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This essay will provide a critical response to the article ‘Non-Native English Students Learning in English’ (Bernardo and Gaerlan, 2011), and analyse the benefits and limitations of teaching and learning a second language. The themes in the article will be applied and compared to the current approach to teaching of Welsh in the English-medium sector schools in Wales. 
The article reviews case studies of bilingual learners (mainly Filipino-English bilinguals) experiences as ‘they undertake learning activities in English, which is a second or a foreign language to them’ (Bernardo and Gaerlan, 2011: 1). According to Bernardo (2004) the Philippine educational system has used English as the medium of instruction for over one hundred years in most of their subjects, as a result the majority of the population has at least some degree of fluency in English (British Council, 2019).  Comparatively, Wales,  has seen the number of Welsh speakers decrease over the last century from nearly one million (43.5 per cent of the population) in 1911, to 19 per cent of the population in 2011, ‘with no monolingual Welsh speakers left by the end of the twentieth century’ (Welsh Government, 2015a: 20). This decrease has left the Welsh language vulnerable to extinction (UNESCO, 2019). According to the Welsh Government (2013), a contributing factor to this decline may have been the absence of teaching Welsh in English-medium schools, which was not made a compulsory subject until 1990 for 5 to 14-year olds and from 1999 for 15 to 16-year olds. Although these changes have led to an increase of children learning Welsh in English-medium schools, ‘the number of learners reaching a level where the language can be used beyond the classroom is low’ (Welsh Government, 2013: 3).   
There are two main approaches within the article which relate to learning English as a second language, these include the psycholinguistic and the sociolinguistic approach (Bernardo and Gaerlan, 2011). According to Bernardo and Gaerlan (2011) the psycholinguistic approach assumes that all behaviours can be defined in terms of varying cognitive processes. Therefore learning in schools can be viewed as a process which involves acquiring and constructing knowledge (Bruer, 1993; Bransford et al., 1999). From the findings of the studies Bernardo (in press) proposed that the Filipino bilingual learners performed better in their first language when the tasks involved comprehension (Bernardo, 2002; Bernardo and Calleja, 2005), understanding and application of conceptual knowledge (Reyes, 2000). However, the findings also suggest that the Filipino bilingual learners found it easier to retrieve knowledge from memory, when there was consistency between the language during retrieval and the language used during learning (Bernardo, in press). This is supported by Marian and Neisser (2000) and Fausey’s (2006) research, which suggests that memory retrieval is more efficient and accurate when the language of recall matched the language of encoding. Additional research also suggests that bilingual learners have increased executive control skills in comparison to monolingual learners (Bialystok, 2007; Bialystok et al., 2008; Emmorey et al., 2008; Martin-Rhee and Bialystok, 2008). Blot et al. (2003) argues this is beneficial to the learners as they are able to switch between their first language (L1) and second language (L2) when taking part in high level cognitive tasks, such as brainstorming. This ability to utilise two languages may serve as a valuable resource for the learners in their learning (Bernardo, 2005) especially for ‘elaborating ideas while expanding, repeating or adding information for another speaker’ (Moschkovich, 2005: 137). Despite the benefits of bilingualism highlighted within the article, bilingualism in Wales has not always been viewed positively; research up until the 1960’s suggested that it had a detrimental effect on the learners thinking and intelligence (Darcy, 1953; Jensen, 1962; Saer, 1923; Smith, 1923). With research favouring monolingual English learners in Wales as superior to their bilingual peers (Saer, 1923). However, later comparative studies between bilinguals and monolinguals, found that bilinguals have greater cognitive skills including divergent thinking, superiority in concept formation, problem solving and classification (Jones-Diaz, 1997 summarizing the work of Peal and Lambert, 1962; Diaz 1983; Genesse, 1987; Hakuta et al., 1987; Cummins, 1991; Goncz and Kodzopeljic, 1991, and Campos, 1995).   
As a result of these benefits, Garcia (2008) argues that in the twenty first century learners should be educated bilingually. However, Grigg (2015: 357) suggests that ‘bilingualism is more than having the ability to speak two languages fluently, it involves understanding the cultures within which the languages are rooted’.  Due to the limitations of the psycholinguistic approach, which only focuses on the cognitive processes related to language and learning, the article also reviewed case studies using the sociolinguistic approach which provides further insights into other important aspects of the learning experiences of bilingual learners, such as identity and relationships (Bernardo and Gaerlan, 2011). Sociolinguistic studies (Lai, 2004 and Phillipson, 2005) suggest there is strong link between the bilingual learners attitudes towards using either their L1 or L2 ‘in school and their perceptions of their identity and language proficiencies’ (Bernardo and Gaerlan, 2011: 4). Gaerlan (2009) found several important themes which may influence the learning experiences of bilingual learners. One major theme indicates that family related factors can have an important impact, as the majority of the learners reported that their families had a positive influence on their learning of English as they were able to switch between their L1 and L2 when at home (Bernardo and Gaerlan, 2011). According to the British Council (2013) English is a global language, this may influence the families to positively encourage their children’s use of English (L2) as it is perceived as beneficial to them in terms of future education and professional opportunities in later working life (Bernardo and Gaerlan, 2011). This is in contrast to Wales, in which learners find the experience of learning Welsh in English-medium schools as tedious, and not of value or relevance to them (Welsh Government, 2013), there is also an assumption that most of these learners do not come from Welsh speaking backgrounds so do not have the positive influence or engagement with the language at home (Welsh Government, 2015b). 
Some still oppose the compulsory teaching of Welsh until the age 16 (ITV, 2015; South Wales Argues, 2017) with arguments that the current compulsory system is not working in English-medium schools (BBC, 2017).  She argues that learners feel the current provision for learning Welsh does not enable them to confidently use the language outside of Welsh lessons, let alone outside of school (Welsh Government, 2013).  Strubell (2011) demonstrates there is an inter-dependency and inter-relationship between: 

· Language learning 

· Demand for and supply of goods and services in the language 

· Consumption of goods and services in the language 

· Perception of usefulness of the language 

· Motivation to learn and use the language. 

Strubell (2011, as cited in Welsh Government 2017)
In Wales, learners first language used to be Welsh however this has changed over time so that the majority of learners first language is now English, this is the result of past generations replacing their Welsh for English (Day, 1985). Day (1985) suggests that although additional factors such as immigration have played a major role in the decline of the Welsh language, it was only when Welsh speakers saw the necessity or benefit of acquiring and using English (the dominant language) that the Welsh language began to decline (Cavallaro, 2005). This accompanied with the fact that there may have been little or no Welsh language provision provided at English-medium schools (Cavallaro, 2005) prior to the language being made compulsory in 1990, meant that the Welsh language was left to be relegated in the home domain, with it eventually becoming lost in two or three generations (Cavallaro, 2005). This is the case within my own family as my great-great grandmother spoke Welsh as her first language but never passed this skill down to her daughter (my great grandmother) who attended an English-medium school; as a result my families first language has changed from Welsh to English, with later generations opting to place their children into English-medium schools rather than Welsh. The Cymraeg 2050 sets out three strategic themes to achieve its vision of a million speakers by 2050 see figure 1 (Welsh Government 2017).  
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Figure 1: The three strategic themes to the Cymraeg 2050 as cited in the Welsh Government (2017: 5). 

An aspect to one of the themes is developing and increasing the language transmission in families (Welsh Government, 2017) as Estyn (2018: 38) suggests that learners within English-medium schools do not ‘practise their Welsh language skills enough outside of lessons or in more social settings’. Gaerlan’s (2009) research indicates learners view only their home and school environments as having an impact on their learning of English. In schools the learners indicated that their teachers were good ‘models’ of English use, with the teachers using both their L1 (Filipino) and L2 (English) in classroom-related tasks, even though the majority, if not all of their subjects were instructed through the medium of English (Gaerlan, 2009). An important aspect of this was that the teachers themselves were also bilingual or multilingual and went ‘beyond the prescriptions of using ‘English for Specific Purposes’ or ‘English for Academic Purposes’ (Bernardo and Gaerlan, 2011: 6) as the teachers helped developed the learners English language skills in a diverse range of learning activities, using the strategic use of both their L1 and L2 (Bernardo and Gaerlan, 2011). It may be argued in this context, that the teacher is developing both the learners Basic Interpersonal Communicative Skills (BICS – conversational fluency in English) and their Cognitive Academic Language Proficiency (CALP – the ability to understand and explain complex ideas necessary for success in education) (Cummins, 1979; 1981).   
Within the majority of English-medium schools in Wales, most learners in the Foundation Phase have a positive attitude towards learning Welsh and make good progress in their speaking and listening of Welsh, especially in group environments (Estyn, 2013). However, despite this encouraging start Estyn (2018: 25) suggests that the learners progress slows dramatically as they move through Key Stage Two (KS2) , as a result they ‘begin to lose confidence in their ability to speak the language and rely too heavily on prompt sheets for speaking and writing tasks’.  An evaluation of recent Estyn reports indicates that there is less good practice in the learning of Welsh in English-medium schools compared with other subjects (Welsh Government, 2013) within a third of English-medium primary schools and settings in Wales, the standards of Welsh continue to be an area of development (Estyn (2018). This may be the result of a number of factors as Etsyn (2018) argues that not enough time is devoted to the teaching of Welsh in some schools, this accompanied with the fact that many teachers within the English-medium sector lack the confidence and subject knowledge to teach Welsh and do not have enough opportunities provided to them to improve their own Welsh skills. 
Mehisto (2012) also argues that substantial quality exposure to a second language is needed if learners are to become proficient in that language, this is the case for the Filipino learners (Bernardo and Gaerlan, 2011). However, English-medium schools do not provide this substantial quality exposure to Welsh and the Welsh Government (2013) argues that the current teaching of Welsh second language does not produce bilingual learners who are sufficiently confident or prepared to use the language in their everyday lives. 
In my Professional Teaching Experiences (PTE), I felt that the class teachers were good at developing the learners BICS at a Foundation Phase level but then struggled to further develop the learners BICS and CALP in KS2 as they lacked the knowledge and confidence in their own Welsh to further develop the learners. My own teaching experience is similar to this as my level of Welsh is still that of a Foundation Phase learner. Despite attending lessons to improve my own Welsh, I lack the confidence and understanding to teach and develop the learners understanding at KS2. 

In conclusion, I believe it is difficult to compare the learners in the article to the learners of Welsh in the English-medium sector as the model displayed within the article is that of total language immersion, the learners also have the support of bilingual teachers and a positive influence from their families. In Wales, this model is currently only used in Welsh medium schools, where the majority of lessons are taught through the medium of Welsh (DCELLS, 2007). However, with the introduction of the new curriculum in Wales, more effort needs to be made to promote the Welsh language, as Donaldson (2015: 58) argues that ‘the cultural, cognitive and practical benefits of learning Welsh as a living language provide a strong case for its inclusion as a compulsory element in the school curriculum’. This might be achieved by upskilling teachers, partial immersion of Welsh in lessons (the majority oppose full immersion of Welsh in lessons within English-medium schools (ITV, 2014) and creating Hwbs in English-medium schools to encourage families to partake in Welsh lessons with their children to increase the amount of Welsh used at home. Even though the teaching of Welsh in English-medium schools is a contentious issue, the one thing that the majority do on agree is that learners should become fluent in the language (ITV, 2014). 
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