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A written assignment criticality evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across three chosen areas of learning and experience. 


Assessment for learning (AFL) is a pedagogical approach and a defining attribute of the New Curriculum Framework for Wales (2022). AFL is the effective use of knowledge from the teaching professional, of what has already been learned within the classroom to inform teaching and future learning that will take place (Welsh Government 2013). AFL can also be defined as the process of seeking and interpreting evidence from the learners to decide where the children are within their learning, where they need to go next and how myself as a teaching practitioner can get them there. Black and Wiliam (1998) underwent a review of research into classroom assessment that has shown how AFL is one of the most influential ways of improving learning and raising standards of motivation (Assessment Reform Group, 2002). Assessment for Learning is essential in producing beneficial learning experiences and guiding the learners' outcomes for them to progress within their learning. When looking at the views of the Welsh Assembly Government (2022), they believe that the learner is at the heart of assessment and therefore should be supported to become active participants within the learning process. In juxtapose to the old Curriculum for Wales, the new curriculum declares that ‘Assessment is an ongoing process which is indistinguishable from learning and teaching’. The Welsh Government also state that assessment for learning aids in supporting each of the learners to make progress, ensuring they are challenged and supported appropriately to suit their learning ability (Welsh Government 2020). The elements relating to AFL structurally focus on providing opportunities to enhance the learner's ability to develop an understanding of their own progress by evaluating each of their performances within the classroom (University of Reading, 2019). Assessment for learning has been an evolving concept in Education for many decades, the specific origins can be traced back to theorists such as Robert Stake and Vygotsky however it is thought that the work of Dylan Wiliam and Paul Black have played a crucial role in prompting the importance of formative assessment and the impact it has on learners (University of Cambridge, 2019). The elements regarding Assessment for Learning also recognise the importance of catering to learners with Additional Learning Needs (ALN). With emphasis on this, Donaldson (2015) portrays the importance of looking at learning in a holistic manor and demonstrates the increasing importance of assessment to suit each child’s learning ability. He shows this in his pedagogical principle titled ‘good teaching and learning uses assessment for learning to accelerate pupil progress’ (Welsh Government, 2023). 
Along with Assessment for Learning, it is also fundamental to look at pupil progression across differing Areas of Learning and Experience (AoLE). Assessment for Learning and pupil progression intertwine within the classroom as AFL allows the learner and the practitioner to map out where they need to go next. Progression within learning is a process that consists of developing skills and depth of knowledge over a period of time. Within Wales, Donaldson (2015) believes this is the key to learners realising the importance of the four purposes (Welsh Government, 2020). The Welsh Government also state that progression must be embedded within pedagogy. It can be thought that it is essential for a practitioner to know where the learners are in their learning, where they need to go next and what needs to be done for them to get there whilst taking into account any barriers to their learning. Within the New Curriculum for Wales there are progression steps available to aid in this, with the emphasis now being on ‘stage’ not ‘age’, linking back to holistic assessment when looking at pupil progression (Welsh Government, 2020). A defining characteristic of pupil progression within learning is differentiation. Planning for differentiation ensures that all learners are working at a level appropriate to their learning and it is evident what progression step they are working under. By doing this it allows the learner to be working at a level they feel comfortable achieving and their learning opportunities are constantly being progressed to suit their own ability. Guiding individual learners progression is a fundamental factor of the New Curriculum Framework and also to the responsibility of the practitioner when understanding how learners progress which will inform classroom planning and assessment. 
Within this academic assignment I will evaluate how Assessment for Learning can be utilised in a series of three learning episodes, across three Areas of Learning Experience, and how this can aid in pupil progression. The lessons I have planned and will be discussing relate to my Key Stage 2, Year 5 class (Progression step 3). The class consists of twenty-three pupils, where there are two children with ALN (Progression step 2) and three More Able and Talented (MAT). I have ensured the learning experiences have been differentiated to accommodate each child’s learning ability. I have decided to plan for the theme of ‘Pirates’ to act as a stimulus for my class where I can adapt on and provide authentic learning experiences. I have chosen to do so as it correlates with Donaldson’s (2015) view that effective teaching should create authentic context (Successful Futures, 2015). The three AoLE’s I have decided to discuss within this assignment are Mathematics and Numeracy, Health and Wellbeing and Languages, Literacy and Communications (LLC). The lessons will be taught over a one-week period, where the learners have basic prior knowledge on pirates that can be recapped and progressed within the learning experiences, overall progressing their knowledge and skills within the theme of ‘Pirates’. 

Within modern day education it can be implied that Assessment for Learning originates from the work of Black and Wiliam (1998) following their independent review titled ‘Inside the Black Box’. Within the article it is stated formative assessment is an essential component of classroom work which is developed to ultimately raise standards of achievement (Black et.el, 1998). There are four elements that define Assessment for Learning which are titled, sharing criteria with learners, quality of questioning and talk, quality of feedback and self and peer-assessment. Black (2003) emphasises the importance of sharing criteria with learners as he believes the element can also be utilised into feedback and self-assessment (Black et al, 2003). In order for these elements to be achieved it is essential that they are included throughout a variety of learning experiences within the classroom. Through implementing these four elements of AFL, the practitioner is able to understand the next steps of progression and holistically plan how to challenge pupils accordingly (Welsh Government, 2010). 
The teaching practitioner sharing learning intentions has become common practice throughout schools all across the world, it can be suggested that doing so signals what is expected from the children and what can be specifically required from the pupil (Wordpress, 2014) As stated, Black (2003) has placed emphasis on the importance of sharing criteria with learners, allowing them to understand what and why they are learning. Black (2003) also states that setting a learning episode in context gives it greater relevance and provides opportunity for learners to connect previous learning experiences with current (Black et al, 2003). However, Pollard (2014) displays caution when sharing criteria and learning intentions as it can remove challenge from the learning episode. Pollard (2014) also suggests that sharing criteria with learners can be deemed pointless unless they are fully engaged in the process. He also warns how practitioners can become caught up in the ‘mechanistic’ write up of learning intentions (Pollard, 2014). The Welsh Government have stated within the New Curriculum that a shared understanding of progression is integral to the curriculum design, and this begins with learners understanding what success looks like and how they can achieve it. In correlation to this, Assessment should focus on the identification of each child’s strengths, achievements and areas for improvements. It is thought that this understanding should be discussed with the learner and embedded assessment should be implemented into each lesson, therefore emphasising the importance of sharing criteria and learning intentions with pupils (Welsh Government, 2020). Royce Sadler (2009) agrees with Black (1998) stating that breaking down holistic judgments into more manageable parts can be seen as a way to ‘increase openness’ for students which will ultimately allow more learners to achieve (Royce Sadler, 2009). 
The second element of Assessment for learning is the quality of questioning/talk. Pollard (2014) argues that a central feature of AFL is the ongoing questioning provided by the teacher but also the quality of talk between the students themselves. He states that it is through the dialogue that the pupils ‘develop a sense of what they are aiming for and how to get there’ (Pollard, 2014, p326). Bloom (1956) had created a culture of questioning within the classroom when he published his taxonomy, with the intent to encourage higher-order thinking and questioning. Blooms taxonomy contains six categories of cognitive skills, most commonly presented within a pyramid. The pinnacle point of Bloom’s taxonomy is evaluation, which can also be linked to critical thinking (Krathwohl, 2002). It can be seen that The Welsh Government (2010) have implemented Blooms taxonomy within the New Curriculum as it states how questioning is seen as the driving force when developing higher-order thinking and Assessment for Learning. The literature suggests that Blooms taxonomy has been used within Wales to aid in progression in questioning, and teachers have reported great levels of success in sharing ideas with learners and the benefits of modelling, this linking back to element one of AFL ‘sharing criteria with learners’ (Welsh Government 2010).  Nightingale et al (1996) suggests that assessment should also focus on the development of transferable social skills as well as subject-based knowledge. Both Nightingale (1996) and Bloom (1959) have displayed how the importance of lower-order thinking skills, such as remembering, can progress to high-order thinking through creating and evaluating. When assessing how to accommodate learners through questioning and with regards to Assessment for Learning, it is knowledgeable to consider Vygotskys Zone of Proximal Development (ZPD). ZPD allows the teaching practitioner to take into account what the learner can achieve on their own, and where they can progress with support of a more knowledgeable other (MKO). This strategy can enable cognitive development as it allows learners to introduce problem-solving techniques with the help of a MKO, therefore feeding back into the importance of higher-order thinking and Blooms taxonomy (1959) (McLeod, 2019). 
The third element of Assessment for Learning is titled ‘use and quality of feedback’. Unlike the old Curriculum for Wales, the new one displays the importance of formative assessments as a pose to summative. Donaldson (2015) states how the curriculum has removed the current system where an overall assessment is made upon a learner to fit an age, to an ongoing assessment taking place throughout each lesson. These changes have been made to inform the practitioner where the learner is and how they can be progressed throughout each learning episode (Education Wales, 2019). Linking this to element one of Assessment for Learning, it is recommended that the information detained via the teacher should be shared with the learner to keep them informed on their own progress and how they can move forward. In juxtapose to Donaldson (2015), David Didau has argued that the use of formative assessment is fatally flawed and should not be used to primarily assess the efficiency of a practitioner's pedagogy and the student's success.  Didau also believes that formative assessment can become time consuming if a school requires its practitioners to frequently collect data (Didau, 2016). Although Didau projects his views on formative assessment being a negative within schools, moving away from summative assessment has allowed Welsh practitioners to become more aware of how they are contributing to each learner's progress and therefore their overall education (Welsh Government, 2022). Donaldson (2015) has made it apparent within his independent review that removing the summative end of assessment can aid in prioritising feedback is forward-looking and previous knowledge is continued to be built on (Donaldson, 2015). It is also knowledgable to consider element two when discussing feedback. Element two of AFL is the quality of questions/talk. Questioning can also play a vital role in feedback, when trying to progress learning. Dylan Wiliam believes that there are only two good reasons to question a learner. The first is to collect evidence to inform your own pedagogy, and the second to probe learners to think. When giving learners feedback it is essential to question and ensure they are included within producing ways to move them forward (Wiliam, 2015). 
The final element of AFL is the use of peer and self-assessment, both being important aspects of Assessment for Learning strategies. Students assessing their own work and evaluating others can allow them to understand the learning outcomes and how to reach success (University of Exeter, 2022). Self-assessment has been known to enhance students' active engagement, increase feedback and help learners understand what makes a piece of work ‘good’ and in return increasing their ability to succeed. The University of Exeter (2022) also suggest how self-assessment is more than just students marking their own work, but instead allows them to become involved within the process of their learning and visually seeing how they can progress. Opposing views suggest that peer and self-assessment can become biased if a child is marking a friends work or wanting to give themselves a higher mark than they have achieved. Concerns have also been raised regarding whether children have the expertise required to progress their own learning through self-assessment with caution also being placed on reliability and validity (Ndoye, 2017). Within his independent review of ‘Successful Futures’ Professor Graham Donaldson states that formative assessment should be an essential part within the teaching process, and to do this it is essential for practitioners to promote both peer and self-assessment (Donaldson, 2015). Literature provided by ESTYN has shown how schools within Wales have thought carefully about approaches to assessment, where practitioners have thoughtfully planned opportunities for learners to competently monitor their own learning whilst also suggesting thoughtful feedback that will move learning forward (ESTYN, 2022). 

I have decided to choose Mathematics and Numeracy, Health and Well-being and Languages, Literacy and Communications when planning my three learning episodes.

The first lesson, as displayed in the appendices is a Mathematics and Numeracy session. Within this learning episode the children will be introduced to coordinates, where they will learn how to find a coordinate located in a one quadrant graph. This session has a cross-curricular link of Literacy, as the learners will be finding the coordinates of a word to rhyme with their question and regarding the life of a pirate. Within the New Curriculum for Wales, it is stated how learners must be given an array of opportunities across the curriculum to develop listening, reading and writing skills and the use of numbers to solve real-life problems. It is also my responsibility as a professional practitioner to develop pupil progression within these skills (Welsh Government, 2022). 
 This lesson has been planned for a Year 5 class, meaning they are working under Progression Step 3 (PS3). As stated in the introduction there are two children with ALN within my class, therefore they will be working under Progression Step 2 (PS2). Within the AoLE Mathematics and Numeracy there are four statements of what matters, these are mandatory, and each learning episode should fit into at least one of these statements.  I have chosen to plan for statement 1 which states ‘the number system is used to represent and compare relationships between numbers and quantities. With each statement of what matters come progression steps. The two I have decided to incorporate into my lesson are ‘I can read, plot and write coordinates in one quadrant, referring to the x and y axis’ (PS3) and ‘I can read, plot and write coordinates in a one quadrant graph’ (PS2) (National Curriculum for Wales, 2022). I have opted to write a SMART learning intention along with my success criteria, this is to ensure the task set is Specific, Measurable, Attainable, Relevant and Time-bound. It has been suggested that setting SMART learning intentions allow students to be fully informed on the learning expected to take place and they are able to focus more on what success will look like rather than the individual activity (NCCA, 2015). The children will have no prior knowledge on coordinates; therefore I have decided to include a video during my introduction to explain the basic concept of coordinates. Research suggests that alternative methods of delivery encourage learners to engage with the material, as opposed to it being delivered by a practitioner (Kosterelioglu, 2016). Within my introduction I will be assessing for learning through a strategy known as ‘secret squirrel’, which comes under element two of AFL ‘quality of question/talk’. ‘Secret squirrel’ entails myself asking the children a question, them writing down an answer on their whiteboards and then later revealing their answers to me. Literature states how this is a beneficial strategy for the practitioner to assess where a student is at the beginning of a lesson, without bringing attention onto the individual yet producing techniques that can be used throughout the learning episode to progress learning (Johnson, 2023). When planning the main body of my Mathematics and Numeracy session I decided to place the children in mixed ability pairs. John Hattie (2012) suggests within his research that lower ability children have a learnt helplessness and tend to disengage and look for distraction (Hattie, 2012). However, Kagan (2007) has suggested that being placed with a higher ability child allows learners to work most effectively and confidently (Kagan, 2007). Throughout my personal experience I have found mixed ability pairs to be extremely effective, as my lower ability children have found comfort with the reassurance given from their higher ability peers. Finally, I will reintroduce secret squirrel within my plenary, to complete a final assessment as to whether learning has taken place and the children have met their learning intention. Through implementing these elements of AFL within my lesson, I feel assured that I have the skills, within my pedagogy, to develop the children’s knowledge on coordinates and rhyming words, which will ultimately benefit them when completing lesson three (LLC) of creating their own sea shanties.

To continue the learners progress within the theme of ‘pirates’, lesson two focuses on the Health and Well-being AoLE. Within this learning episode the children will retain their prior knowledge of rhyming words, through an active treasure hunt. I have identified the cross-curricular link to be Literacy, as the learners should be able to ‘use a range of strategies to make meaning from words and sentences’ (PS3) and ‘read different texts using a range of strategies to make meaning including prior knowledge of content and context’ (PS2). Within the lesson the children will be going around the school, following a set of clues linked to rhyming words. Within the clues the children are expected to form a sentence using the rhyming words provided, and recording their work on post-it notes. I have decided to base this learning episode under statement one of what matters ‘developing physical health and wellbeing has lifelong benefits’, as the children will be physically moving in search for the treasure. I have also decided to adopt the ’20,20,20’ method of teaching within my second learning episode, where the learners will be working in mixed ability groups. John Hattie (2016) states how ability grouping places expectations on learners where they are boxed into categories and told ‘this is where you perform’, Hattie (2016) also reveals his concerns through ability tracking having a ‘close to zero effect’ on progress and pupil success (Hattie, 2016). A research study provided by The Welsh Government also displayed evidence that mixed ability grouping allows lower ability learners (ALN) to build confidence and self-esteem (Education Wales, 2023). To assess for learning within my second learning episode I will begin by sharing the SMART learning intention and success criteria with the class, to place emphasis on element one of AFL ‘sharing criteria with learners’. By doing this I am aware that the children know exactly what success will look like and they are informed of my expectations throughout. Throughout the main body I have decided to implement a variety of key questions and the use of verbal feedback, to assess for learning and to ensure all learners are on track. Rosenshine (1971) states within his research that the use of questioning is one of the most powerful tools a teacher can use when assessing for learning. He displays how the most effective form of questioning is ‘process questions’ where practitioners ask about the learning process and how a learner has reached success throughout the lesson, including any challenges they may have faced (Rosenshine, 1971). Rosenshine also emphasises the importance on feedback. His literature states that feedback should be specific, focusing on the task or skill that is being formatively assessed and general comments should be avoided. Feedback should also be balanced between both positive and constructive, ensuring recommendations are made to progress a learning episode (Rosenshine, 1971). Like Rosenshine, Black and Wiliam (1998) also place emphasise on the importance of feedback within their independent review ‘Inside the Black Box’, stating how it is essential when guiding learners within their journey to success and self-reflection (Black et al, 1998), hence why it has been titled element three of AFL. It is important to state that when I am working with each group, the remaining children will be researching (DCF) sea shanties and how they were used by pirates, alongside my HLTA. By executing these AFL strategies within my second learning episode, it is evident from literature that learning will progress and prior knowledge will be retained. 

The final learning episode I have chosen to plan is a Languages, Literacy and Communications session, where the children will be using their prior knowledge to create their own sea shanties. Within the LLC AoLE there are four what matters statements. The one I have decided to base this session under is statement 4 ‘literature fires imagination and inspires creativity’. The progression steps state ‘I can use my imagination and experiment with language to create my own work’ (PS3) and ‘I can use my imagination to respond to and adapt literature’ (PS2). My ALN learners will be working with a HLTA and given a structure for their sea shanties. Within the learning episode the children will be working to create their own sea shanties, using the sentences they created in lesson 2 (Health and Well-being). It was important for me to recognise the learners' abilities for this session, to differentiate accordingly. I have displayed this through setting differing expectations for each ability group within my class. For example, my MAT students will be expected to include six sets of rhyming words within their work, four for my average students and my ALN learners will be asked to include two sets with the help of my Higher-Level Teaching Assistant (HLTA). Although literature suggests that placing students into ‘categories’ can be seen as damaging for their learning (Hattie, 2012), The Welsh Government have displayed the importance of meeting each learners needs to ensure they are able to progress through the curriculum and meet their learning intentions (Welsh Government, 2010). Again, I have written a SMART learning intention to ensure the learners are fully equipped to succeed. To assess for learning within this episode I have included a mini plenary. Dylan Wiliam (2013) is a prominent advocate for mini plenaries within the classroom. His research states they are one of the most powerful tools within formative assessment and they allow practitioners to gather valuable feedback and address any misconceptions (element 2 of AFL). To further assess for learning I will be live marking the children’s work. Literature suggests there are many benefits to live marking in terms of giving feedback (element 3 of AFL). Firstly, live marking allows the learner to edit any mistake within the learning episode. It also allows teachers to alter their pedagogy to meet the learners' individual needs. However, it has been recorded that live marking is time consuming and it can almost seem impossible to support every learner (Berry, 2008). I will use ‘tickled pink’ to recognise achievements and ‘green for growth’ when looking at ways forward for my students. The final AFL strategy I will implement is peer-assessment. The children will each have a skill slip to RAG score for a peer, after assessing their work and recommending ways forward. The Welsh Government state how peer-assessment can develop a learner's capacity to draw on relevant evidence and therefore have more of an understanding on what success looks like and the work involved to maintain it (Welsh Government, 2020). I am confident that my pedagogy will be successful in the children meeting their learning intention, creating excellent sea shanties whilst using their prior knowledge and my Assessment for Learning techniques. 

Through completing this assignment, my knowledge and understanding on AFL has developed dramatically. Through critically evaluating literature and altering strategies within my pedagogy I have witnessed a great improvement of pupil engagement and success. Within my future learning episodes, I plan to incorporate all four elements of AFL, recommended by Black and William (1998). Although I found some strategies to be more successful than others, it is important for myself as a student-teacher to recognise the theory behind each element and adapt my teaching accordingly. Despite the limitations I have evaluated, it is evident how AFL allows practitioners to understand the process behind learning and how pupil progression is a vital characteristic within the New Curriculum for Wales (Welsh Government, 2020). Moving forward I intend to prioritise the use of a variety of AFL strategies within my classroom, as it has become evident through research and my own classroom experience how formative assessment holds a vital role in pupil progression, throughout a series of learning episodes. It was extremely rewarding to see the learners progress throughout each lesson, which ultimately led to a final product being created. The implementation of Bloom’s taxonomy within my learning episodes highlighted how the learners worked their way up the pyramid, as they went from remembering to evaluating and creating (Krathwohl, 2023). Ultimately this assignment has displayed how appropriate use of AFL can increase learning achievements and aid in pupil progression. 
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