A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
Introduction
“Critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event” (Tripp, 2011, p.08). This suggests that critical incidents within teaching are everyday incidents that happen throughout the school day but are then made critical through reflection upon that given incident. This is also backed up when (Tripp, 2011, p.24) states that “Incidents tend to be ‘typical’ rather than ‘critical’ at first sight but are rendered critical through analysis”. Therefore, for a researcher or a teacher too improve upon teaching practices they observe or their own teaching practices it is essential to reflect upon incidents that occur. (Zeichner, 1994, pp.15-34) suggests that everyone has their own “version of reflective practice within teaching” however to undertake reflective practice within teaching it is essential that research studies are carried out. (Kumar, 2019, p.217-219) states that it is essential to carry out observation research within teaching as “within this framework of thinking, you usually question what you observe, make an attempt to further explore, understand and explain your observations, and draw conclusions” too enhance your practice. Furthermore, (Kumar, 2019, p.217-219) goes on to state that research studies are undertaken within a “philosophical framework, uses procedures, methods and techniques tested for reliability and validity, is designed to be unbiased and objective.” Therefore, one of the main research studies that is carried out within reflective practice within teaching is case studies, (Cohen et al, 2013, p.289) suggests that case studies are “important sources of research data.” Furthermore, (Adelman et al, 1976) states that a case study is “the study of an instance in action” this suggests that this style of research is when an observer observers a particular incident live and therefore the case becomes “the basis of a thorough, holistic and in-depth exploration of the aspects that you want to find out about” (Kumar, 2019, p.217-219). Therefore, throughout this assignment the researcher will reflect upon a case study of a group of learners and evaluate a critical incident that occurred whilst identifying and focusing on any next teaching or learning steps that could be implemented to improve their teaching practice. 

Observation
Too carry out a research study the researcher attended a primary school in south wales where they observed four separate lessons carried out by the same teacher with the same class. Estyn school report from 2018 suggests that the school consists of over 550 pupils, spread out over eighteen classes with seven of which being mixed age classes. The report suggests that there is over fifteen fulltime and four part-time teachers, as well as sixteen full time and five part-time support staff, throughout the school. Furthermore, (Estyn, 2018) goes on to state that most pupils at the school speak English at home, and a very few are learning English as an additional language, there is also no pupils that speak Welsh at home and most are from a white British background. (Estyn, 2018) went on to find that average number of pupils that are eligible for free school meals throughout the school is which is considerably lower than the national average of 19%, the report also found that the school has a considerably lower number of pupils who have additional learning needs than the national average of 21%. The class in which the researcher observed was a year five class which consisted of twenty-nine students, the class was a mixed ability class however there were no students who had addition learning needs and all students in the class spoke English as a first language.  The classroom behaviours towards learning was exceptional throughout the day as the class vibe was very positive and the students were fully engaged as there were many learning aids within the classroom environment based upon many different subjects which help them to stay on task throughout the day. This is backed up throughout Estyn 2018 school report as they suggests that the teachers within the school “provide a wide range of exciting and stimulating opportunities that engage nearly all pupils very successfully.”

Methodology
(Cohen, 2013, p.29) states that “research is a combination of both experience and reasoning and must be regarded as the most successful approach to the discovery of truth”. Therefore, this suggests that research into critical incidents is essential within teaching as it is key to be able to discover the truth behind different aspects of teaching practices and therefore to be able to form and reform your own individual teaching practice. With this in mind, as there is many different methods within research it is important that researchers select the correct methodology depending on what they set out to research. Therefore, the researcher chose an observation technique which was a non-participant, structured case study to be able to observe day to day incidents that occur within a classroom environment and be able to critically analyse these incidents to form their own teaching practice and identify next teaching and learning steps. 
(Cohen, 2013, p.456) suggests that an observation technique for research upon a critical incident within a classroom environment gives the research a better look at the incident as one “distinctive feature of observation as a research process is that it offers an investigator the opportunity to gather live data from naturally occurring social situations”. Therefore, his technique would give superior advantages when researching into critical incidents as opposed to other research methods such as interviews or questionnaires as it gives the researcher a chance to see the incident happen live. A non-participant research method is also essential when observing a critical incident as opposed to a participant observation as it gives the observer the opportunity to sit back and analyse everything that occurs within the classroom environment and within that incident that takes place this is a suggested by (Cohen, 2013, p.456) when he states “investigators are able to discern ongoing behaviour as it occurs and are able to make appropriate notes about its salient features.” (Cohen, 2013, p.289) suggests that case studies “provide a unique example of real people in real situations” and therefore when researching into critical incidents that occur within a classroom environment there are many advantages of choosing a structured case study approach as to any other research techniques such as interviews. 
(Cohen, 2013, p.289) suggests that one advantage of using case studies within research as opposed to any other research techniques is that case studies can establish effect and cause and therefore “they observe effects in real contexts, recognising that context is a powerful determinant of both causes and effects”. (Wellington, 2015, p.164) also suggests that another advantage of using a case study when researching is that they are “illustrative and illuminating” and therefore have a clear emphasis on reality and are easy to understand. However, alongside these advantages one of the main disadvantages of case studies is that they can become biased and unreliable, therefore to limit this disadvantage the research used a structured approach to the observation so that there was a clear objective and kept the researcher on task while they observed the incidents that occurred during a classroom environment. 



Four purposes
Critical incident: The observation used throughout this study is based upon the behaviours of students within a year 5 classroom during the introduction of a lesson for a new unit within religious education. During the observation of this incident I decided not to inform the students what I was specifical observing as this had a potential to impact upon their behaviours within the classroom and this would therefore hinder the observation.

When introducing the new topic to the class the teacher asked a number of open questions to the class, where the students raised their hands to answer the questions and the teacher proceeded to choose the students who had raised their hands in willingness to answer the questions asked of them. However, when the teacher chose a student to answer in front of the class the student gave an incorrect answer and therefore the teacher used a ‘basketball – bounce method’ of asking other students within the class for the correct answer and then proceeded to use a scaffolding approach to guide the students to the correct answer. This led to further study into the quality of questioning / quality of talk area within Assessment for Learning (AFL) and behaviour management within a classroom specifically focusing in on classroom rules. Furthermore, this led into further study upon how these two areas of teaching could affect the development of confident and independent learners. (please refer to appendix D and H for in-depth descriptions of the critical incident and the classroom environment surrounding the incident.)



















The curriculum for wales 2022 is made up of four key purposes proposed by professor Graham Donaldson where he suggests that “children and young people in wales should develop as:
· Ambitious, capable learners who are ready to learn throughout their lives.
· Enterprising, creative contributors who are ready to play a full part in life and work.
· Ethical, informed citizens who are ready to be citizens of Wales and the world.
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society”
(Donaldson, 2015, p.29) 
Therefore, the review of the incident observed during this case study drastically links to the enterprising, creative contributors’ aspect of professor Donaldson’s four key purposes as the use of the quality of questioning / quality of talk aspect of AFL enable teachers to produce students who “think creatively to reframe and solve problems”. Furthermore, the incident also links to professor Donaldson’s four key purposes through the development of healthy and confident learns aspect as the use of class rules within the classroom enables the students to “have the confidence to participate in performance” when asked to do so. 

Literature review

When analysing the incident that occurred during the observation it is clear that one of the main key aspects shown was assessment for learning. (Marshall, 2006, p.01) states that assessment for learning is “any assessment for which the first priority in its design and practice is to serve the purpose of promoting pupils learning.”  Therefore, this suggests that assessment for learning can be any strategy in which the teacher uses to assess the students with the first priority being to enhance the students’ knowledge and learning. Furthermore, it is suggested that assessment for learning is made up of four key elements to enable teachers to maximise their students learning. Throughout the incident that occurred during the observation the quality of questioning / the quality of talk was a key element used from the assessment for learning technique. (Welsh Assembly Government, 2010, p.16) suggests that the quality of questioning / quality of talk element within assessment for learning is “the driving force of developing thinking” within a classroom environment. Therefore, this suggests that the quality of question / quality of talk is a key aspect within a lesson, to enable the teacher to gauge where the students are at within their learning and understand any next teaching steps that need to be taken to enhance the development of learning. 

(Welsh Assembly Government, 2010, p.16) suggests that “Questioning is the driving force of developing thinking and assessment for learning in the classroom” and therefore (Menezes, 2014, p.09)  states that one of the many benefits of the questioning approach within teaching is that a teachers’ questions “challenge students to become active in the classroom”. Furthermore, (Menezes, 2014, p.09) states that teacher’s questions “aim to test students’ knowledge” and “allow students to demonstrate what they know”, therefore questions “can promote the development” within a classroom. On the whole, this suggests that the questioning approach enhances the teacher’s ability to assess where the students are at within their knowledge and identify next learning steps to enable the learners to develop. However, (Menezes, 2014, p10) also suggests that there can be clear weaknesses to the questioning approach if the approach is not carried out correctly as a teacher’s question may “require students short and quick answers” which therefore can lead to incorrect answers. (Welsh Assembly Government, 2010, p.25) states that this weakness could potentially be caused due to the average wait time for an answer after a question is asked by “British teachers is 0.9 seconds” which is significantly below the suggested wait time. Furthermore, (Welsh Assembly Government, 2010, p.25)  goes on to suggest that “If the wait-time is increased to a mere 3 seconds, there is a huge increase in: the number of learners responding; the depth of the answers given; and in the range of language used”. Also, another possible weakness if the questioning approach is not carried out correctly by the teacher is suggested by (Menezes, 2014, p10) where they state that “questions may signal to students that something is wrong with their performance” and therefore could potentially damage a student’s confidence within that given subject. 
The main use of the questioning approach used by the teacher throughout the incident observed was scaffolding, (Wells 1999) defines scaffolding as “a way of operationalizing Vygotsky's (1987) concept of working in the zone of proximal development” therefore, this suggests that scaffolding is the notion of a teacher guiding a student or a group of students to where they want them to be within their learning. (Shabani, 2010, p.241) states that one benefit of using a scaffolding approach to questioning is that the approach emphasises “the collaboration between the teacher and the learner in constructing knowledge and skill”, therefore this suggests that the scaffolding approach brings a collaboration aspect  between the teacher and the learner, furthermore (Bodrova & Leong, 2001) suggests that this collaboration aspect to learning is essential when they state that “teacher-learner interaction is seen as crucial” within education. On the other hand, (Shabani, 2010, p.241) states that although many teachers regard scaffolding as a key aspect of teaching “many authors see the metaphor of scaffolding as limited compared to the notion of ZPD” therefore this suggests that many academics within teaching believe that there are more effective and efficient ways for teachers to get students where they want them to be within their learning. Furthermore (Shabani, 2010, p.241) goes on to state that “scaffolding captures teaching performance as a one-way communication process” this suggests that the scaffolding approach is a very one-way method of teaching and therefore limits the amount of independence within a student’s learning. This statement is also backed up by (Stone 1984, p344-364) where they suggest that “scaffolding can lead to viewing the teacher-learner interaction in the classroom as predominantly adult-driven and one-sided in nature.” Contrary to these beliefs, (Fisher, 1993, p239-257) suggests that the scaffolding approach increases independence within a student’s learning as the approach is a “transfer of responsibility for the task to the student.”
(Chin, 2007, p.816) states that “because teacher questions are a frequent component of classroom talk, they play an important role” within a classroom and that “questions can stimulate student thinking and provide feedback for the teacher about students understanding” therefore, there are many different techniques within the questioning approach that teachers could use in certain situations that may be more applicable and effective than the scaffolding approach. One such questioning technique that could be used as oppose to scaffolding is the “reflective toss” approach, (Chin, 2007, p.823)suggests that the main aspect of this questioning technique is where the teacher poses “a question in response to a prior utterance made by the student” and therefore can be used to “throw the responsibility of thinking back to the student”. Furthermore, this approach gives the students more independence within their own learning and therefore can help the learner become more confident within the classroom as (Chin, 2007, p.825) example of this approach in use shows the teacher redirecting “the question to the class instead of giving a direct answer herself”.
The second main key aspect shown throughout the analysis of the critical incident that occurred is the behaviourism approach and in particular the use of classroom rules. (Malone, 2000, p.02) suggests that classroom rules are a main key aspect within classroom management and can be defined as “how the teachers maintain order in a classroom”. Furthermore, (Malone 2000, p.02) goes on to state that “classroom management is critical to establishing a learning environment in which every student feels free to explore and learn” therefore this suggests classroom rules are a key aspect in maximising a student’s ability to learning. Even though there are many different beliefs upon rules within a classroom environment and how they may be implemented to get the most success, (Malone, Bonita, Rickett, 1998 p.189-194) suggests that this should be done by “establishing firm, but fair, classroom rules at the outset of the school year is one of the most effective strategies”. Furthermore, (Charney 1993) states that “children should be involved in the creation of rules by which they will be governed” this suggests that in order for rules within a classroom environment to be at their most successful it is vital for the students to be involved in their creation,. (Castle 1998, p.197-208) suggests that there are many different benefits that come from students being involved in the creation of their own classroom rules as they state that “student participation in rule making encourages active involvement, ownership, reflection, meaningful connection, respect for the rules, a sense of community and problem solving through negotiations.” On the other hand, (Malone, 2000, p.04) acknowledges that even though there are many benefits to the students having an active role within the creation of class rules, this approach does make “establishing a comfortable, challenging classroom in which every student feels valued becomes more difficult” due to the amount of people having an input with many different beliefs on what would make a classroom environment where learning excels. Furthermore, (Malone, 2000, p.04) goes on to state that “someone must be in charge! If that someone is not the teacher, the potential of anarchy is great” therefore, this suggests that creating class rules with the students may not be the most successful method of dealing with classroom management as the teacher needs to show their authority within the classroom.  
(Williams 2003) acknowledges that even though setting rules within a classroom environment can have a positive impact upon a student’s learning it can also hinder the learners ability to work independently, which (Donaldson 2015) suggests that encouraging independent learners within a classroom is essential and therefore states that creating independent, confident and creative learners in wales should be a priority within the implementation of the curriculum for Wales 2022. (Williams 2003) suggests that leaners need to have more freedom within their learning and within the classroom environment as independent learners should have choice within their own learning styles and experiences, learners should also be able to carry their own beliefs and values into a classroom environment and therefore setting class rules puts restrictions upon this. Furthermore, (Williams, 2003, p02) states that “being independent suggests being able to do things for oneself” and therefore if a student is expected to follow strict class rules and be less independent within their learning then they will carry a sense of dependency into everyday life. 
Reflection and evaluation of next steps
(Brookfield 2009) states that “Reflection is useful and necessary” and therefore while reflecting upon the critical incident that occurred within the observation it is vital to do so through a four-lens process. (Brookfield, 1998, p198-200) suggests that when reflecting within education it is essential consider and see practice through four lenses “Our Autobiography as a Learner of Practice; Our Learners’ Eyes; Our Colleagues’ Experiences; Theoretical Literature.” Therefore, whilst reflection upon the critical incident that occurred during the observation Brookfield’s reflection technique enables reflection upon how the critical incident had possible effects on both the students and the teacher. 
Upon analysis of the critical incident that occurred during the observation it was clear that one of the main aspects within the teachers teaching styles was the quality of questioning / quality of talk aspect of assessment for learning, furthermore it was clear that the teacher used two effective questioning techniques. Upon reflection of this area within the incident it is clear that the approach used by the teacher was effective as It enabled the teacher to get the leaners where they wanted them to be within their learning and therefore the techniques had a positive result within the given topic. However, even though the techniques used enabled the teacher to succeed in their end goal of getting the students where they wanted them to be many educational academics believe that this may not have been the most effective approach as the teacher used scaffolding and subsequently guided the learners to the correct answers. It is suggested that this technique of teaching lacks the independence from the learners that is needed to succeed in the future and therefore there would be more applicable techniques that the teacher may have used, however it is also suggested that if this technique is used correctly it could promote independent learning as (Fisher, 1993, p239-257)  states that scaffolding is the “transfer of responsibility for the task to the student.” 
Furthermore, upon analysis of the critical incident that occurred it was clear that another key aspect that was predominant throughout the teachers teaching was the behaviourism approach and in particular classroom management and classroom rules. Upon reflection of this area within the incident it is clear that it is essential for a teacher too have authority and set rules within the classroom to be able to maximise the students learning and their ability to feel confident to contribute within class actives within the classroom. However, even though class rules are seen as essential for teachers to maintain order, many educational academics believe that they can hinder upon the learning environment as they have the potential to decrease the independency that leaners need to succeed. It is suggested that it is essential to encourage independent, confident and creative leaners and therefore leaners should be able to bring their own beliefs and values into their learning without having a limit to their freedom within the classroom.
Upon evaluation of next teaching steps it is clear that teachers need to consider both the technique’s in which they use within the quality of questioning / quality of talk aspect of assessment for learning and how they go about creating classroom rules within the behaviourism approach too create a well behaved classroom environment whilst also considering the encouragement for independent, confident and creative learners. Upon reflection of these aspects within the critical incident I believe that within my own personal and professional development it is vital to understand the many different techniques that could be used within both the behaviourism approach and the assessment for learning approach to teaching, too therefore be able to selected the correct method to enhance independency and an effective learning  environment for all learners within a classroom. 
Conclusion
In conclusion it is clear that the observation techniques chosen within the observation of the critical incident were both effective and efficient as they gave the researcher the basis to critically analyse and reflect upon the different teaching practices that were shown within the teaching. It is clear to see that the techniques used by the teacher in both the assessment for learning approach and the behaviourism approach to teaching encouraged collaboration, innovation and leadership from the students within their own learning and as a result demanded a professional and pedagogical learning environment. Furthermore, as a result of reflection upon the different techniques used within teaching it is clear that it is essential for teachers to be not only facilitators of learning but also reflective practitioners  as without reflection upon their own teaching practices and teaching practices shown by other teachers it is impossible for them to be able to assess the needs of the learners against their teaching styles and where the potential improvements could be made to maximise an effective learning environment within their own classrooms. Moreover, upon reflection of my own teaching practice it is clear that it is essential for further research into different assessment for learning strategies and different behaviour management approaches to create a learning environment where learners are independent and are comfortable to be creative and confident contributors. 










Appendix
Figure A: 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020            09:20            Year 5          29 students 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Subject – maths – place value 
· Indoor study 
· Mixed ability class 
· Year 5 class 
· The lesson features in the middle of the unit as the teacher stated that this lesson was a recap of past lessons 
· No stated learnng objective for this lesson.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)
· Class has a good vibe however teacher is having to rush students into answering her questions as they are talking a long time. 
· Pupils have a good behavior towards learning as the students are fully engaged in the lesson and are willing to understand what stage they are at within the place area off math’s. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· No learning objectives were stated previous to starting the maths lesson. 
· The teacher did state that the students need to write their answers on a white board and hold them in the air so that they could showcase what they have learnt over the last few lessons.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· They enviroment they are learning in is very busy with learning aids around thr room, however there is no learning aids for maths or place values which is the area of learning for this lesson. The teacher has values of numbers on the white board as a help for the students.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The lesson encourages engagement from the learners as the students must answer the teachers questions on a whiteboard and hold it up in the air to show the teacher, this demands engagement as everyone must participate. 
· The levels of challenge are clear as the questions from the tecaher are becoming increasingly challenging with adding decimal places into the questions.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Students clearly have pre existing knowledge of class rules, however as a student is new to the school adn the class then se had forgotton some of the class rules and therefore did not follow. Teacher then had to be reminded and recapped upon. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· A student asked the tecaher could she go to the toilet, however the student did not follow the class rule for this and asked the teacher in english. 
· The teacher then explained and reminded the student the class rule for asking to go to the toilet which was to ask in the Welsh. The teacher then pointed out to a leanring aid on the wall which explained how to do this, the teacher also read the learning aid to the student and asked the student to repeat after her.
· Once the student was able to follow the class rule and ask the teacher in the welsh, they were then allowed to go to the toilet. 

· This shows that class rules were pre established with the studenst at the start of the term however the teacher is still willing to go over the class rules with students who were still unsure of this so that in the future the class rules will be adheared too. 















Figure B:
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020                11:00         Year 5 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Subject – Maths – evaluating data
· Indoor study 
· Mixed ability range 
· Learning objective – explaining result (observation)

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)
· The classroom vibe towards learning is quite split.
· Some students within the class have very positive behaviors towards learning as they are getting on with the tasks set independently, however some students behavior towards learning is not as good as others and they are not getting on with the tasks set independently as they are struggling with the tasks set, therefore the teacher enabled these students to work in pairs. 
· The classroom vibe towards learning is split during this lesson due to the mixed ability class range.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Throughout the lesson the teacher constantly relates back to the lessons learning objective to make sure that the students are on track and are wokring effectively. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The teacher has set a clear learning objective for all students to see on the whiteboard
· The teacher has made sure that the students are engaging and understand the task by writing the questions the students need to answer on the whiteboard at the front of the class

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The learners have ipads (1 between 2) so that they have their own access to the document shown on the interactive board so that they can work at their own pace.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The students existing knowledge is used when the tecaher is asking the students how they went about getting the answers they have. This shows existing knowledgeas they were shown how to get these answers in previous lesson. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· The teacher picks the students in which she wants to answer her questions (this is to make sure everyone in the class is engaged and ready to answer) 
· The teacher then opens it up to the class to see if anyone else has any other answers to what was said by the student that she had chosen, this then gives the teacher a class consensous so she can then help those who were incorrect.
























Figure C:
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020.            11:30.           Year 5 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· English – Literacy – reading 
· Indoor study 
· Mixed ability class 
· Start of the unit – this is shown as the teacher is splitting them into new literacy groups

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)
· The classroom vibe towards learning is positive as they are all engaged and excited to start in their new reading groups

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Th teacher explained clearly to the class their learning journey throughout the reading groups nd what level they should proceed onto by the end of the school year

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· There is many learning aids around the classroom that enable the stduents to understand what they are engaging in as there are visual aids on which reading group they are in, which book they are reading and what they need to learn/be able to do before moving onto the next book or next reading group. 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· There is many visual aids to help the students understand the learning journey they should go on within their reading group. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The students are using existing knowledge from last year as they had a similar learning journey in literacy last year. This shows this technique for reading is an whole school technique.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· The students become loud and less engaged due to them not understanding the full learning journey explained the class vibe towards learning therefore  became not very good. 
· Therefore the teacher stands at the front of the class and says “1..2..3.. silence please” in welsh, the stduents then stopped what they were doing and repated back what the teacher had said and insatntly become silent and focused on the tecaher. This then enabled the teacher to regain engaement levels and set them back on task. 
· This shows clear class rules that is used to regain silence and engagement that was previously explained and agreed to with the students.

























Figure D:
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020.          14:00.        Year 5 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Subject – Religious Education – world faith – Jewish new year 
· Indoor 
· Start of the unit 
· Mixed ability range 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)
· The classroom vibe towards learning is very positive, the students are fully engaged within the lesson and are excited to learn about new religions.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· The teacher tells the students prior to the lesson about the objectives and what they will do wihtin the lesson. The teacher constantly links back to the learning objectives throughout the lesson to gauge where the class are at with their learning.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The enviroment helps learners understand how to achieve and for them to be engaged as there is many visual learning aids for different religions.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The teacher refers to the interactive board alot where she shows the class a video about the jewish new year.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The students existing knowledge of class rules is shown as the teacher does not need to remind any students of the hands up rule when answering the teachers questions.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· The teacher was starting a new topic wihtin religious eduction to introduce this topic she asked an open question to the class to see if the students had previous knowledge on this event. 
· To answer the questions the students followed class rules by putting their hands up.
· The teacher then chose one student who had their hand up to answer the question, however this answer was not the answer the teacher was looking for. 
· The teacher then used  a “basketball – bounce method” of opening the question up to other students within the class to see if they could give the answer she was looking for
· As the students were not givig the teacher the answer she was loooking for she styled the question ina different way using more of a lower order question style rather than higher order
· The students were still unable to give the teacher the answer she was looking for and therefore the teacher guided the class to the correct answer by givijg them hints and asking smaller questions that they would have pre existing knowledge upon.  






















Figure E:
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 29/09/2020
· 09:20
· Year 5 class 
· Mixed ability class 
· Subject – maths – place value 
· Indoor study 
· The lesson features in the middle of the unit as the teacher stated that this lesson was a recap of past lessons 
· No stated learnng objective for this lesson.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Whilst the teacher was introducing the topic that the lesson was going to be based around, a student raised their hand and requested to go to the toilet. However the teacher explained to the student that they could go if they followed the class rule agreed between the students and the teacher in the previous week. The class rule for a student to go to the toilet was for them to raise their hand and ask the teacher could they go in welsh, as the student had asked the teacher in English then this did not follow the class rule. Once the teacher had reminded the student this rule, the student suggested that they did not remember what it was they needed to say and therefore the teacher pointed to a learning aid located within the room which had the translation on. The teacher then read out the learning aid and asked the pupil to repeat, once the pupil was able to repeat and ask the teacher in welsh if they could go to the toilet the teacher let the student go. 
This incident shows that the teacher is trying to use welsh in a cross curriculum approach and is trying to link every day welsh language into everyday incidents within the class. This also shows that the teacher created overall class rules along with the students, incorporating the students in setting these rules enables the students to take pride in the classroom environment and follow the rules and that even though these rules are previously set the teacher is still willing to explain and guide the students to adhere to the rules if they have forgotten any.








Figure F: 
INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 9/09/2020                
· 11:00        
·  Year 5
· Mixed ability 
· Indoor study 
· Subject – Maths – evaluating data

Learning objective – explaining result (observation)



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During the lesson the teacher had put up an excel worksheet on the interactive board which was full of data that the students had collected in the previous lesson, the teacher also give the pupils iPad so that they could see the data more closely themselves. The teacher then set them a task of 8 questions where they needed to evaluate the data and answer the questions. Once the students had completed the task the teacher stopped the lesson and went through the questions in which they needed to answer, the teacher randomly selected the students that she wanted to answer each question. If the answer the student had given was wrong the teacher used a bouncing method to questioning where she bounced the question around the room to different students to see whether or not they had other answers, however none of the answers from the class were correct. Once the teacher had realised this she used a guided approach to show the class how to find the correct answer to the question asked.

The technique that the teacher used enable the teacher to make sure that the class were all fully engaging in the task as they knew that she could pick any of them to answer the questions. When using the bounce technique when the students answered the question it enabled her to get the class consensus on how they were doing with the particular task and she was then able to identify what the students needed guiding on. 









Figure G:
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

· 29/09/2020            
· 11:30           
· Year 5
· Indoor study 
· Mixed ability class 
· English – Literacy – reading 
· Start of the unit – this is shown as the teacher is splitting them into new literacy groups






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	As this lesson was the first lesson of the literacy unit the teacher was splitting the children into different reading groups dependant on their reading journey and levels from the previous year, however as this was taking a long time the students became the students become loud and less engaged due to them not understanding their own learning journeys, therefore the class vibe towards learning became not very good. To address this issue the teacher stood at the front of the class and said “1..2..3.. silence please” in welsh, the students then stopped what they were doing and repeated back what the teacher had said and instantly become silent and focused on the teacher. This then enabled the teacher to regain engagement levels and set them back on task. 

This incident shows that the teacher uses welsh in a cross curriculum approach where she is blending welsh into everyday incidents within the classroom,
this also shows clear class rules that is used to regain silence and engagement that was previously explained and agreed to with the students. This approach to setting class rules alongside the children gives the rues more respect and the children follow them a lot more as they understand them and why they need to be implemented. 








Figure H:
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 29/09/2020          
· 14:00        
· Year 5
· Indoor study 
· Mixed abiltiy 
· Subject – Religious Education – world faith – Jewish new year 
· Start of the unit 







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	As the teacher was starting a new topic within religious education to introduce this topic she asked an open question to the class to see if the students had any previous knowledge on this event. To answer the questions the students followed class rules by putting their hands up and the teacher then chose one student who had their hand up to answer the question, however this answer was not the answer the teacher was looking for therefore the teacher then used  a “basketball – bounce method” of opening the question up to other students within the class to see if they could give the answer she was looking for. However none of the students were able to give the answer she was looking for as they had no previous existing knowledge of this faith so the teacher changed her questioning approach and used some lower order questions as opposed to the higher order questions she was previously asking, alongside this technique the teacher also used a guided approach to questioning so that she could guide the class collectively to the correct answers.

This incident shows that the teacher used a variety of different questioning techniques to evaluate what the students pre existing knowledge of the topic was and the teacher was eventually able to gauge a rough class level of knowledge on the topic. This technique of questioning also links back to a scaffolding approach to effective questioning, essentially guiding and scaffolding the students to find the correct answers to a given question. The incident also shows that the teacher had previously set class rules with the students as when the students were ready to answer the questions that the teacher had asked they followed the learning aids around the room by raising their hands and not shouting out, this enabled the teacher to have a good learning environment within the class. This 
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