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Part Two: Critical Reflection Plan

An increasing focus is placed on progressivism in teaching, a philosophy of education that encapsulates the need for learning to be relevant and meaningful to students’ lives and experiences (Dewey, 1938; Robertson, 2010; Kamenetz, 2021). John Dewey, a pioneer of education and advocator of progressivism, particularly emphasised the importance of learning through action and reflection (Dewey, 1938). While there is argument that Dewey’s work is outdated as it does not sufficiently account for the role of technology in modern education (Beneitone, 2018), his work is widely considered influential and continues to shape the principles and practices of progressive education today (Siraj-Blatchford, et al., 2013; Wright & Stutter, 2020; Lebow & Zisser, 2021). 

As a student-teacher, it is crucial I understand the principles of progressivism as it promotes the philosophy of pragmatism in education. Similar to progressivism, pragmatism advocates the testing of ideas through practical application to assess their merit (Wringe, 2019). Aligned with John Dewey’s philosophy of learning through action and reflection, pragmatism highlights the role of experience in shaping knowledge and places great emphasis on inquiry and experimentation as a means of developing effective pedagogical practice (Alexander, 2004; Sorwar, et al., 2022).

To achieve professional recognition as a qualified teacher, practitioners must meet several professional standards which identify the skills, conduct and understanding that define exceptional pedagogical performance and promote professional development  (Welsh Government, 2020). A pragmatic approach was taken in evidencing the professional teaching standard of ‘Assessment’ through the completion of a Professional Experience Template (Please see Part 1). The decision to take a pragmatic approach to reach the standard was made following a discussion with my class mentor during my final Professional Teaching Experience (PTE) where I was shown a unique Assessment for Learning (AfL) strategy of using QR codes. Despite having studied AfL in university and written successful assignments, it was clear that I still had much to learn about implementing these strategies effectively. As educators, it is important to remain open to constructive criticism and continuously improve pedagogy through evidence informed practice (Ko & Sammons, 2013; Siraj-Blatchford, et al., 2013; Coe, et al., 2020). 

Adopting a pragmatic approach to developing my pedagogical practice was an effective way to demonstrate this. The target was set of exploring AfL strategies through trialling them in my lessons over a two week period. Applying the philosophy of pragmatism, I meticulously planned and tested multiple AfL strategies in my lessons, measuring their effectiveness against specific criteria (Please see Appendix One). Understanding the role of a reflective practitioner to analyse and adjust teaching methods (Zeichermen & Liston, 2015), I kept a detailed record of when the strategies were employed, concluding which strategies worked best to suit my teaching style and the needs of the learners. 

While actively implementing AfL strategies was successful in enhancing learner progression and informing my practice, it also highlighted areas of development that learners were struggling with. On three separate occasions, the use of AfL strategies highlighted a lack of self-confidence in learners. After reflecting on this and striving to be an innovative and reflective teacher (Coe, et al., 2020), a Health and Well-Being lesson was planned to focus on the power of positive self-talk (Please see Appendix Two). This was followed with regular opportunities for self-reflection and discussion to address any concerns through implementation of further AfL strategies. 

Creating a record of AfL strategies emphasised the importance of learning through action and reflection, demonstrating a successful pragmatic approach in reaching the standard of assessment as a range of purposes for assessment were trialled, understood, and evaluated (Dewey, 1938; Welsh Government, 2020; Sorwar, et al., 2022). However, it is important to acknowledge that the table created is personal to my specific PTE journey, and the effectiveness of the AfL strategies used may vary depending on the specific context and implementation in which they are used in the future (Wiliam & Black, 2006; Wylie & Heritage, 2020). Whilst the record created is an informed account I can reflect on in future practice (Bolton, 2016), professional judgement will be needed to adapt the strategies to fit the specific needs of my future learners, ensuring that assessment for learning is used in the most effective way to enhance learner progression and accelerate progress (Stiggins, 2002; Pang, 2022).

As highlighted in Professor Graham Donaldson’s comprehensive review of the Welsh curriculum, Successful Futures, the pedagogical standard of understanding a range of purposes for assessment is paramount in becoming an effective practitioner and accelerating learner progress (Donaldson, 2015). As I continue to explore, implement, and reflect on new AfL strategies, a particular aspect of my practice that I wish to develop further is to develop an improved approach in assessing learners’ progress following the implementation of AfL strategies. Through refining my approach to assessment and implementing a more structured system, I hope to provide my future students with effective instruction and feedback that will expedite progress, whilst ensuring that my AfL practices are aligned with instructional standards (Estyn, 2022). 

To address the relationship between progression in the classroom and the role of AfL in facilitating it, it is necessary to first understand the concept of AfL. According to Leung and Rea-Dickings (2007), AfL is a relatively new concept in education. It is distinct from summative assessment, also known as assessment of learning, which provides teachers with a systematic way to measure overall learner achievement (Orlich, et al., 2017). AfL is a formative method of assessment, one that allows teachers to gather information about their students’ abilities and adjust their teaching methods accordingly (Ninomiya, 2016). While this approach to assessment has gained popularity in recent years, its impact on raising classroom standards varies depending on several factors. 

Professor Dylan Wiliam, a British educationalist and advocate of AfL, believes that formative assessment is only effective once teachers use the evidence gathered to adapt their teaching to meet the individual needs of their learners (Wiliam & Black, 2006). Therefore, teachers need to make informed pedagogical choices and collect evidence to make accurate judgments about learners when implementing AfL strategies (Siraj-Blatchford, et al., 2013). This will ensure that the evidence is structured and utilised effectively to positively enhance learner progression.

To effectively utilise AfL strategies to enhance learner progression, it is crucial for practitioners to ensure continuity in the curriculum and integrate assessment purposefully into lesson planning (Welsh Government, 2020). The Curriculum for Wales emphasise the importance of assessment in enabling individual learners to make progress (Welsh Government, 2021). Practitioners must have a strong understanding of learners' prior knowledge and experiences and use this information to appropriately challenge, establishing new learning through the implementation of specific AfL strategies (Wylie & Heritage, 2020). The incorporation of AfL strategies into lesson planning should not only be limited to individual lessons but should be a continuous process throughout the academic year to support ongoing learner progression. 

Viewing AfL as an ongoing process that is used to continually evaluate the effect of intended assessments reinforces the idea that learning is developed incrementally, and practitioners must build on prior knowledge (Wiliam & Black, 2006; Welsh Government, 2020). No single AfL strategy can effectively accommodate the needs and abilities of all learners, and strategies must be tailored to effectively support learners as individuals (Blakemore & Firth, 2015; Shepard, 2019). To achieve this, strategies must be used and understood from all elements of AfL. While some sources identified five elements of AfL (Lysaght & O'Leary, 2017), in line with current theoretical understanding and for the purposes of this assignment, AfL is considered as having four elements: Sharing Criteria with Learners, Questioning, Feedback and Peer and self-assessment (Flórez & Sammons, 2013). 

Conversely, although seen as transformative practice that can anticipate the next steps in learning (Wylie & Heritage, 2020), AfL becomes problematic when considering how it is used to directly progress learners from where they are in their learning to where they aim to be (Hunt & Pellegrino, 2012). Addressing this discrepancy in knowledge is key for any AfL strategy to be successful in motivating and inspiring learners to progress, establishing a relevant use of the four elements of AfL to correspond to the needs of the learner.   

D Royce Sadler (1989), an Australian educator involved in formative assessment for decades, established a strong connection between ‘closing the gap’ and accelerating student performance. Sadler emphasised the importance of practitioners identifying the disparity between learners' current knowledge and their desired learning goals, reinforcing how this gap can affect learning (Sadler, 1989). While Sadler’s work is relevant in highlighting the utilisation of all four element of AfL to progress learning, it is important to note that the research was conducted in a time that may not reflect the current educational landscape (Tempelaar, 2019). Additionally, some critics argue that the focus on ‘closing the gap’ between current knowledge and desired learning goals overlooks the importance of building upon students' prior knowledge and experiences, leading to a less equitable learning environment (Koretz, 2017) However, Sadler’s work remains a valuable contribution to the field of formative assessment and reinforces the ample evidence that supports the notion that AfL, when implemented correctly, can facilitate progression (Sadler, 1989; Wiliam & Black, 2006; Hattie, 2012). 

This is further supported by William and Thompson (2007). Drawing inspiration from Sadler’s work, they identified three essential steps for using AfL to accelerate learner progression. By identifying learners' current position in their learning, establishing their learning goals, and determining the best way to reach those goals, they argue that the disparity in achievement among students can be decreased. Lev Vygotsky (1978), an educational psychologist, conceptualised the difference in knowledge as the zone of proximal development (ZPD). His concept of the ZPD refers to the area where learning is too challenging to accomplish independently but can be achieved with guidance and support. This guidance may come from a more knowledgeable adult or a peer who possesses more advanced skills (Vygotsky, 1978; Daniels, 2017). AfL can be an effective classroom to facilitate this process by involving learners in the assessment process, supporting them to recognise where they are in their learning journey, reducing the cognitive distance within their ZPD and enabling cognitive development to arise (Hattie & Timperley, 2007). Empowering learners to take ownership of their learning and bridging the gap between their current knowledge and desired learning goals can facilitate progression in learning (Nicol & Macfarlane‐Dick, 2006). Ultimately, practitioners must carefully plan and implement a variety of AfL strategies that align with learners' needs and abilities for those AfL strategies to be effective. 

While Professor Dylan Wiliam has had a significant impact on the way we understand AfL, even proposing that the use of formative assessment in classrooms can result in up to eight months of additional learning (Wiliam, 2009), he acknowledges that there are potential drawbacks to the approach. A potential issue with implementing AfL strategies that involve comparing learners with each other is the focus being on competition between learners rather than on individual progress (Wiliam & Black, 2006). As a consequence, an unhealthy learning environment may be created where learners become demotivated and experience a decrease in self-esteem due to rivalry undermining the development of a positive learning community (Perrenoud, 1991; Ko & Sammons, 2013). 

It is interesting to note that during my experience trialling AfL strategies, I observed a decrease in learners' confidence in their learning due to their own lack of personal self-esteem, and not due to being exposed to comparison based AfL strategies. Having said that, this may have been a result of seeing their peers perform better, which can be demotivating in itself (Urdan & Pajares, 2018). Both observations highlight the importance of practitioners being cautious in how they communicate and implement AfL strategies. To ensure a positive and inclusive learning environment is created, strategies must be adapted to meet the needs of the individual learner alongside communicating specifically what is expected of each learner (Nicol & Macfarlane-Dick, 2006; Daniels, 2017). 

It is commonly accepted in education that students who are actively engaged in their learning, through methods such as receiving constructive feedback or having clear expectations, are more likely to develop confidence and make academic progress (Hattie & Timperley, 2007; Siraj et al., 2019; Coe, et al., 2020). However, with the continuous evolution of educational theories, the idea that students should have autonomy and be actively involved in their learning may not always align with the principles of AfL unless AfL strategies are adapted to meet the current demands of the curriculum (Newton & English, 2005; Shepard, 2015). Whilst AfL is an approach to education that fosters the empowerment of students taking an active role in their learning (Wiliam & Black, 2006), the demands of the curriculum to achieve certain learning outcomes may require more structure and guidance than what is typically associated with student-led learning (Hattie, et al., 2012; Delpit, 2015). Thus, while AfL can be a powerful tool for fostering pupil empowerment, strategies used must align with learning outcomes to demonstrate a balance between student-led learning and the need to meet the requirements of the government curriculum.

Assessment is a key component to the reformed Curriculum for Wales, intended to support learner progression (Welsh Government, 2020; Estyn,2022). Nevertheless, the Welsh Government has acknowledged past challenges in implementing AfL approaches to do so. In a previous report, it was noted that AfL practices were not successfully integrated into the curriculum, indicating a need for further improvement (Welsh Governemnt, 2014). This view was shared by The Organisation for Economic Co-operation and Development (OECD) who raised concerns on the implementation of AfL strategies, emphasising the importance of ensuring such strategies are aligned with curriculum objective to effectively support learners (Schleicher, 2014). 

Although Professor Gordon Stobart, a member of the OECD and honorary researcher at the 'Oxford University Centre for Educational Assessment', concurs that AfL methods should prioritise the curriculum and the learner, he proposes that AfL should not solely be viewed as an assessment tool linked to the curriculum, but rather as a pedagogical approach to the curriculum (Stobart, 2011). To effectively implement AfL in the classroom to meet the needs of the learner and the curriculum, the prevailing view in the field is that educators must assess learners’ progress following the implementation of AfL through ongoing formative assessment (Shepard, 2015).This assessment of learner progression should not be viewed as a stand-alone process but rather as one that is integrated into teaching practice and the curriculum (Wiliam, 2011). Ongoing formative assessment requires careful planning and ongoing evaluation of teaching practices, ensuring that students are meeting curriculum objectives (Marzano, 2010). Taking a pragmatic approach in trailing and adapting AfL strategies continuously provides learners with feedback, guidance and support that will enable them to reach their full academic and holistic potential. 

To demonstrate a well-informed and research-led approach to teaching (Orchard & Winch, 2015), I plan to utilise my findings from the literature review and incorporate research and evidence of effective practice into my teaching strategies to address my target of assessing learners’ progress following the implementation of AfL strategies. When planning for ongoing formative assessment, I want to ensure that my practice supports the right of the child to be supported in education (UNICEF, 2019). The Great Teaching Toolkit, a widely recognised resource providing practical strategies for practitioners to improve their practice, suggests that establishing a climate of high expectations and challenge can cultivate a supportive environment for learners (Coe, et al., 2020, p. 24). Due to experience of observing learners from my PTE lacking self-confidence, I have some concerns that demanding high continuous high standard from my future students may negatively hinder their progression as they may disengage from the lesson due to a fear of failure (Wiliam, 2011; Hattie,2012). Alternatively, lowering expectations is not a viable solution, as it may result in learners not being sufficiently challenged and may limit their potential for growth and development (Hall & Simeral, 2015). To enhance my future teaching practice, I plan to incorporate Carol Dweck’s ‘Growth Mindset’ into my pedagogical practice. This theory is based on the belief that a student’s abilities and intelligence can be developed through praise and perseverance, and through promoting a positive mindset in the classroom, learners begin to view challenges as opportunities for progression (Dweck, 2010). Rather than lowering expectations, I will motivate learners to complete their work by praising their efforts and not their intelligence, in line with Dweck's recommendations (Dweck & Mueller, 1998). By portraying challenges as fun and exciting, I hope to encourage learners to achieve high standards through positive reinforcement and a supportive learning environment.

To further promote a growth mindset and ensure work is appropriately challenged to promote a positive learning environment, I aim to do further research into the differentiation of AfL strategies. Providing each learner with an appropriate level of challenge and support during the implementation of formative assessment will help accelerate progress and ensure that I am meeting the professional teaching standard for good assessment practices (Ko & Sammons, 2013; Siraj-Blatchford, et al., 2013; Welsh Government, 2020). For example, when using questioning as an AfL strategy, I can implement differentiated questioning strategies to involve open ended questions, using different levels of questioning and providing prompts to support learners (Gregory & Chapman, 2013). Whilst balancing the needs of all learners can be difficult due to the time-consuming aspect of creating different resources (Tomlinson, 2018), it is essential in promoting equity and in ensuring all learners have opportunity to succeed (Embur & Sánchez, 2016). I have a duty of care as a future teacher to ensure that my students have the opportunity to succeed (BERA, 2018), and making time for creating different resources where possible to meet their diverse needs sits within my philosophy of education of having an inclusive classroom, promoting a growth mindset. 

As I work towards developing an improved approach in assessing learners’ progress following the effective implementation of AfL strategies, I am reminded that teaching and the use of AfL is a constantly evolving field (OECD, 2019). While acknowledging the considerable workload that teacher face (Alzahrani & Huang, 2020), it is essential that I strive to stay up to date with good practice and current research findings (Gardner, et al., 2017). In the context of my career development, I am committed to continually improving my knowledge in the area of AfL and pupil progression. To facilitate this, I have compiled a list of resources that I will consult and reference in my ongoing professional development (Please see Appendix 3). These resources will serve as essential references in my pursuit of refining my approach to assessing learners' progress and providing the best possible learning experiences for my future students (Coe, et al., 2020). 

In conclusion, this critical reflection plan has enabled me to recognise that ongoing formative assessment is the most effective way to track progress and accelerate learner progression. While there is more to learn about the individual elements of AfL individually (Wiliam & Black, 2006; Hattie 2012; Flórez & Sammons, 2013), I am confident in my ability to immediately improve my practice having explored the complexities of implementing AfL to successfully assess learners’ progress. Ongoing formative assessment not only supports teachers to understand the learning needs of their students, but also supports learners in taking ownership of their progress and developing their metacognitive skills (Shepard, 2015). Additionally, I recognise the value of sharing my personal experiences of both success and challenges surrounding the implementation of AfL, and I aim to share this professional development with my future colleague in hope of facilitating growth and progress (Nijj, 2018; Estyn, 2019). Overall, ongoing formative assessment is a fundamental aspect of effective teaching and learning, supporting both student progress and teacher development.
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Pedagogy Standard: Creating authentic contexts for learning.

QTS Standard: Real life, authentic contexts.

Mapping the Way to Success: Exploring Map Symbols in the Great Outdoors

What did you | During the first week of PTE1, | had the opportunity to observe my Year Two
do and why? class. | was intrigued by their ability to recall factual information on structures
form their local surrounding that they had learnt during their study of
‘Towers, Tunnels and Turrets’ last term. This felt a very natural process for the
learners and quickly demonstrated to me the importance of including real life,
authentic contexts into my planning for enhanced learning. Upon discussing
this with my class mentor, we decided on setting a target of ensuring that |
incorporated genuine real-life contexts into the ‘theme’ lesson that | would be
delivering.

I built on information | learnt from studying the ECAD4008-C Cycle 1
Professional and Pedagogic Studies: Leading the Learning: what, how and why
am | teaching?’ module at university to address my target. During the lectures
| attended on ‘Humanities’, | learnt how vital it is that students see the
relevance in their learning to the world they live in. This is reflected in
Donaldson’s Successful Futures report, where one of the twelve pedagogical
principles denotes that ‘good teaching and learning creates authentic
contexts for learning’ (Donaldson, 2015). During the study of ECAD4008, |
came across the book ‘Thinking Allowed on Schooling’ which reinforced this,
where Mike Walters defined good teaching as brining “the world into range”
(Walters, 2013, p73). Based on these insights, | made it a priority to plan and
incorporate authentic contexts into my lesson plans in order to create a more
engaging and meaningful learning experience for my students.

| implemented the strategy of creating authentic contexts for learning during
the teaching of a lesson on map symbols, with success criteria of using a map
to identify locations and understandings different ordnance survey map
symbols. | had placed several map symbols around the schools, and as a class,
we had to walk around and identify what they were. | placed them in areas
that were relevant to the symbols, i.e., the ‘School’ symbol (Sch) on the school
building, the ‘Motorway’ symbol on the gate which overlooked the motorway
and the ‘Post Office’ symbol (PO) on a red chair.

In my introduction, | made a clear link to enhancing the students cultural and
linguistic experiences through explaining that one reason why symbols are
used on maps is so that people all over the world, who speak different
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languages and come from varied backgrounds, can all understand the same
symbols.

Throughout the lesson, explanations of the ordnance survey map symbols
discovered were linked to experiences the children have had such as linking
the ‘Nature Reserve Symbol’ to the Llanelli Wetlands Centre and the ‘Parking’
symbol to Johnstown Car Park.

What have
you learned?

After implementing the strategy of creating authentic contexts for learning
during the teaching of my lesson on map symbols, | observed a significant
impact on my learners. | found that by linking the symbols to real-life
experiences, the children were able to better understand and engage with the
lesson. The use of real-life examples made the content more relevant and
meaningful to them, which in turn increased their motivation and interest in
learning.

During the plenary, we looked at an ordnance survey map of Carmarthen (the
local town). Pupils could identify the symbols they had seen during the lesson
and explained what the symbol meant. | observed that the children were able
to retain the information more effectively, as they were able to link it to their
own experiences and prior knowledge. This highlighted to me that they had
truly understood the real-life context of the lesson | had taught and could
identify the relevance of their learning to the world that they live in,
enhancing their understanding of map symbols.

What next?

Moving forward, | plan to continue using authentic contexts in my lessons to
enhance the learning experience for my students. | believe that by doing so, |
can create a more engaging and meaningful learning experience, which will
ultimately lead to improved outcomes for my learners.

To further develop my teaching practice in this area, | plan to continue
researching and exploring different ways to create authentic contexts for
learning, such as through the use of real-life examples, case studies, and
project-based learning. The QTS standard of ‘Real life, authentic contexts’
encapsulates enhancing learners cultural and religious experience alongside
the linguistic and socio-economic elements that | explored during this
experience. In future practice, | will make specific effort to explore the
development of learners cultural and religious experiences through my
lessons. | plan to develop this knowledge through reading ‘Real-World
Projects: How do | design relevant and engaging learning experiences?’ by
Suzie Boss and ‘Culturally Responsive Teaching and The Brain’ by Zaretta
Hammond.
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Pedagogy Standard: Reinforce cross-curricular responsibilities.

QTS Standard: Cross-curricular themes

Crop Circles and Compasses: A Math-tastic Journey for Aliens

What did you
do and why?

During my second Professional Teaching Experience, when reflecting on my
first teaching week with my class mentor, he noted how | had implemented
the Curriculum for Wales guidance well in the planning of my lessons. All
lesson plans linked to specific Areas of Learning and Experience (AoLE)and |
had used suitable progression steps to meaningfully link my lesson to the
curriculum to support pupil progression. As | was comfortable using the
curriculum and identifying suitable progression steps, my mentor suggested
that | attempt to incorporate a further AoLE into my lesson plans where
possible. This was the basis of my target to create meaningful cross-curricular
links when planning my lessons.

To address my target, | felt it was important to become more familiar with the
curriculum design. As | was familiar with the ‘Curriculum for Wales’, | took
some time to read the ‘Cross-curricular skills framework’ document from the
Welsh Government HWB website (Welsh Government, 2019). This document
highlighted that the three core cross-curriculum responsibilities of Literacy,
Numeracy, and Digital Competency filter through everything in KS2 and help
contribute to the six AoLE. When thinking about how | could engage with
these three principles and develop how | make relevant cross-curricular link in
my lesson pans, | read through my ECAD4008 assignment from my first year at
university which explored Professor Graham Donaldson’s pedagogical
principles. Building on information | acquired from reading ‘Cross-Curricular
Learning’ by Johnathon Barnes and applying Donaldsons pedagogical
principles of making connections within & across Areas of Learning &
Experience and reinforcing cross curricular responsibilities (Barnes, 2011;
Donaldson, 2015), | planned lessons that linked to more than one AoLE
alongside making specific links to the cross-curricular skills framework.

A specific lesson that showcased my effort to reinforce cross-curricular
responsibilities was a ‘Mathematics & Numeracy’ lesson. The lesson objective
was to develop the use of a compass to create ‘crop circles’, linking to the
class topic of ‘Monsters vs Aliens’. Alongside developing geometry skills within
the Mathematics & Numeracy AoLE, a link was made to safely choosing the
correct creative tools and demonstrating technical control within the
Expressive Arts AoLE. A further link was made to the Numeracy Framework as
I planned for learners to use mathematical language to accurately describe
two-dimensional shapes through the activity of Compass Vocabulary Snap.
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the importance of understanding how to effectively use all four elements
to accelerate progress and enhance the learning experiences for my
students.

Reading through Professor Graham Donaldson’s ‘Successful Futures’
report reiterated the importance of understanding a range of purposes for
assessment. One of the pedagogical principles states that good teaching
and learning means employing assessment for learning principles to
accelerate progress (Donaldson, 2015). | have come to appreciate the
value of understanding the range of practices and purposes for
assessment, and through creating a record of the AfL strategies | had
trialled, | had created an informed account that | will continue to reflect on
in future practice.

Through briefly evaluating the effectiveness of each strategy used, | was
able to identify areas that my pupils struggled with, such as their self-
confidence. My observation from three separate AfL strategies from three
separate elements demonstrated the lack of self-confidence my learners
had. As a reflective practitioner, this prompted me to plan a Health and
Well-Being lesson focusing on positive affirmation and the power of
positive self-talk (Please see Appendix 2). The following week, | asked
learners to reflect on their positive self-talk and we discussed as a class any
improvements that anyone had noticed in their own self-confidence. The
following week, | incorporated a further AfL strategies of regular
opportunities for self-reflection to continue to address the issue raised.

What next?

The table that | created is personal to me as a practitioner during this
particular teaching experience. The assessment of the effectives of the AfL
strategies will vary depending on the specific context and implementation,
therefore | will need to use my professional judgement and adapt the
strategies to fit the specific context and needs of my future learners. This
will ensure that | am using assessment for learning in the most effective
way to enhance learner progression and accelerate progress.

This experience has reinforced the importance of continuous learning and
development as a teacher and has motivated me to continue exploring and
implementing new strategies to improve my teaching practice and support
my students' learning. To further develop my understanding of AFL
strategies and how best to us them, | intend to follow influential teachers
on social media channels to gather new and currents ideas, read teaching
magazines such as ‘TeachPrimary’ and join in conversations on educational
threads. Once | secure a teaching job, | will also seek input from future
colleagues to gain new perspectives and ideas, whilst also sharing the
document that | have created.
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Pedagogy Standard: Using assessment for learning to accelerate progress.

QTS Standard: Assessment

Assessing Assessments: My Adventure with AfL Strategies

What did you | During a discussion with my class mentor, | was shown a unique

do and why? | Assessment for Learning (AfL) strategy that the school used often where
oral feedback is given to pupils through the use of QR codes. This led to me
discussing that the content of previous university modules that were
heavily based around AfL strategies. Despite having written successful
assignments, | realised during my discussion with my class mentor that
there was still much to learn in terms of implementing these AfL strategies
effectively. Although | had read extensively about the four elements of AfL,
I had not yet had the opportunity to deeply apply them in my personal
pedagogy during my previous two placements. As a result, | had not
completed the Professional Experience Template linked to the QTS
Standard of Assessment as | was eager to gain more practical experience
with AfL strategies before completing this template.

To complete this template to my best ability and explore the strategies in
more pedagogical depth, my mentor gave me the target of trialling some
of the AfL strategies that | had researched. My personal aim was to
observe the various ways in which learners react and progressed, allowing
me to identify the most effective strategies for my own teaching practice.

To address my target and demonstrate my ability to use a range of AfL
strategies to accelerate progress, it was important that | understood the
range of practices and purposes for assessment. When planning how and
when | would implement AfL strategies into my lesson plans, | read
through my ECAD5008 lecture notes and made use of suitable AfL
strategies mentioned. | also used information from the research |
completed in preparation for the APLP Bridging Share Day that was looking
at ‘The Great Teaching Toolkit’ (Coe et al, 2020).

Over a two week time period during PTE3, | planned AfL strategies into my
lessons from all four elements: Sharing criteria with learners, Questioning,
Feedback and Peer and Self-assessment. | then measured their
effectiveness against set criteria, creating a record of what strategies | had
employed and when, whilst also briefly concluding which strategies work
best to suit my teaching style (Please see Appendix One).

What have Actively implementing AfL strategies into my teaching practice
you learned? [ demonstrated the importance of not only researching AfL strategies, but
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the importance of understanding how to effectively use all four elements
to accelerate progress and enhance the learning experiences for my
students.

Reading through Professor Graham Donaldson’s ‘Successful Futures’
report reiterated the importance of understanding a range of purposes for
assessment. One of the pedagogical principles states that good teaching
and learning means employing assessment for learning principles to
accelerate progress (Donaldson, 2015). | have come to appreciate the
value of understanding the range of practices and purposes for
assessment, and through creating a record of the AfL strategies | had
trialled, | had created an informed account that | will continue to reflect on
in future practice.

Through briefly evaluating the effectiveness of each strategy used, | was
able to identify areas that my pupils struggled with, such as their self-
confidence. My observation from three separate AfL strategies from three
separate elements demonstrated the lack of self-confidence my learners
had. As a reflective practitioner, this prompted me to plan a Health and
Well-Being lesson focusing on positive affirmation and the power of
positive self-talk (Please see Appendix 2). The following week, | asked
learners to reflect on their positive self-talk and we discussed as a class any
improvements that anyone had noticed in their own self-confidence. The
following week, | incorporated a further AfL strategies of regular
opportunities for self-reflection to continue to address the issue raised.

What next?

The table that | created is personal to me as a practitioner during this
particular teaching experience. The assessment of the effectives of the AfL
strategies will vary depending on the specific context and implementation,
therefore | will need to use my professional judgement and adapt the
strategies to fit the specific context and needs of my future learners. This
will ensure that | am using assessment for learning in the most effective
way to enhance learner progression and accelerate progress.

This experience has reinforced the importance of continuous learning and
development as a teacher and has motivated me to continue exploring and
implementing new strategies to improve my teaching practice and support
my students' learning. To further develop my understanding of AFL
strategies and how best to us them, | intend to follow influential teachers
on social media channels to gather new and currents ideas, read teaching
magazines such as ‘TeachPrimary’ and join in conversations on educational
threads. Once | secure a teaching job, | will also seek input from future
colleagues to gain new perspectives and ideas, whilst also sharing the
document that | have created.
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Record and evaluation of AfL strategies trialled during PTE3
All strategies were trialled between Monday 27t February 2023 and Friday 10t March 2023 at School Z during my final Professional Teaching Experience.

Participation Rate: The number of students who are actively engaged in the learning process.
Teacher’s Feedback: The representative feedback | received regarding the quality of student’s understanding.
Thinking Time: Time given to the students to think productively about the lesson.
Student Comfort: The level of ease or comfort that students feel in participating in the assessment process.
*** = Excellent

**=Good *=Weak !lI=Poor

Element: Sharing Criteria with Learners

Making the learning objectives and success criteria clear to students so that they understand what they need to do to achieve success (Black & Wiliam, 1998).

A simplified explanation of what the main purpose of the lesson is.
There may be suggestions to achieve the learning objective through
specific success criteria, but the basis of this strategy was ensuring |
created clear learning objectives in each lesson. They were written in
the language learners understand and focused on the learning.

Trialled during every lesson taught between 27.3.23 and 10.3.23.
Some lessons only included Learning Objectives

discussion on what the learning
objective was ensued the learners
had an appropriate focus on the
lesson and aided discussion in
clarifying the learners
understanding of what was
expected of them.

WAGOLL This helped increase students’ * %k k * % * %k k * %k k Excellent
What A Good One Looks Like — showing learners example of high-quality motivation. In a similar task the
work to help them understand what they are aiming for in their own work. | week before, no WAGOLL was
shown and the work that pupils
Trialled on 1.3.23 during a Language, Literacy and Communication lesson produced was of a significantly
where learners were writing persuasive letters. An exemplar persuasive lower standard.
letter was shown, and | read through the example, emphasising key things The WAGOLL provided learners
the pupils should attempt to include in their own work. with a visual reference that the
referred to throughout the lesson.
Learning Objectives Beginning each lesson with a brief * %k * * %k * %k Good
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L.0. To understand the important role money plays in our lives
and to manage money.

From Mathematics & Numeracy lesson 6.3.23

L.0. To use foil and paint to create line art in the theme of
‘Frozen Kingdoms’

From Expressive Arts lesson 9.3.23

Whilst others included success criteria to meet the Learning Objective
L.O. To be able to use direct speech.
S.C: Remember to:
- put speech marks before and after the first and last word spoken
- use a capital letter for the first word spoken each time etc
From Language, Literacy & Communication lesson 28.3.23

| felt this helped to increase
learners' motivation and
engagement, as they had a clear
understanding of what they
needed to achieve in the lesson.

Element: Questioning
Using questions in the classroom to open conversations, inspire deeper
and encourage critical reflection (Black, et al., 2004).

thought, and promote student-to-student interaction. It is a way to check for understanding

Think, Pair, Share
Posing an open ended question, to which there may be a variety of
answers.
Think: Directing learners to the question & allowing thinking time.
Pair: Learners then work in pairs to share ideas, discuss, clarify, and
challenge.
Share: Share ideas with another pair or with thole class.

Trialled on 28.3.23 during Humanities lesson when learning about the Arctic
and Antarctica. The questions “Do you know of any animals that live in these
Polar Regions?” was posed.

Trialled on 8.3.23 during Humanities lesson when being introduced to the
History of the Welsh Dragon. The question “Can you think of any famous
Dragons?” was posed.

This strategy also linked to the
‘Feedback’ element of AfL as it
provided peer feedback to the pairs
working with each other, and shared
feedback to the teacher. Peer
interaction was a powerful factor in
improving responses to the question.
Learners were quick to share answer
their peer gave, but more nervous to
share their own.

* % %k

* % %k

* % %k

* % %k

Excellent
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Certainty Line This AfL strategy quickly engaged the * % * %k * * ¥ Good
Two whiteboards saying ‘agree’ & ‘disagree’. Pose a question. Children to children to participate in the
stand somewhere on the line between agree or disagree depending on discussion. When asking for a show of
thelir answer. hands on who agreed or d?sagreed,
there was a lack of enthusiasm shown.
Trialled on 6.3.23 during a Health & Well-being lesson where | taught a Z;eol: Snt,]ae?: ft::tlletiz:/exe\:l: ;i;ltlz\:te:
lesson on careers and budgeting. Learners were placing themselves on the give their answer and also participate
certainty line in regard to questions such as “Should footballers be paid in discussion to explain their position
more than Doctors?” and “Do teachers deserve to be paid more?” on the certainty line.
This is a strategy that can be used in a
variety of settings and adapted to
different topics and age groups,
making it a versatile strategy for
facilitating discussions and debates.
Secret Squirrel Alongside using it during the * % % * % % * % % * % % Excellent

Every child has a mini whiteboard and whiteboard pen. They answer the
question using their whiteboard. To avoid copying and pressure to get the
correct answer, all pupils must be ‘secret squirrels’ and hide their answer.

Trialled on 7.3.23 when introducing long multiplication in a Mathematics &
Numeracy lesson.

introduction, this was a very useful
tool for me to assess what the learners
truly understood about long
multiplication. HM and JB who usually
race to give me the correct answers in
Maths learnt how to be patient as they
waited for my signal before showing
me their answers.

Again, learners showed a lack of
confidence in themselves so the
process of being ‘secret squirrels’
helped alleviate pressure for some of
the LA children as other pupils were
not allowed to look at their answers.
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Element: Feedback

Providing timely and specific feedback to students about their progress towards the learning objectives and success criteria (Florez & Sammons, 2013).

Verbal feedback

Offer feedback to learners on their behaviour as | walk around each
group — positive reinforcement. Make learners aware of specific ways
they can progress their behaviour if needed. Give time for learner to
contemplate and understand the feedback.

Trialled at various points throughout both weeks.

* % %k

* % %k

* % %k

* % %k

Excellent

Traffic Lights
Learners will use their red, orange, and green flashcards from their
desk packs to demonstrate how they feel about the lesson / their
understanding of the lesson content.
Red — Learners have no understanding.
Orange — Learners have some understanding but also some
questions.
Green — Learners are happy that they understand the work.

Trialled on 9.3.23 during Mathematics & Numeracy lesson to receive
feedback on learners’ views on their understanding of measuring
perimeter.

Interestingly, some pupils who
answered all worksheets correctly and
demonstrated great understanding of
measuring perimeter responded with
an orange card. This again
demonstrated the lack of confidence
some pupils in the class have.

* % %k

* %

* % %k

* %

Good

Element: Peer and self-assessment

Self-assessment: Students reflecting on their own learning and assessing their own progress. Peer-assessment: students provide feedback to their peers based on

set criteria. Both self and peer-assessment help students to become more reflective and responsible learners (Wylie & Heritage, 2020).

Self & Peer-Assessment grid

Learners to use the self & peer assessment grid provided to assess
their own work and their peer’s work. Learners tick their own criteria
in pink and peer criteria in green, assessing if they have reached the
success criteria for the lesson.

The grid helped learners understand
the success criteria for their lesson,
improving their understanding of what
was expected from them.
Peer-assessment provided learners
with the opportunity to learn from

* % %k

* % %k

* %

Good
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Trialled on 1.3.23 during a Language, Literacy and Communication
lesson where learners were writing persuasive letters and had success
criteria of specific things that should have been included i.e., using
capital letter for sentence, initials, and proper nouns.

their peer, as they saw how their peer
approached the task and identified
areas where they can improve their
own work. Again, learners were eager
to support their peers, but not all
learners were able to identify good
aspects of their own work.

Emo)l Self-Assessment Fan
Using the emoji self-assessment fan | created, at different points
during the lesson when | ask, “How is it going?”, learners to respond
with the corresponding emoji to their feelings.
Shrug - | am not sure what | am supposed to be doing.
Thinking - I am nearly there but | still have questions.
Perfect hands — | am confident.
Small smile — I am happy but have a quick question.

Trialled on 27.3.23 during a Language, Literacy & Communication
lesson to assess where learners were with their Welsh individual
acrostic poems.

By printing out this clear and
straightforward resource and
handing it out to my whole
class, discussing understanding
felt more normalised and fun. It
also made it easier for pupils to
ask for help as they simply
raised the fan on whichever
feeling they felt and myself /
Mrs W would approach them to
deal with the issue.

* % %k

* % %k

* %

Good
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Words are powerful!

They can make a person feel amazing or
they can make someone really feel hurt.

Just like the fact that we can't put the
toothpaste back into the tube after we
have squeezed it out, we can't take our

words back.
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Positive self-talk is all about being kind to
yourself.

People who talk positively about themselves
are more likely to have higher self-esteem and
confidence.

A good level of self-esteem and confidence can
help you deal with difficult situations and
become more resilient.
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Replacing negative self-talk
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Replacing negative self-talk

T am not gooa/ at this ye* | am
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Replacing negative self-talk
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Replacing negative self-talk

"Ma/eing mistakes is how | learn
and 92* betfer

.
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We are going to read some positive
affirmations. They will be a reminder of
the strength, power, and potential you

have within you.

Let's take a moment to read and reflect
on these affirmations and let them fill
us with positivity and inspiration.
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| AM SPECIAL
AND UNIQUE.
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| AM CAPABLE OF DOING
ANYTHING | SET MY MIND TO.
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| AM GRATEFUL FOR
® ﬂ ALL THE GOOD THINGS
® 4 INMILR
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| AM LOVED AND
ACCEPTED BY MY
FAMILY AND FRIENDS.
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This is a podcasts for teachers by teachers. Every week, Dr Flavia
Belham will be hosting a Virtual TeachMeet with a tea... see more
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Metacognition & Beliefs About Learning
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The Teachers'
Podcast

Claire Riley

The Teachers' Podcast provides additional support to teachers.
Whether it's ideas to be used in the classroom, listening to the
perspective of someone else in school or just being able to relate
to the challenges other educators face, each episode delves into
a key topic within education with a guest. Developed in
association with Classroom Secrets and hosted by Classroom
Secrets’ and The Education Business Club's CEO, Claire Riley.
show less

No rating Yy

Episodes  More like this

All Episodes Sort

Mental Health and Children’s Activities:

. ner and Assessment for Learning Expert [

Mr Barton Maths Podcast d

7] @ D]

Home Search Your Library





image28.png
11:52 wll L

v Mr Barton Maths Podcast

Mr Barton
Maths
Podcast

Dylan Wiliam - Author, Researcl
Mr Barton Maths Podcast

)
)
o

®
&
110




image29.jpeg
The
Management Professional A Lo
el Studies in the

Independent Primary School
| Learning e
i \

. How
Children
Learn

SEAN MACBLAIN





image30.jpeg
«, 5poaN [euonwonpd [71°dS

o s22g

@ P

A Guide to o
Teaching Practice ™™™

HowChndrenLeam % MACBLAIN

[ Bvenmezariy vear:

the learnin:
THE STUDY SKILLS HANDBOOK

L |

 Learning to Teach i the
@ Primary School m

'BECOMING AN
(k PRIMARY SCHOOL TEACHER

Suruiean uspuadapuy bt

71~ € ONINYVZ] ¥V TN -SS0M

ONINEYI1 HYINDINEND-SSO¥D





image31.jpeg




image32.jpeg




image33.jpeg
= CAD 6008

s

i3

L
H

2222n::::::attgtt





image34.jpeg




image1.png
Pedagogy Standard: Employing a broad repertoire of teaching approaches.

QTS Standard: Blended learning experiences.

Pizza Fractions: Slice, Swap and Learn

What did you
do and why?

During my final Professional Teaching Experience, | encountered an
obstacle when delivering the first of three consecutive Mathematics &
Numeracy lessons on equivalent fractions that | had planned. After
delivering the first lesson, | assessed the learners' understanding of
equivalent fractions and found that they had not achieved the intended
learning outcomes, which prompted me to reconsider my approach for the
succeeding lesson. This challenge presented me with a valuable
opportunity to employ a creative approach in teaching fractions, meeting
the pedagogic challenge to benefit the learners.

To make the topic more engaging and interactive for all learners, the
following day | turned the classroom into a pizzeria. | played Italian music
in the background, gave all the students the opportunity to make their
own paper pizzas with toppings of their choice and place them into their
personalised pizza box. The pizzas were then cut into halves, quarters,
eighths, or sixteenths, and students had to trade slices with each other to
end up with a whole pizza made up of different fractions.

What have
you learned?

This experience taught me that it is not enough to simply have a well-
planned lesson; | must be prepared to adjust and modify my approach
based on the needs and abilities of my students. By taking the initiative to
turn the classroom into a pizzeria, | was able to create a more engaging
and interactive learning experience for my students. Incorporating
creativity and imagination into my teaching approaches helped the
learners better understand equivalent fractions in a unique way.

The success of this interactive and collaborative lesson reinforced my
theoretical understanding of Lev Vygotsky’s sociocultural theory which
emphasizes the importance of social interactions in the classroom
(Vygotsky, 1978; Liberman & Miller, 1999; Cordeiro & Cowley, 2018). The
theory suggests that students learn best when they are engaged in
activities that are relevant and meaningful to them, and that they can
benefit from working with peers to solve problems and share ideas. My
pizzeria lesson to teach equivalent fractions certainly exemplified this
theory as | observed the learners actively engaging with each other and
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the process of understanding equivalent fractions in a fun and expressive
manner.

What next?

lintend to continue building on the success of the imaginative pizza lesson
by exploring and adapting other imaginative teaching approaches. It is
clear that incorporating creative and engaging activities into my lessons
will help students develop a deeper understanding of the material and
improve their overall learning experience.

| plan to read further literature on pedagogical theories and teaching
approaches. Specifically, | am interested in exploring more recent theories
related to imaginative teaching and blended learning. Two pieces of
literature | have identified to be helpful in my development of imaginative
teaching and blended learning are ‘Teach Like a Pirate’ by Dave Burgess
and ‘Teaching as a Subversive Activity’ by Neil Postman and Charles

Weingartner.





