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Part one: 
The foundation phase in Wales was introduced in maintained settings throughout the nation in 2010. Welsh Government, (2015). The aim of the foundation phase in Wales is to give teachers and staff guidance on the seven areas of learning and how to deliver these through play-based hands-on experiences. Within this assignment there will be discussion of how the foundation phase has worked since it was introduced and revised in 2015 focussing on the aims of the new curriculum and how these aims can be achieved with alteration to the current foundation phase pedagogy. According to Waters, (2016). There is a need for change in terms of training practitioners within the early years sector and providing more effective continual professional development to ensure all staff within these settings are competent in implementing the foundation phase and are confident in their knowledge of the benefits of play-based learning. 
Ouvry and Furtado, (2019). State that play is more than just children being left to do what they wish but instead it is when children are bringing their own knowledge to their experience and exploring their senses while expanding their understanding. Reilly, (1974). Agrees with this stating that using play helps children communicate with each other and gain an understanding of their world. 
Welsh Government, (2015). state that the purpose of introducing the foundation phase in Wales was to promote holistic child-led learning to children aged three to seven. The aim was to develop knowledge and understanding of the world they live in through play-based learning in an environment which will encourage creativity and individuality. Welsh Government, (2015) also state that children learn best through first-hand experiences and that each individual child’s development should be seen as a developmental stage rather than assessing a child’s progress based on their age. This coincides with Erikson’s stages of development theory which suggests that the child develops at their own pace, and this is different for all children because they encounter different life experiences and learning opportunities (Lewis and Gabriel, 2021). Reding, M. (2021). Suggests that a child’s cognitive development grows the most in their early years, therefore providing children with the best learning resources and play opportunities during this time is highly beneficial. 
Waters, J. (2016) agrees stating that the foundation phase was introduced by the National Assembly to construct greater foundations for early years learning in primary schools with a fundamental focus on improving the early years sector. Waters, J. (2016). Continues by stating that the foundation phase in Wales is focused on providing a greater emphasis on the outdoor environment as a resource for learning opportunities. However, Bilton and Waters, (2016). Suggest that in recent years there has been a decline in the amount of time early years settings choose to teach children in the outdoors, along with a reduced rational for outdoor obligations, where teachers were no longer seeing the outdoors as a learning resource.  
Harris, (2017). Would agree that using the outdoors as a learning resource for children provides them with an exciting and interesting hands-on experience, supporting them to learn subjects such as science, art, mathematics and geography holistically as well as developing their social skills and physical development. Harris, (2017). also states that almost all outdoor learning experiences have a positive influence on children’s learning. For example, Harris, (2017). also states that outdoor learning provides children with an environment which offers them new ways to explore, which Mullan, (2019). states are beneficial for children to learn social skills, language and literacy through expressive and exploratory peer communication, understanding of the world and physical development. 

 Anderson, N. (2021). Suggests that outdoor learning in the early years is beneficial for children to learn about their personal health and well-being as well as environment and science factors. However, project dirt,(2018). States that eighty-one percent of teachers in the United Kingdom would like there to be more opportunities to take lessons outside. According to project dirt, (2018). twelve percent of children aged 5-11 only are given opportunity to have outdoor lessons less than once a month. Project dirt, (2018). Suggests that reasons for lack of outdoor lessons include pressure from curriculum work, health and safety concerns and weather conditions. This does not strictly apply to Wales’s foundation phase, where Welsh Government, (2015). State that seventy-five percent of settings in the nation use the outdoor environment for learning at least twice a week and that this was depended on weather. 
Waters, J.(2016). States that there were some troubles in keeping to the foundation phase and its seven areas of learning. It was found that further help was needed to provide teachers and practitioners with relevant training with regards to what ‘play’ was and how to implement ‘play based learning’ in an environment where teachers are under pressure to conform to national assessments on children’s development. 
Kingston and Siraj, (2019). agree with this stating that the foundation phase needs to be understood and implemented by the whole workforce in early years settings and that training should be provided for all workers not only management. This would lead to a better understanding throughout the setting of what the foundation phase and play-based learning means and the effect it can have on a child’s holistic development. Kingston and Siraj, (2019). state that only one fifth of all early years settings across Wales were successfully implementing the foundation phase which suggests that there is a significant amount of settings nationwide who are returning to the developmental teaching method which focuses on assessing children and comparing them to others. Kingston and Siraj, (2019). go on to state that training for the early years workforce is fundamental for encouraging child-led learning and a play based environment for children to thrive in. Waters, J.(2016) agrees with this and states that there is a general misconception of the foundation phase and a lack of understanding within the early years sector this means that there is a ‘watered-down’ pedagogy. Meaning that although some of the aims of the foundation phase are being brought into practices, it is not being fully implemented which then leads to practitioners reverting to their old teaching methods. 
Water, J. (2016) continues by suggesting that enhancing the adults role in supporting young learners and providing effective training for practitioners which fully demonstrates how to implement the foundation phase instead of being told to read lengthy documentation about what they need to do. 
Another issue which is causing difficulties in effectively implementing the foundation phase in maintained settings is adult to child ratios. Department for Education, (2021). states in section 3.38 that:
For children aged three and over in maintained nursery schools and nursery classes in maintained schools: There must be at least one member of staff for every 13 children. At least one member of staff must be a schoolteacher as defined by section 122 of the Education Act 200. At least one other member of staff must hold an approved level 3 qualification.
                                                                                                         (Department for education, 2021, pp. 28).

According to Welsh Government, (2015). Only 43% of settings are working with the recommends adult to child ratios. This is more than half of the settings in the nation being understaffed for the amount of children they are teaching. Without the recommended ratios, it is understandably hard for settings to provide a holistic play-based learning experience for children, therefore implementing the foundation phase in these circumstances is significantly harder to do. Welsh Government, (2015). Also state that in interviews with teachers and head teachers, they stated that implementing the foundation phase without additional staff was unobtainable. Canning and Reed, (2012). Would agree with this and States that having good adult to child ratios in settings can influence the quality of a setting. For example, if there are more adults present then there will be more chance to observe the children as individuals, promoting the unique child and creating more positive relationships within the setting. 
Furthermore, Welsh government, (2014). state that there is a large variation in the delivery of the foundation phase throughout the nation and this leads to confusion within practices where teachers are not sure what they should be delivering in their classrooms. Moreover, Bonetti and Brown, (2018). State that when their research was undertaken, it was difficult to gather reliable information regarding their training due to teachers being unable to recall what training they had been given over the years. This may suggest that teachers training has been tedious and ineffective. Welsh Government, (2015) would agree with this stating that when teachers and practitioners were asked about training, they had undertaken, they found the materials provided to be overwhelming and overcomplicated making the information hard to read and too lengthy.
Donaldson, (2015). States that although there have been positive notes from introducing the foundation phase in Wales, there needs to be a revolutionary change in the way children are taught and that the new curriculum should have clear guidance for teachers and practitioners on what is expected of them. Donaldson, (2015). Also states that the foundation phase was inconsistent with regards to what teachers and practitioners were expected to produce for a play based curriculum. This made it hard to follow and so Donaldson, (2015). suggests that the new curriculum be simplified with a more holistic approach, promoting a more valuable use of practitioners and children’s time focusing on in depth learning with hands on experiences which will help deliver the aims of the new curriculum. For example, building confident and resilient learners who are passionate about learning. 

Part two: 
Article 29 of the UNCRC Unicef, (2019). states that every child has the right an education that enriches their personality and develops and helps flourish their unique talents and capabilities. They must be taught to respect every human and their rights including respect for their parents, different cultures and the world they live in. With this in mind, it is important for practitioners to build a relationship with each child individually and learn about their strengths and passions to help them thrive in their learning environment. This will bring positivity and happiness to the children in the setting and allow them to succeed. According to Buckinghamshire Council, (n.d). A positive learning environment can help children to confidently explore and make choices for themselves which in turn will follow the aims of the new curriculum to become capable, ambitious and confident learners, who are ready and eager to learn throughout life. 
Featherstone, (2011). States that when assessing children’s learning it is important to do so effectively. This includes acknowledging when your methods of assessment are not working. This could be that the children are aware of the assessment which could lead to a change in their behaviour. Quigley, (2014). States that the halo effect is when there is a cognitive bias on children’s thinking, therefore trying to adapt their behaviour to suit the nature of the assessment. 
Featherstone, (2011). Continues by stating that when teachers and practitioners are specifically looking for a certain skill or developmental stage, they may miss other learning taking place which is not on the ‘tick sheet’. Featherstone, (2011). Also states that assessments can take a long time, especially if they are being carried out in a play-based environment. Therefore, sharing the workload with other practitioners is important to ensure an accurate assessment can be carried out. This agrees with Kingston and Siraj, (2019). Which states that quality and effective practice with good child to adult ratios can benefit children’s learning. 
Tierney, (2013). states that there are questions about whether the assessment of children’s education and ability are fair, and that research shows there is no need for classroom assessments as they are irrelevant to a child’s learning. Tierney, (2013). suggests using other methods such as ‘discussion circles’ and reflective journals to assess a child’s learning experience. However, Tierney, (2013). also argues that these methods could be deemed unfair due to children having to reflect on their weaknesses, therefore leading children to lose motivation and feel that they have failed.
Welsh government, (2022). States that practitioners within the foundation phase have said that they were able to carry out most of their required assessments during play however, some of the assessments were not suitable to carry out by observing children at play and so needed to be done using an adult- set activity which was usually completed at a desk. The main reason for having to do this was due to the complexity of the skills which needed to be assessed and due to time pressure the practitioners are faced with. Welsh government, (2022). Also states that practitioners had recommended focusing on children’s inclination to learning instead of assessing their specific skills and suggested simplifying outcome levels into smaller more attainable steps. Despite this, Featherstone, (2011). States that assessments are beneficial for some learners. This is because assessments such as tests for children can identify any learning difficulties a child may be suffering from. 
Twinkl, (2021). states that one aim of the new curriculum is to change the way that teachers must carry out assessments. Progression Steps will be at ages five and eight in the early years and these will be broadly related to predicted outcomes. This will help children, teachers, parents and practitioners to better understand if applicable development is being made. The achievement outcomes will be mad of statements such as ‘I can’ and ‘I have’ in hopes to promote the children’s confidence and self-esteem. 
 However, Nixon, (n.d). states that standardized testing of children’s intelligence has issues including low self-esteem, a lack of evidence on the unique child. This meaning a child may do well in a play-based activity and show progress in their work when they are interested and happy but do not do well in test situations where there is pressure and a lack of motivation due to boredom, especially with children in the early years. Nixon, (n.d). carries on by stating that there is mixed evidence on testing and assessing children. Assessments are beneficial for gaining knowledge and understanding of how to improve the quality of learning in a child’s setting, however some practitioners and teachers use assessments to judge children on their abilities which goes against the aims of the new curriculum. 
Featherstone, (2011). Suggests that assessments in the early years should be done by observation and through this observation practitioners should be able to identify a child’s individual needs and therefore provide relevant learning resources for them to expand on their learning. Featherstone, (2011) states the importance of following the framework for assessing in the early years, which is to observe the children learning, note down any relevant information, discuss the observations and ide if there are any changed that need to happen to help the child on their learning journey. If there are any changes which need to be made, they must be implemented in order to effectively help the child. Featherstone, (2011). States that assessments must be useful and used. This means that if the assessments are not going to help the children’s individual learning, there is no use in doing the assessment. Dweck, (2022). States that children can develop fixed mindset or a growth mindset and how children are taught can influence this. A growth mindset means that a child believes in themselves and can develop their talents and build on what they already know without being disheartened. A fixed mindset, however, is when someone hides away from challenges and fixates on failures and believes they are unable to achieve things. This suggests that grouping children based on ability and academic intellect can encourage a fixed mindset which may stop practitioners seeing a child’s uniqueness as they shy away from challenges and tasks where they feel inadequate.
The ministry of education, (2004). States that the type of assessment in their culture is more about sharing learning experiences with teachers, family and each other, for example, they use learning stories to document children’s experiences and explain what learning was observed through child-led activities and the children are involved in these processes reflecting on the experience with the teachers in sustained shared thinking and revisiting their experience. 
Ministry of education, (2004). Explains that Te Whariki envelopes a different way of assessing children. Their learning is seen as a lifelong journey where they will endlessly expand their horizons and reach new heights. Ministry of education, (2004). states that learning happens with mind, body and spirit and should be done holistically at the individuals own pace. Assessing should be more about responding to the child’s needs and observing what they are interested in and share knowledge to expand on the child’s interest.  Practitioners need to respond to children’s learning in the moment and recognise what learning is happening by observing and submerging themselves in the child’s understanding with sustained shared thinking and scaffolding which is linked to Vygotsky’s sociocultural theory of cognitive development where Lloyd and Fernyhough, (1999). State that children develop cognitively by communicating with peers and learning new skills through collaboration with adults and other children. 
Similarly, Cadwell, (1997). States that the Reggio Emilia approach acknowledges children as capable learners who all have potential and an interest in creating their own learning, therefore should collaborate with teachers and practitioners to create their learning environment. Cadwell, (1997). Also states that teachers should work in partnership with children and guid them in their experiences by observing and listening closely to children. This promotes a child’s uniqueness by valuing their opinions and their words and understanding that what children say, think and feel is important. In turn, this promotes their self-esteem and confidence. Gardner and Jones, (2016). Support this by stating that the Reggio Emilia approach focuses on including the child as an active part of the learning environment, where they focus on listening to children’s ideas and thoughts and base their learning around what the children are demonstrating an interest in. teachers provide children with materials and resources which will extend the children’s thinking and promote what the children are interested in. 
In conclusion, the assessments used within the foundation phase is not a clear indicator of how a child is progressing holistically as an individual. They are being grouped and assessed on certain skills without practitioners acknowledging all the child’s strengths and skills. It is the aim of the new curriculum to focus more on the child as an individual as they do in other countries such as Italy and New Zealand. Taking a more child-led learning experience and involving the children more in the production of their learning materials and environment. 
Part three: 
Is the outdoors always accessible for children in maintained early years settings?
[bookmark: _Hlk117859505]Ouvry and Furtado, (2019). State that in recent years, there has been a growth in understanding of the need to be outdoors in nature. According to Ouvry and Furtado, (2019). There has been an 8% increased in the number of adults spending time outdoors at least once a week in the past eight years. This has meant a rise in families and children also spending more time outdoors in nature, fostering an increased popularity in forest schools and forest school training for practitioners. 
Ramos. Et al, (2021). States that outdoor learning is a modern approach in pedagogy which is gaining importance within early years and brings many benefits to education and learners. However, Ramos. Et al. (2021). Also states that there are difficulties in implementing outdoor education and this varies throughout the nation as there are ecological and environmental factors which may reduce the accessibility of outdoor learning. Ramos. Et al, (2021). State that teachers and practitioners are aware of the benefits of outdoor learning however have not received relevant training in order to properly implement this in their settings. 
[bookmark: _Hlk117883720]Wainwright, (2021). States that the foundation phase in Wales is supposed to focus teaching children in a  play-based learning and the outdoors environment, providing children with dynamic landscapes where they can challenge their motor skills and problem-solving skills. Wainwright, (2021). Continues by stating that nature contributes to children’s ability to concentrate and reduces their stress levels. Wainwright, (2021). States that following theorists such as Froebel has impacted the foundation phase in Wales and the Welsh government aim to provide more play-based learning as seen in other countries such as New Zealand and Denmark. Einarsdottir and Wagner, (2006). States that Nordic culture highly values children and their emotional well-being, which is prioritised over academic achievements in their early years. Nordic people say that childhood should not be rushed through their childhood as it is just as important as any phase in life. “children should be allowed to be children as long as they need to” (Einarsdottir and Wagner, 2006,p. 21). 
White, (2014). Agrees by stating that the outdoors offers children a wide range of experiences and allows them to discover their abilities such as balance and movement through play. However, within the foundation phase there seems to be less emphasis on play-based and more on progression and results with children and schools competing for the highest academic results. Institute for outdoor learning, (2021). Suggests that there is a lack of funding within certain settings which means there are less resources available for learning outdoors. whilst Estyn, (2011). states Many schools and settings which are maintained by local authorities have invested significant energy, time and money into improving resources and materials for outdoor learning to meet the children’s needs. However, Estyn, (2011). Also states that the outdoors is not utilized enough in these settings to develop children’s reading and writing, language or creativity. Teachers tend to observe and assess children’s learning less frequently outdoors than they do indoors within the classroom. They do not track the development children make in developing their skills outdoors effectively. This means that teachers may be missing important achievements when they are playing outside.  
Welsh Government, (2018). States that there is a need for additional teachers training especially in providing outdoor learning for children.  Wales council for outdoor learning, (2021). State that they work together with settings to provide quality training for practitioners working in early years, which supports the aims of the new curriculum in Wales where outdoor play-based learning is considered a key feature in the children’s daily learning, supporting children and teachers mental health and well-being.
Despite this, learning through landscapes, (2021). Suggests that some teacher may have a lack of confidence in providing an outdoor learning environment for children, this is due to fear of poor weather conditions, pressure for getting assessments done and health and safety risks. However, learning through landscapes, (2021). Also state that the benefits of outdoor learning outway the risks of health and safety by a long shot and teachers can receive relevant training to look at the benefits of risks for children in terms of building their resilience and understanding their own limits without being wrapped in cotton wool due to fear. Children are prone to risks in any environment and doing a full health and safety check before continuing with outdoor lessons should provide the teachers with confidence that there are no hazards present in the setting. Wallace, (2016). States that talking to children about risk is one way to avoid harm, giving them an understanding of the dangers around them should make them aware of their surroundings. If the children have a knowledge and understanding of the risks then they will know what to do if they come into contact with these risks. This promotes a child’s problem solving skills and also gives them confidence in their own ability. 
To conclude, it is clear that outdoor learning has a great impact on the way children learn. It is used widely in other countries where teachers are not over focused on assessments and tests, benefiting children’s mental health and well-being as well as promoting their uniqueness.  The new curriculum seems to be on the path of following other cultures such as Te Whariki and Reggio Emilia in respecting the child’s personal growth and character as well as teaching children in a more holistic way where learning intertwines to create more of a whole learning experience. With better staffing, funding and training, there could be better chance of producing an outdoor learning environment for children in the early years. 
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