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As stated by the National Assembly Government (2013) The National Minimum Standards (NMS) are in place to ensure that care provisions are fit for purpose and meets the needs of the individuals using the social care services, thus ensuring the welfare of children. Alongside The National Minimum Standards there are Quality Assurance schemes, according to Early Years (2013) Quality Assurance schemes are in place to provide assistance to leaders and managers of early years settings to raise the standards above that of the minimum. Early Years (2013) further states that the quality of a setting is increased through continuous improvement in which a setting is audited against a set of standards. However Moss (2006) states that the definition of quality in early child-hood services will reflect values, beliefs; needs and agendas, influences and empowerment of a range of stakeholder groups, thus meaning each individuals concept of quality may vary. As cited by Reed and Canning (2010), Peralta (2008) further states that although quality is constantly being evaluated, one of the major barriers that may affect a setting fully implementing any improvements highlighted may be the lack of funding and technical support. Bertram and Pascal (2002) however, states that research that has been carried out shows that countries where the market place dominated had no evidence of practice within settings being any higher than that of the minimum standard. Bertram and Pascal further stated the belief that children often displayed skills in the home which were not necessarily valued in the school setting. 
Sallis (2002) researched the reasoning behind why education settings get involved in quality assurance, Sallis states that research found that education settings carry out quality assurance some examples stated are; professional responsibility, the need to demonstrate accountability, and educational marketplace. Stensaker (2008) further states that when discussing quality within educational settings it is about ‘downsizing’ issues, creating targeted strategies, and arranging setting priorities as well as developing sustainability schemes. 
Doherty (2008) states that doing quality improves quality within a setting. However Newton (2010) argues the fact that for some settings being involved in quality assurance projects may perhaps be only to meet accountability requirements, and with a ‘beast-like’ presence. 
Effective pre-school, primary and secondary education (EPPSE) project is one that looks at the development of children from pre-school to the end of key stage 3, this research project run for children between 1997 to 2014. The main purpose and focus of EPPSE was to investigate any influences or links to children’s academic and social-behavioural outcomes for children who have attended pre-school, as stated by the National Government. 
The National Assembly Government further focused on the Effective Provision of Pre-School Education (EPPE) (2004). The EPPE project research focuses on an important question, thus being whether higher quality pre-school provision makes a difference to a young child’s intellectual and social behavioural development. As stated by the National Government a significant link between higher quality and better social and behavioural outcomes at entry level to schools. The results for this research were done using observations on the quality of each setting, this was using a standardised rating scale. Research showed that there was also a great link to better outcomes when children and staff had better interactions; thus being where staff showed warmth and were responsive to the individual child’s needs. 
The Early Years Foundation Phase (2017) is aimed at children 3-7 years, it is a curriculum that is followed within early years settings. Many setting that are non-maintained follow the Early Years Foundation Phase (2017), thus is done as best practice. 
Gestwicki (2013) defines best practice as being knowledge based on assumption, of how children learn and develop. The National Assembly Government (2017) defines good practice as a setting achieving a high standard in curriculum planning, assessment and monitoring, staffing, management of transitions, and the level of support and communication with parents and families. 
[bookmark: _GoBack]It is important to consider that every child is individual, and not to become to focused on the quality assurance tool. Each setting will have a range of different policies in place that are compulsory that are required to be followed, although some settings may have some that have been created by the setting; if they feel that it is required. 
Abbott and Langston (2003) states the fact that the Birth to Three Matters (DfES 2002) isn’t a framework, but doesn’t constitute a curriculum, there is a great emphasis within the Birth to Three Matters framework the way in which age groups should be viewed. Birth to Three Matters is also linked to Sure Start, this is an initiative that is aimed at children under the age of 4, Birth to Three Matters is an example of a quality assurance mark.  Birth to Three Matters (DfES) was firstly introduced in 2001, the government introduced this scheme as a commitment to the care and education of young children, along side the Birth to Three Matters the Government introduced Effective Practice framework also. As according to David et al.  (2003) The Birth to Three Matters Framework when first initiated, involved supplying practitioners with resource packs, including hand outs and information leaflets and posters, after a review of the scheme it was decided that it would be beneficial having the information put into a booklet style which would be accessible on the internet. 
The Birth to Three Matters tools look at the development of each individual child, and offers advice in supporting young children that are pre-school. 
Birth to Three Matters relies heavily on the involvement of practitioners, this means having practitioners that are willing and motivated in taking part. A barrier of the Birth to Three Matters is the fact that there is a requirement to have a consistent approach, this could be made difficult, if for example an early year setting has a high turn over of staff. Another implication of using this particular tool would be that the outcomes would be greater if the parents/carers were involved also, this may be difficult as some parents opinions may hinder the outcomes of the children.  
As The Early Years Foundation Phase focuses on supporting and ensuring a high quality of education is provided for children between the ages of 3-7 years of age, using Birth to Three Matters as a quality assurance tool is a method of supporting and ensuring a higher than minimum standard of care is being provided for these children. 
The Sustained Shared Thinking and Emotional Well-being (SSTEW) scale is in place to look at strategies associated with children’s outcomes. Kingston and Mulhuish (2015) states that the Sustained Shared Thinking and Emotional Well-being (SSTEW) scale is in place to be used as research and self-evaluation, however Kingston and Mulhuish believes that when the SSTEW scale is more beneficial when used alongside other environment scales, enables the user to see a more complete picture. By having such quality assurances in place, settings are able to evidence that they are providing care for children above that of the minimum standard, these particularly aiming at children under the age of 3, meaning that they aren’t under the Early Years Foundation Phase as of yet. 
According to the National Assembly Government (2017) the Study of Early Education and Development (SEED) evaluates effects of early education and outcomes for children, along with the quality of the provision, and the value for money, providing early years education to 2-year-old from lower income families.  The SEED project, uses the SSTEW scale when evaluating settings and working practice. 
The SSTEW scale is a great evaluation tool, on what is already being done within settings, and what could be improved to achieve greater outcomes. The STTEW tool, looks more particularly at the skills and development of the practitioners, to enable more positive outcomes from the children. Whereas the Birth to Three matters focuses on the child’s development and ensuring that they are offered great opportunities over all. 
As well as the above quality assurance tools, there are many other tools and schemes that practitioners within early year settings can use. They all aim to maintain and support practitioners for children to be able to gain the best outcomes. Quality assurance tools are adopted and used within settings to ensure a good quality of child care is being provided, that above what is required by the minimum standard.  The CSSIW inspect maintained and non-maintained child-care setting on a regular basis, reports of findings are then published so that others can view them. As part of the CSSIW report information is documented on many areas of the setting, quality assurance tools that the setting are using will also be documented and the setting would be provided with an over all rating. 
All of the quality assurance tools that have been looked at all focus on the children, although some focus on different areas mainly they focus on providing an above minimum standard of child care for children. 
‘Together, we are all responsible for ensuring that every young person in Wales has an equal opportunity to reach the highest standards’.
Welsh Government (2017)
Although it may be the responsibility of the leaders and managers to firstly implement a quality assurance tool, it is everybody’s responsibility to provide a consistent approach to the level and standard of care that is being provided. 
Quality Assurance tools are a way of also reflecting on working practice within settings. Quality assurance tools look at areas that could be improved, although it highlights areas that could be improved, for some settings there could be financial barriers to improving these areas instantly, this could be a long-term goal. 
The Social Care Wales (2017) have published a document that specifies the relevant qualifications that individuals are required to have when working within each sector within care. These are minimum qualifications that are required by practitioners, a quality assurance tool could also be a development tool for some practitioners and leaders and could be a way of showing where improvement from practitioners could be.
Within curriculum and policies changing and being updated on a regular basis it is possible that changes and updates may have affects on the quality assurance tools that are being used within an early year setting. The above quality assurance tools however, could be adapted and working along side changing and updating policies. 
All settings there for may be providing different qualities of care to children, although it is legally binding that they must adhere to and meet the National Minimum Standards that have been set out by the Government.  Quality assurance overall is a great advantage for settings to be involved in and shows to stakeholders that the setting is very serious about providing a high standard of child care to the children within the setting. Adhering to a quality assurance also goes on to show that the practitioners are always looking to develop their skills and increase the standard of care that is being provided to children attending settings. As it has previously identified that perhaps some settings may adopt a quality assurance tool in accordance with what perhaps other do, to be able to get the best outcomes out of the quality assurance tools, practitioners, leaders and managers are required to be focused and committed to the care that they are being provided. 
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