial for the reasons listed above. Despite this, there was some issues which arose throughout the learning walk/ tour. It became apparent that on occasion the child would point out an area or object for superficial reasons and not any which necessarily relate to that pupil and their learning needs. As such I had to omit some things from the tour as they did not apply to the research. However, without context or the ability to enquire further this could have presented false positives and observations which do not necessarily reflect the true picture. This was admittedly mitigated within the interview process allowing the observer to look deeper into areas which were identified and clear up some, if any, misconceptions. The interview does however rely on consent, which may be withdrawn at any point, thus removing the opportunity to delve deeper into the observations made.
All observational methods used were done in alignment with BERA (2018) ethical guidelines. Please see appendices for permission slip for the observations as well as a permission slip allowing photographs to be taken. Throughout and before the interview process student one was made aware on several occasions that consent may be withdrawn at any stage and any observations gathered up until that point would not be used in research. Furthermore, throughout the observation period I at all times looked for any negative body language or actions which could be considered a withdrawal of consent also known as assent. This was done not only to protect the wellbeing of the participant but also to ensure any data collected was not skewed by changes in behaviour related to the research.
Analysis of learner:
As previously stated, the key areas to be examined are literacy, maths, science, wellbeing and social development/ play. This is due to the fact these areas were the most evidence dense and therefore allowed for a greater depth of analysis. 
Literacy-
On the whole, the work output within literacy is generally good. Student one shows good presentation skills and evidently put some thought into their work. Student one appears to engage significantly better in more factual writing such as reporting or article writing. It is during descriptive writing where we begin to see the output of work drop off. This is evidenced by a number of skill slips of which a common feed forward comment relates to speeding up when working. Please see appendices for evidence. This is evidenced in part by the students’ response during the interview citing literacy as their least favourite topic though no reason was given. During observations within class, the student seemed most stressed during creative writing. It could be argued that the learner struggles with the concept of creative or descriptive writing as although quality of work does not diminish the level of output certainly lowers. Across some skills slips it is evident that the student has some difficulty with reasoning their responses or developing their point.
Maths-
As highlighted by the student during the interview, maths was a particular strength and favourite of student one. This is highlighted within the work as both output, quality of work and engagement during lessons is very high. Student one evidently enjoys the subject as mentioned within the interview. During that same interview, the student identified that they felt they learnt best by questioning and quizzing. The student specified quizzing did not mean exams but instead the use of questioning in fun and innovative ways within the classroom setting. This was also noted during observations as during these sessions the student was extremely keen to showcase her knowledge and understanding. The student seems to engage with and handle questions with definitive answers as opposed to subjects with open answers or those which require reasoning or opinion. 
Science- 
Through the course of a number of observations, it is evident that student one certainly enjoys learning through questioning. The linear questioning science can offer is evidently something which appeals to the student. In many science sessions the learner seemed to enjoy compartmentalising parts of the concept covered in order to create a linear thought process. The student seemingly enjoys the definitive answers/ questioning offered within science and maths as unlike literacy there is a right and wrong answer. It could be argued that from a number of observations the student enjoys working within set parameters and any change to this or uncertainty creates difficulty for the student though from the work alone this cannot be definitively proven. 
Wellbeing-
It is the observed students’ wellbeing which offered the greatest depth of insight into the learning processes and experiences of student one. When teaching my own sessions, I was quickly informed by a member of staff that student one often has difficulty with time limits, noise levels when working and making errors. This was most noticeable in observations as student one would often catastrophise any errors made and would feel great emotional distress often requiring some time to recompose themselves.  This most commonly occurred in sessions in which the topic or answer was debateable, or opinion based. This in turn led me to believe that the learner prefers topics such as maths and science because the question-based learning approach lends itself better to these subjects and the right and wrong model of questions. Inserting any uncertainty or change into the observed learners’ learning process is, at least in the short term, detrimental to the wellbeing of the student. This could be pinpointed to characteristics of ASD such as preservation of sameness. This is defined by The Interactive Autism Network (2008) as ‘a tendency to do or think about the same things over and over, as if doing so were a comfort or a compulsion’. This would tie into what has previously been identified by other members of staff at the school. This wellbeing issue was also noted and addressed by the school during the recent examination period as for the benefit of the learner, student one was removed from the class to be tested in a more isolated area free from any noise. Not only that, but during the interview process student one specifically stated, ‘I prefer to work in a quiet place because it helps me to focus’. Noise, or rather having to deal with what was deemed as excessive noise, was a key determining feature of the observed students’ wellbeing. This would also explain some of the exhibited behaviours seen in class particularly in noisy or uncertain situations. Over sensitivity or over stimulation can cause ‘stress, anxiety, and possibly physical pain’ and may even result in ‘withdrawal, challenging behaviour or meltdown’ (National Autistic Society, 2016).  Despite this, it is worth noting that overall wellbeing is generally good for the observed student who would actively be described as a happy child the vast majority of the time they are in school. 
Social Development-
Across several observations of self-guided tasks, group work as well as play, several features of student one’s social behaviours became apparent. Much like in her learning processes and environments, student one enjoys a degree of control and preservation of sameness though to a much lesser extent. Some ‘scripting’ in certain play scenarios was observed though this was not consistent across all social interactions.  The most notable difference was that noise and/or a noisy environment did not seem to impact her ability to play. Even non-compliance with the scripted parameters student one attempts to set up during play does not result in emotional outbursts or even any real noticeable negative emotion. However, noise did seem to impact her ability to work and function in group or self-guided work. This would indicate that whilst noise may certainly play a role in her wellbeing, it is not the only factor at work. The observed learners’ willingness to forgo control in some social interactions, most notably play, would indicate either a flexibility between the learning needs of the student and what is a reasonable adjustment within the classroom, or that there are other dimensions which are affecting the learning process which are less transparent than simply the preservation of sameness. It is possible that there are some anxieties or concerns regarding schoolwork which are impacting her ability to regulate behaviours, emotions and expectations which are not present in aspects of play. Moving forward, using play-based learning, particularly in areas the student may experience such anxieties such as creative writing or opinion-based pieces, may allow the student to increase their attainment in those areas and potentially stimulate an enjoyment for such subjects moving forward. This claim remains inconclusive and would require further evidence to support any next step taken, however it is certainly worth noting moving forward and for future planning.
Outside of the structure of play, student one is perfectly capable of contributing to lessons, speaking to her peers, speaking to adults or teachers and verbally being able to articulate her thoughts often providing reasons. It is only when the issues stated above occur that we see the breakdown of the ability to regulate emotions and behaviours. Student one has achieved all other social development milestones expected of a child her age. The ability to articulate reasoning or engage in critical thinking is lacking in certain aspects of the observed learners’ work yet when offered the chance to do so verbally the child exhibits not only the ability but also a willingness to do so. Therefore, utilising this in future practice may allow the student to develop such skills to eventually begin applying them to their own work. The way in which the student interacts socially seemingly differs vastly from how the student interacts with work in the learning environment potentially highlighting, as discussed above, further areas of study which require research to ascertain what exactly is impacting the areas of learning discussed in this report. This is a limitation of the research in that due to time constraints and the methods used, more specifically the briefness of the period of observation, does not allow the observer to collect enough data, get to know the learner well enough prior to some observations being made. As such some early observations may differ significantly from later observations due to the observer effect thus potentially causing the observed learner to modify behaviour. In the context of this learner, this may have caused some distress initially as a new observer or individual in the classroom may have provoked some of the anxiousness around change and uncertainties discussed above. This effect and its implications can be defined as ‘where individuals modify or improve an aspect of their behaviour in response to their awareness of being observed’        (The Association For Qualitative Research, 2018).
In summary, the data collected shows that student one has a strong desire for the preservation of sameness within the learning environment and learning processes. This need extends even to dictating enjoyment of certain subjects. The areas which will require steps for progress moving forward include fostering an enjoyment for literacy, working with the student to regulate their emotions in uncomfortable scenarios and dealing with uncertainty in the learning environment. However, with the limitations of the research and lack of quantitative data, these are only recommendations for issues which are inferred not certain. Further research would be required to identify concrete issues which could be proven beyond reasonable doubt. 
Next steps for the student:
From the evidence collected the key issues were regulating emotions and reactions to stimuli, changing the outlook on literacy in the eyes of the student and how certain pedagogical approaches can benefit or hinder student one’s learning processes. 
Given the context of the student’s profile it would be exceedingly difficult to regulate reactions to stimulus, more specifically noise. Aside from that, asking an ASD pupil to change the way they perceive or react to certain stimuli is highly unethical and certainly not inclusive. Taking this approach to that issue would likely create more wellbeing issues than it would solve by placing blame on the student for something beyond their own control. If any approach is to be used it should be considerate of providing equality of opportunity for all students. By adopting an approach on the issue in which the student is the issue we place a barrier to them fulfilling their academic potential. ‘Practices that are non-responsive to the diversity of learners perpetuates inequalities.’ (Centre for Studies on Inclusive Education, 2018)
During the examination period, the school opted to address this need by offering the student an alternate location in which to complete her tests free of noise and other stimuli such as other students or clocks. This was done to mitigate any distress caused to the student and therefore negatively impacting her test results. Therefore, it could be argued that a similar system could be put in place to help the student on a more regular or even daily basis. 
Student one could potentially be suffering from phonophobia and therefore measures could be put in place such as the one mentioned above to ensure she meets her full academic potential and her wellbeing is cared for. Offering the opportunity of a quiet room, corner or area within school to complete work could prove hugely beneficial to reducing the stress caused by noise for the observed student. Current measures within the school allow the student to work in a small but open alcove if noise is unbearable however when this was discussed in the student interview the pupil stated ‘the self-guided areas aren’t as quiet as teachers think’ implying that the student still feels some discomfort when working in that environment. Consequently, either the room in this context is not fit for purpose, the learner requires further support within this setting, or the learner requires a different setting to the one provided. Given that extra space with appropriate supervision would not only be costly but also difficult to facilitate offering additional support within the already allocated areas may be more viable. One simple solution would be to offer the option of noise cancelling headphones or earbuds. This would be a cost effective and simple solution to the issue. However, according to Wang (2014) ‘audiologists, physicians, therapists and educators recommend against frequent use of headphones and earplugs, because a person can quickly become dependent on them’.  This sentiment is shared by Stiegler (2011) who also recommends the ‘discontinuing overuse of ear protection’ as this may result in disengagement in tasks and actually inhibit the learner. One method which may prove viable for both learner and school could be gradual desensitisation. By identifying the offending noises, the learner is gradually introduced both by proximity and volume to the stimulus to gradually build up a tolerance and therefore regulate responses better. Koegel et al (2004, cited in Stiegler, 2011) ‘demonstrated successful outcomes using systematic desensitization’. This is done using a positive reward system which positively reinforces tolerance of the offending noises. Utilising this slight adjustment in how behaviour is addressed could circumnavigate any unnecessary large adjustments which may prove difficult to facilitate. One other option which may prove beneficial would be introducing quiet breaks/ moments in the class to allow students to recalibrate and reduce noise levels so that students such as student one have intermittent breaks in what is otherwise a potentially distressing situation. This however could break up the flow of some lessons and could potentially have undesirable effects on the pedagogy which is already in place. 
When addressing student one’s aversion to uncertainty, most notably within literacy, it is evident that any work which requires creative, descriptive or opinion based work that the pupil disengages to some extent due to a dislike of the lack of a definitive correct answer to questions. There are several approaches which may aid the learner in developing a love for learning in the subject area. Firstly, one method already employed by the school is the use of ‘toolboxes’ a checklist for students to utilise as they write their work in literacy sessions to ensure they meet the lessons success criteria. This certainly benefits learners such as student one as it gives them a focal point to aim for and removes some of the distress caused by uncertainty around making errors. However, there are more measures which could be put in place which could foster a love for learning for the observed student. One such adjustment could be looking at the curriculum and selecting topics or skills which need to be covered throughout the year which the learner may enjoy and allow the learner to take on greater responsibility during this time. For example, student one may enjoy something like instruction writing. It has definitive right and wrong answers, is not opinion based and nor is it overly descriptive. As such, student one will likely enjoy such a topic as it is better suited to her needs and wants within the learning process. During this time, the teacher could scaffold the learner and allow them to take on the role of assistant or even teacher. The teacher could have student one instructing the class through a task using her own instructional writing perhaps on a topic of her choosing. According to McCarthy (2015) ‘Students bring much to the table that would engage and deepen their learning journey’.  The critical point would be to increase engagement as by doing so we can interest the learner, in this case student one, in a subject they are otherwise disenfranchised from. Over time it is hoped this would result in a change in attitude either to the subject as a whole or even aspects of the subject. It is imperative that we foster a love for learning across the curriculum now more than ever especially moving forward into curriculum 2022 in which cross curricular activities are becoming a greater feature of the learning process. This in tandem with the recommendations made for the student’s behavioural needs could increase engagement in all sessions and bring about a desirable attitude towards literacy and other challenging subjects. This ideology of meeting student needs across all areas to increase engagement is certainly not a new one and is ratified by educational research. According to Partners In School Innovation (pg.2, 2011), ‘When trying to improve student engagement, we must start out by thinking through a comprehensive strategy for addressing students’ cognitive, affective and behavioural needs.’ It is evident therefore that both issues must be addressed in tandem and not separately. In order to improve the learning, wellbeing and enjoyment of school life for the observed learner it is of paramount importance that we consider the whole learner holistically and not focus solely on academic goals by focussing on bettering literacy engagement alone.
Conclusion
Student one is by no means struggling to cope in the school environment. In spite of this, there are certainly facets of school life both in and outside the classroom which prove challenging for the learner. As mentioned above it is imperative that the recommendations put forward are done in tandem to as it is likely they will mutually benefit one another. Moreover, it is worth noting that the recommendations put forward are advisory and would likely require adjusting pending further research. It is also worth noting that further research would unearth further issues which may require action and that this should not be the end of examining this learner’s needs both in and out of school. 
The concepts put forward are by no means complex and fairly cost effective and viably implementable for the school involved. It is evident that not only for this learner but for all learners that minor adjustments to classroom layout, approaches and even minor tweaks to pedagogy can make significant differences to the learner and the learning process. Learners needs are often complex however usually have reasonably simple solutions. By utilising the recommendations put forward it is hoped than the student will be better equipped not only in the school environment but also in day to day life particularly where aversion to noise is concerned. By addressing a students social and emotional needs alongside their academic needs and wants we build a much more adaptable, capable learner ready to meet the demands of modern society. Moving forwards into curriculum 2022 now more than ever we need to understand the needs of our students if we are to foster a love for an ever-changing world and curriculum. 
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Appendices:
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RE: Primary PGCE student assignment: permission and confirmation that work has been undertaken in school for assignment 'School Development and Pupil Progress', Summer 2019
Dear class/senior mentor,
For the university module named above, trainees are required to identify one learner within the class in which they are based and, over the course of the Professional Teaching Experience, explore their learning in detail. The evidence that they need to gather could include: o observation; o asking the learner to identify places/things that help him/her learning; [image: ] discussing what helps the pupil leam and how they feel about learning with the pupil and/or teacher; o collecting samples of work which might show something about the learner's progress and development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the next steps for the learner, and indicate how these will be achieved. Trainees are expected to undertake this work independently wherever possible, and have been given ethical guidelines to follow (although undertaking the work above would be in line with typical classroom practice). The trainees have been asked not to reveal the identify of the learner or the school within their assignment.
Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the work has taken place.
We would therefore be grateful if you could confirm that permission has been sought and that tasks have been undertaken by signing below:
STUDENT NAME (PLEASE PRNT):[image: ]
SCHOOL NAME (PLEASE PRINT):[image: ]
SENIOR IvmNTOR/CLASS MENTOR NAME (PLEASE PRINT):
[image: ]
SENIOR [image: ]Ivm.1TOR NAME (PLEASE SIGN):
[image: ]
If you have any queries regarding this, please contact the module lead, Mr Mathew Jones.
M.Jones@uwtsd.ac.uk
Many thanks in advance
SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT
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University of Wales
Trinity Saint David
Consent form for taking photographs and filming

Trainees must gain the following written consent of the head teacher before taking photographs, filming or audio recording learners.
	I agree to[image: ]as a representative of SWWCTE to:
Take photographs
Take video
Tape-record	(Tick accordingly)
Name of Head teacher[image: ]
Name of school[image: ]	[image: ]11/1/


To be completed by the trainee:
If I am granted such permission, I agree to abide by the ethics embodied within the GTCW Code of Conduct and will not distribute any such material to audiences beyond the University authorities without their permission.
	Signed:Name 
of 

Telephone number: O-n 
Email address:

		E P


Programme (e.g. BA Ed/rim
Date:
	GCE Secondary):



Student one quiet area:

[image: ]

Example of literacy skill slip:
[image: ]





Example toolkit used in literacy:
[image: ]

Interview notes: 
Question 1) What do you feel helps you learn in school?
I really like the self-guided areas as they are much quieter and help me focus. 
Question 2) Where do you prefer to work?
I like working somewhere quiet as I don’t like noise very much and I get very nervous when it gets loud in class and then I can’t focus.
Question 3) What parts of school do you enjoy?
I really like playing with my friends, I also really like science and maths but if I’m honest I don’t like literacy much.
Question 4) Can you think of why that might be the case?
In literacy I’m afraid of making mistakes because I’m not always sure on my answers and that makes me nervous.
Question 5) Is there anything you’d like to change in school?
I’d like a quiet spot to work in and to do more science. It’s also really important to have a happy teacher too. I really like it when a teacher greets me with a happy voice in the mornings as it helps me feel happy and ready to start my day.

Reference list: 
BERA, 2018 - Ethical Guidelines for Educational Research, fourth edition https://www.bera.ac.uk/researchers-resources/publications/ethical-guidelines-for-educational-research-2018 (Accessed 28/05/2019)
Centre for Studies on Inclusive Education, 2018- Why Inclusion? http://www.csie.org.uk/inclusion/why.shtml (Accessed 30/05/2019) 
Clark and Moss, 2001- How can young children’s views and experiences become the focus for reviewing services? https://www.jrf.org.uk/report/listening-young-children-mosaic-approach (Accessed 28/5/2019)
Koegal et al, 2004 cited in Stiegler, 2011- - Managing Sound Sensitivity in Individuals With ASD https://leader.pubs.asha.org/doi/10.1044/leader.FTR3.16012011.5  (Accessed 30/05/2019) 
McCarthy. J, 2015- Student-Centered Learning: It Starts with the Teacher https://www.edutopia.org/blog/student-centered-learning-starts-with-teacher-john-mccarthy (Accessed 30/05/2019)
National Autistic Society, 2016- Sensory Differences https://www.autism.org.uk/sensory (Accessed 29/05/2019)
Partners In School Innovation, 2011- Why Is Student Engagement Important? http://www.partnersinschools.org/wp-content/uploads/2012/06/StudentEngagementOverview.pdf (Accessed 30/05/2019)
Stiegler.L, 2011- Managing Sound Sensitivity in Individuals With ASD https://leader.pubs.asha.org/doi/10.1044/leader.FTR3.16012011.5 (Accessed 30/05/2019)
The Association For Qualitative Research, 2018- Hawthorne Effect https://www.aqr.org.uk/glossary/?term=observereffect (Accessed 29/05/2019)
The Interactive Autism Network, 2008 - Insistence on Sameness https://iancommunity.org/cs/challenging_behavior/insistence_on_sameness (Accessed 28/5/2019) 
Wang.K, 2014- Noise Control https://www.friendshipcircle.org/blog/2014/05/06/noise-control-11-tips-for-helping-your-child-with-autism-deal-with-noise/ (Accessed 30/05/2019)
Welsh Government, 2014 - Giving pupils with special educational needs a voice https://www.gov.uk/government/publications/giving-pupils-with-special-educational-needs-a-voice (Accessed 28/5/2019)
5

image4.jpg
Plbra T ks Ol PM\M«:J





image5.jpg
NAMES 7D (pWAME £




image6.jpg




image7.jpg




image8.jpg




image9.jpg




image10.jpg
W%@W

Signed

2 i < [





image11.jpg




image12.jpg
WMM(‘





image13.jpg
f trainee: Q &O\‘(\ \:\'\e,ﬁ(‘)\

%/%//

ane number ONSOK’AEL-2 1 A




image14.jpeg
f trainee: Q &O\‘(\ \:\'\e,ﬁ(‘)\

%/%//

ane number ONSOK’AEL-2 1 A




image15.png




image16.png
L.I: Towritea dialigue between two characters
Context: Dialogue
LNF: write for a variety of purposes

Success Criteria
tha capital lefter.

[} Begin each sentence wi
T} fnclude appropriate punctuation.e. Wy

[5}Tse correct finger spacing.
[ Ay .
eck my spelling using a dictionary or the help mats.

&7 Present my work neatly and clearly using the correct joins.
my writing again to make sure it makes sense.

Dmﬂhx work with black pen where neccesary
Feed Forward:

Feedbadc
Vorid s d P M?.\\r e

el and }Q ot FRGK
i

cd .m.: D

W sedf





image17.png
" Fewspaper Report (Factual Based) Toolkit ***

I'T have included a Masthead (title of the newspaper).

T have included a Headline (the title of an article) i

| T have included Standfirst o/
T have included a lead paragraphs that sets the scene with the 5 W

T have used columns fo lay out my text.

T have used commas to separate clauses from subordinate clauses.

T have used some fronted adverbials/adverbial phrases.

T have used the past tense i.e. suffix ed or irregular verbs and use of was/were,

T have used conjunctians fo link my ideas fogether e.g, therefore, in addition 1o,
 although.

| T have used quotes in my report - remember to use speech marks,

Thave written  closing statement that concludes the arficle,

| T have included o punchy last line that grabs the reader's attention.

T have chosen a photograph carefully chosen to inferest or inform.

T have written a caption which tells us who or what the picture is about and moKes.

alink to the story.





image1.jpg




image2.jpg




image3.jpg
RYAMN FRTEND





