Computing Inclusivity & Building Belonging
Group 1
Use the Start Stop Continue to review what the team should start to do, what the team should stop doing and what the team should continue to do, based on your answers in the Programme Design: Inclusive Higher Education Framework Survey
START
· Regular guest lectures by international scholars.
· Include examples from different cultures, countries and industries.
· Social engagement space - specific to computing students rather than open space for whole campus
· Build resiliency
· More opportunities for student social contact eg trips
· Create opportunities for apprentices to engage with the wider student community
STOP
· One size fits all approach.
· Assuming all students learn in the same way or have the same support needs.
· Assuming all students contribute equally in group activity.
· Relying on traditional assessment methods
CONTINUE
· Academic and pastoral support.
· Flexible timetable to support managing university, work and personal life balance.
· Support students who need extra help.
· Timely feedback on assessments
· Review meetings involving ALOs and Academics
· Build resilience and confidence among students
· Movie nights in collaboration with SU and societies

Group 2
Use the Start Stop Continue to review what the team should start to do, what the team should stop doing and what the team should continue to do, based on your answers in the Programme Design: Inclusive Higher Education Framework Survey
START
· Specific computing societies possibly linked to the Students' Union (student driven). Careers Service can assist with working with them to highlight their skills and support employer engagement and events.
· Alumni in industry talks.
· Using our professional partners' (e.g. Cisco, EC-Council) lab environments for practical labs to eliminate student issues with the local system environment.
· Use computing examples and case studies from different countries, cultures and communities
STOP
· FT staff teaching 3 semesters every year so students do not get your best.
CONTINUE
· Clear, intuitive, interactive sessions for students.
· Publish timetables, laboratory requirements, deadlines and assessment arrangements early.
· Make learning resources accessible on Moodle or the relevant learning platform.
· Use live demonstrations but also provide written steps or recordings for later review.
· Coordinate deadlines across modules to create a manageable workload
· Offer opportunities to discuss and clarify feedback.






Group 3
Use the Start Stop Continue to review what the team should start to do, what the team should stop doing and what the team should continue to do, based on your answers in the Programme Design: Inclusive Higher Education Framework Survey
START
· Use examples and case studies from diverse backgrounds.
· Include apprentice experience across the whole cohort.
· Invite scholars, examples and perspectives from varied cultures and backgrounds throughout the curriculum.
· New mechanisms to capture apprentice voice and experience, appropriate to the mode of study. In the workplace, via reviews etc.
· Include examples from different cultures, countries and industries.
· Opportunity to build apprentice community where they might not engage or have opportunity to engage in wider University activities.
· Develop clear community agreements with students, including expectations for respectful disagreement.
· Review whether students see their identities, communities and experiences reflected in reading lists, examples, visiting speakers and assessment topics.
· Include Welsh-language and bilingual perspectives throughout.
· Establish accessible teaching expectations covering captions, readable resources, advance materials, flexible participation and accessible assessment design. This directly supports the current plan’s Universal Design commitment.
· Recruit a diverse group of students to identify barriers and co-design solutions with staff.
· Make apprenticeship progress available and clear, supporting all stakeholders.
· Conduct existing survey analysis by campus, study mode, level and demographic characteristics. Include distance, commuter, mature, international, postgraduate and caring-responsibility experiences.
· Give students some choice in assessment topics, formats or case studies where learning outcomes permit.
· Create opportunities for apprentices to engage with the wider student community.
· Coordinate deadlines across modules to create a manageable workload.
· Offer opportunities to discuss and clarify feedback.
STOP
· Same approach for every student, instead recognise different needs and learning styles.
· Relying on traditional assessments when a more appropriate assessment method might suit or be preferred by an employer or apprentice.
· Treating attendance at events as evidence of belonging.
· Running repeated consultations without visible follow-through.
· Asking underrepresented students and staff to provide unpaid emotional labour.
· Relying on university-wide averages.
· Treating every campus as though it has the same community.
· Designing services primarily for conventional undergraduates.
· Expecting students to navigate multiple, disconnected services.
· Adding accessibility retrospectively.
· Viewing students mainly through a "deficit" lens.
· Measuring representation only at entry.
· Launching new initiatives without considering and rationalising what already exists.
CONTINUE
· Treat everyone with equity ensuring equal chance of success.
· Continue providing clear instructions, assessment criteria and timely feedback.
· Continue with the apprentice review meetings that include AUs and ALOs. Really good practice ensuring clarity of progression and monitoring of the individual.
· Timely feedback on assessments.
· Review meetings involving ALOs and academics.
· Developing peer mentoring schemes that connect students across years or with people who share relevant experiences.
· Provide small, rapidly accessible grants for travel, childcare, food, equipment, placement clothing and society costs so that financial circumstances do not prevent participation.
· Ask placement providers to meet accessibility, flexibility, dignity and anti-discrimination standards.
· Provide students with a named contact outside the placement.
· Contextualising curriculum where we have the opportunity through guest lecturers and sharing of experience.
· Running low-pressure social activities that do not revolve around alcohol, spending money or evening availability.
· Using classroom check-ins so quieter students are included without being put on the spot.
· Face-to-face support made available on the days where apprentices attend campus through the ALO.


