ECEY6009	2004235	Word count: 4203
Throughout this analysis, catalytic leadership will be focused. The importance of it and what it looks like in early years settings. It will be discussed on how important it is for settings to offer the correct support for children based on different sociological factors. There will also a be study on how children’s lives may have been affected through the children’s commissioners in Wales and what progress has been made to reach the rights of a child. Lastly, a critical evaluation of one sociological aspect which impacts children’s life experiences and what services, and interventions are available to support this. 

Section 1 
According to Powers (2017) a catalytic leader can be recognised as someone who is motivated, supportive and is a forward-thinking person. They are someone who stimulates a change. They can unintentionally know how to motivate others around them. A first step to becoming a catalyst leader is to be surrounded by a good leader to master the skills from them. There are many programmes to adapt to these skills that will include active listening, building trust, collaboration and empowerment and provide balanced feedback. A leadership boot camp is a good base to start this skill. White (2020) believes that two characteristics to being an effective catalytic leader is to have effective persuasion and the ability to inspire. This can be seen in an early year setting where there could be children who lack in confidence, where they need a practitioner to persevere their technique to fit that child’s individual criteria to transform that change in a child. Pratt (no date) believes that an effective leader has characteristics such as, self-confidence, strong communication and management skills. They should be open to taking risks but a willingness to learn. Some might say that you are either born to be a leader or you aren’t. However, anyone can be capable to developing these skills and all practitioners should have the inspiration to achieve being a leader. No degree or certain level of qualification should affect a practitioner to feel like they can’t demonstrate a pedagogical leadership. 

According to Strickland (2019), it may not be obvious to practitioners but at their setting they are in that leadership role, some practitioners fail to realise how valuable leadership is demonstrated in their workplace on a regular basis just by completing their daily practice. More so, catalytic leadership should be promoted from practitioners to provide an aspiring mindset and understanding that leadership is not based on position. This belief in value can have positive effects on how a person performs and the sacrifices made to support the vision and cause. Catalyst leadership is taking a change in something and creating to be an inspiration for children, the environment, and the world. Therefore, children who are surrounded by this positive environment are known to have improved outcomes at their setting just by practitioners supporting a strong leadership. 

Within the early childhood education, according to agile academy (no date) without using power an early year’s practitioner can be recognised as a catalytic leader by aspiring others around them by pointing towards change. More so, a catalyst leader will contribute to promoting social justice. According to the education hub (2022) Early childhood settings frequently embrace social justice as a vision and philosophy that can inform teaching strategies. A key component of this is an emphasis on developing more fair and moral environments where all children can interact and learn to relate to one another and their communities with kindness and consideration. So, in order to reach our full potential as practitioners, it is crucial that we continually evaluate how we lead, why we lead, and where we might bring about positive change.

According to Forbes (2015) a catalyst leader is someone who can move choices and actions along quickly to get the desired result. The word is derived from the scientific word "catalyst," which speeds up chemical reactions. Bourke (no date) states Catalytic leadership is defined as a competency that enables practitioners to see the significance of developing and refining their practise rather of concentrating on the objective. As a result, the paradigm of leadership no longer revolves around playing the dominant role and instead emphasises the development of practitioners and their good effects on young people. Taking on the role of a catalytic leader can increase productivity and encourage group collaboration. McMahon and Dyer's (2017) agree with this and informs that a catalytic leader facilitates minor incremental adjustments through a supportive and non-confrontational process lends weight to this.

Harrison (2007) state that teachers who are prepared to go further and above the basic requirements act as catalysts for growth and change in their environments. According to Mckinsey (2019) Being passionate about bringing improvements in a situation is essential for catalytic leadership. Many leaders can openly interact with others while reflecting on the areas that need to be altered and why. 
Lalonde (2017) believes that anyone can act as a catalyst for change; one does not necessarily need to be in a position of authority to do so. A catalytic leader also has a holistic viewpoint because they understand how every choice influences everyone. Being aware that change is good and should be welcomed is a characteristic shared by catalytic leaders. Leaders are frequently anticipated to be exceedingly busy. Yet, as being overly busy frequently results in inefficiency, this is an inaccurate representation of the duty of a leader. A leader also runs the risk of overloading themselves with work and eventually becoming exhausted when they take on more. As a result, developing catalytic leaders has a good effect on all staff settings since the workload is more evenly distributed and manageable.

According to Zachary (2011) Catalytic leadership is the capacity to selflessly enhance others' capacities within a team to produce better outcomes. A catalytic leader should also be honest and have authenticity because their job is crucial to the team's ability to achieve its goals. Downes (1998) states Yet, there are difficulties with this because people frequently compete with one another. Also, planned results are rarely achieved when people limit the production of others to advance themselves.

According to Douglas (2019) An early childhood setting's overall quality is greatly enhanced when it has competent leadership and administration. This comes because of practitioners working together to continuously develop and having the same vision for the setting. The best outcomes for children are guaranteed in better quality environments. So, encouraging catalytic leadership among all practitioners within settings is beneficial for both staff and pupils. 

Unfortunately, Nursey world (2020) states that early years settings are having trouble keeping employees because of low compensation. Staff feel they are not being compensated sufficiently, which is owing to the demanding job of an early year’s practitioner. Assuming the job of a catalytic leader can be challenging because many practitioners are reluctant to put up extra work in their position if they are not receiving compensation for it. Also, early years careers (2016) mention that although early childhood educators are expected to meet higher standards of training, their salary does not keep pace. As a result, there is a high staff turnover rate, which can be problematic for settings and prevent continuity for the children who utilise those settings. All early childhood educators must be encouraged, supported, and paid fairly if they are to have the best chance of developing into catalytic leaders.

Early on, Gurteen (no date) states that the idea of leadership was that it should be the sole responsibility of one person in a position of authority. To be seen as a leader, this person would normally need to exhibit outstanding qualities and be persuasive. Yet, the concept of leadership in young children is increasingly emphasising motivation and teamwork. Also, a dearth of study on leadership in the early years has hampered adequate preparation and resulted in low expectations for early childhood educators. The experiment on the effective delivery of pre-school education discovered that high-quality settings are matched with experienced practitioners. Consequently, offering training to practitioners to become Catalytic leaders has a huge impact on settings and the experiences of the children.

According to Wilder (2022) being a leader in the early years is different from managing a setting since it entails motivating, establishing a common goal, and carrying that goal out. No matter what their position within a setting is called, everyone should see themselves as leaders. Baird et. Al (2020) states that the quality of a service can be greatly enhanced by teaming together, exchanging knowledge, merging abilities, and commenting on practise. Ensuring that all EYP working in altering the lives of children and their families act ethically and professionally. By utilising each other's talents and making necessary adjustments to their settings, shared leadership makes sure that everyone engaged works together to overcome obstacles. Working together to foster self-worth and aim towards excellence is crucial.
In conclusion, working in collaboration with other professionals using a Catalytic approach, which enables different areas of expertise and knowledge to be used to meet the demands and needs of children and the effects that impact their early childhood, can support the challenging nature of leadership and managing in the early years. High quality settings are made possible by the coordinated attitudes, behaviours, abilities, and values used in a catalytic leadership style. Also, it fosters an environment where professionals do not feel devalued but rather more respected and included, which can help EYPs develop higher self-confidence and self-worth. In addition, while a leader by title can impose change, a catalytic leader initiates it. 

Section 2
Unfortunately, there has been many events years ago that have fortunately allowed children to have their rights to this present day. Alback (no date) states that children’s rights are a relatively new concept and it started to emerge in 19th century. However, previously at the end of the first world war is where children were accorded their own set of human rights when Eglantyne Jebb founded save the children. This legacy also named as 1924 declaration rights of the child contained 5 rights. Her declaration expresses that all people owe children the right to meet their development, priority for relief, economic freedom, special help in times of need and protection from exploitation. It was never plain sailing and unfortunately, children abuse deaths have led to this current child protection system used today. According to the UNCRC (no date) early in the 20th century, there were no regulations for the protection of children in the industrialised nations. They frequently performed tasks in dangerous and unclean environments which was normalized with adults. Growing awareness of the unfairness of their circumstance, fuelled by a better understanding of children's developmental requirements, sparked efforts to better safeguard them. Over the past century, there have been significant advancements in international norms for children's rights, yet there are still areas that need improvement. Jebb’s foundation laid the foundations the implement the UNCRC which was then founded in 1989. 
According to the Children’s commissioner for Wales (2001), Rocio Cifuentes is the Children’s commissioner for Wales. Her role is to work with children up to the age of 18 and knowledge people and practitioners by expressing how children’s rights are important and how to identity how the decisions made by public bodies in Wales, including Welsh government, undermine children’s rights under the UNCRC. This includes the power to monitor how effectively public bodies deal with complaints, how their concerned raised with staff about children’s welfare are listened to. 
The region of the Children’s commissioner for Wales is to support children on how they can gain knowledge about their rights, by introducing the background of the United Nations convention on the rights of the child, (UNCRC).  Listening to children to find out what is important to them is an important role in this campaign and advising them if they think they have been treated unfairly is vital. Influencing governments and other organisations to follow through that they are going to make a difference to a child’s life and be a voice for children and young people in Wales on important issues.
 The principal aim of the children’s commissioner guard is to safeguard and protect children’s rights. When children and their families require more assistance, the regional partnership boards give services throughout a region the chance to arrange a far better experience together.

In 2001, Peter Clarke was named Wales' first Children's Commissioner. Clarke spent a year assembling his team because there was no predecessor. He used to consult young people and adolescents when choosing staff members since he thought their opinions were important. Owing to the requirements of the post, Clarke implemented the UNCRC by examining article 12, which focuses on respecting the ideas and opinions of the child. Annual reports from Wales' Children's Commissioner for Children emphasised on the value of children's voices and how he upheld this throughout his tenure as a Children's Commissioner. According to the report, the children who were approached were from a variety of age groups and socioeconomic situations, including frequently disadvantaged ones. This was done to make sure that there was a wide range of opinions and issues. Unicef (no date) informs of the Rights Respecting Schools Award, which supports the value of the child's voice and ensures that schools are supporting children's rights. 

Two other commissioners were Keither Towler and Sally Holland. Towler centred on serving as Save the Children Wales' programme director and the chair of the UNCRC monitoring panels for Wales. He placed a lot of emphasis on Welsh child poverty. Additionally, he acknowledged that poverty in Wales was remained quite high and that it was intolerable that 1 in 4 children were living in poverty according to BBC News (2012). Gov (no date) states to learn what matters to them and whether they believe their rights are being upheld, Keith Towler wanted to meet with children and young people. Secondly, Sally Holland, who is a registered social worker, became the third’s Children’s commissioner for Wales. Her research centred on the mental health of young people, bullying prevention techniques, and programmes to help children with special needs. In addition, Sally Holland started the already-passed campaign to outlaw corporal punishment of children. 

Children's rights were significantly touched by all four commissioners, who also helped shape today's privileges for children. For example, they have collaborated with the Welsh Government to establish school councils so that children's opinions may be heard, free breakfast in primary schools, and free school meals with a commitment to the "be healthy" right state gov (2022). 
Also, laws like the Additional learning needs code of practise (Children's commissioner for Wales), which sparked the Additional learning needs and Educational Tribunal Wales act (2018), aim to address the requirements of children with ALN and guarantee that they are met from infancy until higher education. The children's commissioner for Wales has also given people the chance to learn more about adverse childhood experiences, which can help them understand children's experiences better.
The protection of children from violence, abuse, and neglect, as specified in article 19 of the UNICEF convention (2019) is one area of children's rights that the children's commissioner has influenced if situations or individuals think that a child is in harm or danger, they have a duty to safeguard the child. As a result, there is now a child protection register that lists all local children who have been determined to be at danger. This allows organisations and settings to protect the child and tell social services. 

There are many publications and reports made by the Children’s commissioner.
In this section, ‘no wrong door’ by Sally Holland will be the topic of discussion. 
According to Holland (2020) this study examines how children and their families who seek support for a variety of needs frequently discover that they must navigate a very complex system, risk falling through gaps where there are no services to meet their needs or spend a significant amount of time on a waiting list only to be informed that they were in the wrong line or at the wrong door the entire time. The commissioner and her team feel that services should be offered as early as possible to prevent the emergence of more serious issues, rather than forcing families to fit into what is now available. This article addresses two subgroups of children and adolescents: transitions to adult services for young people with learning difficulties and those with complex emotional wellness or mental health problems who may also have other substantial needs. In terms of emotional well-being and mental health, the commissioner’s investigations and advice team frequently hear from children as well as their families about situations that show a lack of integrated services for children with complex needs. 
Children, families, and professionals who work with them across services frequently inform us that children are "bounced around the system," that when they ask for assistance from professionals, they are informed that they must wait a long time for assistance, and that when they are finally seen, they are informed that they are not the right people to help and are sent somewhere else. Getting a specific diagnosis can be a big relief for families and can frequently mean having access to the care and assistance they need. If a child now "sits with" health or social care, it may also limit the options for the provision they require. Regardless of whether a formal diagnosis has been made, we require a truly child-centred approach in which the needs and circumstances of that child are addressed with a holistic, multi-agency, wraparound strategy.
Many examples could be that the child, has unmet needs, lack of communication, negative home life and relationships with families and poverty. This relates to Bronfenbrenner’s ecological systems theory as Ryan (no date) states his theory looks at a child’s development within the connect of the system of relationships for the child’s surroundings. According to Bronfenbrenner's hypothesis, there are many "layers" of the environment that have an impact on a child's development. The interaction of elements in the child's developing biology, their immediate family, and the social environment propels and guides their growth. Modifications or conflicts in one of these levels will have an impact on the others. While examining a child's development, it is important to include not only the child and their immediate surroundings but also how they interact with the wider environment. The most detrimental factor to a child's growth is the volatility and unpredictability of family life that we have allowed our economy to produce. The child won't have the resources to explore other areas of his surroundings, according to the ecological theory, if the relationships in the microsystem fail. Children who are seeking attention elsewhere may be searching for the affirmations that belong in the parent-child connection. These flaws manifest themselves in adolescence as antisocial behaviour, a lack of self-control, and an inability to take responsibility for oneself.
To protect children and meet their needs, there are several rules, regulations, and frameworks in place that consider every aspect of a child's life. Over the years, there have been substantial modifications to the curriculum and the law that have helped to protect and secure children. The introduction of a children's commissioner has helped to advance children's rights, ensure that children are aware of them, and make sure their viewpoints and concerns are respected. To better the lives of numerous children in Wales and the rest of the UK, there is still a sizable amount of work to be done.


Section 3
According to LMS hero (no date) many sociological factors can complicate children's experiences in life. Sociological factors can be divided into two segments: external and internal. Personality traits or beliefs are examples of internal factors. Attitudes and values derived from life experiences are examples of internal sociological influences. The individual's environment or culture are examples of external factors. Class, religion, colour, gender, environmental conditions, and age are a few examples of external sociological influences. The sociological characteristics of an individual are significant because they affect how they interact with others and their environment. Every scenario is different and necessitates a different strategy. Yet, adopting community involvement technologies is one of the most efficient ways to address social issues. These tools facilitate communication and relationship-building, which can result in solutions. 
In this critical evaluation the chosen topic of discussion will be poverty. 
According to child poverty action group (no date) back in 2020-21 there were 3.9 million children living in poverty in the United Kingdom. That is 27% of children which is equivalent to eight children in a classroom of 30. Taylor (2021) studied a survey on analysing the pandemic's effects on low-income families was published. In December 2020, this research focused on 393 low-income families. Three-quarters of the family said they found managing their finances to be tough or very challenging during this finding. About nine out of 10 families reported that their standard of living had significantly declined from before the outbreak. Finally, six out of ten families reported that they were having trouble paying for three or more necessities, such as food, rent, utilities, travel, or child-related expenses.
According to Children’s society (no date) children from less affluent households might not have the same possibilities as other children their age. Some children might not have access to educational resources like other children do, and there's a high likelihood they won't go on school outings with friends simply because their parents can't afford it.  Also, according to childwelfare gov (no date) state that children whose families are in debt are five times more likely to be dissatisfied than children from wealthy households. This can have effects on their brain growth and can cause disruptive behavioural issues in infancy and early childhood. Adverse childhood experiences (ACEs), which can have a negative impact on children for the rest of their lives, can result from this.
Furthermore, children that live in underprivileged neighbourhoods also experience abuse or neglect. Buywater et.al (2022) is in support of this. Negative outcomes for children, such as abuse or neglect, are frequently linked to low-income families. However, it is noted that often parents are unable to offer good food or maybe of low intellectual capacity which could influence their parental abilities. Unfortunately, these factors are likely to affect them in adulthood. Therefore, there should be a more holistic approach to support children and families living in poverty. 
To try and decrease the percentage of children living in poverty in the UK. A free programme called flying start has been put in place for children between 2 and 3 years living in the most disadvantaged areas of Wales. With that in line, it is important to understand that the chances of significantly reducing the rate of child poverty in Wales is unrealistic as Wales has the highest level of child poverty in the United Kingdom states NSPCC (2015). 
However, GOV (2017) state that flying start works to make sure that children and their parents have the assistance they require and offers appropriate interventions that are focused on helping children grow their social, emotional, and cognitive skills via play. By providing parents with programmes to aid in toilet training and encouraging effective parenting also shows they are supporting parents as well as the child in many ways.

However, Knibbs et. al (2013) state that while this programme may benefit families, it is just for a limited age range, which is problematic. Although, this can be beneficial for a child due to it being for a short period of time the support and prolonged care is limited. Therefore, although flying start is a worthwhile programme, children do not significantly benefit from it during the brief period it is used.

However still, according to working families (2023) because flying start is only offered in certain places, many low-income families are left out of the support system. It was found that the outreach initiatives for families outside of flying start zones were insufficient. Giving children the best start in life is practitioners' first focus, but they also recognise that many children and their families are missing out owing to the limited geographical areas.

Early intervention is essential for ensuring that less advantaged children are supported and have their needs met. When engaging with these vulnerable children and their families, a practical method should be used to provide substantial support. When individuals confront ongoing problems throughout their lives, this would help them throughout their lives and give them the best outcomes for the future. In all spheres of life, the child's best interests must come first, as stated in article 3 of the UNCRC.

To conclude, everybody’s life is significantly influenced by sociological circumstances. We can better comprehend how people behave by knowing sociological aspects. Finally, sociological factors play a significant influence in families, communities, and schools. Each of these are social institutions. To deal with and lessen the effects of sociological elements, it is crucial to consider social institutions. Also, A sizable portion of the people in Wales is still struggling with poverty. Interventions are in existence to address this problem and support children and families who are living in poverty. Even though there are numerous foundations working to end poverty, serious challenges still stand in the way.
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